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Introduction

INTRODUCTION

The National Council for Curriculum and Assessment (NaCCA) has developed a new Senior High 
School (SHS), Senior High Technical School (SHTS) and Science, Technology, Engineering and 
Mathematics (STEM) Curriculum. It aims to ensure that all learners achieve their potential by 
equipping them with 21st Century skills, competencies, character qualities and shared Ghanaian 
values. This will prepare learners to live a responsible adult life, further their education and enter the 
world of work.

This is the first time that Ghana has developed an SHS Curriculum which focuses on national values, 
attempting to educate a generation of Ghanaian youth who are proud of our country and can contribute 
effectively to its development.

This Book Two of the Teacher Manual for Ghanaian Language covers all aspects of the content, 
pedagogy, teaching and learning resources and assessment required to effectively teach Year One 
of the new curriculum. It contains information for the second 9 weeks of Year One. Teachers are 
therefore to use this Teacher Manual to develop their weekly Learning Plans as required by Ghana 
Education Service.

Some of the key features of the new curriculum are set out below.

Learner-Centred Curriculum
The SHS, SHTS, and STEM curriculum places the learner at the center of teaching and learning by 
building on their existing life experiences, knowledge and understanding. Learners are actively 
involved in the knowledge-creation process, with the teacher acting as a facilitator. This involves 
using interactive and practical teaching and learning methods, as well as the learner’s environment 
to make learning exciting and relatable. As an example, the new curriculum focuses on Ghanaian 
culture, Ghanaian history, and Ghanaian geography so that learners first understand their home and 
surroundings before extending their knowledge globally.

Promoting Ghanaian Values
Shared Ghanaian values have been integrated into the curriculum to ensure that all young people 
understand what it means to be a responsible Ghanaian citizen. These values include truth, integrity, 
diversity, equity, self-directed learning, self-confidence, adaptability and resourcefulness, leadership 
and responsible citizenship.

Integrating 21st Century Skills and Competencies
The SHS, SHTS, and STEM curriculum integrates 21st Century skills and competencies. These are:

•	 Foundational Knowledge: Literacy, Numeracy, Scientific Literacy, Information Communication 
and Digital Literacy, Financial Literacy and Entrepreneurship, Cultural Identity, Civic Literacy 
and Global Citizenship

•	 Competencies: Critical Thinking and Problem Solving, Innovation and Creativity, Collaboration 
and Communication

•	 Character Qualities: Discipline and Integrity, Self-Directed Learning, Self-Confidence, 
Adaptability and Resourcefulness, Leadership and Responsible Citizenship

Balanced Approach to Assessment - not just Final External Examinations
The SHS, SHTS, and STEM curriculum promotes a balanced approach to assessment. It encourages 
varied and differentiated assessments such as project work, practical demonstration, performance 
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assessment, skills-based assessment, class exercises, portfolios as well as end-of-term examinations 
and final external assessment examinations. Two levels of assessment are used. These are:

•	 Internal Assessment (30%) – Comprises formative (portfolios, performance and project work) 
and summative (end-of-term examinations) which will be recorded in a school-based transcript.

•	 External Assessment (70%) – Comprehensive summative assessment will be conducted by the 
West African Examinations Council (WAEC) through the WASSCE. The questions posed by 
WAEC will test critical thinking, communication and problem solving as well as knowledge, 
understanding and factual recall.

The split of external and internal assessment will remain at 70/30 as is currently the case. However, 
there will be far greater transparency and quality assurance of the 30% of marks which are school-
based. This will be achieved through the introduction of a school-based transcript, setting out all 
marks which learners achieve from SHS 1 to SHS 3. This transcript will be presented to universities 
alongside the WASSCE certificate for tertiary admissions.

An Inclusive and Responsive Curriculum
The SHS, SHTS, and STEM curriculum ensures no learner is left behind, and this is achieved through 
the following:

•	 Addressing the needs of all learners, including those requiring additional support or with special 
needs. The SHS, SHTS, and STEM curriculum includes learners with disabilities by adapting 
teaching and learning materials into accessible formats through technology and other measures 
to meet the needs of learners with disabilities.

•	 Incorporating strategies and measures, such as differentiation and adaptative pedagogies 
ensuring equitable access to resources and opportunities for all learners.

•	 Challenging traditional gender, cultural, or social stereotypes and encouraging all learners to 
achieve their true potential.

•	 Making provision for the needs of gifted and talented learners in schools.

Social and Emotional Learning
Social and emotional learning skills have also been integrated into the curriculum to help learners to 
develop and acquire skills, attitudes, and knowledge essential for understanding and managing their 
emotions, building healthy relationships and making responsible decisions.

Philosophy and vision for each subject
Each subject now has its own philosophy and vision, which sets out why the subject is being taught and 
how it will contribute to national development. The Philosophy and Vision for Ghanaian Language is:

Philosophy: Every learner can communicate effectively in a Ghanaian Language, have a good sense 
of their cultural values and identity, and appreciate the aesthetics of the language using field and 
creative surrogate experiences to expose them to job prospects, further studies and adult life

Vision: Learners can communicate effectively and confidently in the Ghanaian Language, appreciate 
their cultural values, and critically analyse discourse for the world of work or further studies
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SUMMARY SCOPE AND SEQUENCE

S/N STRAND SUB-STRAND

YEAR 1 YEAR 2 YEAR 3
CS LO LI CS LO LI CS LO LI

1. Noɔre dɛmɛ 
diibu

Dɛmɛ diibu 1 1 2 1 1 2 1 1 3
fonologyi 1 2 4 2 2 4 1 1 2
kannoo 1 1 3 1 1 2 1 1 2

2. Kɔkɔre yelibu Kɔkɔre merɛ 1 1 4 1 1 4 1 1 3
Dagaare sɛgebo 
begɛ

1 1 3 1 1 2 1 1 2

Yelyagesɛgeraa 1 1 3 2 2 4 1 1 1
Leɛroo 1 1 1 1 1 1 1 1 2

3. Yipɔge yel-
erre ane 
sããkonnoŋ 
noba zukaabo

Yipɔge yel-erre 2 2 3 2 2 5 2 2 4
Sããkonnoŋ noba 
zu kaabo

1 1 2 1 1 3 - - -

4. Dagaare 
Yelkaama.

Yelkããyelli 1 1 2 1 1 2 1 1 2
Yelkããsɛgere 1 1 2 1 1 2 1 1 2

Total 12 13 29 14 14 31 11 11 23

Overall Totals (SHS 1 – 3)

Zannoo yelzu 37
Zannoo yelnyɛrre 38
Zannoo yelboɔrre 83
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WƐLEMƐ 6: ŊMEMƐ/TEBƐ YOE ANE KPONNUŊ 
KPEƐBO YELTUURI

Zannoo Yelizu: yipɔge yel-erre ane sããkonnoŋ noba zu kaabo.

Zannoo: yipɔge yel-erre.

Zannoo yelnyɛrre

1.	 Gyɛle ŋmemɛ bee tebɛ yoe yelsonne.
2.	 Peɛre baŋe kponnuŋ poɔ kpeɛbo yelsonne/ tɔna.

Zannoo Yelzu

1.	 Wuli yuori porebo sobie
2.	 Manne wuli nesaalaa nyɔvore poɔ yeltuuri sããkonnoŋ poɔ.

INTRODUCTION AND SECTION SUMMARY
This section discusses deity names and some initiation processes among the cultures of Ghana. The 
puberty rites discussed mostly in this section are those of adolescent boys. It must be noted that a few 
of the cultures of Ghana do have initiation for girls as well. Learners will learn the concept first then 
go on to study the significance and process in the initiation and naming children after deities. They 
will be introduced to classroom activities that promote GESI. This section is essential for learners not 
only in the context of Ghanaian language studies but also establishes links with related subjects such 
as Religious Studies. The section equips learners with the requisite skills of appreciating their culture 
and the cultures of other groups. The examples given are not exhaustive. Teachers are advised to look 
for other examples and add on to what has been given. The teacher is therefore encouraged to support 
the gifted and talented as well as learners with Special Education Needs.

The weeks covered by the section are:
Week 16: Deity names
Week 17: Puberty rites

SUMMARY OF PEDAGOGICAL EXEMPLARS
The pedagogical exemplars employed include a variety of creative approaches to teaching Ghanaian 
language concepts. Problem based learning involves the whole class sharing their views on a given 
concept. Learners collaborate in groups to find solutions to problems and concepts. Specific approaches 
like whole class activities and group work are employed under these pedagogies. This helps in 
developing self-confidence in learners. For the gifted and talented learners in the class, teachers are 
encouraged to assign higher tasks to them and ask them to perform leadership roles as peer-teachers 
to guide colleague learners to have a deeper understanding of Ghanaian language concepts. Teachers 
are guided to take care of learners with SEN.

ASSESSMENT SUMMARY
The assessment strategy for this section ensures a balance evaluation of recall/reproduction, strategic 
reasoning and extended critical thinking abilities of learners. Teachers are encouraged to document 
achieved results for future reference. The assessment strategies employed begin with level 1 recall 
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questions and short oral answers and discussions to offer insights into foundational knowledge of 
the concepts. Level 3 strategic thinking skills question progress to short essays or oral presentations, 
evaluating students’ ability to appreciate their culture.
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DAA 16
Zannoo yelboɔrre: peɛre bɔ ŋmemɛ/tebɛ yoe a wuli a yizie ane a ananso.

Yelboɔraa: Ŋmemɛ/Tebɛ Yoe.

Ŋmene/tebɛ
Ŋmene la boŋkaŋa nensaala naŋ sage ka o taa la faŋa bee kpẽɛo kaŋa naŋ ba taa mannoo. Noba 
maŋ maala o la, a taa sagediibu ko o. Ba sage ka a ŋmene/ a tebɛ na taa la faŋa tõɔ bonzaa a maala ba 
yɛlɛ kora ba. Ŋmeme/ tebɛ eɛ tɛɛtɛɛ. Ana la; Saaŋmene, Gbeɛle, Soori, Kokolaa, Kalibi, Sabɔge, 
Gyɛbuni, Kipo, Gbolo, Gbalibi. Noba taa la gyerema ko a ŋmemɛ ama zaa kyɛ maala a. Ghana poɔ, 
paaloŋ/ nemboora zaa taa la ba ŋmemɛ ba naŋ maala.

NB: Teachers should give examples in the language of study

NB: Karema soŋ bɔ a ŋmemɛ yoe mine.

Ŋmemɛ yoe;

A eɛ yoe ba naŋ maŋ pore neɛ kyaare ŋmemɛ a wuli ba sagedeebo ane bone naŋ so ka ba maala a.

A ŋmemɛ yoe mine la: Gyɛbuni, Sabɔge, Welaa, Zoore, Teŋgane,

NB: Karema soŋ bɔ a ŋmemɛ yoe mine.

Ŋmemɛ yoe yelsonne
Bantaa. A maŋ soŋe la ka ba baŋ neɛ yizie.

A wulo la kpɛtaa naŋ be a ŋmemɛ ne a neɛ sɔga. A yoe wulo la nyɔgetaa kaŋa naŋ be a neɛ ne a ŋmene 
na zie. A zuiŋ a soba yel-erre maŋ kyaare la a ŋmene na wuluu ne o toma.

A maŋ soŋe la ka yipɔge be be a ba kpiire. A ŋmemɛ yoe ama maŋ vɛŋ la ka yipɔge be a noba zie. A 
Ghana nemboorɔ zaa meŋ taa la ŋmemɛ yoe. A ŋmemɛ yoe ama taa la tɔna yaga ko a te yipɔge. A seŋ 
ka te ennɛ te biiri ŋmemɛ yoe.

A wulo la sagediibu ane duoro kyaare lɛ a bie ma naŋ e taa a bie poɔ. Ka kultaa deme, taa yelwonaa 
dɔgebo zie, ba maŋ gaa la a ŋmemɛ zie te eŋe noɔre na de a ŋmene yuori ko a bie ka onaŋ soŋ ba ka 
ba nyɛ bie. A ŋa zuiŋ la ka noba mine di ŋmemɛ yoe a te tenne mine poɔ.

Toma

1.	 Boŋ la ŋmene bee teebo?

2.	 Manne bigri ŋmemɛ yoe kyɛ pore mine ayi fo kɔkɔre poɔ.

3.	 Wuli ŋmemɛ yoe mine fo kɔkɔre poɔ.

4.	 Di dɛmɛ kyaare ŋmemɛ ata mine yoe tɔna.
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Pedagogical Exemplars
Group work/collaborative learning

1.	 Think-pair-share
In mixed-ability pairs learners perform the following tasks:

a.	 Write ten local names they know.
b.	 Each pair reads the names they have written to the class.
c.	 Identify names they feel are strange and do not belong to the normal family names.

2.	 Whole class
a.	 Discuss deity names with learners.
b.	 Discuss the origin of deity names with learners.
c.	 Give a list of names and walk learners through the names by pronouncing them.
d.	 Learners pronounce the names after you and then pronounce the names themselves.

3.	 Group work
a.	 In mixed-ability groups learners discuss the names and bring out the deity names among them.
b.	 Each group makes a presentation for peer review.

4.	 Whole class
a.	 Teacher leads the class in discussing the importance of deity names.

NB: In achieving the standard set for content acquisition, the teacher should not expect all learners 
to be at the same level of achievement. Some learners will be able to define deity and give two 
examples whiles others will define deity and give more than two examples. Others could also give the 
definition of deity and deity names and give more than three examples under each explaining their 
significance in Ghanaian culture.

Toma

1.	 Wɛlemɛ 1 Toma: Leɛpeɛroo:
a.	 Manne bigri ŋmemɛ yoe

b.	 Pore ŋmemɛ yoe anuu naŋ be fo paaloŋ poɔ kyɛ di dɛmɛ kyaare a yiibu zie.

2.	 Wɛlemɛ 2 Toma: Gɔɔloŋ meɛbo
a.	 De fo meŋa yelbie manne wuli ne ŋmemɛ yoe tɔna.

3.	 Wɛlemɛ 3: Toma; teɛroŋ zuluŋ;
a.	 Wola ka fo sage a yeluu ŋa ta? “Te naŋ ennɛ te biiri ŋmemɛ yoe a te tenne poɔ.”
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DAA 17
Zannoo yelboɔrre

1.	 Di dɛmɛ kyaare kponnuŋ kpeɛbo (sɛre, sɔga, puoriŋ)
2.	 De sobie na zaa Ghana paaloŋ noba naŋ maŋ tu kponnuŋ poɔ kpeɛbo a manne ne taa

Zannoo Yelboɔrre: Kponuŋ Kpeɛbo

kponnuŋ kpeɛbo
A nensaala nyɔvore vuo ŋa poɔ, dɔɔlee bee pɔgelee bere la dɔɔ bee pɔge a ta ka o dɔgera biiri. A 
yeli ŋa poɔ, pɔgebilii naŋ nyɛ yuomo 10 te ta 14 ane dɔɔbilii naŋ nyɛ yuomo12 te ta 16 la maŋ kpɛ a 
kponnuŋ. Tɛgeraa kaŋa be be la, ka mine ba maŋ ta a yuomo bee a pare a yuomo kyɛ kpɛ a kponnuŋ.

Pɔgebilii kponnuŋ poɔ kpeɛbo yelwulli
•	 Berɛ yiibu
•	 Pɛnne ne balugi kɔɔloŋ bulibu
•	 Pɛgebo nyaabo/ seɛ leebu
•	 Endaa kyilluu.

Dɔɔbilii kponnuŋ poɔ kpeɛbo yelwulli
•	 Lama kyaroo
•	 Dɔɔloŋ maŋ e la kpoŋ
•	 Pɛnne ne balugi kɔɔloŋ bulibu.
•	 Ennɛne nyɔge taa.
•	 Kɔkɔre ŋmarebo
•	 Tẽɛ kɔɔloŋ bulibu
•	 A baa e wogi.

Kponnuŋ poɔ kpeɛbo yeltuuri
A e la yeltuuri mine ba naŋ maŋ tu neɛ nyɔvore poɔ o yuori porebo puoriŋ. Kponnuŋ poɔ kpeɛbo 
yeltuuri waa la sobie mine ba naŋ maŋ de dɔɔbilii bee pɔgebilii tu ne ka ba na taa are zie noba poɔ. A 
meŋ la wulo la veɛloŋ, meŋa baŋ taabo ane yuori. Kɔmbɔnne boɔla o la Bragor ka Krobo noba meŋ 
boɔla Dipo. Ka Ga noba meŋ boɔla Otofo. Wola ka Dagaaba maŋ boɔle o?

Nemboora zaa yipɔge poɔ taa la ba kponnuŋ tuubu. (Karema o wuli anaŋ naŋ kyaare Dagaaba.)

Kponnuŋ kpeɛbo sobie
Sɛre ka ba piili a yeltuuri
Di dɛmɛ kyaare bone na naŋ maŋ e sɛre kyɛ ka a yeli meŋa pãã e. Aseŋ;

•	 Baapaaba endaa kyilluu nyaabo
•	 Ba naŋ maŋ iri o yoŋ yi o taaba poɔ a wuli o yelpaala.
•	 A yiri nembɛrɛ ne a banaŋ naŋ kaara a kponnuŋ kpeɛbo yeltuuri ane a ŋmemɛ nyaabo.
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Kponnuŋ kpeɛbo yeltuuraa meŋa
•	  Zukyuu pommo
•	 Baa kõɔ suobu
•	 Kogi zu zemmo
•	 Gammmizoola bee papẽɛmɛ ane muŋganne emmo
•	 Nyemɛ kyeebo
•	 Sabogi bɔnne iribu
•	 Kõɔ barebo/ kaaloo

Kponnuŋ poɔ kpeɛbo puoriŋ
•	 Kyɔɔtaare terebo
•	 Deɛne ne diibu
•	 Bareka puoruu

Kponnuŋ poɔ kpeɛbo yelsonne
i.	 Nembɛree kpeɛbo saŋa la
ii.	 O maŋ yuo la sori ko o soba ka o zanne yɛŋ a na baŋ kpɛ nembɛrɛ poɔ.
iii.	 Wuli noba ka a soba bere la dɔɔ bee pɔge a na baŋ de pɔge bee kuli serɛ.
iv.	 O wulo la gyogi soŋ o laŋkpeɛbo poɔ.
v.	 O e le gyeremɛ ko a soba ane o yideme.
vi.	 A soba maŋ nyɛ la sommo yi noba zie.
vii.	Nyɔvore poɔ yel-erre mine zannoo.

The teacher should expect that in the course of understanding the content, all learners will not be at 
the same level of understanding. A section of the learners will be able to define puberty rites and give 
two to three of the steps under the process. Others will be able to define puberty and further explain 
it. They could also narrate the process. Yet others will be able to do all the above to the extent of 
explaining further the process and giving real life evidence.

Toma

1.	 Boŋ la kponnuŋ kpeɛbo?

2.	 Pore tɔna mine ata kponnuŋ poɔ kpeɛbo naŋ na wuli

3.	 Wuli bone naŋ so ka a tɔna na fo naŋ pore e nimizeɛ.

4.	 Kponnuŋ poɔ kpeɛbo poŋ eŋe la zagere ata. Wuli a zagere ama kyɛ manne a kaŋa zaa 
yeltuurii ka a kyaane.

5.	 De a bammo na zaa fo naŋ zanne a wuluu ŋa poɔ, gyɛle a enfuoni naŋ tu soŋ kyɛ e ka fo ne 
fo tɔ di dɛmɛ kyaare a yelnyɛrre.
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Pedagogical Exemplars
Initiating talks for learning
1.	 Whole class

a.	 With all learners involved, discuss what puberty rites is and its significance.
b.	 Teacher leads the class to discuss the initiation process.
c.	 The class watches a video on initiation into adulthood (puberty rites)
d.	 Teacher leads the class to analyse the content of the video on initiation into adulthood 

through questioning (puberty rites).
e.	 Teacher leads the class to discuss the significance of puberty rites.

2.	 Group work
a.	 In mixed-ability groups, learners discuss the significance of the costumes used for the rites. 

The groups should use any of the pictures below for the discussion.

b.	 Each group presents their work for discussion.

3.	 Whole class
a.	 Role play the performance of an initiation into adulthood rites.
b.	 Class to do peer review of the role play.
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Toma

1.	 Toma 1; Leɛpeɛroo
a.	 Manne wuli bone naŋ la kponnuŋ poɔ kpeɛbo.

b.	 Pore yel-erre mine ata ba naŋ maŋ tu sɛre kyɛ pãã tu a kponnuŋ poɔ kpeɛbo yeltuuri.

2.	 wɛlemɛ 2 Toma: Gɔɔloŋ meɛbo
a.	 Manne yeltuuri ata ba naŋ maŋ tu kponnuŋ kpeɛbo saŋa.

b.	 Bigri yeltuuri ata ba naŋ maŋ tu a kponnuŋ poɔ kpeɛbo puoriŋ.

3.	 Wɛlemɛ 3 Toma: Teɛroŋ zuluŋ
a.	 Gyɛle wuli tɔna pampana ŋa kponnuŋ kpeɛbo naŋ taa ko fo paaloŋ

Yelnyɔgeraa 2: Kponnuŋ Kpeɛbo De Manne Taa

Leɛ kaa yelbulo naŋ be kponnuŋ poɔ kpeɛbo.

Yitaaloŋ mine
i.	 Kponnuŋ kpeɛbo boma.
ii.	 Ba maŋ kaa iri la bebiri.
iii.	 Ba maŋ tu o la baapaalaa vuo saŋa
iv.	 Ba maŋ pɔge ba la eŋe die poɔ.
v.	 Ba maŋ maale la zu tɛɛtɛɛ

NB: karemamine meŋ de mine poɔ a sazu deme.

Tɛɛtɛɛloŋ Mine
1.	 Yipɔge zaa maŋ taa o boma.
2.	 A bebiri kaa-iraa maŋ waa tɛɛtɛɛ.
3.	 Bondirii na ba naŋ maŋ ko o soba maŋ waa la tɛɛtɛɛ.
4.	 Seeloŋ ane boma narebo maŋ bebe la.

The levels of achievement for learners will not be the same for all learners. Some will mention two 
similarities and others will mention more than that. Some learners will also be able to analyse the 
videos they will watch and come out with more similarities and differences. The teacher is advised to 
accommodate each category of achievement and assist learners with special education needs.

The teacher could also task learners to go online to watch a video on how puberty rites are performed.

Toma

1.	 Kaa kponnuŋ poɔ kpeɛbo sini naŋ kyaare boorɔ mine yipɔge ( aseŋ Ga, Dangme, Ashante, 
Mfantse, Nzema, Gonja, Dagbani amk)

2.	 Karembiiri na di la dɛmɛ kyaare a sini na ba naŋ kaa a wɛle a yitaaloŋ ane a tɛɛtɛɛloŋ
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Pedagogical Exemplars
Group work collaborative

1.	 Whole class
	 Teacher leads learners to do the following:

a.	 Discuss the processes of initiation into adulthood rites of other cultures of Ghana (e.g., 
Dagbani, Gonja, Ga, Kasem, Dangme, Nzema, Ashante, Akwapim, Ewe, etc.).

2.	 Group work
	 In mixed-ability groups, learners do the following:

a.	 Discuss the similarities in the initiation into adulthood rites among their people and those 
of other Ghanaian cultures.

b.	 Discuss the differences in the performance of initiation into adulthood rites among their 
people and those of other Ghanaian cultures.

c.	 The groups make presentations for peer review.

Toma

1.	 Teɛroŋ zuluŋ
a.	 Gyɛle a Dagaaba kponnuŋ kpeɛbo a de manne ne boorɔ mine deme.

2.	 Teɛroŋ zuluŋ ne yeli pare bammo.
a.	 Ka foo nyɛ sori na leɛre a kponnuŋ kpeɛbo yeltuuri, buo soba ka fo na leɛre?

b.	 Bonso ka fo na leɛre o?

Section Review
This section discusses deity names and puberty rites. The deity names discussed are from 
a few of the cultures of Ghana. Teachers are encouraged to teach the topic as it pertains in 
their language and use the example in the book to do comparison. This will help bring out the 
similarities and differences. It is expected that by the end of the section, learners will be in a 
good position to explain their cultural practices with reference to deity names and puberty rites 
with confidence and a higher level of competence.

Additional Reading
Owu-Ewie C. (2015). Language teaching skills: A guide for language teachers. Shine Prints	
Company Ltd.

Blanton, L.L. (2021). Composition Practice. Heinle ELT.

DeJoy, N. C. (2021). Undergraduate writing in composition studies. Utah State University.

Prempeh, A. A. (2023). Akanfoɔ amammerɛ ne Akan kasadwin. Premsco Publications.

Prempeh, A. A. (2021). Asnate twi nyansapɔ. Premsco Publications.
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WƐLEMƐ 7: DAGAABA YIPƆGE ANE BA NOBA ZU 
KAABO.

Yelzu: Yipɔge yel-erre ane sããkonnoŋ noba zu kaabo.

Yelzu ulee: Sããkonnoŋ noba zu kaabo.

Zannoo yelnyɛrre: Peɛre baŋe sããkonnoŋ noba zu kaabo yelsonne /tɔna.

Zannoo yelzu: Wuli fo bammo kyaare sããkonnoŋ noba zu kaabo meɛroŋ a yipɔge poɔ.

INTRODUCTION AND SECTION SUMMARY
This section discusses the traditional governance structure among the various language groups in 
Ghana. The governance structure that was introduced first is the structure at home. The traditional 
governance structure in the community was introduced later to learners. Learners will learn the 
concept first then go on to study the traditional governance structures. They will be introduced to 
classroom activities that promote GESI. This section is essential for learners not only in the context of 
Ghanaian language studies but also establishes links with related subjects such as Religious Studies. 
The section equips learners with the requisite skills for appreciating their culture and the cultures of 
other groups. The examples given are not exhaustive. Teachers are advised to look for other examples 
and add on to what has been given. The teacher is therefore encouraged to support the gifted and 
talented as well as learners with Special Education Needs.

SUMMARY OF PEDAGOGICAL EXEMPLARS
The pedagogical exemplars employed include a variety of creative approaches to teaching Ghanaian 
language concepts. Talk for learning includes the use of whole class and group activities to enhance 
learning outcomes in the classroom. In collaborative learning, learners collaborate in groups to find 
solutions to problems and concepts. Specific approaches like whole class activities and group work 
are employed under these pedagogies. This helps in developing self-confidence in learners. For 
the gifted and talented learners in the class, teachers are encouraged to assign them higher tasks 
and to encourage them to perform leadership roles as peer-teachers to guide colleague learners to 
have a deeper understanding of Ghanaian language concepts. Teachers are guided to take care of 
learners with SEN.

The weeks covered by the section are:

Week 18: Traditional Governance Structure (Home)
Week 19: Traditional Governance Structure

ASSESSMENT SUMMARY
The assessment strategy for this section ensures a balanced evaluation of recall/reproduction, strategic 
reasoning, and extended critical thinking abilities of learners. Teachers are encouraged to document 
achieved results for future reference. The assessment strategies employed begin with level 1 recall 
questions and short oral answers and discussions to offer insights into foundational knowledge of the 
concepts. Level 3 strategic thinking skills questions progress to short essays or oral presentations, 
evaluating students’ ability to appreciate their culture.
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DAA 18
Zannoo yelboɔre: Bɔ a sããkonnoŋ noba zu kaabo meɛroŋ. (saa, yidaandɔɔ, balzuzeɛ)

Yelnyɔgeraa: sããkonnoŋ noba zu kaabo meɛroŋ, (yiri)

Sããkonnoŋ noba zu kaabo
Sããkonnoŋ noba zu kaabo e la noba wẽɛ deebo naŋ kyaare yipɔge yeltuuri. Nɔlaŋ ane sieree tuubu la 
maŋ de wẽɛ.

Yideme zu kaabo meɛroŋ
1.	 Balezuzeɛ: Bale la noba naŋ laŋe sããkompare. Ba maŋ e l yideme naŋ lantaa a taa sããkoma 

kaŋa yuori a laŋ sããkommine. Ba yel-erre maŋ e la bonyeni. Ka ba yelboɔrre e bonyeni. Neɛ 
na a noba ŋa naŋ iri ka o e ba wederɛ la a balezuzeɛ. Nemboorɔ mine poɔ, a yidaandɔba la maŋ 
lantaa iri ba kaŋa ka o e ba bale wederɛ.

2.	 Yidaandɔba: noba bama la ka yideme maŋ iri a yi a balenoba poɔ ka ba e ba wedereba a yiri 
poɔ. Ba ferebo toma la ka ba kaara a yideme zu a maala ba yelwonni kora ba.

3.	 Saa: saa la a dɔgroŋ-gbɛŋmaa zusoba. A dɔgroŋ-gbɛŋmaa yideme la, saa, ma, ane ba biiri. A 
saa la maŋ korɔ a yideme ba bomboɔrre.

Sããkonnoŋ kponnuŋ tutaaloŋ/sugilitaa:

•	 Balezuzeɛ
	
	
•	 Yidaandɔba

	
•	 Saamine

Wederebɛ tɔna/ferebo toma
Balzuzeɛ

i.	 Ona la maŋ dire o balenoba sɛrɛɛ
ii.	 Ona la maŋ guuro a bale saaŋkonnoŋ/saadayeli yeltarre
iii.	 Ona la maŋ kaara o bale dakoroŋ saŋa yeltuuri
iv.	 Ona la seŋ ka o kaara a bale noba koɔla
v.	 Soŋ ka a bale biiri baa soŋ a sããkonnoŋ poɔ.

Yidaandɔɔ
i.	 Ka o gu o yideme yi yeltuo poɔ
ii.	 Soŋ ka yiri neɛ zaa taa zenlããfeɛ.
iii.	 A soŋ ka emmaaroŋ be a yiriŋ.

Saamine
i.	 Biŋ begɛ kyɛ e ka a tona toma.
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ii.	 Gu a yiri ka dabẽɛ ta be be
iii.	 Soŋ ka yideme baa ne faŋa.
iv.	 Onaŋ la wulwulo dɛndɛŋ soba a biiri nyɔvore poɔ.
v.	 Onaŋ kaara a yirdeme yelboɔre
vi.	 Ka o e nensoŋ ka biiri tɔgelɔ o.

NB: The teacher should make it known to learners that mothers also have roles they play in the 
nuclear family.

Toma

1.	 Wuli sããkonnoŋ yiri noba zu kaabo meɛroŋ.

2.	 Di dɛmɛ kyaare balezuzeɛ ferebo toma ata mine.

3.	 Gyɛle saa ferebo toma ayi mine.

4.	 A sããkonnoŋ noba zu kaabo meɛroŋ maŋ piili ne la a yiri. Bigiri ŋmaa lɛ, a sããkonnoŋ noba 
zu kaabo meɛroŋ na zaa fo naŋ zanne.

Pedagogical Exemplars
Talk for learning

1.	 Whole class
	 Teacher facilitates the following:

a.	 Discuss the traditional governance structure of their respective cultures (father, family 
head, clan head).

b.	 Create the organogram of the traditional government of the community.
c.	 Discuss the functionaries of the traditional governance structure and their importance.

Talk for learning
2.	 Class debate

a.	 In your opinion, do you think the traditional governance structure is still relevant?

3.	 Group work
a.	 Learners role-play the traditional governance structure focusing on father, family head, 

clan head. Role play should resolve a dispute normally seen in the community such as 
owing or inconsiderate neighbours.

b.	 The class critique the role play bringing out the traditional governance structure they saw 
in the role play

NB: Teachers are advised that levels of achievement among learners will differ from one learner 
to the other. The higher achievers should be encouraged to do more as the teacher offers 
assistance to learners still struggling.
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Toma

1.	 Leɛteɛroo
a.	 Di dɛmɛ kyaare yideme sããkonnoŋ zukaabo wederebɛ meɛroŋ.

b.	 De a wederebɛ eŋe sugilitaa poɔ, a yi a bile te ta a kpoŋ.

2.	 Teɛroŋ zuluŋ
a.	 Peɛre kyɛ di dɛmɛ kyaare sããkonnoŋ noba zu kaabo meɛroŋ, ne a tɔna te laŋkpeɛbo 

poɔ.
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Daa 19
Zannoo yelboɔre: Peɛre baŋ a sããkonnoŋ noba zu kaabo meɛroŋ (Naa, Nabilii, Nabinime amk)

Zannoo yelboɔre: sããkonnoŋ noba zu kaabo meɛroŋ;

Sããkonnoŋ noba zu kaabo tutaaloŋ/sugilitaa
A sugilitaa ŋa be la tonnoɔre zaa zie a wulo kponnuŋ kaŋa naŋ be a toma zie. A maŋ wuli la lɛ 
tontoneba naŋ gaŋe taa ba areziiriŋ.

•	 Nakpoŋ

	

	

•	 Nabile

	

	

•	 Nabinne

	

	

•	 Noba zu kaabo wederebɛ mine la, Pɔgenamine, Tɔbɛrɛ naa, Balezuzeɛ, yidaandɔba amk.

A seŋ ka te baŋ ka, a yi a namine sugilitaa bama poɔ, te taa la noba zu kaabo wederebɛ mine meŋ, ka 
bana la, Tendaana, Tɔbɛrɛ ane pɔgenamine. Te la taa la Nabilii meŋ.

Nakpoŋ
Nakpoŋ la neɛ boora kaŋa naŋ iri ka o kaara ba. Onaŋ maŋ la a boora na zaa zusoba. A noba la maŋ 
iri ba Nakpoŋ.

NB: The selection, outdooring and enstooling/enskinning or paramount chiefs, differ from one culture 
to the other. Teachers are to treat the process involved in accordance with what pertains to their 
culture. Pictures of some paramount chiefs have been added below. This can be used by teachers to 
enhance understanding of the concept.

NB: Teachers should look for more images and show them to learners.



19

WƐLEMƐ 7: DAGAABA YIPƆGE ANE BA NOBA ZU KAABO.

Nakpoŋ ferebo toma
i.	 A paaloŋ zaa wederɛ
ii.	 Tigiri maaloo
iii.	 Koɔla soobo ne o kaabo.
iv.	 Sããkonyɛlɛ / lesiri guubu.
v.	 Teŋɛ baabo yeltarre puori tuubu
vi.	 Binne Nabilii
vii.	Begɛ bimmu.

Nabilii
Ba na la a Nakpoŋ potuuribo. Ba maŋ taa la zie ba naŋ kaara. A meŋ taa teŋa nembɛrɛ naŋ sonna ba.

Nabilii ferebo toma
i.	 O maŋ are la a Nakpoŋ gbɛbogiriŋ saŋa na a naa naŋ ba wa kyebe.
ii.	 Gu ka tonfaare ta tona a teŋa poɔ.
iii.	 Zɔɔre faaroo.
iv.	 Kaara kyɛ gu a paaloŋ koɔla soŋ.
v.	 Vɛŋ ka emmaaroŋ ne zenlããfeɛ be a teŋa poɔ.

NB: The above functions are not exhaustive. Teachers should add to the functions.

Nabinnime
Ona la neɛ bee noba naŋ taa yuori bee gyerema naa bimmu yeltuuri poɔ. Ba menne koŋ baŋ e namine. 
A noba bama la maŋ kaa iri neɛ na naŋ seŋ ka o e a Naa.

NB: The processes that the kingmakers go through to elect a chief differs from culture to culture. The 
teacher should treat it as it pertains in the culture of the people.

Nabinnime ferebo toma
i.	 Banaŋ maŋ kaa iri a Naa.
ii.	 A maale Naa kuori
iii.	 Naa yagebo
iv.	 De Napaalaa wuli a paaloŋ nembɛrɛ ane a noba zaa.
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v.	 banaŋ maŋ dɔre a Naa.

Toma

Noba mine teɛroŋ la ka sããkonnoŋ noba zu kaabo ba la taa kpɛzie pampana. Fo sage la a yeluu 
ŋa? Karembiiri wuli ba teɛroŋ ne gyeremɛ kaŋa.

Pedagogical Exemplars
Group work/collaborative learning

1.	 Whole class
a.	 Create the organogram of the traditional government of the community (chief, sub-chiefs, 

kingmakers, etc.).
b.	 Discuss the functionaries of the traditional governance structure and their importance.

During the discussion, the teacher should encourage learners to describe the importance of the 
functionaries and also talk about modern trends affecting the traditional governance such as 
education, money, party politics, etc.

NB: The level of achievement among learners will not be the same for all learners. The teacher 
is advised to encourage high achievers to do more and skilfully assist the low achievers to grasp 
essential concepts.

Toma

1.	 Wɛlemɛ 1 toma: Leɛpeɛroo
a.	 Aŋ la naa?

b.	 Aŋ la nabinnime?

c.	 Ammine la nabilii?

2.	 wɛlemɛ 2 Toma :Gɔɔloŋ meɛbo
a.	 Wola ka ba maŋ biŋ naa fo paaloŋ poɔ?

b.	 Wuli sããkonnoŋ noba zukaabo tutaaloŋ fo paaloŋ poɔ

3.	 Wɛlemɛ 3 Toma; Teɛroŋ zuluŋ.
a.	 Fo teɛroŋ poɔ, fo naŋ are ko la a sããkonnoŋ noba zu kaabo beebu be?

NB: Teacher should make sure that learners justify their reasoning and present a balanced argument.

Section Review
This section dealt with the traditional governance structure at home and in the community. 
Learners were introduced first to the governance structure at home and then the traditional 
government structure in the community. The functions of the functionaries of the traditional 
governance structure at home and the community were also discussed. It is expected that after 
learners have gone through this section, they will have the requisite information to discuss the 
governance structure in the home and the community.
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Additional Reading
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SECTION 8: LITERATURE
Yelzu: Dagaare yelkããma

Zannoo: Yelkããyelli ane Yelkããsɛgere

Zannoo yelnyɛre

1.	 De bammo na fo naŋ zanne kyaare kaaloo ne koŋkombie meɛroŋ ane sobie na ba naŋ 
maŋ tu a kyaare kaaloo bee koŋkombie

2.	 De bammo na kyaare senselloŋwogi mannoo dɔlɔ kyɛ wele o ka o kyaane.

Yelbulo
1.	 Wuli fo bammo kyaare lɛ fo naŋ baŋ kaaloo ane koŋkombie ta
2.	 Wuli senselloŋwogi bammo

INTRODUCTION AND SECTION SUMMARY
This section discusses concepts under oral literature and written literature of the Ghanaian language. 
Under oral literature, concepts like libation and dirges are discussed. Under written literature, the 
concept of prose is discussed. The concepts are first introduced to learners then their significance 
and how they are performed are introduced later. They will be introduced to classroom activities that 
promote GESI. This section is essential for learners not only in the context of Ghanaian language 
studies but also establishes links with related subjects such as Religious Studies. The section equips 
learners with the requisite skills of appreciating their culture and the cultures of other groups. The 
examples given are not exhaustive. Teachers are advised to look for other examples and add on to 
what has been given. The teacher is encouraged to support the gifted and talented as well as learners 
with Special Education Needs.

Teachers are guided to take care of learners with SEN.

The weeks covered by the section are:

Week 20: Libation
Week 21: Dirges
Week 22: Elements of Prose
Week 23: Prose appreciation

SUMMARY OF PEDAGOGICAL EXEMPLARS
The pedagogical exemplars employed include a variety of creative approaches to teaching Ghanaian 
language. Initiating talk for learning includes the use of whole class and group activities to enhance 
learning outcomes in the classroom. It is also helps animate the class and develop a love of learning. 
In collaborative learning, learners collaborate in groups and pairs to find solutions to problems and 
concepts. In experiential learning, whole class activities are employed to make learners understand 
concepts better. These pedagogies help in developing self-confidence in learners. For the gifted and 
talented learners in the class, teachers are encouraged to assign them higher tasks and to ask them to 
perform leadership roles as peer-teachers to guide colleague learners to have a deeper understanding 
of Ghanaian language concepts. Teachers are guided to take care of learners with SEN.
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ASSESSMENT SUMMARY
The assessment strategy for this section ensures a balanced evaluation of recall/reproduction, strategic 
reasoning, and extended critical thinking abilities of learners. Teachers are encouraged to document 
achievement results for future reference. The assessment strategies employed begin with level 1 recall 
questions and short oral answers and discussions to offer insights into foundational knowledge of the 
concepts. Level 3 strategic thinking skills questions progress to short essays or oral presentations, 
evaluating students’ ability to appreciate their culture.
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DAA 20
Zannoo yelboɔraa: peɛre bɔ kaaloo meɛroŋ (ŋmemɛ komboɔloo, yelboɔraa bee bomboɔraa sɔrebo, 
baaroo)

Zannoo Yelnygeraa 1: Kaaloo

Kaaloo
Te maŋ tu la kaaloo, a bare kõɔ ko te ŋmemɛ. A yel-eraa ŋa poɔ, kõɔ, bee dãã la ka te maŋ de kaale 
ne. Te maŋ pore la a dãã bee a kõɔ ko te ŋmemɛ. Te maŋ pore la a dãã bee a kõɔ biŋ teŋa kyɛ boɔle 
a ŋmemɛ ka a iri kyɛlle te yelboɔre a maale ko te. Ziiri mine ba maŋ de la kyi, bee mui a kaale neŋ. 
Kaaloo e la tonnimizeɛ kaŋa a te Dagaaba laŋkpeɛbo poɔ. Te maŋ tu la kaaloo zie kyɛ ka noba 
ne ba ŋmemɛ bee sããŋkommine wontaa yɛlɛ. Te lambo zaa poɔ, te maŋ tu la kaaloo kyɛ boɔle te 
sããŋkommine poɔ a lambo poɔ.

Kaaloo meɛroŋ
Ŋmemɛ koŋ boɔloo, yelboɔraa bee bomboɔraa sɔrebo, kpullu.

Ŋmemɛ koŋ boɔloo
A vuo ŋa poɔ la ka ba maŋ danne kyɛ boɔle a ŋmemɛ. a kaalekaala maŋ daŋ boɔle la saazu ŋmene 
(Naabile ŋmene), a boɔle a teŋgane, a boɔle a ŋmen-bilii kyɛ pãã boɔle a kpenne.

Yelboɔraa bee bomboɔraa sɔrebo;
A vuo ŋa poɔ la ka a kaalekaala maŋ yeli ko a ŋmemɛ ba boɔloo ananso ane ba peɛloo a ba yelimaalaa 
ŋa poɔ a yi piiluu te ta a baara. Kyɛ la ka a kaalekaala maŋ sɔre guubu yi a ŋmemɛ zie.

Kaaloo baaraa/kpullu
A dabegere ŋa poɔ la ka a kaalekaala maŋ tere bareka puoruu ko a ŋmemɛ kyɛ pɔ eŋe neɛ zaa naŋ wa 
taa ba ne pofaa kaŋa kyaare a yeli na ba naŋ maala. Ba maŋ sɔre la maaloo yi a ŋmemɛ zie a ko banaŋ 
naŋ tona tonsonne a paaloŋ poɔ, wagere mine teseŋ seɛ peeroo ba maŋ maale la bɔɔre a vuo ŋa poɔ. 
A enfuomo ama kyaarɛɛ kaaloo.

NB: The facilitator can look for other images on libation from other cultures in Ghana and use them 
to teach so that understanding of the concept is enhanced. The teacher is as well advised that the 
structure of libation discussed above is the general structure. If there are other things that are done 
apart from the three things mentioned, the teacher should mention them to the learners and explain 
with examples.
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Kaaloo dɔla/ sobie
NB: The teacher should show a video on libation to learners. Learners are to discuss the video noting 
the key parts of the process.

The teacher should expect the following:
i.	 Kaaloo boma.
ii.	 Nɔɔteɛ foruu
iii.	 Zupili vɔgebo.
iv.	 Kaalekaala niŋe toribu zie.
v.	 Arebo, zemmo bee dɔɔbo.
vi.	 O na piili ne la a ŋmemɛ boɔloo, te kyogi ne a yelboɔraa sɔrebo, ane a zu kpulluu yelbie.

NB: Teachers should note that in some societies, women do not perform libation unless the need 
arises (for the traditional priestess) or when there is no male to do so. In such situations, the concept 
of women not being allowed to perform libation should be well explained. Teachers can also go 
online to watch videos on libation. The link below can be of help:

Ga Libation video :https://youtu.be/X9wBlgwzHn4

Akan Libation video :https://youtu.be/ZNJ6Fw2-flk

Kaaloo yelsonne
i.	 Ko Naaŋmene tegeroŋ
ii.	 Ko tebɛ ne kpemɛ tegeroŋ
iii.	 A tagra la noba lanna taa, bonzuiŋ a wulo la sotaa
iv.	 Noɔre baŋ-yelibu gɔɔloŋ wuluu zie la
v.	 A wulo la yipɔge bammo
vi.	 A kora la te noba naŋ kpi kpemɛ gyerema
vii.	Yelbie/ yelbipaala zannoo zie la
viii.	A maŋ vɛŋe la ka neɛ baŋ noba poɔ yeli yelibu.

Kaaloo boma
Kaaloo boma e la tɛɛtɛɛ yi noba na naŋ kaala. A boma mine la: kõɔ, dãã, ŋmanlee, dããkpẽɛne amk.

Kaalaa boma mine la ama

Toma

Karembiiri wuli a enfuomo anaŋ naŋ be a saazu tontonne a kaaloo poɔ.

https://youtu.be/X9wBlgwzHn4
https://youtu.be/ZNJ6Fw2-flk


26

WƐLEMƐ 7: DAGAABA YIPƆGE ANE BA NOBA ZU KAABO.

Pedagogical Exemplars
Initiating talk for learning

1.	 Whole class
	 Teacher facilitates the following:

a.	 Discuss libation (invocation, message, conclusion).
b.	 Watch/observe a libation performance.
c.	 Identify and discuss the structure of the libation.
d.	 Discuss the significance of libation.

Experiential learning
1.	 Group work

a.	 Role-play the libation performance, clearly defining each part (invocation, message, 
conclusion). Encourage learners to take part in the role-play

b.	 Learners analyse the role-play, identifying at least two of the structures of libation they saw 
in the role-play.

Toma

1.	 Welemɛ 1: Leɛteɛroo
a.	 Bigiri kaaloo ŋmaa lɛ.

b.	 Manne wuli kaaloo meɛroŋ ayi mine.

2.	 Welemɛ 2: Teɛroŋ zuluŋ
a.	 Wuli kaaloo yelsonn mine.

b.	 A seŋ ka te iri kaaloo bare to lambo ziiri. Fo sage la a yeluu ŋa? Pore yɛlɛ ata ka a are 
ko a fo teɛroŋ.
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DAA 21
Zannoo yelboɔre: di dɛmɛ kyaare konkombie. (a tontonne ane a yelsonne)

Zannoo yelnyɔgeraa: Koŋkombie (tontonne ane a yelsonne)

Konkombie
A yelbiri yi la koni poɔ. Koŋkombie e la yiele naŋ wulo posaana neɛ naŋ kpi zuiŋ. Te maŋ de a la 
beɛle neɛ naŋ yi donɛɛŋ. O waa la mooreteroo ane nembaaloŋ yieluŋ. Te maŋ de la koŋkombie danna 
ne neɛ naŋ kpi.

Koŋkombie yelsonne
i.	 De koŋ ne kuori.
ii.	 A e la nyɔgetaa kaŋa ko dakoreŋ saŋa ane a zenɛ.
iii.	 A maŋ tere la duoro.
iv.	 De beɛle ne neɛ naŋ kpi.
v.	 Wulo la sagebo ka te tɔsoba bɔre la.
vi.	 Wulo la yideme nyɔgetaa/ nɔlaŋ.
vii.	Ziiri mine koŋkombie poɔ la nensaalaa nyɔvore yɛlɛ poɔ.

NB: The picture below shows someone performing a dirge. The teacher should use it to explain 
the concept of dirge. The teacher can look for other images or videos on dirges and use them as 
well. Teachers should use the picture to explain the concept. The teacher can access a video on a 
traditional dirge from the site below

https://youtube.be/-9IN1IfdVz0

NB: The performance of dirges differ from culture to culture. The teacher is to teach dirge performance 
according to the way it is done in the language of study.

https://youtube.be/-9IN1IfdVz0
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Toma

1.	 Boŋ la koŋkombie?

2.	 Wuli koŋkombie yelsonne anuu mine

3.	 Manne wuli a yelsonne na mine ata fo naŋ pore.

4.	 Wola ka ba maŋ koŋ koŋkombie fo teŋa poɔ?

Pedagogical Exemplars
Initiating talk for learning

1.	 Whole class
a.	 Play a video on a dirge from the community being performed
	 Teacher facilitates the following:

•	 Discuss dirges.
•	 Discuss the significance of dirges.
•	 Watch/observe a dirge performance.

2.	 Group work
	 In mixed-ability groups, learners discuss how the video they have watched might/might not 

help them cope with loss.

Toma

1.	 Welemɛ 1: Leɛteɛroo;
a.	 Manne wuli bone naŋ la koŋkombie

2.	 Toma 2: Gɔɔloŋ meɛbo’;
a.	 Ziiri mine koŋkombie poɔ la nensaalaa nyɔvore yɛlɛ poɔ. Wola ka ba maŋ koŋ 

koŋkombie fo teŋa poɔ?

3.	 Wɛlemɛ 3, Toma: teɛroŋ zuluŋ;
a.	 Wuli koŋkombie yelsonne.
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DAA 22
Zannoo yelboɔraa: Wuli senselloŋwogi mannoo dɔlɔ. (Aseŋ; dẽɛdeɛnemɛ, yelnyɔgeraa, eebo zie/
wagere, wuobu/paabo, a manna kaanyaabo)

Zannoo yelnyɔgeraa: Senselloŋwogi mannoo dɔlɔ

Senselloŋwogi
Senselloŋwogi e la a kɔkɔre yelkããma sɛgere bɔgere kaŋa. O e la yelmannaa naŋ sɛge a terɛ duoro. A 
sɛgere zaa maŋ tuuro la a kɔkɔre begɛ a taa wommu. O ba taa lanleebu zaa. Te maŋ de la senselloŋwogi 
tere duoro ko a kanna.

Senselloŋwogi mannoo dɔlɔ
i.	 Dẽɛdeɛnɛ: Ona la neɛ, doŋa bee bone kaŋa zaa naŋ poɔ senselloŋ poɔ. A dẽɛdeɛnema na baŋ 

e la noba bee donne. A dẽɛdeɛnemɛ yel-erre ane ba kpɛtaa eŋaŋ la ka a senselloŋ maŋ are. Ka 
Senselloŋ na soma, ama yi la a dẽɛdeɛnema zie. A dẽɛdeɛkaraa zie la ka a senselloŋ paabo 
zaa be. A senselloŋ yeltuo bee dɔgeroŋ zaa maŋ tuo la a dẽɛdeɛkaraa. Dẽɛdeɛnemɛ mine la a 
dẽɛdeɛnkaraa, ona maŋ la a gandaa a deɛne zaa poɔ ane dẽɛdeɛkaraa dɔndɔma. A dɔndɔma la 
maŋ wane a yelwonni zaa a senselloŋ poɔ. Dẽɛdeɛnaburee meŋ bebe la. Onaŋ eŋ ba taa teɛroŋ 
leɛroo zaa a senselloŋ poɔ. Te la taa la dẽɛdeɛkyelaa, ona eŋ yelpaalaa zaa naŋ wa a senselloŋ 
poɔ, o maŋ leɛre la o yɛŋ a tu be.

ii.	 Yelnyɔgeraa: Ona la a yelbuli na a senselloŋ zaa naŋ kyaare. Gbɛɛ yaga, yeli naŋ e a senselloŋ 
poɔ maŋ yi la a dẽɛdeɛnemɛ yel-erre. Senselloŋ zaa maŋ taa la yelnyɔgere bilii mine naŋ maŋ 
soŋe ka a senselloŋ wuo.

iii.	 Eebo zie/wagere: Kyɛ la a senselloŋ eebo zie. A kyɛ maŋ ko te la duoro kyaare zie na bee 
wagere na a senselloŋ yeli naŋ e, bone a senselloŋ naŋ kyaare ( laŋkpeɛbo yɛlɛ, saadayeli, 
bee yipɔge.)

iv.	 Paabo/wuobu: Aŋa la a yel-erre tutaaloŋ bee wuobu a senselloŋ poɔ. O wulo la lɛnɛɛ a yelbulo 
ane a yel-erre naŋ maŋ tutaa ka a senselloŋ taa wommu. A na baŋ kyaare la nɔkpeɛne, yontayɛlɛ, 
bee yelwonni mine. A na baŋ e la yeli naŋ taa maaloo, bee ka o e yelwoloo kaŋ fo naŋ wa berɛ 
ka yelyuo kaŋa ŋmaa kpɛ.

v.	 A manna leɛkaa nyaabo: Yeli na a manna naŋ nyɛ ka a erɛ a senselloŋ poɔ. A na baŋ e la meŋa 
pukyaaraa bee neɛ kaŋa yɛlɛ.

vi.	 Enkyere: Teɛroŋ bee waaloŋ kaŋa a sɛgerɛ naŋ de eŋe a kannekanna, a sɛgerɛ maŋ vɛŋe la ka a 
zie taa waaloŋ kaŋa naŋ dɔɔnɔ a kannekanna sikiri. A maŋ tõɔ e la posaanaa, dɔɔloŋ, popeɛloŋ, 
kyelloo, yeltuo, amk.

Senselloŋ manno dɔlɔ kyoɔroo: dẽɛdeɛnemɛ, yelzu, paabo bee wuobu, eebozie bee wagere, manna 
leɛkaanyaabo, enkyere.

Toma

1.	 Bonso/wola ka dẽɛdeɛnemɛ e nimizeɛ yelkããma sɛgebo poɔ?

2.	 Bonso/wola la ka eebo zie bee wagere e nimizeɛ yelkaama poɔ?

3.	 Fo meŋa teɛroŋ poɔ,boŋ la wuli paabo/wuobu soŋ yelkããma sɛgere poɔ?
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Pedagogical Exemplars
Initiating Talk for Learning

1.	 Whole class
	 Teacher facilitates the following:

a.	 Discuss the elements of a prose text (e.g., characters, theme, plot, setting, point of view, etc.).
b.	 Read a prose text and identify the elements.

Group Work/Collaborative Learning

2.	 Pair work:
a.	 In pairs, learners discuss the elements identified in the prose text.

Key Assessment
1.	 Level 1 Assessment: Recall

a.	 What is a prose text?
b.	 State the elements of a prose text.
c.	 Briefly describe any three of the elements of prose.

2.	 Level 2 Assessment: Extended thinking
	 Read a prose text and analyse the efficacy of the elements in it giving evidence from the text to 

support your points.
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DAA 23
Zannoo yelboɔre: senseloŋwogi gyɛlebo (yelzu, yelnyɔgraa, yelbie iribu, gɔɔrombie, amk)

Yelnyɔgeraa 1: senselloŋ gyɛlebo

Leɛteɛre senselloŋwogi mannoo dɔlɔ
A dɔlɔ la dẽɛdeɛnemɛ, yelzu, paabo/wuobu, eebo zie/wagere, manna leɛkaanyaabo, ane enkyere. 
Zanzannema zeŋ ayiri a de a yelzuri ama di ne dɛmɛ.

Senselloŋwogi gyɛlebo; senselloŋwogi gyɛlebo la fo naŋ kanne a senselloŋ baŋ a pare, a de fo teɛroŋ 
eŋe a sɛgere poɔ, a wuli a yelizu, a gɔɔloŋ, ane gɔɔlombie naŋ be a kɔkɔre poɔ. Senselloŋwogi gyɛlebo 
poɔ, e a ama naŋ tu;

Dabie Bigiruu Yelteɛrre
1 Yelbulo (Boŋ) Boŋ ka a yelkaa iraa kyaare?

A yelbulo la abobo?
Kyoɔre ŋmaa lɛ.

2 Yelnyɔgeraa (bonso) A sɛgerɛ yelnyɔgeraa la boŋ?
3 Manna leɛ kaa nyaabo Aŋ la yele?

Aŋ la a kyɛlekyɛllɛ?
Neɛ naŋ yele a yɛlɛ, a sɛgera kɔkɔre la bee a dẽɛdeɛna 
kɔkɔre la ka o yele ne.

4 Eebo zie/wagere (Yeŋ ane 
dabuo)

Boŋ yelnyɛrre la be be a wulo a sɛgere eebo zie ane a 
wagere?
Wuli yeldemanewuli mine ka a teɛ a fo yelnyɛrre na.
Wola ka a eeboozie/wagere kyilli a yelzu.

5 Gɔɔloŋ (wola) Kaa a kɔkɔgaale meɛroŋ.
Boŋ yelbie la ka a sɛgerɛ maŋ sɛge ne?
Kaa lɛnɛɛ a sɛgerɛ naŋ eŋe tɛgebo ane a yɛlɛ tutaaloŋ.
Dɛmɛ diibu be be la? O e la tɛɛtɛɛ?
Boŋ yɛŋ poɔ enfuoni la ka a sɛgerɛ de toŋ ne toma?
A sɛgerɛ kɔkɔgaale bee enkyere kyaare a sɛgere la boŋ? 
Wola ka a na biŋ? wola ka a kɔkɔgaale ne a yelzu kpɛtaa?

Senselloŋwogi gyɛlebo dabie kyoɔroo
•	 Yelbuli (boŋ)
•	 Manna leɛkaanyaabo (aŋ )
•	 Yelzu (bonso)
•	 Eebozie ane wagere( yeŋ ane dabuo)
•	 Gɔɔloŋ(wola

NB: The teacher should use the above prose appreciation steps to model the prose appreciation process.
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Toma

1.	 Pore senselloŋwogi manno dɔlɔ.

2.	 Wuli yelnyɛre mine fo naŋ na kaa kyɛ gyɛle senselloŋwogi.

3.	 Bigri ŋmaa lɛ a yelnyɛre mine ata.

4.	 Kanne senselloŋwogi naŋ taa yelbie ka a ta 500 kyɛ de fo bammo zaa a yeli yɛlɛ kyaare a 
senselloŋ.

Pedagogical Exemplars
Initiating Talk for Learning

1.	 Whole class
	 Teacher facilitates the following:

a.	 Revise the elements of prose.
b.	 Model prose appreciation.

Group Work/Collaborative Learning
2.	 Pair work: In pairs, learner do the following:

a.	 Read a prose text.
b.	 Apply the knowledge gained to appreciate a prose text.

Toma

1.	 Wɛlemɛ 1; Toma: Gɔɔloŋ meɛbo
a.	 Pore kyɛ manne bigri sobie na fo naŋ na tu kyɛ gyɛle senselloŋwogi

2.	 Wɛlemɛ 3: Teɛroŋ zuluŋ;
a.	 Karembiiri zeŋ ayiri a kanne senselloŋwogi kyɛ wele yɛlɛ kyaare a dẽɛdeɛnema ane 

eebo zie/wagere. Ba di dɛmɛ kyaare ba yelnyɛrre

b.	 Kanne senselloŋwogi kyɛ gyɛle a yelnyɔgeraa, yelzu ane a gɔɔloŋ.

Section Review
This section dealt with libation, dirges and prose. Learners were introduced to what a prose 
is and the elements of prose. Later, learners were introduced to how prose is appreciated. The 
structure of libation was also taught together with the significance of libation. The concept 
dirges were also introduced and its significance was taught. It is expected that after learners 
have gone through this section, they will have the requisite information to discuss libation, 
dirges and at the same time be able to appreciate prose.

Additional Reading
Blanton, L.L. (2021). Composition Practice. Heinle ELT.

DeJoy, N. C. (2021). Undergraduate writing in composition studies. Utah State University.
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Owu-Ewie C. (2015). Language teaching skills: A guide for language teachers. Shine Prints	
Company Ltd.

Prempeh, A. A. (2021). Asnate twi nyansapɔ. Premsco Publications.

Prempeh, A. A. (2023). Akanfoɔ amammerɛ ne Akan kasadwin. Premsco Publications.

References
1.	 Atenteben, E. (2023). Asante funeral dirges. Retrieved from https://bing.

com/videos/riverview/relatedvideo?q=Ashnati+funeral+Dirges&mid=DF 
9C1B7D6C7732DC8B54DF9C1B7D6C7732DC8B54&FORM=VIRE

2.	 Dolphyne, F. A & Dakubu, K M. E. (1988). The Volta-Comoe languages. In M. E. Kropp 	
Dakubu (Ed.), The Languages of Ghana (50-90).

3.	 Jayeoba, D. (January, 2023). Facts and myths surrounding libation in Africa. African 
Folder. https://africanfolder.com/facts-and-myths-surrounding-libation-in-africa/

4.	 Snider, K. (2019). Long and short vowels in Chumburung: An instrumental comparison. In 	
Pius 	 W. Akumbu & Esther P. Chie (eds.). Engagement with Africa: Linguistic essays 	 in 
honour of Ngessimo M. Mutaka, 249-264.

https://africanfolder.com/facts-and-myths-surrounding-libation-in-africa/


34

Acknowledgements

ACKNOWLEDGEMENTS

Special thanks to Professor Edward Appiah, Director-General of the National Council for Curriculum 
and Assessment (NaCCA) and all who contributed to the successful writing of the Teacher Manuals for 
the new Senior High School (SHS), Senior High Technical School (SHTS) and Science Technology, 
Engineering and Mathematics (STEM) curriculum.

The writing team was made up of the following members:

Subject Writer Institution

Home Economics Grace Annagmeng Mwini Tumu College of Education

Imoro Miftaw Gambaga Girls’ SHS

Love Boateng Juaso SHS

Jusinta Kwakyewaa (Rev. Sr.) St. Francis SHTS

Religious Studies Richardson Addai-Mununkum University of Education Winneba

Dr. Bonsu Osei-Owusu West Africa SHS

Prince Osei Adjei Adventist SHS, Bantama

Dr Francis Opoku Valley View University College

Yaw Sarkodie Agyemang University of Cape Coast

Aransa Bawa Abdul Razak Uthmaniya SHS

Godfred Bonsu Prempeh College

RME Anthony Mensah Abetifi College of Education

Joseph Bless Darkwa Volo Community SHS

Clement Nsorwineh Atigah Tamale SHS

Arabic Murtada Mahmoud Muaz AAMUSTED

Abas Umar Mohammed University of Ghana

Adam Abubakar Uthmaniya SHS

Mahey Ibrahim Mohammed Tijjaniya Senior High School

French Osmanu Ibrahim Mount Mary College of Education

Maurice Adjetey

Mawufemor Kwame Agorgli Akim Asafo SHS

Performing Arts Latipher Osei Appiah-Agyei University of Education Winneba

Desmond Ali Gasanga Ghana Education Service

Yaw Owusu Asiamah Adventist SHS, Bantama

Chris Ampomah Mensah Bolgatanga SHS, Winkogo



35

Acknowledgements

Subject Writer Institution

Art and Design 
Studio and 
Foundation

Dr. Ebenezer Acquah University for Education Winneba

Dr. Osuanyi Quaicoo Essel University for Education Winneba

Seyram Kojo Adipah Ghana Education Service

Jectey Nyarko Mantey Kwame Nkrumah University of 
Science and Technology

Yaw Boateng Ampadu Prempeh College

Kwame Opoku Bonsu Kwame Nkrumah University of 
Science and Technology

Dzorka Etonam Justice Kpando SHS

Applied 
Technology 
& Design and 
Communication 
Technology

Joseph Asomani AAMUSTED

Dr. Prosper Mensah AAMUSTED

Dr. Sherry Kwabla Amedorme AAMUSTED

Esther Pokuah Mampong Technical College of 
Education

Wisdom Dzidzienyo Adzraku AAMUSTED

Kunkyuuri Philip Kumasi SHTS

Antwi Samuel Kibi SHTS

Gabriel Boafo Kwabeng Anglican SHTS

Josiah Bawagigah Kandwe Walewale Technical Institute

Emmanuel Korletey Benso SHTS

Isaac Buckman Armed Forces SHTS

Daniel K. Agbogbo Kwabeng Anglican SHTS

Tetteh Moses Dagbon State SHS

Awane Adongo Martin Dabokpa Technical Institute

Business Studies Emmanuel Kodwo Arthur ICAG

Dr. Emmanuel Caesar Ayamba Bolgatanga Technical University

Ansbert Baba Avole Bolgatanga SHS, Winkogo

Faustina Graham Ghana Education Service, HQ

Nimako Victoria SDA SHS, Akyem Sekyere

Agriculture Dr Esther Fobi Donkoh University of Energy and Natural 
Resources

Prof. Frederick Adzitey University for Development Studies

Eric Morgan Asante St. Peter’s SHS



36

Acknowledgements

Subject Writer Institution

Agricultural 
Science

David Esela Zigah Achimota School

Prof J.V.K. Afun Kwame Nkrumah University of 
Science and Technology

Dr. Kwadwo Amankwah Kwame Nkrumah University of 
Science and Technology

Alex Adu Frimpong Benso SHTS

Mrs. Benedicta Foli

Government Josephine Akosua Gbagbo Ngleshie Amanfro SHS

Augustine Arko Blay University of Education Winneba

Samuel Kofi Adu Fettehman SHS

Economics Peter Anti Partey University of Cape Coast

Charlotte Kpogli Ho Technical University

Joseph Agbevanu Kinbu SHS

Adams Abdul-Somed Kalponin SHS

Benjamin Agyekum Mangoase SHS

Geography George Boateng Berekum College of Education

Dr. Esther Yeboah Danso-Wiredu University of Education Winneba

Dr. Matthew Krusah University of Education Winneba

Raymond Nsiah Asare Methodist Girls’ High School

History Kofi Adjei Akrasi Opoku Ware School

Anitha Oforiwah Adu-Boahen University of Education Winneba

Prince Essiaw Enchi College of Education

Ghanaian 
Language

David Sarpei Nunoo University of Education Winneba, 
Ajumako

Catherine Ekua Mensah University of Cape Coast

Ebenezer Agyemang Opoku Ware School

Physical Education 
and Health

Paul Dadzie Accra Academy

Sekor Gaveh Kwabeng Anglican SHTS

Anthonia Afosah Kwaaso Junkwa SHS

Mary Aku Ogum University of Cape Coast

Social Studies Mohammed Adam University of Education Winneba

Simon Tengan Wa SHTS

Jemima Ayensu Holy Child School



37

Acknowledgements

Subject Writer Institution

Computing and 
Information 
Communication 
Technology (ICT)

Victor King Anyanful OLA College of Education

Raphael Dordoe Senyo Ziavi SHTS

Kwasi Abankwa Anokye Ghana Education Service, SEU

Millicent Heduvor STEM SHS, Awaso

Mohammed Abdul-Samed Dagbon State SHS

Dr. Gaddafi Abdul-Salaam. Kwame Nkrumah University of 
Science and Technology

English Language Esther Armah Mangoase SHS

Kukuaa Andoh Robertson Achimota School

Cecilia Amponsah Presbyterian Boys’ SHS

Alfred Quaittoo Kaneshie SHTS

Benjamin Orsoo Islamic SHS

Fuseini Hamza Tamale Girls’ SHS

Intervention 
English

Roberta Emma Amos-Abanyie Ingit Education Consult

Prof. Charles Owu-Ewie University of Education Winneba

Perfect Quarshie Mawuko Girls SHS

Sampson Dedey Baidoo Benso SHTS

Literature in 
English

Blessington Dzah Ziavi SHTS

Angela Aninakwah Ghana Education Service

Dr. Emma Sarah Eshun University of Education Winneba

Samuel Kwame Kassah St. Peter’s SHS

Juliana Akomea Mangoase SHS

General Science Dr. Comfort Korkor Sam University for Development Studies

Saddik Mohammed Ghana Education Service

Robert Arhin SDA SHS, Akyem Sekyere

Chemistry Ambrose Ayiku St. Francis College of Education

Awumbile Patrick Nsobila Bolgatanga SHS, Winkogo

Bismark Tunu Opoku Ware School

Gbeddy Neurus Anthony Ghanata SHS

Physics Linus Labik Kwame Nkrumah University of 
Science and Technology

Henry Benyah Wesley Girls’ SHS

Sylvester Affram Kwabeng Anglican SHS



38

Acknowledgements

Subject Writer Institution

Biology Damoah Paul Prempeh College

Maxwell Bunu Ada College of Education

Ebenezer Delali Kpelly Wesley Girls’ SHS

Doris Osei-Antwi Ghana National College

Mathematics Edward Dadson Mills University of Education Winneba

Zacharia Abubakari Sadiq Tamale College of Education

Faustina Nana Ackob Mfantsiman SHS

William Ababu Swedru SHS

Collins Kofi Annan Mando SHS

Additional 
Mathematics

Dr. Nana Akosua Owusu-Ansah University of Education Winneba

Gershon Mantey University of Education Winneba

Very Rev. Prof. William Obeng 
Denteh

Kwame Nkrumah University of 
Science and Technology

Charles B. Ampofo Kibi College of Education

Bismark Twum SDA SHS, Akyem Sekyere

Innocent Duncan KNUST SHS

Intervention
Mathematics

Florence Yeboah Assin Manso SHS

Mawufemor Adukpo Ghanata SHS

Jemima Saah Winneba SHS

Mohammed Shani Abdulai Yendi SHS

Robotics Dr. Eliel Keelson Kwame Nkrumah University of 
Science and Technology

Dr. Nii Longdon Sowah University of Ghana

Kwabena Osei-Kusi Prempeh College

Michael Wilson CSIR

Isaac Nzoley Wesley Girls’ SHS

Engineering Daniel K. Agbogbo Kwabeng Anglican SHTS

Prof. Abdul-Rahman Ahmed Kwame Nkrumah University of 
Science and Technology

Dr. Griffth Serlorm Klogo Kwame Nkrumah University of 
Science and Technology

Japheth Kwadwo Bumusi Mawuli School

Valentina Osei-Himah Atebubu College of Education



39

Acknowledgements

Subject Writer Institution

Aviation and 
Aerospace 
Engineering

Opoku Joel Mintah Altair Unmanned Technologies

Dr. Eunice Akyereko Adjei Kwame Nkrumah University of 
Science and Technology

Dr. David Kofi Oppong Kwame Nkrumah University of 
Science and Technology

Sam Ferdinand Afua Kobi Ampem Girls’ SHS

Biomedical 
Science

Dr. Dorothy Yakoba Agyapong Kwame Nkrumah University of 
Science and Technology

Jennifer Fafa Adzraku Université Libre de Bruxelles

Dr. Isaac Acquah Kwame Nkrumah University of 
Science and Technology

David Ayah St. John’s Grammar School

Dr. Eric Worlawoe Gaba Br. Tarcisius Prosthetics and Orthotics 
Training College

Manufacturing 
Engineering

Benjamin Atribawuni Asaaga Kwame Nkrumah University of 
Science and Technology

Dr. Samuel Boahene Kwame Nkrumah University of 
Science and Technology

Issahaku Iddrisu Ada SHS

Dr. Mizpah Ama D. Rockson Kwame Nkrumah University of 
Science and Technology

Prof Charles Oppon Cape Coast Technical University

Spanish Setor Donne Novieto University of Ghana

Franklina Kabio University of Ghana

Mishael Annoh Acheampong University of Media, Art and 
Communication

Assessment Benjamin Sundeme St. Ambrose College of Education

Victor Gideon Obeng Retired

Prof. Eric Francis Eshun Kwame Nkrumah University of 
Science and Technology

Dr. Ruth Annan-Brew University of Cape Coast

Dr. Isaac Amoako Atebubu College of Education



40

Acknowledgements

Subject Writer Institution

Curriculum Writing 
Guide

Paul Michael Cudjoe Prempeh College

Prof. Winston Abroampa Kwame Nkrumah University of 
Science and Technology

Cosmos Eminah University of Education Winneba

Ahmed Amihere University of Education Winneba

Evans Odei Achimota School

Ellen Abakah CEGENSA, University of Ghana

Hasiyatu Abubakari CEGENSA, University of Ghana

Eyram Eric Kwasi Fiagbedzi CEGENSA, University of Ghana

Deborah Atobrah CEGENSA, University of Ghana

Ayine Akoglo CEGENSA, University of Ghana

Theodora Akweley Asiamah CEGENSA, University of Ghana

NaCCA Matthew Owusu Ebenezer Ankamah

Reginald Quartey Alice Abbiw Donkor

Rebecca Abu Gariba Abigail Birago Owusu

Anita Collision Samuel Owusu Ansah

Joachim Honu Richard Teye

Joana Vanderpuije Joseph Barwuah

Uriah Otoo Anthony Sarpong

Nii Boye Tagoe Jephtar Adu Mensah

Eric Amoah Nancy Aseiduwaa Gyapong

Francis Agbalanyo Godwin Senanu

Dennis Adjasi Godfred Mireku

Samuel Amankwa Ogyampo Juliet Owusu-Ansah

Sharon Antwi Baah Thomas Kumah Osei

Ayuba Sullivan Seth Nii Nartey




	_GoBack
	Introduction
	Summary Scope and Sequence
	WƐLEMƐ 6: ŊMEMƐ/TEBƐ YOE ANE KPONNUŊ KPEƐBO YELTUURI
	Zannoo Yelizu: yipɔge yel-erre ane sããkonnoŋ noba zu kaabo.
	Zannoo: yipɔge yel-erre.
	Yelboɔraa: Ŋmemɛ/Tebɛ Yoe.
	Zannoo Yelboɔrre: Kponuŋ Kpeɛbo
	Yelnyɔgeraa 2: Kponnuŋ Kpeɛbo De Manne Taa



	WƐLEMƐ 7: DAGAABA YIPƆGE ANE BA NOBA ZU KAABO.
	Yelzu: Yipɔge yel-erre ane sããkonnoŋ noba zu kaabo.
	Yelzu ulee: Sããkonnoŋ noba zu kaabo.
	Yelnyɔgeraa: sããkonnoŋ noba zu kaabo meɛroŋ, (yiri)
	Zannoo yelboɔre: sããkonnoŋ noba zu kaabo meɛroŋ;


	Yelzu: Dagaare yelkããma
	Zannoo: Yelkããyelli ane Yelkããsɛgere
	Zannoo Yelnygeraa 1: Kaaloo
	Zannoo yelnyɔgeraa: Koŋkombie (tontonne ane a yelsonne)
	Zannoo yelnyɔgeraa: Senselloŋwogi mannoo dɔlɔ
	Yelnyɔgeraa 1: senselloŋ gyɛlebo



	Acknowledgements

