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INTRODUCTION

The National Council for Curriculum and Assessment (NaCCA) has developed a new Senior High
School (SHS), Senior High Technical School (SHTS) and Science, Technology, Engineering and
Mathematics (STEM) Curriculum. It aims to ensure that all learners achieve their potential by
equipping them with 21st Century skills, competencies, character qualities and shared Ghanaian
values. This will prepare learners to live a responsible adult life, further their education and enter the
world of work.

This is the first time that Ghana has developed an SHS Curriculum which focuses on national values,
attempting to educate a generation of Ghanaian youth who are proud of our country and can contribute
effectively to its development.

This Teacher Manual for Ghanaian Languages covers all aspects of the content, pedagogy, teaching
and learning resources and assessment required to effectively teach Year One of the new curriculum.
It contains this information for the first 15 weeks of Year One, with the remaining 9 weeks contained
within Book Two. Teachers are therefore to use this Teacher Manual to develop their weekly Learning
Plans as required by Ghana Education Service.

Some of the key features of the new curriculum are set out below.

Learner-Centred Curriculum

The SHS, SHTS, and STEM curriculum places the learner at the center of teaching and learning by
building on their existing life experiences, knowledge and understanding. Learners are actively
involved in the knowledge-creation process, with the teacher acting as a facilitator. This involves
using interactive and practical teaching and learning methods, as well as the learner’s environment
to make learning exciting and relatable. As an example, the new curriculum focuses on Ghanaian
culture, Ghanaian history, and Ghanaian geography so that learners first understand their home and
surroundings before extending their knowledge globally.

Promoting Ghanaian Values

Shared Ghanaian values have been integrated into the curriculum to ensure that all young people
understand what it means to be a responsible Ghanaian citizen. These values include truth, integrity,
diversity, equity, self-directed learning, self-confidence, adaptability and resourcefulness, leadership
and responsible citizenship.

Integrating 21st Century Skills and Competencies

The SHS, SHTS, and STEM curriculum integrates 21st Century skills and competencies. These are:

* Foundational Knowledge: Literacy, Numeracy, Scientific Literacy, Information Communication
and Digital Literacy, Financial Literacy and Entrepreneurship, Cultural Identity, Civic Literacy
and Global Citizenship

e Competencies: Critical Thinking and Problem Solving, Innovation and Creativity, Collaboration
and Communication

e Character Qualities: Discipline and Integrity, Self-Directed Learning, Self-Confidence,
Adaptability and Resourcefulness, Leadership and Responsible Citizenship

Balanced Approach to Assessment - not just Final External Examinations

The SHS, SHTS, and STEM curriculum promotes a balanced approach to assessment. It encourages
varied and differentiated assessments such as project work, practical demonstration, performance
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INTRODUCTION

assessment, skills-based assessment, class exercises, portfolios as well as end-of-term examinations
and final external assessment examinations. Two levels of assessment are used. These are:

* Internal Assessment (30%) — Comprises formative (portfolios, performance and project work)
and summative (end-of-term examinations) which will be recorded in a school-based transcript.

* External Assessment (70%) — Comprehensive summative assessment will be conducted by the
West African Examinations Council (WAEC) through the WASSCE. The questions posed by
WAEC will test critical thinking, communication and problem solving as well as knowledge,
understanding and factual recall.

The split of external and internal assessment will remain at 70/30 as is currently the case. However,
there will be far greater transparency and quality assurance of the 30% of marks which are schoolbased.
This will be achieved through the introduction of a school-based transcript, setting out all marks which
learners achieve from SHS 1 to SHS 3. This transcript will be presented to universities alongside the
WASSCE certificate for tertiary admissions.

An Inclusive and Responsive Curriculum

The SHS, SHTS, and STEM curriculum ensures no learner is left behind, and this is achieved through
the following:

e Addressing the needs of all learners, including those requiring additional support or with special
needs. The SHS, SHTS, and STEM curriculum includes learners with disabilities by adapting
teaching and learning materials into accessible formats through technology and other measures
to meet the needs of learners with disabilities.

* Incorporating strategies and measures, such as differentiation and adaptative pedagogies
ensuring equitable access to resources and opportunities for all learners.

e Challenging traditional gender, cultural, or social stereotypes and encouraging all learners to
achieve their true potential.

*  Making provision for the needs of gifted and talented learners in schools.

Social and Emotional Learning

Social and emotional learning skills have also been integrated into the curriculum to help learners to
develop and acquire skills, attitudes, and knowledge essential for understanding and managing their
emotions, building healthy relationships and making responsible decisions.

Philosophy and vision for each subject

Each subject now has its own philosophy and vision, which sets out why the subject is being taught
and how it will contribute to national development. The Philosophy and Vision for Ghanaian
Languages is:

Philosophy: Every learner can communicate effectively in a Ghanaian Language, have a good sense
of their cultural values and identity, and appreciate the aesthetics of the language using field and
creative surrogate experiences to expose them to job prospects, further studies and adult life

Vision: Learners can communicate effectively and confidently in the Ghanaian Language, appreciate
their cultural values, and critically analyse discourse for the world of work or further studies.

| 2]



SCOPE AND SEQUENCE

| 31

S/N | STRAND SUB-STRAND
YEAR 1 YEAR 2 YEAR 3
CS |[LO |LI |CS |[LO |[LI |CS |LO |LI
1 Oral Conversation/
Conversation | Communication | 1 1 2 1 1 2 1 1 3
in context
Phonology 1 2 4 2 2 4 1 1 2
Reading 1 1 1 1 1 1 2
2 Language Lexis and 1 1 4 1 1 4 1 1 3
And Usage structure
Rules of writing
a Ghanaian 1 | 3 1 | 2 1 1 2
Language
Text Composition | 1 1 3 2 2 4 1 1 1
Interpretation and
Translation 1 1 1 1 1 1 1 2
3 Cultural Cultural practices | 2 2 3 2 2 5 2 2 4
Pract'u':es And Traditional
Traditional governance 1 1 2 1 1 3 - - -
Governance
4 Literature Of | Oral literature 1 1 2 1 1 2 1 1 2
The Ghanaian | wien literature
Language 1 |1 |2 |1 |1 2 [1 |1 |2
Total 12 |13 |29 |14 |14 (31 |11 |11 |23
Overall Totals (SHS 1 -3)
Content Standards 37
Learning Outcomes 38
Learning Indicators 83




SECTION 1: SOUNDS OF THE LANGUAGE

Strand: Oral Conversation

Sub-Strand: Phonology

Learning Outcomes

1. Describe vowels and consonants in the Ghanaian language using the right parameters.

2. Use the knowledge of the sound system of the language to form meaningful words.

Content Standard: Demonstrate knowledge and understanding of the sound system of the
Ghanaian language

INTRODUCTION AND SECTION SUMMARY

This section discusses the bases of language (sounds). Learners will be introduced to the vowels and
consonants of the language. They will also learn the parameters used in describing the vowels and
consonants. Again, learners will be introduced to the distribution of vowels and consonants in the
language, aiding them to form meaningful words and facilitate effective speaking and reading in the
language. This section is essential for learners not only in the context of Ghanaian language studies
but also to establish links with related subjects such as English and other languages. This section
equips learners with foundational knowledge and functional understanding of sounds and their
role in language learning. The teacher is encouraged to employ interactive pedagogical strategies,
resources, differentiation and assessment strategies to support learning. Additionally, examples in
this section are limited to a few Ghanaian languages; therefore, teachers are advised to use language
appropriate examples.

The weeks covered by the section are:

Week 1: Vowel and consonant description

Week 2: Vowel and consonant distribution

SUMMARY OF PEDAGOGICAL EXEMPLARS

The pedagogical exemplars include many approaches to teaching Ghanaian language concepts.
Collaborative learning involves engaging learners to work together on learning tasks in a group small
enough to ensure that everyone participates in the lesson. It includes specific approaches such as
mixed-ability/gender groupings, pair work and modelling. Collaborative learning encourages learners
in mixed-ability and mixed-gender groups to share ideas on the various Ghanaian language concepts.
Collaborative learning ensures learners remain engaged with content while thinking critically and
sharing ideas with peers. Gifted and talented learners can perform leadership roles as peer-mentors
to guide fellow learners to have a deeper understanding of Ghanaian language concepts. Teachers are
advised to cater for all learners including those with sound production difficulties and solve problems
skilfully.

ASSESSMENT SUMMARY

The assessment strategy for this section ensures a balanced evaluation of recall/reproduction of
knowledge, basic application of skills/concepts, strategic thinking, and extended critical thinking
abilities of learners. Regular oral feedback and written responses are encouraged to facilitate
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SECTION 1: SOUNDS OF THE LANGUAGE

improvement in learning and holistic learner development. Beginning with Level 1 recall questions,
short oral answers, written words, and sound production are elicited to provide understanding of
foundational knowledge of the sound system in the language. Level 2 assessment ensures learners
progress to the description of sounds using the appropriate parameters. Level 3 strategic reasoning
questions also ensure learners identify vowels in words and show their distribution. Level 2 tasks are
given to learners to apply the knowledge of sound distribution to form words. This will help them
acquire a deeper understanding of the sound system. Teachers should employ a variety of formative
and summative assessment strategies to gather information about individual learner’s performance,
including scores, feedback, and progress over time. Through this, a balanced assessment approach,
continuous improvement and holistic learner development are ensured
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SECTION 1: SOUNDS OF THE LANGUAGE

Learning Indicators

1. Kyere akwan ahodoo a yefa so kyerekyere Asante Twi enne nnyegyeee ahodoo no su (se
ebia, anofafa yebea, beaee a tekyerema no ma ne ho so kaoduru ne tekyerema no fa a ema
ne ho so koduru).

2. Kyere akwan ahodoos a yefa so kyerekyere Asante Twi anom nnyegyeee ahodoo no su (se
ebia, dwedweewa no gyinabea, beaee a yeye nnyegyeee no ne nnyegyeee no yebea).

Theme or Focal Area: €nne Ne Anom Nnyegyeee Su

&nne Nnyegyeee

Eye nnyegyeee a ne ye mu no, mframa a efiri yen ahurututuo anaa ahrawa mu no ba waa a biribiara
nsi no kwan na eye nnyegyeee fa bi a eye asensini nnyinasoo.

o ¢nne Nnyegyeee su: Se yerekyerekyere enne nnyegyeee su a, yewo akwan ahodoo a yede di
dwuma. Saa akwan yi ne anofafa yebea, beaee a tekyerema no ma ne ho so koduru ne tekyerema
no fa a ema ne ho so wo nnyegyeee no ye mu. Ghana kasa ahodoo no mu bi wo ho a, wode
tekyerema no nworoee ka ho.

*  Anofafa yebea: Saa kwan yi ma yehunu se, anofafa no beye kurukuruwa anaa tetrete wo bere a
yereye saa nnyegyeee no. Yei ma yenya esu a eye ‘kurukuruwa’ anaa ‘tetrete’.

*  Beaee a tekyerema no ma ne ho so koduru:Yei kyere beaee a tekyerema no ma ne ho so koduru
wo bere a yereye saa nnyegyeee no. Yei betumi aye esoro, adantam anaa efam.

»  Tekyerema no fa a ema ne ho so: Yei ye tekyerema no fa a ema ne ho so wo bere a yereye saa
enne nnyegyeee no. Saa kwan yi ma yenya anim, mfimfini anaa akyire enne nnyegyeee.

Nhwesod
* /o/ - esoro-akyire-kurukuruwa
* /i/ - esoro-anim-tetrete
* /¢/- efam-anim-tetrete

e /o/-efam-akyire -kurukuruwa

Anom Nnyegyeee
€ye nnyegyeee a ne ye mu no, biribi si mframa a efiri yen ahurututuo anaa ahrawa mu ba no kwan
kakra na yetumi de ka enne nnyegyeee ho ma eye asensini.
e Akwan a yefa so kyerekyere anom nnyegyeee su: dwedweewa no gyinabea, beaee a yeye
nnyegyeee no ne nnyegyeee no yebea

* Dwedweewa no gyinabea: Dwedweewa no gyinabea mu no, yewd anom nnyegyeee a emu pi
ne dee emu mpi. Anom nnyegyeee a emu pi no bi ne /g/, /d/, /m/, /b/ enna dee emu mpi no bi ne
1, /s/, /k/, /t/, ] [/, ne dee ekeka ho.

* Beaee a yeye nnyegyeee: beace ahodoo a yeye nnyegyeee no mu bi ne anofafa, anobatase,
eseakyi, dadam denden, dadam betee ne dee ekeka ho.

* Nnyegyeee no yebea: Yeiye ekwan kasa akwaa no fa so danedane mframa a efiri yen ahurututuo
anaa ahrawa mu ba no wo bere a yereye anom nnyegyeee. Ekwan ahodoo a yefa so ye anom
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SECTION 1: SOUNDS OF THE LANGUAGE

nnyegyeee no mu bi ne agyinaee, nkyeremu, agyinaee-nkyeremu, ehwenem, mmoboee ne
dee ekeka ho.

Dwumadie |

GRS

€deen ne enne nnyegyeee?

€deen ne anom nnyegyeee?

Akwan ahodoo ben na yefa so kyerekyere enne nnyegyeee su no mu?
Akwan ahodoo ben na yefa so kyerekyere anom nnyegyeee su no mu?
Ye enne nnyegyeee a ewo Asante Twi mu no.

Ye anom nnyegyeee a ewd Asante Twi mu no (anye bi koraa no, edu).

Kyerekyere anom ne enne nnyegyeee a woyeee no mu biara su.

NB: The production of the vowel and consonant sounds should be assessed orally while the description
is assessed in both oral and written.

Pedagogical Exemplars

Collaborative learning

1.

Modelling (Vowels)
a. Teacher models production of vowel.
b. Learners repeat the vowels produced by the teacher.

c. Teacher discusses the parameters used in describing the vowels (e.g., tongue height, lip
posture and part of the tongue).

Modelling (Consonants)
a. Teacher models the production of consonant sounds.
b. Learners repeat the production of consonant sounds.

c. Teacher discusses the parameters used in describing consonants (voicing, place of
articulation and manner of articulation).

Whole Class
a. Teacher provides vowels (e.g., /e/, /¢/, /i/, /al/, I3/, lo/, I/ etc.).
b. Learners produce at least three of the vowels.

c. Learners form at least three words using the vowels and make presentation for class
discussion.

Building on what others say

1.

Pair work
a. Teacher produces the vowel sounds in the language of study.

b. Inmixed-ability pairs, learners produce the vowel sounds in words given by the teacher and
use the vowels to form words (e.g., /a/, /e/, /e/, 3/ etc.).

c. Produce consonant sounds in words provided by the teacher.
Describe consonants using the parameters.

In mixed-ability/mixed-gender (where applicable) pairs, learners produce the vowel sounds
in words given by the teacher and use the vowels to form words.

f. Describe the vowels in the words using the parameters for describing vowels.

|71



SECTION 1: SOUNDS OF THE LANGUAGE

g. Produce consonant sounds in words given by the teacher and form other word(s) with the
consonants.

h. Use the parameters for describing consonants to describe the consonants.

Collaborative learning
1. Group work
a. In mixed-ability groups, learners identify the vowels and consonants in words given by
the teacher and work together to describe the vowels and consonants, write the vowels and

consonants in the language and make a presentation to the whole class, identify vowels and
consonants in given words.

b. Learners describe at least three vowels and five consonants they identify in the given words.

2. Pair work

a. Learners in mixed-ability pairs form words with the vowels and consonants and present it
to the whole class.

b. Learners describe at least five of the vowels and twelve of the consonants to the class.

NB: Teachers should expect learners to be at different achievement levels. AP learners will produce
vowels and consonants and describe at least three vowels and consonants. P learners will also be
able to produce vowels and consonants correctly and describe at least five vowels and ten consonants.
HP learners will be able to produce the vowels and describe all of them and also produce consonant
sounds and describe more than ten of them.

The teacher should encourage the higher achievers in the groups to assist the other members and
task them to do more. The teacher is also encouraged to take care of learners with sound production
problems and skillfully resolve them by making them repeat the vowels or pronouncing words with
such sounds repeatedly. Such learners can also be made to play the sound game. In the sound game,
the teacher produces a sound and learners are to look for the symbols that correspond to the sound
produced by the teacher. The first to get the symbol correct is applauded. Also, encourage respect
and tolerance of abilities among learners. Address GESI-stereotypes related to the sounding out of
vowels and consonants.

Key Assessment

Gyinapen 1 Nkariie: Dkasa/Akaakaee
1. Twere Asante Twi enne nnyegyeee mmiensa anaa dee eboro saa.

Twere enne nnyegyeee a ewd nsemfua a edidi soo yi mu: efie, ewoo, atadee.
Twere anom nnyegyeee a ewo Asante Twi mu no nyinaa

Kyerekyere akwan ahodoo a yefa so kyere enne nnyegyeee su no biara mu.

A S

Kyerekyere akwan ahodoo a yefa so kyere anom nnyegyeee su no biara mu.

Gyinpen 2 NKkariie: Nimdee Nya
1. Kyerekyere akwan a yefa so ye enne nnyegyeee ahodoo no biara mu.
2. Kyerekyere enne nnyegyeee a edidi soo yi mu biara su:

a. /a/:
b. /el
c. /ol
d. /i/:
e. /o
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SECTION 1: SOUNDS OF THE LANGUAGE

Kyekye anom nnyegyeee a edidi soo yi /b/, /d/, /g/, /t/ mu ko:
a. Dwedweewa gyinabea:

b. Beaee a yeye nnyegyeee no:

c. Nnyegyeee no yebea:

Twere nsemfua mmiensa anaa dee eboro saa a anom nnyegyeee wom.

Fa akwan ahodoo a yede kyerekyere anom nnyegyeee su mu no kyerekyere anom nnyegyeee
enum anaa dee eboro saa su mu.
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SECTION 1: SOUNDS OF THE LANGUAGE

Learning indicators

1. Kyerekyere enne nnyegyeee dwumadie a ewo Asante Twi mu (asemfua anim, asemfua
mfimfini ne asemfua akyi).
2. Kyerekyere anom nnyegyeee dwumadie a ewo Asante Twi mu (asemfua anim, asemfua

mfimfini ne asemfua akyi).
Theme or Focal Area: €nne Nnyegyeee Dwumadie

€nne Nnyegyeee Dwumadie

&nne nnyegyeee dwumadie kyere beaee a enne nnyegyeee bi hye wo asemfua mu. €nne nnyegyeee no
bi tumi di asemfua anim, ebi nso tumi di asemfua mfimfini enna ebi nso tumi di asemfua akyi. Se enne
nnyegyeee bi ba asemfua anim a, yeka se edi asemfua no anim. Se eba asemfua no mfimfini a, yeka se
edi asemfua no mfimfini enna se eba asemfua no awieee a, yeka se edi asemfua no akyi.

Nhwesod
Hwe enne nnyegyeee /a/ dwumadie wo nsemfua a edidi soo yi mu:

1. asem
2. tam
3. asaaba

Nhwesoo 1 mu no, enne nnyegyeee /a/di asemfua no anim. Yei mu no, yeka se /a/ tumi di asemfua
anim. Nhwesoo 2 mu no nso, /a/ no hye asemfua no mfimfini nti yeka se /a/ no di asemfua no mfimfini.
Nhwesoo 3 no muno, /a/ ne nnyegyeee a etwa too wo asemfua no mu ne saa nti, /a/ tumi di asemfua akyi.

HYE NO NSO: Ma wo nhwesoo no mfiri Asante Twi mu.

Ese se akyerekyerefoo nyinaa hunu se adesuafoo no nyinaa ahooden nye pe wo adesua mu. Ne saa nti,
okyerekyereni no mfa adekyerekwan ahodoo so mmoa adesuafoo a won ahooden wo fam sedee ebema
woatumi ne adesuafoo nkaee no ako pe.

Dwumadie |

1. €nne ne anom nnyegyeee yeinom mu dee ewo he na etumi di asemfua anim wo Asante Twi:
/al, lel, I/, 11/, /o/, /ol ne /u/, b/, /d/, /], g/, /h/, /j/ ne /k/

2. &nne nnyegyeee a ewd e€soro ho no mu dee ewo he na etumi di asemfua mfimfini?

3. &nne ne anom nnyegyeee a ewd €soro ho no mu dee ewo he na etumi di asemfua akyi?

4. Hwe nsemfua ahodoo a ewo asee ho no na kyere beaee ahodoo a enne ne anom nnyegyeee a
ewom no mu biara di:

NB: &se se akyerekyerefoo fa nsemfua a enne nnyegyeee ahodoo wowom ne nsemfua a ewoware ma
adesuafoo no sedee ebeye a ebekyere won adwene kakra. Nhwesoo, asopaatere, tokota, dwanten,
okusie, otwe, animuonyam, mu, tuntum, ehee, esiam, paanoo, opuro

Pedagogical Exemplars

Building on what others say
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SECTION 1: SOUNDS OF THE LANGUAGE

1. Pair and group work

a. In mixed-ability pairs, learners list the vowels learnt (e.g., /a/, /i/ /e/, /€/, /3/ /o/ /u/ etc.) and
practice sounding them out.

b. Teacher uses the above activity to help learners revise the parameters used to describe
vowels and describe vowels in some given words using the right parameters.

Initiating Talk for Learning

1. Whole class discussion

a. Lead learners in a whole class discussion to write a list of about ten to fifteen words and
underline all the vowels in them.

b. Probe further for learners to identify the position of the vowels in the words they have written.
Use this activity to guide learners to discuss the meaning of vowel distribution.

Provide explanation of essential terms such as: ‘vowel distribution’, ‘word initial’, word
medial’, ‘word final’ to consolidate learners’ understanding of the lesson.

NB: Also, encourage respect and tolerance of diverse views among learners. Address GESI-
-stereotypes, and pay attention to learners with special education needs.
2. Modelling

a. Teacher provides ten words and shows the position of all the vowels in them.

b. Learners are provided with words to identify the vowels in them and categorise them into
word initial, word medial and word final positions. Examples of words such as: etire,
dodoo, kenten

Collaborative learning
1. Pair work
a. In pairs, learners sound out vowels and use them to form words.

b. Pairs show the position of the vowels in the words and present their work to the class for
discussion.

NB: The teacher should take note of learners with speech disorders and those who cannot produce
some sounds and address the problem skilfully.

Key Assessment
Gyinapen 1 Nkariie: Nimdeeg nya

1. Ma nsemfua mmienu ho nhwesoo wo Asante Twi mu a enne nnyegyeee a ewo fam ho no mu
biara tumi di anim, mfimfini ne akyire:

a. /a/:

b. /el:

c. /el

d. /o

e. /i

f.
Gyinapen 2 Nkariie

1. Kyere enne nnyegyeee a ewo nsemfua a ewo fam ho no mu biara mu na kyere beaee a di wo
asemfua mu.

a. dokono
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SECTION 1: SOUNDS OF THE LANGUAGE

b. nsuo
C. 0suo
d. ebuo
e. si

f. hwe

NB: Akyerekyercfoo mma nsemfua nhwesoo a efiri Asante Twi mu

Gyinapen 3 Nkariie: Adwenemdd

1. Twere nsemfua nson wo Asante Twi mu a enne nnyegyeee a ewom no di asemfua no anim,
mfimfini ne akyire wo bere koro no ara mu na kyerekyere wo mmuaee no mu.

Theme or Focal Area: Anom Nnyegyeee Dwumadie

Anom nnyegyeee dwumadie

Anom nnyegyeee dwumadie ye beaee a anom nnyegyeee bi tumi di wo asemfua mu. Anom nnyegyeee
no mu bi tumi di asemfua anim, ebi nso tumi di asemfua no mfimfini enna ebi nso tumi di asemfua
akyi. Se anom nnyegyeee ba asemfua anim a, yeka se edi asemfua no anim, eba asemfua mfimfini a,
yeka se, edi asemfua no mfimfini enna se eba asemfua no akyi nso a, yeka se, edi asemfua no akyi.

Nhwesod

Hwe sedee wode anom nnyegyeee /b/ no adi dwuma wo nsemfua a ewo fam ho no mu:
1. bom
2. aboo

Nhwesoo 1 mu no, anom nnyegyeee /b/di asemfua no anim. Nhwesoo 2 mu no nso, /b/ no hye asemfua
no mfimfini. Yei mu no, yeka se anom nnyegyeee /b/ di asemfua no anim ne mfimfini.

Dwumadie |

1. Dkyerekyerefoo nyiyi anom nnyegyeee ahodoo ne nsemfua ahodoo a ewoware kakra a
ebekyere adesuafoo no adwene wo bere a wode redi dwuma no. Nhwesoo: abosomakotere,
adekyere, adesua, nimdee, adwensakra, etoo, ahwehwe, twa, foro

2. Pensempensem anom nnyegyeee dwumadie wo nsemfua a ewo soro ho no mu.

3. Fa anom nnyegyeee a ewd soro ho no mu bi ye nsemfua ahodoo na kyere dwuma a anom
nnyegyeee no mu biara di.

Pedagogical Exemplars

Collaborative learning
1. Modelling and group work

a. Teacher models production of consonant sounds such as /b, d, f, g, h, j, k, m, n, s, ky, gy/
by way of revision. (Remind learners about diagraphs/trigraphs where applicable).

b. Learners produce the consonant sounds after the teacher.

In groups, learners form words with the consonants they produce and tell the position of the
consonants in them.

d. Teacher uses this activity to guide learners to discuss the parameters for describing
consonants distribution in words—word initial, word medial, word final.
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SECTION 1: SOUNDS OF THE LANGUAGE

e. Teacher provides explanation to key terms such as word initial, word medial, word final to
help consolidate learners’ understanding of the concept of consonant distribution.

Building on what others say

1. Pair work

a. Learners in mixed-ability or mixed-gender (where applicable) pairs, discuss given words to
identify the consonants in them. Examples of words, asemfua, kenkan, nimdee, nkwagyee,
frodoo. The consonants in the words provided are (k, s, f, n, ny, m, dz, n, kw, gy, d)

b. Learners in their respective groups analyse the given words and write notes on the position
of each of the consonants identified

c. Question learners to lead them to classify all the consonants under those that belong to
word initial, word medial and words final. Encourage tolerance of diverse abilities during
presentations and discussions.

NB: All learners should be encouraged to participate in the lesson actively. Respect and tolerance of
diversity should be encouraged irrespective of learner’s linguistic background. Address gender and
linguistic stereotypes to promote collaboration.

Teachers should not expect all learners to be at the same level of achievement at the end of the lesson.
The teacher is therefore encouraged to use varied pedagogies to allow all learners to progress. For
example, HP learners can support AP learners or HP/P learners can complete independent work
while the teacher supports AP learners.

Key Assessment

Gyinapen 1 Nkariie: Nimdee nya
1. Ma nsemfua enan a anom nnyegyeee a ewo fam ho no mu biara tumi di anim:

/b/:

/d/:

Ia vk

/g/:

/h:

/k:

N/

/m/:

/n/

SR Mo Ao o e

—

Gyinapen 2 Nkariie:
1. Kyere anom nnyegyeee a ewowo nsemfua a ewo fam ho no mu na kyekyem ko asemfua anim,
asemfua mfimfini ne asemfua akyi:
aburokyire
nsa
atokoo
babaso
gyemirekutu
sasaboro
aduane

@m0 ao o

kon
ahwehwe

—
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SECTION 1: SOUNDS OF THE LANGUAGE

NB: Akyerekyercfoo mfa nsemfua nhwesoo a efiri Asante Twi mu nni dwuma.

Gyinapen 3 Nkariie: Adwenemdd

1.

Section Review

mmuace no mu.

Twere nsemfua edu a anom nnyegyeeee di anim, mfimfini ne akyire na kyerekyere wo

This section covers indicators that are taught in weeks two and three. Here, learners are to
demonstrate knowledge and understanding of the sound system of the Ghanaian language.
In doing so, teachers should use varied pedagogical approaches to help learners describe the
vowels of the Ghanaian language using lip posture, tongue height and part of the tongue. The
consonants of the Ghanaian language are also described using parameters such as voicing, place
of articulation and manner of articulation. Again, learners are guided to explain the distribution
of vowels and consonants of the Ghanaian language, and practice distributing vowels and
consonants at word initial, word medial and word final position. Altogether, varied assessments
strategies are used to test learners’ knowledge and understanding of the contents.

Additional Reading
1. Agoe, S. (1965). Agoo. Bureau of Ghana Languages.
2. Amartey, A.A. (1966). Omanye aba. Bureau of Ghana Languages.
3. Owu-Ewie, C. (2020). Mfantse kasa ngyegyee na kasa mbra ho adzesua buukuu ma nsowdo
skuul esuafo. Accra: Shine Prints Company Limited.
References
1. Dolphyne, F. A., (2006). The Akan (Twi-Fante) language: Its sound systems and tonal structure.
Woeli Publishing Services.
2. Dolphyne, F. A & Dakubu, K M. E. (1988). The Volta-Comoe languages. In M. E. Kropp
Dakubu (Ed.), The Languages of Ghana (50-90).
3. Lauren, T. (2019). Vowel phenomena of Guang languages. Master’s thesis submitted to the
faculty of graduate studies Trinity Western University
4. Snider, K. (2019). Long and short vowels in Chumburung: An instrumental comparison. In Pius
W. Akumbu & Esther P. Chie (eds.). Engagement with Africa: Linguistic essays in honour of
Ngessimo M. Mutaka, 249-264.
5. Snider, K. L. (1989c). The vowels of proto-Guang. Journal of West African Languages
19(2). 29-50.
6. Snider, K. L. (1990a). The consonants of proto-Guang. The Journal of West African Languages

(12). 3-26.
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SECTION 2: SHARING IDEAS AND ORAL

Strands:

1. Oral Conversation
2. Language and Usage

Sub-Strands:

1. Conversation/Communication in Context
2. Reading
3. Interpretation and Translation

Learning Outcomes

1. Collaborate and communicate effectively with others.
2. Exhibit ability to orally communicate effectively to a target group.

3. Discuss skimming using preview, overview and review.

Content Standards
1. Demonstrate the ability to understand discourse and identify key ideas.

2. Demonstrate knowledge and understanding of skimming and scanning for information
from a text.

3. Demonstrate knowledge and understanding of the rules and steps in the interpretation

INTRODUCTION AND SECTION SUMMARY

This section discusses how key ideas are identified in texts and in discourse. Learners will learn the
concept of key ideas and discourse. They will learn the skills of identifying key ideas in text and in
discourse. In addition to this, learners will be introduced to a variety of texts on different topics and
issues that ranges from GESI to national and international topical issues. This section is essential for
learners not only in the context of Ghanaian language studies but also establishes links with related
subjects such as English and other languages. The section equips learners with the requisite skills of
understanding key ideas and discourse and how to identify the key ideas in both texts and discourse.
The learners will also be equipped with the skills of sharing ideas and opinions on a given topic.
Learners will be introduced to the concepts of skimming and scanning as reading techniques where
they will use the skills gained to look for key ideas and information from texts. Also, learners will be
introduced to the concept of oral interpretation. They will learn what interpretation is and the skills
of effective interpretation. The teacher is therefore encouraged to employ interactive pedagogical
strategies, resources, differentiation, and assessment strategies to support and challenge learners of
all abilities.

The weeks covered by the section are:

Week 3: Identification of key ideas and discussing opinions and ideas
Week 4: Skimming
Week 5: Scanning
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SECTION 2: SHARING IDEAS AND ORAL
Week 6: Interpretation

SUMMARY OF PEDAGOGICAL EXEMPLARS

The pedagogical exemplars employed include a variety of approaches to teaching Ghanaian language
concepts. Talk for Learning involves engaging learners to work in groups or pairs to share their views
on a concept. It includes approaches such as whole class activities and pair work. In problem-based
learning, learners collaborate in groups to find solutions to problems and concepts. This helps in
developing self-confidence in learners. Gifted and talented learners can perform leadership roles as
peer-teachers to guide classmates to have a deeper understanding of Ghanaian language concepts.
Teachers are guided to take care of learners with SEN.

ASSESSMENT SUMMARY

The assessment strategy for this section ensures a balanced evaluation of recall/reproduction, skills
building, strategic reasoning, and extended critical thinking abilities of learners. Teachers are
encouraged to give regular feedback to learners and document results for future reference. This will
facilitate the development of learners. Beginning with Level 1, recall questions, short oral answers,
short written essays and discussions will offer insights into foundational knowledge. Level 2 skills
progress to short essays or oral presentations, evaluating students’ ability to articulate concepts.
Teachers should employ a variety of formative and summative assessment strategies to gather
information about a learners’ performance. This ensures a balanced assessment approach and fosters
continuous improvement and holistic learner development.
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SECTION 2: SHARING IDEAS AND ORAL

Adesua no Botaesg

1.

Kyere adwempo ahodos a ewo abasem a edi mu bi mu. Nhwesoo, amammere mu nnepa
(obuo, ayamye, abodwokyere ne dee ekeka ho), nwomasua, nkwadaa ho dwadie, yen
atenaee, mfididwuma a ewo> Ghana, fam-agudee-tuo, GESI ne dee ekeka ho.

Pensempensem adwempo ahodoo ne nsusuie a edi mu a efiri abasem mu. Nhwesoo,
amammere mu nnepa (obuo, ayamye, abodwokyere ne dee ekeka ho), nwomasua,
nkwadaa ho dwadie, yen atenaee, mfididwuma a ews> Ghana, fam-agudes-tuo, GESI,
STEM, ne dee ekeka ho.

Fa akenkan ho nimdee a eye ohareso-akenkan ne ohareso-adee-hwehwe kenkan
akenkansem a edi mu na bua ho nsemmisa

Fa akwan ahodoo yi so pensempensemu shareso-ades-hwehwe mu (nhwesoo, ani anaa
nsateaa ako-ne-abadie, hwehwe nsemfua anaa kasasin bi, ne dee ekeka ho.)

Ye mpensempensemu fa asowen, nsemfua-nteasee, nsemfua-nkyereasee ne dee ekeka ho
ho.

Theme or Focal Area: Hwehwe Adwempo a ewd Akenkansem mu

Adwempd

Adwempo ye adee titire a wonwono abasem bi fa ho. E€ye otwerefoo no nsem a eda atifiasem no adi na
etumi da adi pefee anaa esuma wo abasem no mu. €no na eda abasem no mu nsem adi.

Akwan a yefa so hwehwe adwempo wo abasem mu:

Hwehwe onipa anaa adee a abasem kasa fa ho: Abasem yi kasa fa onipa, nnipakuo anaa adee
potee bi ho?

Hwehwe ebere a abasem no mu dwumadie koo soa: Nsem a ede to dwa no da ebere adi anaa?
Hwehwe beaes a abasem no mu dwumadie no koo soa: Abasem no bo beaee bi din?

Hwehwe dee nti a abasem no mu dwumadie koo soo: Wowo senti anaa nkyeremu fa dee
esiie no ho?

Hwehwe ekwan a abasem no mu dwumadie faa so siie: Saa anoyie no da ekwan anaa
nnyinasosem bi adi?

HYE NO NSO: Akenkansem mu no, eye a na woatwere adwempo no akyea no, waaye no pikapika anaa
woasensan asee. Wobetumi ahunu no wo skasamu titire no mu.

Dwumadie |

1.

2. Kyerekyere adwempo ase na kyere adwempo mmiensa a ewo abasem bi mu.

3. Kyerekyere adwempo mu na pensempensem abasem bi mu fa da adwempo a ewom no adi.

Twere adwempo mmiensa a ewo abasem bi mu.
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Pedagogical Exemplars

Talk for Learning
Think-pair-share
1. Teacher models the prediction of story line following the principles discussed.

2. Learners in mixed-ability pairs predict a story line based on titles, pictures, key words or
audiovisual materials.

3. Each pair shares their predictions and presents a final work to the class, justifying their responses.

Group work

1. In small mixed-ability groups, identify a number of key ideas e.g., respect, kindness, tolerance
and prioritise them using the diamond nine approach and discuss them. The teacher should
ensure HP learners support AP learners.

Individual work
1. Individual learners create short stories based on the pictures and key words and present for class
discussion. Encourage learners to tolerate and respect each other’s view.

2. Learners in mixed-ability pairs predict a story line based on titles, pictures, key words or
audiovisual materials.

3. Each pair shares their predictions and presents a final work to the class, justifying their responses.

Group work

1. In small mixed-ability groups, identify a number of key ideas e.g., respect, kindness, tolerance
and prioritise them using the diamond nine approach and discuss them. The teacher should
ensure HP learners support AP learners.

Individual work

1. Individual learners create short stories based on the pictures and key words and present for class
discussion. Encourage learners to tolerate and respect each other’s view.

Key Assessment
Gyinapen 1 NKkariie
1. Pensempensem adwempo mu.

2. Faw’ankasa nsemfua kyerekyere adwempo ase.

Gyinapen 2 nkariie
1. Kenkan abasem tiawa a ewo efam ha yi yie na pensempensem mu fa hwehwe adwempo a
WO mu no:

NB: Ghana ye oman a ewo Abibirem Atoec a emmen beaec asasewosoo akesee ne nketewa sisie
wo ewiase. Nanso yei mmaa Ghanaman mfaa ne ho nni mfirii asasewosoo akesee ne nketewa ho.
Asasewosoo akesee asisi wo Ghanaman mu wo ebere a atwam no mu a enne mmere yi mu mpo, yehunu
emu nkumaa bi. Asasewosoo a edi kan wo Ghanaman mu no sii wo afe 1615 mu. Escee Sao Jorge
abankesee a ewo Elmina no enna afe 1636 mu nso, asasewosoo foforo sii wo Axim. Afe 1862 mu no,
asasewosoo kesee pa ara sii wo Nkran kuropon no mu maa eseee Christiansburg Castle, abankesee bi
ne abodan ahodos.

Gyinapen 3 NKkariie
1. Gyina adwempo ahodoo no so twere biribi toa dwumadie a etwaa mu no so. Yetumi nya
nokwasem firi abasem mu. Kyerekyere senti a woye saa nsusuie no.
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Theme or Focal Area: Adwempd ne Nsusuiec ho Mpensempensemu

Nkitahodie

Nsem a woka anaa wotwere fa nnipa nkommodie ho ne titire nsem a ehia pa ara fa biribi potee bi ho.

Adwempd

€ye adwene anaa adwenkyere bi a efa ekwan a biribi anaa dwumadie bi fa so si ho.

Nsusuis

€ye obi adwenkyere fa biribi ho a enhyeda nnyina nokwasem anaa nimdee biara soo. Ebetumi nso aye
afotusem a efiri onimdefoo bi ho.

Se moreye mpensempensemu afa adwempo ne nsusuie ahodoo ho wo abasem mu a, ese se adesuafoo no:
e Di ekan wen won aso tie no yie
*  Dwene asem no ho ansa na woakasa
*  Wohwe se wowo nokwasem bi ka fa ho

» &se se wotumi ka won adwen pepeepe a womfa nwadawada na wotumi de adansedidee amapa
tae akyireiled, straightforward manner and support with evidence

e Fa ‘Me’ di dwuma wo w’anodisem mu

HYE NO NSO: Nsusuie ne adwemps mpensempensemu mu no, ese se yede enidie ma obiara nsusuie.

Dwumadie |

1. Kyerekyere nkitahodie, adwempo ne nsusuie ase.

2. Fa w’ankasa nsemfua kyerekyere adwempo ne nsusuie ase na kyere adwempo ne nsusuie a
ewo akenkansem anaa abasem bi mu mu.

Kyerekyere ekwan a yefa so pensempensem adwempo ne nsusuie mu.

Tie abasem bi, pensempensem mu yie na fa hwehwe adwempo ne nsusuie a eda no adi.

Pedagogical Exemplars

Starter: Teacher reads a text or plays an audio-visual material and task learners to identify the
key ideas.

NB: The teacher should select themes for discussion from the examples below and any other
relevant topics:

a. Cultural values (respect, kindness, tolerance and others),
b. Education,

c. Child trafficking,

d. Environment,

e. Industrialisation in Ghana,

f. Mining, etc.

NB: Teacher leads learners to discuss the concepts opinions, discourse and ideas.
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Talk for Learning
Think-pair-share
1. Provide learners with the title of a story, key words in the story and picture of the story.

2. Learners think-pair-share predictions of the story line based on the title, pictures and key words.

Group work

1. In small mixed-ability groups, learners listen to a discourse and discuss the key ideas identified
in the discourse, (e.g., respect, Kindness, tolerance) and prioritise them using the diamond
nine approach.

NB: Teachers should encourage the HP learners to assist the AP learners in the groups. Encourage
each learner to participate actively. Learners should be made to respect each other’s ideas and
opinions. The teacher should try to skilfully attend to learners who are extremists when it comes to
gender roles. Learners should be made to relate what they have discussed to everyday life situations
such as discussions on radio and television, news items, discussion of issues with their friends, etc

Individual work

1. Individual learners create short stories based on the pictures and key words and present for class
discussion. Encourage learners to tolerate and respect each other’s views.

NKkariie Titire

Gyinapen 1 Nkariie: Okasa/Akaakaee
1. Kyerekyere adwempo, nkitahodie ne nsusuie mu.
2. Tie abasem bi na pensempensem emu adwempo ne nsusuie ahodoo a ewd abasem no mu.
3. Gyina mfonini bi so ka abasem tiawa bi.

Gyinapen 2 NKkariie: Nimdee nya

1. Gyina dee woasua no so na kyere w’adwempd ne wo nsusuie fa atifiasem a ewo fam ha yi ho
“Eye mmaayewa/mmaa asedee se wonoa aduane ma abusua no ebere biara.”

2. Akyerekyerefoo betumi de atifiasem ahodoo a efa eko a ereko so wo Russia ne Ukraine ntam,
eko a efa Gaza ho ne dee ekeka ho.

Gyinapen 2 Nkariie: Nnwennweneho amapa

1. Faw’adwempo ne wo nsusuie ahodoo ne afoforo dee a efa atifiasem bi ho toto ho na gyina so si
gyinaee a efata.
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Adesua Botaee: Gyina ohareso-akenkan ne shareso-adee-hwehwe ho nimdee so kenkan na fa
hwehwe asetena mu shaw ahodoos bi anoyie.

Theme or Focal Area: JDhareso-akenkan

Jhareso-Akenkan

Dhareso-akenkan ye akenkan a yede yen ani fa abasem bi mu wo ohareso de hwehwe asem potee a
abasem bi kasa fa ho. Yede hwehwe abasem bi nokwasem potee.

Dhareso-akenkan ye akenkan dwumadie bi a yede yen ani fa abasem bi mu ntemso de hye adwempo
a €ho hia nko ara nso.

*  Ahwekane: €ye akwannya a ema wotumi hwe biribi ansa na omanfoo anya anaa aba abonten
so. Woye ahwekane de sua biribi fa adwempo ahodoo a abasem bi da no adi ne ne nhyehyee
nnyinasoo.

*  Tofabs: Yede ye nhwehwemu fa akenkansem bi mu. €da abasem anaa adesua bi mu tofabo adi.

*  Nhwehwemu: Eye nhwehwemu a eboa ma wonya nimdee fa akenkan nwoma bi a woakenkan dada
ho. Eye biribi ho nkariie a yegyina so anaa eboa ma yede nsakraee foforo bi ba, se eho behia a.

Dwumadie |

1. Fa w’ankasa nsemfua kyerekyere nsemfua ahodoo mu.

2. Faw’ani fa abasem kasapen mmiensa a edi kan bi mu ohareso na fa hwehwe nsemfua foforo
mmiensa firi mu.

Fa nsemfua foforo no ye okasamu mmoho a efa abasem no mu asentitire no ho.

4. Bo kasapen mmiensa a edi kan wo abasem no mu no tofa.

Pedagogical Exemplars
Problem-Based learning

Whole class

1. To ensure communication, all learners define skimming in their own words and compare it to
the teacher’s definition.

2. Learners collaborate to explain the skimming techniques (e.g., eye movement, preview,
overview and review).

Teacher models skimming to smaller mixed-ability/gender groups
4. Learners model skimming.

Group work:

1. In mixed-ability groups, learners skim different passages for key words and bring out the
general information in the passage and present their works for whole class discussion.

Teachers should take note of learners with special educational needs and the gifted and talented in
class so that they offer the necessary support and challenge to such learners. Teachers should guide
HP learners to support AP learners.
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NB: The passage should be selected from a theme under cultural values (good morals, selflessness,
confidence, etc.), GESI, STEM, environment, public health, sanitation, contemporary national issues,
contemporary international issues, COVID-19, energy efficiency, etc.

Key Assessment
Gyinapen 1 Nkariie: Dkasa/Akaakaee
1. Pensempensem ohareso-akenkan nimdee ahodoo no mu
Gyinapen 2 Nkariie: Nimdee nya
1. Gyina ohareso-akenkan nimdee ahodoo no so kyere amannebo bi a ewo abasem tiawa bi mu.

2. Kenkan akenkansem bi a ekura nsemfua 400 na fa nimdee a woanya wo ohareso-akenkan mu no
bo akenkansem bi mu adwempo no tofa.

3. Pensempensem akenkansem no mu yie na kyere nsemfua foforo a ewom. Fa nsemfua foforo no
ye okasamu mmoho a efa abasem no asentitire.
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Adesua Botaee: Pensempensem ohareso-adee-hwehwe nimdee mu (se ebia., ani anaa nsateaa ako-
ne-abadie a yede hwehwe nsemfua, kasasin ne dee ekeka ho).

Theme or Focal Area: JDhareso-ades-hwehwe

Jhareso-adee-hwehwe nkyereasee

Dhareso-adee-hwehwe ye akenkan a yeye no ohareso de hwehwe nokwasem anaa amannebo potee wo
bere a yenhyeda nkenkan akenkansem anaa abasem no nyinaa. Sedee ebeye a ohareso-ades-hwehwe
bewie mudie no, ese s¢ wote akenkansem nhyehyee ase, na afei te dee woakenkan no ase sedee ebeye
a akyere anaa ahwehwe amannebo potee bi a wohia no. Dhareso-adee-hwehwe ye ekwan a wofa so
hwehwe biribi anaa amannebo wo ohareso anaa ntemso.

Dhareso-adee-hwehwe boa ma obi tumi kenkan nneema pii sane nya odo ma akenkan.

€ho hia se wobesi gyinaee afa ohareso-adee-hwehwe. €ha yi no, ese se¢ wohunu adee potee a
worehwehwe no wo wo tirim; se eye nwoma bi din, websaete, nwoma a yenya mmoa firii mu, asemfua
anaa okasasin potee bi, abasem potee bi a wope se wokenkan ne dee ekeka ho.

€ho hia bio se, wobehunu beaee a adee potee a worehwehwe no wo; ese se wohwe se, adee potee no
kura amannebo a worehwehwe no na kyere kratafa a yebehunu saa amannebo no.

Ese se wohunu sedee woasi ahyehye adee no. Wobetumi ahyehye adee anaa nwoma no wo atweredee
nnidi soo kwan so, ebere nhyehyee kwan so, , akuakuo nhyehyee kwan so, atifiasem nhyehyee kwan,
akontabudee nnidi soo kwan so ne dee ekeka ho.

Ebere a adesuafos de shareso-adee-hwehwe di dwuma
i. Wode ohareso-adee-hwehwe di dwuma ansa na woahye akenkan ase

ii. Wode ohareso-ades-hwehwe dwumadie fa nsemmisa ahodoo no mu na hunu dee ne
mmuaee nye den

iii. Ebere a worehwehwe amannebo potee bi se ebia, deeti, nsemfua foforo ne dee ekeka ho.
€kwan a yefa so de ohareso-adee-hwehwe di dwuma

Se wohwehwe akenkansem bi mu hunu ne nkyekyemu ahodoo a wope se wokenkan a:

i. Di kan fa ohareso-adee-hwehwe di dwuma wo bere a wode w’ani (ne wo nsateaa) refa
akenkansem no mu ohareso.

ii. Se wohunu adee a worehwehwe no a, se eye asemfua anaa okasasin na worehwehwe a, kenkan
nsemfua ahodoo atwa asemfua a worehwehwe no ho ahyia no yie.

iii. Wohunu adee bi a ese se wotwe w’adwene si so a, woto wo bo ase kenkan mu yie.

Dwumadie |

1. Kyerekyere nsemfua a edidi soo yi ase:

a. Ahwekane
b. Nhwehwemu

c. Tofabo

2. Kenkan akenkansem bi na kyere amannebo potee mmiensa anaa dee eboro saa a ewom.
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3. Fa ohareso-akenkan ne ohareso-ades-hwehwe nimdes a wowo no hwehwe dee akenkansem
no fa ho nyinaa anaa biribi potee a ewom.

4. Pensempensem akenkansem no mu fa hwehwe nsemfua foforo no na fa nsemfua foforo no
ye okasamu tiawa baako ne okasamu mmoho nso baako. Fa ohareso-adee-hwehwe nimdee
no di dwuma wo akenkansem no mu.

Pedagogical Exemplars
Problem-based learning
Whole class
1. Learners define to each other scanning and compare their definition to the teacher’s definition.

2. In mixed=ability groups, learners discuss the various definitions given by the class to settle on
the most appropriate explanation and present their answer for whole class discussion. This helps
to build collaboration, communication, critical thinking and problem-solving skills in learners.

3. Learners choose from a wide array of word cards containing key elements of scanning and
discuss them in their groups. For example, a group might select Movement of the eye or
Identification of key words or phrases.

NB: Support SEN learners by allowing them to match definitions with key terms. Group work

1. Teacher scans through passages as a model to the class.
2. Discuss scanning strategies in groups and demonstrate how it is done to the class.

3. Teacher reinforces learning by asking learners questions to help them realise their own mistakes
and correct themselves.

4. Learners ask questions for clarification and contribute to the lesson.

NB: All learners should be encouraged to contribute and respect each other’s view. Teacher can do
this by calling learners to talk/providing learners/groups with talking tokens.

Individual work

1. To foster self-directed learning, individually, learners scan different passages for specific
information (e.g., key words, phrases, headings, subheadings, dates, main character, etc.) and
discuss their findings in class.

2. All learners listen to or watch audio-visual material and identify the key information.

NB: The passage should be selected from a theme under GESI, STEM, Environment, Public Health,
Sanitation, Contemporary national issues, contemporary international issues, energy efficiency, etc.

Key Assessment
Gyinapen 1 Nkariie: Akaakaee

1. Kyerekyere ohareso-adee-hwehwe ho nimdee ahodoo mmienu anaa dee eboro saa.
Gyinapen 2 NKkariie: Nimdee nya

2. €kwan ben na wobefa so de ohareso-adee-hwehwe nimdee ahwehwe amannebo potee bi wo
akenkansem bi mu.

Gyinapen 3 Nkariie: Nnwennweneho amapa
1. Hwehwe dee eye ne dee enye wo ohareso-adee-hwehwe nimdee ho.
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Adesua Botaeg: Ye mpensempensemu fa asowen, nsemfua-nteasee, nsemfua-nkyereasee ne dee ekeka
ho ho

Theme or Focal Area: JDkasa Nkyerekyeremu

Nkyerekyeremu

Yei ye ekwan a yefa so kyerekyere biribi anaa adee bi mu. €san nso ye ekwan foforo a yefa so da
atweresem anaa oyekyere dwumadie bi adi.

Nsemfua-nteasee: €ye ekwan a yefa atwere so kyerekyere nsem bi ase ko okasa foforo bi mu sedee
ebeye a afoforo benya mu kyefa.

Nsemfua-nkyereasee; Yei ye ekwan a yenam nkyerekyeremu ne okasa asekyere so nya amannebo bi
mu nteasee yie. Yei ne ekwan a otiefoo bi nam so tumi te nsem bi ase san kyerekyere mu.

Se woreye okasa nkyerekyeremu a
1. Wen w’ aso tie no yie
2. &se se wonya nimdee amapa wo okasa mmienu no nyinaa mu.
3. Mma nteasee a ewd okasa a worekyere asee no mu nteasee no nnyera
4

Ma w’adwene nni nkommodie no akyi yie

Dwumadie |

1. Kyerekyere asemfua nkyerekyeremu mu.

2. Pensempensem adesua a efa nkyerekyeremu ho no mu.

3. Kyerekyere akenkansem anaa enne a yeakyere agu afidie so a ewo nsemfua 150 anaa 300
mu.

Pedagogical Exemplars

Initiating Talk for Learning

Whole class

Discuss what oral interpretation is (effective listening, encoding and decoding, etc.). Group work/
collaborative learning

1. Pair work

a. In pairs of similar ability, learners role-play an oral interpretation session taking into
consideration the basic concept of interpretation. In this role play, one learner says something
in English language and the other learner gives the meaning of what the first learners said in
the language of study.

2. Whole class
a. Play a recorded tape or read a short text for learners to interpret.

NB: Teachers should expect that learners’ achievements would not be at the same level. Higher
achievers and learners still struggling should be attended to in a skilful manner through individual
support or more challenging independent work.
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Key Assessment

Gyinapen 1 Nkariie: Dkasa/Akaakaee:

1.
2.
3.

Sen na wosi te Dkasa Nkyerekyeremu ase fa?
Pensempensem adesua a efa okasa nkyerekyeremu ho nimdee mu.

Kyerekyere okasa nkyerekyeremu nkorabata ahodoo no mu.

Gyinapen 2 NKkariie: Nimdee nya

1.

Section Review

This section covers indicators that are taught in weeks one, four, five and sixteen. Learners
are to demonstrate an understanding of sharing ideas and opinions and identifying them in
discourse. They are also supposed to demonstrate an understanding of skimming and scanning
and oral interpretation. To help learners demonstrate these skills, teachers are advised to use the
varied pedagogies suggested effectively. Sharing opinions and ideas will help learners take part
in the national discourse on topical local and global issues. Skimming and scanning as reading
techniques would equip learners with the requisite skills in identifying information and specific
ideas in texts quickly. The idea of oral interpretation will also help learners become good
listeners. Finally, varied assessment forms should be employed to test learners’ knowledge and
understanding of the key concepts taught.

Bo enne a woakyere agu afidie so anaa kenkan akenkansem bi na kyerekyere mu.

Additional Reading

Owu-Ewie, C. (2015). Language teaching skills: A guide for language teachers. Shine Prints
Company Ltd.

References
1. Dolphyne, F. A., (2006). The Akan (Twi-Fante) language: Its sound systems and tonal structure.
Woeli Publishing Services.
2. Dolphyne, F. A & Dakubu, K M. E. (1988). The Volta-Comoe languages. In M. E. Kropp
Dakubu (Ed.), The Languages of Ghana (50-90).
3. Snider, K. (2019). Long and short vowels in Chumburung: An instrumental comparison. In Pius

W. Akumbu & Esther P. Chie (eds.). Engagement with Africa: Linguistic essays in honour of
Ngessimo M. Mutaka, 249-264.
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Strand: Language and usage

Sub-strand: Lexis and structure

Learning Outcome: Apply the knowledge and understanding of the word classes to form
meaningful sentences

Content Standard: Demonstrate knowledge and understanding of appropriate use of nouns,
adjectives, verbs and adverbs

INTRODUCTION AND SECTION SUMMARY

This section discusses the structure of the words of the language. Learners will be introduced to nouns,
adjectives, verbs and adverbs as the major word classes. They will also learn the types of nouns,
adjectives, verbs and adverbs. Appropriate examples will be used to aid learners’ understanding and
also help them form meaningful sentences. This will facilitate effective speaking and reading in the
language. This section is essential for learners not only in the context of Ghanaian language studies
but also establishes links with related subjects such as English and other languages. This section
equips learners with foundational knowledge and functional understanding of words and their role in
language learning. The teacher is encouraged to employ interactive pedagogical strategies, resources,
differentiation and assessment strategies to support learning. It should be noted that, examples in
this section are limited to few Ghanaian languages, therefore, teachers are advised to use language
appropriate examples.

The weeks covered by the section are:

Week 7: Categorising Nouns
Week 8: Classification of Adjectives
Week 9: Classification of Verbs and adverbs

SUMMARY OF PEDAGOGICAL EXEMPLARS

The pedagogical exemplars include many approaches to teaching Ghanaian language concepts.
Collaborative learning involves engaging learners to work together on learning tasks in small group
to ensure that everyone participates in the lesson. It includes specific approaches such as mixedability/
gender groupings, pair work and modelling. Collaborative learning encourages learners in mixed-ability
and mixed-gender groups to share ideas on the various Ghanaian language concepts. Collaborative
learning also ensures that learners remain engaged with content while thinking critically and sharing
ideas with peers. Gifted and talented learners can perform leadership roles as peer-mentors to guide
fellow learners to have a deeper understanding of Ghanaian language concepts. Teachers are advised
to cater for all learners including those with sound production difficulties and solve problems skilfully.

ASSESSMENT SUMMARY

The assessment strategy for this section ensures a balanced evaluation of basic application of skills/
concepts, strategic thinking, and extended critical thinking abilities of learners. Regular oral feedback
and written responses are encouraged to facilitate improvement in learning and holistic learner
development. Beginning with Level 2 assessment, learners are made to read passages to identify
the nouns, adjectives, verbs and adverbs to provide understanding of foundational knowledge of
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the various word classes in the language. Level 3 strategic reasoning assessment ensures learners
progress to form correct sentences with the various word classes. This will help them acquire a deeper
understanding of the word classes. Teachers should employ a variety of formative and summative
assessment strategies to gather information about individual learner’s performance, including
scores, feedback, and progress over time. Through this, a balanced assessment approach, continuous
improvement and holistic learner development are ensured.
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Adesua Botaee: Kyekye edin mu ko n’akuo ahodoo no mu (se ebia,dinpa, dinhunu, edin a yenhunu,
edin a yehunu ne dee ekeka ho).

Theme or Focal Area: Edin ne n’akuo ahodo)

Edin

Edin ye ahyensodee a yede ma onipa, aboa , kuro anaa adese titire bi.

Edin

akuo ahodod

Dinpa ye edin a yede gyina ho ma onipa, kuro anaa adee titire potee bi se eye Onyame abodee
anaa odasani-nsa-ano adwuma. Yede atweredee akesee na edi dinpa kan emfa ho ne beaee a ehye
wo okasamu mu. Nhwesoo; dinpa ye edin a yede ma nnipa (se ebia Kwaku, Owusu, Nkruma,
ne dee ekeka ho); nkuro (se ebia. Esiam, Denkyira Odwaa, Tamale, ne dee ekeka ho): abosome
(se ebia. Dpepon, Ogyefuo, Dbenem, Oforisuo, Ipenimma, ne dee ekeka ho.) Nnwumakuo (se
ebia . University of Cape Coast, Flagstaff House, ne dee ekeka ho.); nna a ewo nnawotwe mu
(se ebia. Edwoada, Benada, ne dee ekeka ho.); asuo ahodoo (Pra, Tano, Densu, Burosiam ne dee
ekeka ho.)

Dinhunu ye edin a yede ma nneema ahodoo a yemfa mma nnipa, enna, abosome, nkuro ne
nneema titire bi. €ye edin a yede ma nneema bi a ensi pi te se okraman, abarimaa, obarima, obaa,
aponkye, mpaboa, epono, oponko ne dee ekeka ho. Yemfa atweredee akesee nni dinhunu kan
gye se ehye okasamu bi ase. Yetaa de oyikyere ne edin nkyerekyeremu bata ho.

Edin a yenhunu ye edin a yede kyere adwempo, esu anaa biribi a yentumi mfa yen nsa nsom
anaa yenhunu. €ho nhwesoo bi ne nokwasem, ohaw, anigyee, awerehoo, ne dee ekeka ho.

Edin a yehunu ye edin a yede ma nneema a yehunu, onipa anaa beaee bi. Ekyere biribi a yehunu
na yeso mu nso a, €ye yie.

Dwumadie |

4.

Kyerekyere edin mu na ma eho nhwesoo enum anaa dee eboro saa.
Kyerekyere edin akuo ahodoo enan mu na ma emu biara ho nhwesoo edu.
Kyekye nsemfua a edidi soo yi mu ko edin akuo dinpa, dinhunu, edin a yenhunu ne edin a
yehunu mu.

okyerekyereni

€poOno

odo

Araba

John

anigyee

nkabom

SR oeme ae T

akonnwa
mframa

e
o

j- ¢€boo

Kyere senti a wokyekyee edin ahodoo no mu koo edin akuo ahodoo no mu.
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Pedagogical Exemplars
Problem- Based learning

Group work

1. Inmixed-ability pairs, learners are made to write at least ten names of objects inside and outside
the classroom on a manila card.

2. The pair reads the words aloud to the rest of the class.
Group work/collaborative learning

Whole class activity

1. Teacher uses the above activities to discuss with learners the concept of nouns as they
provide examples.

2. Teacher assists learners to categorise some given examples of nouns into types.
3. Teacher assists learners to read a passage of about two hundred words and identify the nouns in it.

Group work

1. In mixed-ability groups, learners categorise the nouns identified in the text under the types
discussed. (e.g., proper nouns, common nouns, abstract nouns, concrete nouns etc.).

Pair work

1. In mixed-ability pairs, learners write two examples from each of the types of nouns and form at
least three simple or compound sentences with them.

Whole class
1. Learners share sentences with the class for discussion.

NB: The HP learners in the various groups, should be tasked to help the AP learners

Key Assessment
Gyinapen 2 Nkariie: Nimdee nya
1. Kyerekyere edin mu na ma eho nhwesoo ahodoo.

2. Kenkan abasem a ewo fam ho no na kyere edin ahodoo a ewowom.

NB: Akoromfoo no mu baasa boo> mmoden dwaneee wo bere apolisifoo no bao> mpunimpu wo atutotoo
mu. Won mu baanu a watumi kyeree won no, akyire yi kuromma hunuu se eye Jato ne Christopher.
Wohunuu se woka akoromfo weremfoo kuo a anadwo biara woko akoronobo wo kuro no mu.

Da koro bi dee, akoromfoo baasa no tiri anye yie efiri se obi koyii apolisifoo asotire faa beaec na
wohye ho maa apolisifoo no kokyeree won wo bere a wokoo won akoronobo no bi. Wogu so rekye
nneema a waakowia no, apolisifoo bepuee won so. Wode won atuo ne won akodee nkaee no nyinaa
maa apolisifoo no.

Akoromfoo no kyere ho asem betoo edwa no, kuromma no pu koo beaee ho kohwee akoromfo weremfoo
a woayere won pampee agu apolisifoo kaa mu a na wode won rebeko apolisifoo asoeee.

Yede won a na akoromfoo no awia won no to nkyen a, nnipa bebree ani gyeee ¢firi se, na
akoromfoweremfoo yi akohunahuna won se wobeba won so abewia won. Hu a na ahye won ma no
Sfirii won mu.

a. Kyekye edin ahodoo no mu ko dinpa, dinhunu, edin a yehunu ne edin a yenhunu.

b. Fa dinhunu ahodoo a woahunu no mu enum ye okasamu tiawa enum.
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Adesua Botaee: Kyekye edin nkyerekyeremu mu ko won akuo ahodoo mu (se ebia., oyikyere,
akontabudee ne esu) na fa di dwuma wo skasamu ahodoo mu.

Theme or Focal Area: Edin nkyerekyeremu nkyekyemu ahodod

Edin nkyerekyeremu

Eye asemfua a yede kyerekyere edin mu. Yetumi de kyerekyere sedee obi anaa biribi su si tee mu a
yemfa ntoto biribiara ho anaa yede retoto biribi ho. Se ebia, Mepe efie dada. Abarimaa no ye tenten
enna osan ye teatea. Kwaku nim nyansa sene ne barima.

Oyikyere ye edin nkyerekyeremu a yede kyerekyere biribi mu anaa da biribi adi. Yei mu no, yede
oyikyere dinnsiananmu na edi dwuma na mmom enye edin. €kasa fa oyefoo a oreye biribi anaa oyetia
a woreye biribi atia no wo okasamu mu. €ho nhwesoo no bi ne, yi, no, bi, yeinom ne enonom.

*  Akontabudee nkyerckyeremu ye edin nkyerekyeremu a egyina akontabudee anaa nsusudee bi

so kyerekyere edin bi mu. Yei ho nhwesoo no mu bi ne ebi/ebinom, mmienu, kakra, dodoo ne
dee ekeka ho.

»  Esu nkyerekyeremu ye edin nkyerekyeremu a yede kyerekyere sedee edin bi su si tee mu. Yei ho
nhwesoo no mu bi ne tofoo, kesee, dada, ketewa, ne dee ekeka ho.

Dwumadie |

1. Pensempensem edin nkyerekyeremu dwumadie no mu.

2. Kyerekyere edin nkyerekyeremu akuo ahodoo no mu.

3. Pensempensem na kyekye edin nkyerekyeremu a ewo fam ho no mu ko oyikyere, esu ne
akontabudee mu kyere adesuafoo. Adesuafoo akuo ahodoo kyerekyere senti a wokyekyee
edin nkyerekyeremu no mu koo saa akuo no mu.

i. ahoofe

ii. tenten

iii. dede

iv. fefe

v. Abupen enan mu baako
vi. akokosradee
vii. atirimuoden
viii.bruu

ix. Awia ketekete
X. €no

xi. yeinom

xii. mmiensa
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Pedagogical Exemplars

Group work/collaborative learning
1. Mixed group: In mixed-ability groups, learners do the following;

a. Make a list of words that are used to describe nouns. Groups discuss the words they
have put down.

b. Probe further to let learners draw a link between the words they have listed and the types of
adjectives.

c. Use the activity to guide learners to discuss the meaning of adjectives and the types by
forming sentences with the list of words they have made.

d. Provide an explanation of essential terms such as ‘adjectives’, ‘determiners’, ‘qualifiers’,
‘quantifiers’ in order to build the foundation of the lesson.

Collaborative learning
1. Pair work
a. Learners read the passage below and identify the adjectives in it.

NB: Ansa na akoko rebo ne mprensa soo saa anopa no, na nnipa a wowo kuro kumaa Alata mu no
akobs dompem retwen ohene no. Na adehyee no nyinaa furafura afadee fitaa.Na wode ntoma fitaa
abobo won nsa a wonhyehye mpaboa.

Na woahyia ho rebeyi won ohene no aye. Abakosem kyere se, tete ho no, shene a ote akonnwa so seesei
no nana bi yee adee nwanwasoo bi de boaa nnipa a wowo kuro kumaa no mu. Dtwitwa gyee won wo
bere a awia ketekete bi won mfuo nyinaa hyehyeee maa ekom kesee a ekum okoto too anwea pradadaa
500 te sii kuro kumaa no mu. Ekom dee nnipa a na wowo kuro kumaa no mu maa watotoo baha a
won anidasoo nyinaa saee. Saa shene yi nana no na >kofaa aduane a enye kumaa firii n’afuom de
maa nnipa a na wowo kuro kumaa no mu diie. Saa adee no nti, kuromma no sii no ohene de hyee no
animuonyam. Afe biara mu no, na wokosra no de kyere won aniso wo adee kesee a oye maa won no ho.

b. Categorise the adjectives you have identified into demonstratives, quantifiers and qualifiers.
c. Learners use the adjectives to form simple sentences.

2. Whole class
a. Pairs present their work to the class for discussion.

Key Assessment

Gyinapen 1 Nkariie: Dkasa / Akaakaee

1. Fa w’ankasa nsemfua kyerekyere edin nkyerekyeremu mu na ma eho nhwesoo edu anaa dee
eboro saa.

Gyinapen 2 Nkariie: Nimdee nya
1. Kenkan abasem a ewo fam ho no na kyere edin nkyerekyeremu ahodoo a ewowom.

NB: Akoromfoo no mu baasa boo mmoden dwaneee wo bere apolisifoo no boo mpunimpu wo atutotoo
mu. Won mu baanu a watumi kyeree won no, akyire yi kuromma hunuu se eye Jato ne Christopher.
Wahunuu se woka akoromfo weremfoo kuo a anadwo biara woko akoronobs wo kuro no mu.

Da koro bi dee, akoromfoo baasa no tiri anye yie efiri se obi koyii apolisifoo asotire faa beaee na
wohye ho maa apolisifoo no kokyeree won wo bere a wokoo won akoronobo no bi. Wogu so rekye
nnesma a waakowia no, apolisifoo bepuee won so. Wade won atuo ne won akodee nkaee no nyinaa
maa apolisifoo no.
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Akoromfoo no kyere ho asem betoo edwa no, kuromma no pu koo beaee ho kohwee akoromfo weremfoo
a woayere won pampee agu apolisifoo kaa mu a na wode won rebeko apolisifoo asoeee.

Yede won a na akoromfoo no awia won no to nkyen a, nnipa bebree ani gyeee ¢firi se, na

akoromfoweremfoo yi akohunahuna won se wobeba won so abewia won. Hu a na ahye won ma no
firii won mu.

a. Kyekye edin nkyerekyeremu ahodoo no mu ko oyikyere, esu ne akontabudee mu.

b. Faedinnkyerekyeremuakuoahodoonomubiarahonhwesooenum enum ye okasamummoho.
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Adesua Botaege

1. Kyekye adeye mu ko fa-oyetia, amfa-oyetia enna fa-oyetia mmienu.

2. Kyekye okyerefoo mu ko (yebea, beaee, ebere, anooden).

Theme or Focal Area: Adeye Nkyekyemu ahodod

Adeye

€ye asemfua anaa nsemfua a yede kyerekyere dwumadie, tebea anaa biribi a asi mu. Yehunu adeye
se eye nkasaee wo okasamu mu. Nhwesoo: sa, di, huri, twere, dwene, do, si, kyere ne dee ekeka ho.

Yekyekye adeye mu ko fa-ayedee ne amfa-ayedee.

Fa-oyetia ye adeye a efa edin a edi dwuma se oyetia. Nhwesoo: di, twere, fem, kasa, ton to, tua, ne dee
ekeka ho. Fa-oyetia ho nhwesoo wo okasamu mu:

a. Kofi di aduane no. (Aduane no di dwuma se oyetia ma adeye di )
b. Amma femm sika.

c. Kyei rekasa edom no ho.

Amfa-oyetia ye adeye a enhia edin a edi dwuma se oyetia wo okasamu mu. Nhwesoo: nyini, ko, bra,
twen, te, firi, nante, su, wu, da, didi, sere, ne dee ekeka ho. Amfa-oyetia ho nhwesoo wo okasamu mu:

a. Abarimaa no renyini yie.
b. Araba ko sukuu da biara.
c¢. Afua baa efie.

Fa-oyetia mmienu ye adeye a efa oyetia ahodoo mmienu. Mpen pii no, oyetia no edin no mu baako tumi
ye oyetia na baako nso aye ogyefoo wo okasamu mu. Fa-oyetia mmienu ho nhwesoo wo okasamu mu:

a. Afua maame maa no adwuma.
b. Fanwoma no ma me.

c. Kofi too ntoma kyee Amma.

Dwumadie |

1. Pensempensem adeye mu.

2. Kyerekyere adeye akuo ahodoo no mu

3. Pensempensem na kyekye adeye ahodoo a edidi soo yi mu ko fa-oyetia, amfa-oyetia ne fa-
oyetia mmienu mu.

bu

sere

didi

to

kenkan

e a0 T

Sa
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g. nante
h. bo

i si

j- pia

4. Ka wo dwumadie no ho asem kyere adesuafoo nkaee no na ka senti a wokyekyee adeye no
mu koo akuo ahodoo no mu

Pedagogical Exemplars

Group work/collaborative learning
1. Whole class discussion

a. Lead learners to make a list of words that show action, state of being or occurrence and
discuss them.

b. Probe further to let learners draw a link between the words they have listed and the
types of verbs.

c. Use the activity to guide learners to discuss the meaning of verbs and the types by forming
sentences with the list of words they have made.

d. Provide an explanation of essential terms such as ‘verbs’, ‘transitive’, ‘intransitive’,
‘ditransitive’ in order to build the foundational understanding of the lesson.

Collaborative learning

1. Pair work:

a. In mixed-gender or mixed-ability groups learners read the text below and identify the
verbs in it.

NB: Na ekwan a efiri asuo no agya de reko n’agya no mmoro basafa aduonum, nanso anka na mepe
se meboro asuo a emu do na ani ye korogyee beye kwansini baako anaa dee eboro saa. Na osusu se
adenkyem wo asuo no mu. Meyee krado se meresi asuo no mu no, mede me etuo hyee m’anom kaa me
se sii so boo mpaee te sii nsuo a atekye wom no mu. Meboroo te se obi a oresua asudwaree fofora. Na
asorokye no ano nye den saa enna na nsuo no mu aye dedeededee kakra nanso na hu aka no, eno nti
na ontumi mmoro asuo no nko ntem.

Dboroo asuo no duruu mfimfini no, mpofrem na >hunuu se asuo no mu aye tia. enam so maa me
koko kotwii atekye-kokoo bi wo asuo no mu. Na mesusu se eye odenkyem, ebaa saa no, etuo no gye
firii m’ano.

Menantee asuo no mu basafa kakra na mekopuee beaee a eho do bio. M’ani baa me ho so no, na
maduru asuo no agya. Mede ahopopoo foro koo asuo no kokoo so. Metumi twaa asuo no dee nanso
na mahwere m’akodee.

b. Kyekye adeye ahodoo no mu ko fa-oyetia, amfa-oyetia ne fa-oyetia mmienu.
c. Faadeye ahodoo a woahunu no ye okasamu ahodoo.
d. Ka wo mmuaee no kyere adesuafoo nkaee no na mompensempensem mu.

Key Assessment

Gyinapen 1 NKkariie: Dkasa/Akaakaee
1. Kyerekyere adeye ne ne nkyekyemu ahodoo no mu.

2. Kyerekyere adeye akuo ahodoo a ewo soro ho no mu.

3. Ma adeye no mu biara ho nhwesoo enum enum.
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Gyinapen 2 Nkariie: Nimdee nya

1.

Fa akuo ahodoo no mu biara ho nhwesoo mmaako mmaako ye okasamu tiawa baaako anaa dee
eboro saa.

Fa akuo no mu biara ho nhwesoo mmienu mmienu ye okasamu mmoho ho nhwesoo ahodoo.

Fa abasem a ewo nsemfua ahanum (500) a efa atifiasem a edidi soo yi mu biara ho; amammere
mu nnepa (ahohyesoo, ahonim, ne dee ekeka ho), STEM, Ahoodennee ho bammo, GESI, ne
ekeka ho. Kenkan abasem no na kyere adeye aduonu (20) a ewowom. Kyekye adeye no mu ko
adeye akuo ahodoo no mu.

Gyinapen 3 Nkariie: Adwenemdd

1.

Pensempensem adeye ahodoo a wohunuu wo abasem no mu no so nsunsuansod wo abasem no
so (Enidie kasa? Akorokora? Nsunsuansoo? Ne dee ekeka ho.)

Theme or Focal Area: JDkyerefoo Nkyekyemu

Jkyerefod

Eye asemfua anaa nsemfua a ekyerekyere adeye mu. Etumi kyerekyere okyerefoo foforo mu. Nhwesoo:
yie, bree, ntem, ehefa, anopa.

Dkyerefoo ho nhwesoo wo okasamu mu

Abaayewa no didi yie.
Akwasi nante ntemntem.

&Ehefa na adesuafoo no reko?

»  Dkyerefoo ahodos: yebea, beaee, ebere, dodoo, anooden, ampaye/akyinnyegyee,

»  Yebea kyerefoo kyerekyere ekwan potee a oyefoo bi fa so di dwuma bi anaa sedee adeye bi
si ko so fa. Se ebia, gidigidi, nyaa/bree, ntemntem,

*  Beaee kyerefoo kyerekyere beaee potee a dwumadie bi ko so anaa baabi a adeye bi ko so. Se
ebia, baabiara, emu, Ghana, epo no mu, ne dee ekeka ho.

o Ebere kyerefoo kyerekyere ebere potee a dwumadie bi ko so anaa ebere a adeye bi ko so. Se
ebia, enne, seesei, afeafe , afei, anopa, ne dee ekeka ho.

*  Dodoo kyerefoo kyerekyere mpen dodoo a dwumadie bi ko so anaa mpen dodoo a adeye bi
si. Se ebia, da, da biara da, da biara, mprenu, mprensa, baasa, ne dee ekeka ho.

*  Anooden kyerefoo kyerekyere sedee dwumadie potee bi ano den si tee anaa sedee adeye bi
ano hyee si tee. Nhwesoo: dodo pa ara, se, yie, defedefe, pasaa, dwerebee ne dee ekeka ho.

*  Ampaye/Akyinnyegyee kyerefoo kyerekyere se dwumadie bi ye ampa anaa akyinnyee bi wo
ho, anaa adeye dwumadie bi a esi pi anaa ensi pi. Nhwesoo: ebia, sesee, gyama, dabre, ne
dee ekeka ho.

Dwumadie |

1
2
3.
4

Kyerekyere okyerefoo mu na kyere ne nkyekyemu ahodoo no.
Kyerekyere okyerefoo akuo ahodoo no mu na ma emu biara ho nhwesoo enum enum.
Fa akuo ahodoo no mu biara ho nhwesoo mmienu mmienu ye okasamu tiawa.

Kyekye okyerefoo ahodoo yi mu ko okyerefoo akuo ahodoo a woasua no mu na kyere senti
a wokyekyee okyerefoo ahodoo no mu saa.
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i. ntemntem
ii. se

iii. nyaa/bree
iv. nnora

v. da

vi. afeafe
vil. pepeepe

viii.Pasaa

iXx. nnaano

Pedagogical Exemplars

Group work/collaborative learning
1. Whole class discussion

a. Lead learners in a whole class discussion, to watch a video or describe a picture and list
some words that are used to describe actions, state of being and occurrences.

b. Probe further to lead learners to draw a link between the adverbs and the types adverbs.

Use the activity to guide learners to discuss the meaning of adverbs and explain its types in
their own words.

d. Provide an explanation of essential terms such as ‘adverbs’, ‘Adverb of manner’ ‘Adverb
of place’, Adverb of time,” ‘Adverb of intensity’, ‘Adverb of purpose/reason’, etc.

Collaborative learning
1. Pair work

a. In mixed gender or ability pairs, learners form sentences with the adverbs they identified
and present their sentences to the whole class.

b. Based on the sentences presented, learners group the adverbs into types: place, manner,
frequency, reason/purpose, time etc.

c. Inmixed-gender/mixed-ability groups, learners read a text of about two hundred words and
identify the adverbs in it.

d. Learners classify the adverbs identified under place, manner, frequency, reason/
purpose, time etc.

e. Use the adverbs identified to form sentences.
f. Present the responses to the rest of the class for discussion.

Key Assessment

Gyinapen 1 NKkariie: Dkasa/Akaakaee
1. Kyerekyere okyerefoo mu na kyere ne nkyekyemu ahodos no.

2. Kyerekyere okyerefoo akuo ahodoo na ma eho nhwesoo.

Gyinapen 2 NKkariie: Nimdee nya
a. Kenkan abasem a ewo fam ho no na kyere okyerefoo a ewo mu no nyinaa.

NB: Kuays ho adesua a ko so wo sukuu ahodoo mu wo oman yi mu no ama nnipa dodos no ara ani
agye ho pa ara. Adesuafoo no mu bi sua kuays ho adee ko anim enna won mu bi nso de won ho hye
kuadwuma mu wo bere a woawie ntoasoo sukuu. Wasusu se, se wonya akuafoo a wonim akenkan na

| 37 1



SECTION 3: LEXIS AND STRUCTURE

wotumi kenkan akwankkyere ahodoo te asee do>oso a, wobegye akwankyere foforo a efa kuaye ho de
aye adwuma ntem. Yei beboa ama aduane abu so yie.

Aban nnwumakuo ahodoos a efa kuayo ho no botaee pa ara ne se wobeye kuay> mu nhwehwemu de
aboa ama aduane abu soo. Kuays ho abodee-mu-nyansapefoo sua akuafoo ohaw ahodos a ewo kuayo
mu wo Ghana. Wade nimdee a wonya no fa kuay> adwumakuo akrakyefoo binom so de koma akuafoo
na won nso agye akuafoo no ohaw ahodos no ho amannebs akoma abodee-mu-nyansapefoo no.

Sedee ebeye a akuafoo benya nnobaee pii nti no, woabuebue sikakorabea ahodoo wo mmeaee a waye
kua no. Yei botaee ne se wobema akuafoo bosea a eho nhyehyee no da fam. Bere koro no ara mu no,
wohye akuafoo nkuran se wonkeka won ho mmobom nye nnoboakuo sedee ebeye a wobetumi anya sika
puduo de aye won nnwuma.

b. Kyekye okyerefoo ahodoo a woahunu no mu ko ebere kyerefoo, yebea kyerefoo, dodoo kyerefoo,
anooden kyerefoo.

c. Faokyerefooakuoahodoonomubiarahonhwesoo enum enum a woahunu no ye okasamu mmoho.

Section Review

This section covers indicators that are taught in weeks seven, eight and ten. Here, learners are
to demonstrate knowledge and understanding of appropriate use of nouns, adjectives, verbs
and adverbs as the major word classes. In doing so, teachers should use varied pedagogical
approaches to help learners discuss nouns, adjectives, verbs, adverbs and their various examples
in appropriate sentences. Overall, varied assessments strategies are used to test learners’
knowledge and understanding of the contents.

Additional Reading

* Prempeh, Agyeman Akwasi (2021). Asante Twi Nyansapo. Premsco Publications:
Asokwa Kumasi.

References

* de Groot, C. (2000). Minor word classes. In G. Booij, C. Lehmann, J. Mugdan, W.
Kesselheim &S. Skopeteas (Ed.), 1. Halbband: Ein internationales Handbuch zur Flexion und
Wortbildung (pp.820-831). Berlin New York: De Gruyter =~ Mouton. https://doi.org/10.1515/
9783110111286.1.10.820
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Strand: Language and Usage

Sub-Strand: Rules of Writing a Ghanaian Language

Adesua Botaee: Adesuafoo betumi de Asante Twi atwerebea ho mmara aye skasamu ahodoo

Content Standard: Demonstrate correct usage of rules in writing sentences using nouns,
pronouns, adjectives, verbs and adverbs

INTRODUCTION AND SECTION SUMMARY

This section discusses the rules that govern the use of nouns, pronouns, adjectives, verbs and adverbs
in constructing sentences. Learners will be introduced to the rules in a scaffolded manner. This means
that, the rules of writing using nouns would be taught first followed by pronouns, adjectives, verbs
and adverbs respectively. This section is essential for learners not only in the context of Ghanaian
language studies but also establishes links with related subjects such as English and other languages.
The section equips learners with the requisite skills of understanding how nouns, pronouns, adjectives,
verbs and adverbs are used correctly in sentences based on the rules governing its use in the Ghanaian
language of study. The examples and rules used here are not exhaustive and might not pertain to a
particular Ghanaian language of study. Teachers are advised to use examples from the Ghanaian
language of study to explain the concepts to learners. The teacher is encouraged to support the gifted
and talented as well as learners with Special Education Needs.

The weeks covered by the section are:

Week 10: Constructing sentences using nouns and pronouns
Week 11: Constructing sentences using adjectives

Week 12: Constructing sentences using verbs and adverbs

SUMMARY OF PEDAGOGICAL EXEMPLARS

The pedagogical exemplars employed include a variety of creative approaches to teaching Ghanaian
language concepts. Initiating Talk for Learning involves engaging learners to work in groups or as a
whole class to share their views on a concept and make presentations. It includes approaches such as
whole class activities and group work. In collaborative learning, learners collaborate in groups to find
solutions to problems and concepts. This helps in developing self-confidence in learners. For gifted
and talented learners, additional tasks are assigned to them such as performing leadership roles as
peer-teachers. Teachers are advised to consider learners with SEN carefully.

ASSESSMENT SUMMARY

The assessment strategy for this section ensures a balanced evaluation of recall/reproduction,
strategic reasoning, and extended critical thinking abilities of learners. Teachers should give regular
feedback to learners and document achievement results for future reference. The assessment strategies
employed begin with level 1 recall questions and short oral answers to offer insights into foundational
knowledge of the concepts. Level 2 questions prompt students to apply concepts learn in their own
work while Level 3 questions progress to short essays or oral presentations, evaluating students’
ability to articulate and analyse sentences based on concepts learnt. Teachers should use a variety of
formative and summative assessment strategies to gather information about learner’s performance.

| 391



SECTION 4: RULES OF WRITING

This ensures a balanced assessment approach and foster continuous improvement and holistic learner
development.
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Adesua Botaeg potee: Di twerebea ho mmara a ewo edin ne dinnsiananmu ho no so ye ckasamu
ahodoo

Theme or Focal Area: Fa edin ne dinnsiananmu ye dkasamu

Edin

Edin ye ahyensodee a yede ma onipa, adee bi adwenkyerre , beaee bi. anaa nneema a atwa yen ho
ahyia. €se se yehunu sg, anye bi koraa no, okasamu dodoo no ara kuta edin baako anaa dee eboro saa.
Oyikyere taa di edin anim wo okasamu mu nanso enye ebere biara se ebia, ‘no,” ‘bi’ anaa ‘yi’.

NB: Akyerekyerefoo mmo mmoden nkyere Asante Twi mu oyikyere ahodos no

Dinnsiananmu

Edinnsiananmu ye asemfua a etumi di dwuma se edin kasasin. Bio, eye asemfua a yede si edin ananmu.
Asante Twi mu edinnsiananmu no mu bi ne ono, eno,wo, me, won, yen, mo ne dee ekeka ho.

NB: Akyerekyerefoo nhye no nso se, Ghana kasa no mu dodos no ara nni edinnsiananmu a ckyere
bobea (obaa anaa sbarima). Twe adesuafoo no adwene si yei so.

Edin dwumadie ho mmara ahodo)

1. Mmara a yegyina so de edin ye okasamu no da nso wo Ghana kasa ahodoo no mu. Mpen pii no,
edin di dwuma se:

a. Oyefoo wo okasamu mu: Se ebia., Kofi ko sukuu.
b. Dyetia wo okasamu mu (oyetia anaa ogyefoo): Memaa Prince pen (oyetia). Mede pen maa

Prince (ogyefoo).
c. Nkyerekyeremu (wo Ghana kasa no bi mu): Se ebia, Roba kyensee no wo Adu ho.
d. Eye edin kasasin ti: Se ebia. Jkraman tuntum no

NB: Dkyerekyereni mmo mmoden nnyina mmara a ews soro ho no so nyee nhwesoo no bi nka ho sedee
eda adi wo Asante Twi mu.

1. Mmara a yegyina so de edinnsiananmu ye okasamu no da nso wo Ghana kasa ahodoo no mu.
Mpen pii no, edinnsiananmu di dwuma se:

a. Oyefoo wo okasamu mu: Se ebia, Oko sukuu.

b. Dyetia wo okasamu mu (oyetia anaa ogyefoo): Akwasi maa no pen (oyetia). Amma maa no
pen (ogyefoo).

c. Ghana kasa ahodoo no mu bi mu no, se edinnsiananmu bi redi dwuma se oyefoo na adeye
toa so a yetwere bom ma ebeye asemfua baako (Se ebia, Ga, Akuapem Twi ne Asante Twi).

NB: If this is not a rule in the language of study, teachers should ignore it and teach the rule as it
pertains in the Ghanaian language of study. Teachers should add to the rules above as they pertain
to the Ghanaian language of study.

Dwumadie |

1. Kyerekyere edin ase na ma eho nhwesoo edu anaa dee eboro saa.

2. Kyerekyere edinnsiananmu ase na ma ¢ho nhwesoo edu anaa dee eboro saa.

3. Faakuo ahodoo no mu biara ho nhwesoo mmiensa mmiensa nye okasamu mmoho.
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Pedagogical Exemplars
Initiating Talk for Learning
1. Whole class
a. Teacher leads learners to discuss the rules governing the use of nouns and pronouns in
sentences.
Collaborative learning
1. Modelling the use of the rules
a. Teacher gives examples of sentences using nouns and pronouns considering the rules of
writing sentences using nouns and pronouns.
2. Group work (Pair work)
Learners (in pairs)
a. Form sentences considering the rules of writing using nouns and pronouns.
b. Study the structure of the sentences carefully.

NB: The teacher should offer support to AP learners while the gifted and talented (HP learners) in
the class can assist P learners.

3. Whole class
a. Present their observations on the structure of the sentences.

NB: Encourage learners to accept and respect each other’s views.

Key Assessment
Gyinapen 1 NKkariie: DOkasa/Akaakaee
1. Kyerekyere edin ne edinnsiananmu ase.
2. Ma edin ne edinnsiananmu mu biara ho nhwesoo edu.

3. Fa wo nhwesoo no mu mmiensa biara a wobetumi ye okasamu mmoho.

Gyinapen 2: Nnwennweneho amapa

1. Adesuafoo ntena ase baanu baanu, nkenkan abasem bi na wompensempensem mu. Wonnyina
mmara a woasua no so na wonkye adwene mfa abasem no ho mfa nhwehwe mfomsoo a
ewowd abasem no mu. Ekuo biara nka ne dwumadie ho asem nkyere adesuafoo nkaee no na
Wwompensempensem mu.

NB: The teacher should provide a short passage with errors in the usage of the nouns and pronouns
in most of the sentences. The passage should be appropriate to the level of the learners and a suitable
topic to maintain student interest
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Adesua Botaee potee: Gyina edin nkyerekyeremu mmara no so ye okasamu ahodoo
Theme or Focal Area: Fa edin nkyerekyeremu ye okasamu

Edin nkyerekyeremu

Edin nkyerekyeremu ye asemfua anaa nsemfua a ekyerekyere edin anaa dinnsiananmu. Yede
kyerekyere obi anaa biribi su a esi pi anaase yede toto biribi fofors ho.

Nhwesod ahodod
i. Kwadwo pe adan dada.
iil. Papa no ye tenten san ye teatea.
iii. Adwoa ye onyansafod sene ne nuabarima no.

Edin nkyerekyeremu dwumadie ho mmara ahodod

Mmara a yegyina so de edin nkyerekyeremu ye okasamu no da nso wo Ghana kasa ahodoo no mu.
Mpen pii no, edin nkyerekyeremu:

1. Kyerekyere edin mu wo okasamu mu: Se ebia, JDponko tuntum no tu mmirika sene baako no.

2. Diedinaerekyerekyere munoakyi. Se ebia, Akokobedee kesee no woebuonomu. (Akyerckyerefoo
nkae se, Ghana kasa mu no, edin nkyerekyeremu ba edin a erekyerekyere mu no akyi).

NB: Dkyerekyereni mmo mmoden mfa mmara a ews soro ho no bi nka ho sedee etes wo Asante Twi mu.

Dwumadie |

1. Ma edin nkyerekyeremu ho nhwesoo edu anaa dee eboro saa.

2. Fa edin nkyerekyeremu enum anaa dee eboro saa ye okasamu tiawa na san fa emu enum
anaa dee eboro saa nso ye okasamu mmoho wo bere a wode edin nkyerekyeremu ho mmara
a yede ye okasamu no di dwuma wo Asante Twi mu.

3. Kenkan abasem tiawa bi na fa hwehwe edin nkyerekyeremu ahodoo a ewo abasem no mu no.

4. Fa edin nkyerekyeremu a wohunuie no ye okasamu kuntann wo bere a wode edin
nkyerekyeremu ho mmara a yede ye okasamu no di dwuma wo Asante Twi mu.

Pedagogical Exemplars
Group work/collaborative learning
1. Whole class

a. Teacher leads learners to discuss the rules governing the use of adjectives in sentences.

2. Pair work
a. Teacher gives some adjectives of varying length and complexity/familiarity.
b. Learners form sentences using the adjectives.
c. Study and discuss the structure of the sentences carefully.
d. Present their observations.
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NB: Encourage learners to respect each other’s views. Teachers should offer more support to AP
learners while HP learners can support P learners and be directed to use more complex/less familiar
adjectives.

Key Assessment

Gyinapen 1 Nkariie: Dkasa/Akaakaee
1. Ma edin nkyerekyeremu ho nhwesoo edu anaa dee eboro saa.
2. Faedinnkyerekyeremu enum anaa dee eboro saa ye okasamu a edidi soo yi mu biara ho nhwesoo:
1. tiawa
ii. mmoho
iii. kuntann

3. Kyerekyere edin nkyerekyeremu ho mmara a yede ye okasamu wo Asante Twi mu.

Gyinapen 2 Nnwennweneho amapa:
1. Kenkan abasem bi na pensempensem mu. Gyina mmara a woasua no so kyere mfomsoo ahodoo
a ewo abasem no mu nyinaa.

NB:The teacher should provide a short passage with errors in the usage of the adjectives in most
of the sentences. The passage should be appropriate to the level of the group and a suitable topic to
maintain student interest.
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Adesua Botaee potee: Gyina adeye ne okyerefoo ho mmara so ye skasamu ahodoo

Theme or Focal Area: Fa adeye ne okyerefoo ye okasamu ahodod

Adeye

Adeye asemfua anaa nsemfua a ekyerekyere dwumadie, tebea a biribi wom anaa biribi a asi na eye
nkasaee wo okasamu mu te se tie, bra, si ne dee ekeka ho.

Adeye ho nhwesod wo okasamu mu
1. Kwadwo di emo ne abomu.
2. Amma nante ko sukuu.
3. Kwame to edwom yie.

Adeye dwumadie ho mmara ahodos
Mmara a yegyina so de adeye ye okasamu no da nso wo Ghana kasa ahodoo no mu. Mmara no mu bi
na edidi soo yi:

1. Ka dee oyefoo no reye: Se ebia, Dponko no tu mmirika sene aponko nkaee no.

2. &di dwuma se nkasaee no ti. Se ebia, Papa no tu mmirika sene won a aka no.

3. Se edinnsiananmu di dwuma se oyefoo na adeye toa so a, yetwere bom.

NB: Teachers should teach the rules for writing sentences using verbs as they pertain to the language
of study. Teachers should add on to the rules above appropriate to the Ghanaian language of study

Jkyerefod

Okyerefoo ye asemfua anaa nsemfua a ekyerekyere adeye anaa okyerefoo foforo mu a ekyere beaee,
ebere, anooden ne dee ekeka ho.

Nhwesod
e Papano baa nnora.

e Dtoo edwom no Yyie.
* Agorono sii ntem dodo .

Jkyerefod dwumadie ho mmara ahodos

Mmara a yegyina so de okyerefoo ye okasamu no da nso wo Ghana kasa ahodoo no mu. Mmara no
mu bi na edidi soo yi:
1. &di dwuma se okyerefoo kasasin ti. Se ebia, Papa no kasaa dendeenden pa ara.

2. Ekyerekyere okyerefoo mu . Se ebia, Nsuo no huruu ntem pa ara.

Dwumadie |

1. Kyerekyere adeye ne okyerefoo mu na ma emu biara ho nhwesoo edu anaa dee eboro saa.

2. Fanhwesoo no ye okasamu ma okasamu ahodoo a edidi so0o yi mu biara

a. Okasamu Tiawa

b. Okasamu mmoho
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c.  Dkasamu kuntann
3. Kyerekyere adeye nkyekyemu ahodoo a woasua no mu.

4. Ma adeye nkyekyemu ahodoo no mu biara ho nhwesoo enum enum na yi emu biara ho
nhwesoo baako ye okasamu.

Pedagogical Exemplars

Group work/collaborative learning

1. Whole class
a. Teacher leads learners to revise the concept verb and adverb
b. Teacher leads learners to discuss the rules governing the use of verbs and adverbs in
sentences.
2. Pair work
a. Teacher gives ten verbs and ten adverbs of varying length and complexity/familiarity.
b. Learners form simple, compound or complex sentences using verbs and adverbs.
c. Study the structure of the sentences carefully to make sure they are in line with the
rules studied.
3. Whole class
a. Pairs present observations on the structure of the sentences they have formed focusing on
how the verbs and adverbs have been used.

NB: Encourage learners to accept and respect each other’s views. Teachers should offer more support
to AP learners while HP learners can support P learners and be directed to use more complex/less
familiar verbs and adverbs.

Key Assessment
Gyinapen 1 Nkariie: Dkasa/Akaakaee
a. Kyerekyere adeye ne okyerefoo mu.
b. Ma adeye ne okyerefoo mu biara ho nhwesoo enum enum.
c. Faadeye ne okyerefoo no ye okasamu:
i. Tiawa
ii. Mmoho
iii. Kuntann

Gyinapen 2 Nkariie: Nnwennweneho amapa
a. Kenkan abasem bi na pensempensem mu. Gyina mmara a woasua no so na hwehwe mfomsoo a
ewo abasem no mu no nyinaa.

NB: The teacher should provide a short passage with errors in the usage of the verbs and adverbs
in most of the sentences. The passage should be appropriate to the level of the group and suitable to
maintain learner interest.
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Section Review

This section covers indicators that are taught in weeks ten, eleven and twelve. Here, learners are
to demonstrate knowledge and understanding of the use of nouns, pronouns, adjectives, verbs
and adjectives in sentences. In doing so, teachers are encouraged to use varied pedagogical
approaches to help learners construct sentences using the rules of writing that pertain to
the word classes discussed. The rules of writing differ from one Ghanaian language to the
other. Teachers are advised to teach the rules as they pertain to the language of study. Varied
assessment strategies are used to test learners’ knowledge and understanding of the contents.

Additional Reading

1.

Owu-Ewie C. (2020). Mfantse kasa ngyegyee na kasa mbra ho adzesua buukuu ma nsowdo
skuul esuafo. Accra: Shine Prints Company Limited.

2. Ago, S.A. (1992). Agoo. Ghana Publishing Company.
3. Amartey A.A. (1966). Omanye aba. Bureau of Ghana Languages.
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Strand: Language and Usage

Sub-Strand: Text Composition

Learning Outcome: Use the rules of writing essays to compose essays in the respective Ghanaian
languages

Content Standard: Demonstrate knowledge and understanding of writing narrative, descriptive
and expository essays

INTRODUCTION AND SECTION SUMMARY

This section discusses some essay types. The essay types discussed under this section are narrative
essays, descriptive essays and expository essays. Learners will be introduced to the features of each
essay type and be made to write three to four paragraph essays on given topics under the essay types.

This section is essential for learners not only in the context of Ghanaian language studies but also
establishes links with related subjects such as English language. The section equips learners with
the requisite skills of writing good and cohesive essays on given topics in the Ghanaian language of
study. The examples of topics given are not exhaustive. Teachers are advised to use other topics to
broaden the horizon of the learner’s thinking ability. The teacher is encouraged to challenge gifted
and talented learners as well as supporting learners with Special Education Needs.

The weeks covered by the section are:

Week 13 Narrative Essay
Week 14: Descriptive Essay
Week 15: Expository Essay

SUMMARY OF PEDAGOGICAL EXEMPLARS

The pedagogical exemplars employed include a variety of creative approaches to teaching
Ghanaian language concepts. For example, in collaborative learning, learners collaborate in
groups to find solutions to problems and concepts. This helps in developing self-confidence in
learners. Teachers are encouraged to assign more complex tasks to gifted and talented learners
and to direct them to perform leadership roles as peer-teachers. Teachers are guided to consider
learners with SEN carefully.

ASSESSMENT SUMMARY

The assessment strategy for this section ensures a balanced evaluation of recall/reproduction,
strategic reasoning, and extended critical thinking abilities of learners. Teachers are encouraged
to document achievement results for future reference. The assessment strategies employed begin
with level 1 recall questions and short oral answers to offer insights into foundational knowledge
of the concepts. Level 3 strategic thinking skills questions progress to short essays or oral
presentations, evaluating students’ ability to write a cohesive essay on a given topic based on the
features of the essay type, justifying their choices. Teachers should use a variety of formative
and summative assessment strategies to gather information about learner’s performance. This
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ensures a balanced assessment approach and fosters continuous improvement and holistic learner
development
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Adesua Botaee poatee: Twere abasem susutwere.

Theme or Focal Area: Abasem Susutwers

Asentitire Nnyinasod Kasamu ne Nkyerekyeremu Kasamu ahodos Akaakaee

Asentitire nnyinasoo kasamu ye okasamu a ekura adwempo a ewo kasapen bi mu. Nkyerekyeremu
kasamu ye okasamu ahodoo a ekyerekyere anaa ebaabae asentitire nnyinasoo kasamu no mu.

Nimdee akwan a yefa so hyehye adwempd ahodod wi kasapen ahodod mu

Yeinom ne: se¢ woreboaboa amannebo a esese ano, s€¢ worehyehye asisem bi nnidi soo nnidi soo, se
worema biribi ho adansedidee ne mfonini ahodoo, se woreye ntotoho, woreda biribi farebae ne eso
nsunsuansod adi, worehwe se twaka bi beba adwempo ahodoo nonom ntam ne dee ekeka ho.

Susutwerse

Eye atwerekwan a yefa so da adwempo anaa tirimpo bi adi. Susutwere biara wo asentitire potee bi a
ede to dwa.

Abasem susutwers

Abasem susutwere ye susutwere a yenam amannebo bi a egyina asentitire bi so da onipa bi abrabo mu
osuahunu bi adi. £tumi ye nokwasem anaa bosremka. Abasem botaee titire pa ara ne se, yebehyehye
anaase yebenwono no wo anansesentod kwan so a egyina asempo, ohaw, abirabosem ne dee ekeka ho
so wo ekwan sononko so a ede twaka bi beto okenkanfoo no ne abasem no ntam. Yetaa de okasafoo
odi kan nne na etwere. Wotaa hyehye fa ankorankoro suahunu bi ho, nsem a ede to dwa no ede ho
adansedidee nso to dwa, wotaa de twam kabea di dwuma wo abasem susutwere mu. Wohyehye emu
nsem no nnidi soo nnidi sodo ma eye anika. Wotumi de adwene-mu-mfoniye ne kasasu ahodoo di
dwuma sedee ebeye a atiefoo ani begye abasem no ho.

Abasem susutwere atifiasem ho nhwesod
e Twere abasem fa wo da a edi kan wo sukuu mu ho.
e Twere abasem bi fa aduane a wope ho.
e Twere abasem bi fa sedee wosi dii buronya akwamma etwaa mu no ho.
e Twere abasem bi fa osuahunu bi a wonya faa wankasa wo ho.

* Twere abasem bi fa biribi a wotumi yeee maa wani gyeee ne ekwan a wofaa so yee saa adee no.

Abasem susutwere nhyehyee

Nnianimu

Abasem no ahyeasee: fa asemmisa, akontabudee anaa nsem bi a etumi twe adwene si biribi so fiti
abasem no ase. Twere nsem a eho hia a ese se akenkanfoo hunu.

Twere nsem a ebo abasem no mu dwumadie ahodos no tofa.

Abasem no ankasa
Yei da asentitire nnyinasoo kasamu a ewo kasapen mu, nkyerekyeremu kasamu ahodoo no adi.

€de nkyerekyeremu a efa abasem no mu dwumadie ahodoo no mu nsem a egyina abasem no asempo
so no mu. Twere abasem no mu dwumadie ahodoo no ho nhyehyee.

Hwehwe ohaw no anoyie
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Ye abasem no ho nhyehyee na hwe se woatuatua emu ntokuro nyinaa

Awieee

San si abasem no mu asentitire no so San hwe abasem no mu nsentitire no mu

Twere okasamu bi a ebo abasem no mu dwumadie ahodoo no nyinaa tofa.

Dwumadie |

1. Pensempensem susutwere mu.

Pensempensem abasem susutwere mu na kyerekyere ne su ahodoo no mu.

3. Gyina dee woasua no enne yi so na yi wankasa atifiasem na kyerekyere ekwan a wobefa so
atwere ama no aye abasem susutwere amapa.

Pedagogical Exemplars

Problem based learning
1. Whole class
a. Teacher leads the class to revise definitions of topic and supporting sentences of a paragraph
through questioning.
2. Pair work
a. Learners, in pairs, write a topic sentence and two supporting sentences of a paragraph on a
given topic.
b. Let the pairs present their works for discussion.

3. Group work

a. In mixed-ability or mixed-gender group, learners discuss the skills of expressing and
organising ideas in paragraphs (e.g., key sentence structures, sequencing, etc.) and compare
with other pairs.

4. Whole class:
a. Discuss features of a narrative text.

b. Through questioning, let all learners contribute to the explanation of narrative essay and
its features.

NB: Teachers should not expect learners to be at the same level of achievement. AP learners will be
able to discuss what an essay and narrative essay are. P learners will be able to discuss an essay,
narrative essay and give at least two features of a narrative essay. HP learners will be able to discuss
an essay, narrative essay and give all the features of a narrative essay. Learners at this level can also
give examples to support the features they have discussed.

Collaborative learning
1. Mixed-ability group

a. Teacher directs learners in mixed-ability groups to write a three-paragraph narrative essay
on a given topic. (Topics selected should include leadership, taking responsibility of actions,
community development, etc.).

NB: The teacher should encourage all learners to take active part in the group work. The teacher
should circulate the class to offer support to groups that need more assistance and challenge the
higher achievers in the groups to support their peers.
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2. Whole class presentation
a. Groups present their works to the class for discussion.

Key Assessment

Gyinapen 1 Nkariie: Okasa/Akaakaee
1. &deen ne abasem susutwere?

2. Kyere abasem susutwere su.

Gyinapen 2 Nkariie: Nimdeeg nya
1. Pensempensem abasem susutwere su ahodoo no mu.

2. Pensempensem abasem a ewd fam ha yi mu na ma ne su ahodoo no nyinaa ho nhwesoo:

Me suahunu wd Ghana

Merenyini wo Ghana ha wo afe apem ahankron aduokron mu no, na asetena mu ye den pa ara. Na
afei na Ghana a eye oman a ewo Abibirem Atoee no refa ne ntoma pa afura wo ne sikasem a na enam
abantuguo so ato ape no mu. €nam saa abantuguo ahodoo yi so maa oman a ebere bi na erehwehwe
ahofadie ne yiedie ama Abibiman nyinaa a na won sikasem ne won anidasoo atete apansam.

Aban a obedii oman Ghana so saa bere no a na ofiri—National Democratic Congress—de nhyehyee
ahodoo bi guguu akwan mu a na ne botaee titire ne se obetumi aboa ama oman no afa ne ntoma pa
afura wo ne sikasem ne nasetena mu. Mekae nhyehyee ahodoo a ode guguu akwan mu no mu baako
a ede ohaw kesee betoo omanfoo asetena mu, dwadie ne nnwuma ahodos so0o no ne €tos a ade toto
adwatonnee soo (VAT).

Saa nhyehyee yi maa nneema boo yeyee den pa ara a na aduane mepe pa ara nso ka ho bi. Yei ma
mekae biribi a esii wo saa bere yi mu. Yei ma mekae osuahunu bi a menyaa wo saa enna no mu.
Amanyekuo a enni aban afa, NGOs ne CSOs nyinaa yee oyekyere ahodoo wo oman Ghana mu de tiaa
saa nhyehyee no. Yeinom nyinaa akyiri no, ode saa nhyehyee no guu ekwan mu. Mekae se, nnipa
bebree nam saa oyekyere yi so hweree won nkwa. Dee eye nwanwa ne se, aban ahodoo a wobaa wo
NDC aban a na Jerry John Rawlings, a wanya ne baabi ko, a na oda won ano akyiri no mu biara annyi
saa nhyehyee (VAT) no amfiri ho de besi nne.

HYE NO NSO: Akyerekyersfoo mmo mmoden abasem ho nhwesoo wo Asante Twi mu.

Gyinapen 3 Nkariie: Nnwennweneho amapa

1. Yi atifiasem bi na fa kasapen ahodoo mmiensa anaa dee eboro saa twere eho abasem na kyere
senti a wofaa saa atifiasem.
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Adesua botaee: Twere sukyere susutwere

Theme or Focal Area: Sukyere Susutwere
Kaakae nimdee a woanya fa asentitire nnyinasoo kasamu ahodoo ne nkyerekyeremu kasamu ahodoo ho.

Kaakae nimdee a woanya fa sedee yesi hyehye adwempo wo kasapen ahodoo mu no ho.

Sukyere Susutwere

Eye susutwere a ekyerekyere sedee biribi su si tee mu se ebia, adee bi, onipa bi, beaee bi, osuahunu
bi, atenka bi, tebea bi, ne dee ekeka ho. Ese se wohyehye sukyere susutwere no yie na san fa nsemfua
ahodoo kyerekyere dekodee no mu yie sedee esi tee sene sedee wosusuo.

Sukyere susutwere nhyehyee

Nnianimu: Yei de muabo kasamu a emu da ho na efiti asee. Yetumi de ampe mmuaee asemmisa a eda
susutwere no mu asentitire adi no ka nnianimu no ho.

Abasem no ankasa: €ha na yekyerekyere susutwere no botace mu. Kasapen ahodoo a ewo susutwere
no mu biara de kasapen nnyinaso kasamu a etwe akenkanfoo adwene ko dee ese se wohwehwe firi
kasapen biara mu fiti kasapen no ase. €de amannebo a emu da ho ne nhwesoo ahodoo potee to dwa.

Awieee kasapen: €ha na yede adwempo anaa asentitire a kasapen a edi kan no de too dwa na yesan
kasa fa nsem ahodoo a edaa adi wo abasem no ankasa mu no to dwa.

NB: (Mma mfa adwempo foforo biara nka awieee kasapen no ho. Se wosusu se wowo adwempo foforo
bi a, twere no wo kasapen foforo mu wo abasem no ankasa mu na mmom enye awieee kasapen no akyi.

Sukyere susutwere atifiasem ho nhwesod

a. Kyerekyere sedee sini anaa aduane a wope si tee

b. Kyerekyere sedee wosi di Ghana Ahofadie da no

c. Kyere wadwen fa ahofadie ne atentenenee ho

d. Kyerekyere sedee wo nipadua mu beye wo wo bere a woanya Ghana papa a wohwehwe no
Sukyere susutwere su

e &se se okasamu a ewowom no mu da ho fann ma okenkanfoo no

e &de kasasu ahodoo di dwuma wom

»  &se se ede nsemfua amapa di dwuma sedee ebeye a akenkanfoo bekae abasem no da biara.

Akwan a yefa so twere sukyere susutwere

1. Dese edi kan no, ye nhwehwemu fa atifiasem a wode ama wo no ho na fa wadwen kyerekyere mu
yie. Boaboa adansedidee/amannebo ahodoo a wode bedi dwuma wo watwere no mu nyinaa ano,

2. Twere ekwan a wobefa atwere wo sukyere susutwere no nhyehyee. Twere nsem a wobeka wo
wo sukyere susutwere no mu no wo n’apo-s0-apo-so.

3. Twere wo susutwere no. Wobetumi de nsem ahyehye akwan a wogyigya totoo wo sukyere
susutwere nhyehyee no mu no mu. Yei ma atwere no ye mmere.

4. Kenkan watwere no mu na ye emu nsamu ansa na wode ama wo kyerekyerefoo. Yei beboa ama
woasiesie mfomsoo biara a woaye wo watwere no mu.
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Dwumadie |

1. Kyerekyere sukyere susutwere mu.

2. Pensempensem sukyere susutwere su mu na fa nhwesoo tae wo mmuaee no akyi.

3. Fa wankasa sukyere susutwere atifiasem bi na twere ne nhyehyee ne ne su.

Pedagogical Exemplars

Problem based learning
Whole class

a. Teacher leads learners to revise the concept of narrative essay focusing on the features through
questioning.

b. Teacher leads learners to give examples to support the features they have described.
c. Teacher leads the class to discuss what a descriptive essay is focusing on the features.

Group work

a. The groups discuss descriptive essays among themselves and its features giving examples to
support their description.

b. The groups write a three-paragraph essay on a given topic.

c. Each group makes a presentation for discussion.

NB: The teacher should expect different levels of achievement from learners. AP learners might be
able to explain descriptive essays and give at least one feature. P learners will be able to discuss
descriptive essays give at least two features and give examples of them and HP learners will do all
the above and independently begin to write a cohesive descriptive essay.

Teachers should encourage all learners to take active part in the group discussion and move round
the groups to offer assistance where necessary. If a group does well while other groups are still
working, the teacher is advised to give such a group a higher task.

Key Assessment

Gyinapen 1 Nkariie: Okasa/Akaakaee
1. &deen ne sukyere susutwere?

2. &deen ne asentitire nnyinasod kasamu ne nkyerekyeremu kasamu wo kasapen nhyehyee mu?
Gyinapen 2 NKkariie: Nimdee nya
1. Pensempensem sukyere susutwere su mu na ma eho nhwesoo.

2. Fa kasapen mmiensa anaa dee eboro saa twere sukyere susutwere fa atifiasem bi ho (se ebia,
amammere mu nnepa).

3. (akokooduro, atentenenee, ne dee ekeka ho), STEM, GESI, ahoodennee ho bammo, mpotam
ahonidie, mpotam ne amanaman mu nsem ne dee ekeka ho).
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Adesua Botaee: Twere Akwankyere Susutwere

Theme or Focal Area: Akwankyere Susutwere

Akwankyere Susutwere

Yei ye susutwere a ekyerekyere ekwan a yefa so ye biribi potee. Ema nkyerekyeremu a emu da ho fann
fa atifiasem potee, ekwan a yefa so ye biribi anaa adwempo bi ho.

&kwan a yefa so twere Akwankyere Susutwere
Atifiasem:
Yenya atifiasem no firi asemmisa no mu.

Nnianimu:

Ese se akwankyere susutwere nya nnianimu. Yei ma okenkanfoo no nya anigyee. Da watifiasem no adi
tiawa, na twere okasamu a ebo wo nsem a wobeka no nyinaa mua.

Abasem no ankasa

€ha na ese se wokyerekyere atifiasem no mu yie pa ara. £taa nya kasapen ahodoo mmiensa nanso
etumi boro saa wo susutwere a eye tenten mu. €ha na wokyerekyere ekwan a wofa so ye biribi,
adwempo anaa atifiasem a wo susutwere no fa ho no mu.

Awieee kasapen

Awieee kasapen no na ebo akwankyere susutwere atifiasem no ho nsem no nyinaa tofa. Mpen pii
no, awieee kasapen no wo ho se ebebo susutwere no mu nsem no nyinaa tofa na wonam so de wo
nsusuie ato dwa.

Dwumadie |

Kyerekyere susutwere mu.

€deen ne akwankyere susutwere?
Kyerekyere akwankyere susutwere su ahodoo no mu na ma emu biara ho nhwesoo.

Nimdee ben na wobehia de atwere akwankyere susutwere?

T

Twere akwankyere susutwere fa atifiasem bi ho.

Pedagogical Exemplars

Problem- based learning
1. Whole class
a. Teacher leads quick revision of topic and supporting sentences of a paragraph.
b. Discuss the skills of expressing and organising ideas in paragraphs (brainstorming and
organising).
c. Discuss features of an expository essay.
d. Make a presentation on the features of an expository essay to the class.

NB: The teacher should expect different levels of achievement from learners. AP learners will explain
what an expository essay is while P learners explain what an expository essay is and give at least
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two features of an expository essay. HP learners will do all the aforementioned and give examples to
support their explanation.

Group work/collaborative learning
1. In a mixed-ability group

a. Write at least a three-paragraph expository essay on given topics (e.g., cultural values
(faithfulness, confidence, truthfulness), STEM, GESI, energy efficiency) taking into
consideration the features of expository essays and rules of writing.

Key Assessment

Level 1 Assessment: Skills building

1. Write a three to five paragraph expository essay on the topic ‘how farming affects my life’,
‘how music affects my life’ or ‘the importance of cocoa in Ghana’

Level 2 Assessment: Extended thinking

1. Critique your own or a peer’s essay, evaluating to what extent all the features of an expository
essay are included and how effective they are.

Section Review

This section discusses text compositions. The text types discussed include narrative text,
descriptive text and expository text. Learners were introduced to the features of each text type
and were taught the skills of writing the text types basing their writing on the features of the
text type. It is expected that by the end of the section, the learner should be in a good position
to write a cohesive essay in the styles learned on a given topic.

Additional Reading
1. Owu-Ewie C. (2015). Language teaching skills: A guide for language teachers. Shine Prints
Company Ltd.

2. Blanton, L.L. (2021). Composition Practice. Heinle ELT.
3. DelJoy, N. C. (2021). Undergraduate writing in composition studies. Utah State University.
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