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INTRODUCTION

The National Council for Curriculum and Assessment (NaCCA) has developed a new Senior High 
School (SHS), Senior High Technical School (SHTS) and Science, Technology, Engineering and 
Mathematics (STEM) Curriculum. It aims to ensure that all learners achieve their potential by equipping 
them with 21st Century skills, competencies, character qualities and shared Ghanaian values. This will 
prepare learners to live a responsible adult life, further their education and enter the world of work.

This is the first time that Ghana has developed an SHS Curriculum which focuses on national values, 
attempting to educate a generation of Ghanaian youth who are proud of our country and can contribute 
effectively to its development.

This Book Two of the Teacher Manual for Ghanaian Language covers all aspects of the content, 
pedagogy, teaching and learning resources and assessment required to effectively teach Year One 
of the new curriculum. It contains information for the second 9 weeks of Year One. Teachers are 
therefore to use this Teacher Manual to develop their weekly Learning Plans as required by Ghana 
Education Service.

Some of the key features of the new curriculum are set out below.

Learner-Centred Curriculum
The SHS, SHTS, and STEM curriculum places the learner at the center of teaching and learning by 
building on their existing life experiences, knowledge and understanding. Learners are actively 
involved in the knowledge-creation process, with the teacher acting as a facilitator. This involves 
using interactive and practical teaching and learning methods, as well as the learner’s environment 
to make learning exciting and relatable. As an example, the new curriculum focuses on Ghanaian 
culture, Ghanaian history, and Ghanaian geography so that learners first understand their home and 
surroundings before extending their knowledge globally.

Promoting Ghanaian Values
Shared Ghanaian values have been integrated into the curriculum to ensure that all young people 
understand what it means to be a responsible Ghanaian citizen. These values include truth, integrity, 
diversity, equity, self-directed learning, self-confidence, adaptability and resourcefulness, leadership 
and responsible citizenship.

Integrating 21st Century Skills and Competencies
The SHS, SHTS, and STEM curriculum integrates 21st Century skills and competencies. These are:

•	 Foundational Knowledge: Literacy, Numeracy, Scientific Literacy, Information Communication 
and Digital Literacy, Financial Literacy and Entrepreneurship, Cultural Identity, Civic Literacy 
and Global Citizenship

•	 Competencies: Critical Thinking and Problem Solving, Innovation and Creativity, Collaboration 
and Communication

•	 Character Qualities: Discipline and Integrity, Self-Directed Learning, Self-Confidence, 
Adaptability and Resourcefulness, Leadership and Responsible Citizenship

Balanced Approach to Assessment - not just Final External Examinations
The SHS, SHTS, and STEM curriculum promotes a balanced approach to assessment. It encourages 
varied and differentiated assessments such as project work, practical demonstration, performance 
assessment, skills-based assessment, class exercises, portfolios as well as end-of-term examinations 
and final external assessment examinations. Two levels of assessment are used. These are:
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o	 Internal Assessment (30%) – Comprises formative (portfolios, performance and project work) 
and summative (end-of-term examinations) which will be recorded in a school-based transcript.

o	 External Assessment (70%) – Comprehensive summative assessment will be conducted by the 
West African Examinations Council (WAEC) through the WASSCE. The questions posed by 
WAEC will test critical thinking, communication and problem solving as well as knowledge, 
understanding and factual Kaimɔ.

The split of external and internal assessment will remain at 70/30 as is currently the case. However, 
there will be far greater transparency and quality assurance of the 30% of marks which are school-
based. This will be achieved through the introduction of a school-based transcript, setting out all 
marks which learners achieve from SHS 1 to SHS 3. This transcript will be presented to universities 
alongside the WASSCE certificate for tertiary admissions.

An Inclusive and Responsive Curriculum
The SHS, SHTS, and STEM curriculum ensures no learner is left behind, and this is achieved through 
the following:

•	 Addressing the needs of all learners, including those requiring additional support or with special 
needs. The SHS, SHTS, and STEM curriculum includes learners with disabilities by adapting 
teaching and learning materials into accessible formats through technology and other measures 
to meet the needs of learners with disabilities.

•	 Incorporating strategies and measures, such as differentiation and adaptative pedagogies 
ensuring equitable access to resources and opportunities for all learners.

•	 Challenging traditional gender, cultural, or social stereotypes and encouraging all learners to 
achieve their true potential.

•	 Making provision for the needs of gifted and talented learners in schools.

Social and Emotional Learning
Social and emotional learning skills have also been integrated into the curriculum to help learners to 
develop and acquire skills, attitudes, and knowledge essential for understanding and managing their 
emotions, building healthy relationships and making responsible decisions.

Philosophy and vision for each subject
Each subject now has its own philosophy and vision, which sets out why the subject is being taught and 
how it will contribute to national development. The Philosophy and Vision for Ghanaian Language is:

Philosophy: Every learner can communicate effectively in a Ghanaian Language, have a good sense 
of their cultural values and identity, and appreciate the aesthetics of the language using field and 
creative surrogate experiences to expose them to job prospects, further studies and adult life

Vision: Learners can communicate effectively and confidently in the Ghanaian Language, appreciate 
their cultural values, and critically analyse discourse for the world of work or further studies
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SUMMARY SCOPE AND SEQUENCE

S/N STRAND SUB-STRAND YEAR 1 YEAR 2 YEAR 3
CS LO LI CS LO LI CS LO LI

1. Mɛi Ahiɛ 
sanegbaa

Niiashishinumɔ 
sanegbaa 1 1 2 1 1 2 1 1 3

Fɔnɔlɔgi (Gbɛɛmɔ) 1 2 4 2 2 4 1 1 2
Nikanemɔ 1 1 3 1 1 2 1 1 2

2. Wiemɔ Kɛ 
Nitsumɔ

Wiemɔ wekui kɛ 
amɛjebɔ 1 1 4 1 1 4 1 1 3

Mlai ni akɛŋmaa nii 
yɛ Ga wiemɔ mli 1 1 3 1 1 2 1 1 2

Saneŋmaa henɔi 1 1 3 2 2 4 1 1 1
Sanenaajiemɔ kɛ 
saneshishitsɔɔmɔ 1 1 1 1 1 1 1 1 2

3. Kusum 
Nifeemɔi kɛ 
Mankuramɔ 
Gbɛjianɔtoo

Kusum nifeemɔ 2 2 3 2 2 5 2 2 4
Shikwɛɛ loo gamɛi 
amaŋkuramɔ 
Gbɛjianɔtoo

1 1 2 1 1 3 - - -

4. Jeŋnilee ni 
Kɔɔ Ghana 
Wiemɔ He 
Kasemɔ

Akrɔkuaŋ saji/ŋaaŋ 
saji 1 1 2 1 1 2 1 1 2

Wojiaŋ saji 1 1 2 1 1 2 1 1 2

Total 12 13 29 14 14 31 11 11 23

Overall Totals (SHS 1 – 3)

Content Standards 37
Learning Outcomes 38
Learning Indicators 83
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SECTION 6: WOWƐI AGBƐI KƐ KPOKUAFOIAŊ 
HETSUU MƆ KƐ HEBƐJEMƆ

Oti: Kusum nifeemɔi kɛ mankuramɔ gbɛjianɔtoo

Oti mlijaa: Kusum nifeemɔ

Nibii ni abaakase:

1.	 Ana sɛɛnamɔi ni yɔɔ wowɛi agbɛi ahe.
2.	 Ha subaŋ kpakpai kɛ sɛɛnamɔi ni anaa yɛ kpokuafoiaŋ hetsuu mɔ kɛ hebɛjemɔ yɛ Gamɛi 

asateŋ kɛ mɛi kroko ahe.

Content Standards:
1.	 Afee abifao kpojiemɔ kusum lɛ atsɔɔ.
2.	 Akwɛ ni afee bɔ ni anu hetsuumɔ shishi atsɔɔ.

INTRODUCTION AND SECTION SUMMARY
This section discusses deity names and some initiation processes among the cultures of Ghana. The 
puberty rites discussed mostly in this section are those of adolescent boys. It must be noted that a few 
of the cultures of Ghana do have initiation for girls as well. Learners will learn the concept first then 
go on to study the significance and process in the initiation and naming children after deities. They 
will be introduced to classroom activities that promote GESI. This section is essential for learners not 
only in the context of Ghanaian language studies but also establishes links with related subjects such 
as Religious Studies. The section equips learners with the requisite skills of appreciating their culture 
and the cultures of other groups. The examples given are not exhaustive. Teachers are advised to look 
for other examples and add on to what has been given. The teacher is therefore encouraged to support 
the gifted and talented as well as learners with Special Education Needs.

The weeks covered by the section are:
Week 16: Deity names

Week 17: Puberty rites

SUMMARY OF PEDAGOGICAL EXEMPLARS
The pedagogical exemplars employed include a variety of creative approaches to teaching Ghanaian 
language concepts. Problem based learning involves the whole class sharing their views on a given 
concept. Learners collaborate in groups to find solutions to problems and concepts. Specific approaches 
like whole class activities and group work are employed under these pedagogies. This helps in 
developing self-confidence in learners. For the gifted and talented learners in the class, teachers are 
encouraged to assign higher tasks to them and ask them to perform leadership roles as peer-teachers 
to guide colleague learners to have a deeper understanding of Ghanaian language concepts. Teachers 
are guided to take care of learners with SEN.

ASSESSMENT SUMMARY
The assessment strategy for this section ensures a balance evaluation of Kaimɔ/reproduction, strategic 
reasoning and extended critical thinking abilities of learners. Teachers are encouraged to document 
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achieved results for future reference. The assessment strategies employed begin with level 1 Kaimɔ 
questions and short oral answers and discussions to offer insights into foundational knowledge of 
the concepts. Level 3 strategic thinking skills question progress to short essays or oral presentations, 
evaluating students’ ability to appreciate their culture.
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OTSI NI JI 16
Nikasemɔ otii: Nyɛtaoa mumɔi loo jemawɔji ni yɔɔ kpɔ lɛ mli agbɛi, hei ni amɛjɛ kɛ nɔ hewɔ ni 
amɛhiɛ nakai gbɛii lɛ

Yitso: Mumɔi, loo jemawɔji agbɛi

Mumɔi/Jemawɔji

Mumɔ ko loo jemawɔŋ. Eji mumɔ ko loo jemawɔŋ, tamɔ wɔŋ loo wɔyoo ni aheɔ lɛ ayeɔ yɛ kpɔ ko mli 
akɛ eyeɔ ebuaa amɛnifeemɔi loo eyɛ hewalɛ yɛ amɛnifeemɔi anɔ, hewɔ lɛ ajaa lɛ. Wɔji nɛɛ ahenɔi ni 
yɔɔ maji krokomɛi ajamɔ mli lɛ ekomɛi ji Zeus, Apollo, Athena, Ares, Aphrodite, Poseidon, Hades, 
Thanatos, Dionysus, Hera, Artemis, Hephaestus kɛ Hermes. Anaa wɔji nɛɛ ekomɛi yɛ blema maji 
tamɔ Greek, jamɔi tamɔ Norse mli, jemawɔji tamɔ Thor, Odin, Tyr, Frey, Freya, Baldur kɛ Loki lɛ 
abuɔ amɛ jogbaŋŋ ni ajaa amɛ. Yɛ Ghana lɛ kpokpa wuji loo wiemɔ fɛɛ wiemɔ yɛ ejemawɔŋ ni eheɔ 
amɛɛ eyeɔ. Nyama kɛ Bosumtwi yɛ Kumase. Jemawɔji nɛɛ ekomɛi yɛ Ga ni nomɛi ji:

Ga: Dantu, Nae, Sakumɔ, Kɔɔle, Klote, La Kpa, k.n.k.n..

Wɔŋgbɛi ni akɛhaa adesai

Eji gbɛi ni akɛhaa adesai ni kɛ wɔji nɛɛ naa sharamɔ ni amɛheɔ amɛ amɛyeɔ ni amɛjaa amɛ.

Wɔji komɛi agbɛi:

Gua, Oyaadu, Gbɔbu, Sakumɔ, Naaye, Dantu, Kɔɔle, Afiee, Klɔte, Densu kɛ ekrokomɛi.

NB: Tsɔɔlɔi baanyɛ amɛkɛ gbɛii nɛɛ ekomɛi afata he pii.

Sɛɛnamɔi ni yɔɔ mumɔi loo wɔji agbɛii ahe

Ehaa ayɔseɔ he ni mɔ ni akɛ gbɛi lɛ ewo lɛ lɛ jɛ.
•	 Ehaa ayɔseɔ he ni mɔ ni akɛ gbɛi lɛ ewo lɛ lɛ jɛ.
•	 Ehaa anaa tsakpaa ni ka mɔ ni hiɛ gbɛi lɛ kɛ jemawɔŋ lɛ teŋ. Gbɛi lɛ tsɔɔ akɛ tsakpaa ko ka mɔ 

ni akɛ gbɛi lɛ ewo lɛ lɛ kɛ jemawɔŋ lɛ teŋ, ni anaa wɔŋ lɛ nifeemɔi komɛi yɛ mɔ ni akɛ gbɛi lɛ 
ewo lɛ lɛ he.

•	 Eyeɔ ebuaa kɛfaa mɔ ni hiɛ egbɛi lɛ he, kɛkuraa kusumi lɛ. Ewaa kɛbuaa gbɛiwoo kusum 
nifeemɔ lɛ naa ni elaajeee ejaakɛ akɛmiitsu nii be fɛɛ be. Efaa jemawɔji agbɛi ni fata gbɛi henɔi 
ni akɛtsuɔ nii yɛ gbɛiwoo mli lɛ ahe ni elaajeee. Jemawɔji agbɛi fata gbɛi henɔi srɔtoi lɛ ahe yɛ 
Ghana fɛɛ. Shii abɔ ni akɛ jemawɔji agbɛi woɔ abifabii lɛ nakai nɔŋŋ anaa amɛhe sɛɛnamɔi kɛ 
yibaamɔi lɛ.

•	 Etsɔɔ fɔlɔi lɛ ahemɔkɛyeli ni etswaa adafi yɛ abifao lɛ hɔŋɔɔ gbɛ nɔ ni atsɔ kɛna abifao lɛ. Yɛ 
gbɛi komɛi anɔ lɛ kɛji mɛi ni ebote gbala mli naaa bi afɔ lɛ, amɛyashwaa akɛ kɛji jemawɔŋ lɛ 
ha amɛ bi ni amɛfɔ lɛ, amɛkɛ abifao lɛ baawo jemawɔŋ lɛ. Enɛ ha ni akɛ abifabii komɛi woɔ 
jemawɔji yɛ akutsei amli lɛ.

Nikasemɔ mli Nitsumɔ
1.	 Mɛni ji jemawɔŋ.
2.	 Gbalamɔ jemawɔji agbɛi amli otsɔɔ koni oha nɔkwɛmɔnɔi enyɔ.
3.	 Ha jemawɔji agbɛi nɔkwɛmɔnii enyɔ.
4.	 Tsɔɔmɔ sɛɛnamɔi ni yɔɔ jemawɔji agbɛi etɛ he.
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Pedagogical Exemplars
Group work/collaborative learning

1.	 Think-pair-share
	 In mixed-ability pairs learners perform the following tasks:

a.	 Write ten local names they know.
b.	 Each pair reads the names they have written to the class.
c.	 Identify names they feel are strange and do not belong to the normal family names.

2.	 Whole class
a.	 Discuss deity names with learners.
b.	 Discuss the origin of deity names with learners.
c.	 Give a list of names and walk learners through the names by pronouncing them.
d.	 Learners pronounce the names after you and then pronounce the names themselves.

3.	 Group work
a.	 In mixed-ability groups learners discuss the names and bring out the deity names among them.
b.	 Each group makes a presentation for peer review.

4.	 Whole class
a.	 Teacher leads the class in discussing the importance of deity names.

NB: In achieving the standard set for content acquisition, the teacher should not expect all learners 
to be at the same level of achievement. Some learners will be able to define deity and give two 
examples whiles others will define deity and give more than two examples. Others could also give 
the definition of deity and deity names and give more than three examples under each explaining 
their significance in Ghanaian culture.

Kaa oti
1.	 Ŋɛlɛ 1 Nitsumɔ: Kaimɔ:

a.	 Tsɔɔmɔ nɔ ni ji jemawɔji agbɛi.
b.	 Ŋmalamɔ jemawɔji agbɛii enumɔ yɛ okutso lɛ mli koni nyɛsusu amɛjɛɛhei ahe.

2.	 Ŋɛlɛ 2 Nitsumɔ: Hesalɛ tswaa
a.	 Gbalamɔ sɛɛnamɔi ni yɔɔ jemawɔji agbɛi etɛ mli kɛ bo diɛŋtsɛ owiemɔkulibii

3.	 Ŋɛlɛ 3 Nitsumɔ: Susumɔ ni mli kwɔ kɛnitsumɔ
a.	 Ani oheɔ wiemɔmuu nɛɛ owoɔ mli kɛyashiɔ nɛgbɛ: ‘akutsei aka he amɛkɛ jemawɔji agbɛi 

awo abifabii ni afɔfɔi’.
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OTSI NI JI 17
Nikasemɔ otii:

1.	 Nyɛsusua oblayei kɛ hii ahetsuumɔ gbɛjianɔtoi ni haa anaa mɔ ko akɛ onukpa he (mɔ 
floŋŋ onukpatsɔmɔ gbɛjianɔtoo: dani, beiaŋ, kɛ no sɛɛ).

2.	 Okɛ hetsuumɔ gbɛjianɔtoi ni akɛkpeɔ mɛi floŋŋ kɛbaa amɛnukpatsɔmɔ mli yɛ akutsei 
srɔtoi amli yɛ Ghana lɛ atotoi he.

YITSO: Kpokuafoiaŋ hetsuumɔ kɛ hebejemɔ:

Kpokuafoiaŋ:

Enɛ ji beiaŋ ni gbekɛ nuu loo yoo hiɛsalɛ tsɔɔ akɛ ebaanyɛ ewo loo eŋɔ hɔ ni efɔ bi. Eji gbɛjianɔtoi 
ni baa kɛjɛ afii 10-14 yɛ yei amli ni ebaa kɛjɛ afii 12-16 yɛ hii amli. (Bei komɛi lɛ ebaa mra loo esɛɛ 
tsɛɔ yɛ mɛi komɛi amli)

Gbɔmɔtsoŋ tsakemɔi yɛ yei amli
•	 Kpokoashaa loo fufɔjee
•	 Shitsaa (tswɛitsaa yɛ shi) kɛ ŋaashitsaa (tswɛi tsaa yɛ ŋaashi)
•	 Tsuiasɛɛyaa loo feɔ bla
•	 Tsakemɔi yɛ gbɔmɔtsoŋ

Gbɔmɔtsoŋ tsakemɔi yɛ gbekɛbii hii amli
•	 Hamɔ kɛ dɔlɔ feɔ agbo
•	 Tswɛi tsaa yɛ shi kɛ ŋaashi
•	 Enaa kpɔiaŋ tuamɔ kɛ hewalɛ
•	 Gbee mli gbeleɔ
•	 Tsɛŋ kɛ tsweitsaa yɛ hiɛ
•	 Enaa kwɔlɛ

Gbɛjianɔtoi ni akɛkpeɔ mɛi floŋŋ kɛbaa amɛnukpatsɔmɔ mli:
Enɛmɛi ji hetsuumɔ gbɛjianɔtoi ni afeɔ ahaa mɛi floŋŋ yɛ amɛwalashihilɛ mli. Kɛjɛ gbekɛbiashi 
kɛyaboteɔ amɛnukpatsɔmɔ mli yɛ gbɛiwoo kusum sɛɛ. Eji gbɛjianɔtoo ni hii kɛ yei fɛɛ tsɔmɔɔ mli 
kɛtsɔɔ he ni amɛshɛ yɛ jeŋshihilɛ mli, kɛtsakeɔ amɛ kɛboteɔ onukpayeli mli. Eji kadimɔ ni jieɔ he fɛo 
kpo, ehaa ofeɔ krɔŋkrɔŋ ni anaa ogbojee. Gamɛi tsɛɔ bei nɛɛ akɛ hetsuumɔ bei ni kusumii lɛ ekomɛi 
ji otseŋtse, dɛŋtuwoo loo otofo.

Hetsuumɔ
Dani abaabote gbɛjianɔtoo lɛ mli
Gbaa nɔ ni sa feemɔ
Gbaa nɔ ni sa dani aje nifeemɔ lɛ diɛŋtsɛ shishi. Nomɛi ji

•	 Akadi tsakemɔi ni eba yɛ mɔ floŋŋ lɛ mli.
•	 Tsi he kɛjɛ mɛi bibii ahe koni atsɔɔ lɛ nɔ ni sa feemɔ
•	 Okɛ onukpai ni yɔɔ akutso lɛ mli ana sanegbaa loo mɛi ni baatsu kusum lɛ kɛ jemawɔŋ lɛ hu.

Yɛ kusumtsumɔ lɛ mli
•	 Tswɛishɛɛ
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•	 Hejuu yɛ ŋshɔ loo faa mli
•	 Shia sɛi nɔtamɔ loo yɛ tɛ diŋ nɔ
•	 Kusumi nibii kɛ hesaamɔ
•	 Kpojee yɛ maŋjara nɔ
•	 Niyenii hamɔ
•	 Ŋkpaiyeli

Kusumfeemɔ lɛ sɛɛ
•	 Nikee tuu
•	 Nyamɔ
•	 Miishɛɛnamɔ

Mɔ floŋŋ kpeemɔ he sɛɛnamɔi
i.	 Ehaa anaa akɛ oje gbekɛbii ateŋ kɛyabote onukpai amli.
ii.	 Ehaa ankroankro nilee loo jwɛŋmɔ ni he hiaa kɛha gbɛhe hee mli ni eyabote lɛ kuramɔ.
iii.	 Ehaa mɔ fɛɛ mɔ naa leɔ akɛ nakai mɔ floŋŋ lɛ eshɛ nuu loo yoo ni baanyɛ ebote gbalashihilɛ mli.
iv.	 Ehaa shihilɛ krɔŋŋ yɛ akutso lɛ mli
v.	 Ekɛ nyam bahaa mɔ floŋŋ lɛ kɛ eweku fɛɛ
vi.	 Eyeɔ ebuaa akutso lɛ
vii.	Enaa shihilɛ mli hesalɛi

Nikasemɔ mli nitsumɔ

1.	 Mɛni ji kpokoafoiaŋ hetsuumɔ kɛ bɛjemɔ kusum lɛ?

2.	 Ha sɛɛnamɔi etɛ ni kpokoafoiaŋ hetsuumɔ kɛ bɛjemɔ lɛ kɛbaa.

3.	 Gbalamɔ mli koni otsɔɔ nɔ hewɔ ni sɛɛnamɔi enyɔ ni otsɛ lɛ he hiaa lɛ

4.	 Ajara hetsuumɔ kɛ bɛjemɔ gbɛjianɔtoo lɛ mli etɛ, tsɛ fɛɛ koni otsɔɔ nɔ ni yaa nɔ yɛ fɛɛ eko 
mli.

5.	 Okɛ nilee ni ona lɛ akwɛ mfoniri lɛ koni okɛ mɔ ni ta omasɛi lɛ agba nɔ ni ona lɛ he sane
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Source: Olivier Asselin as cited in Ndetei (2018)

Pedagogical Exemplars
Initiating talks for learning

1.	 Whole class:

a.	 With all learners involved, discuss what puberty rites is and its significance.
b.	 Teacher leads the class to discuss the initiation process.
c.	 The class watches a video on initiation into adulthood (puberty rites)
d.	 Teacher leads the class to analyse the content of the video on initiation into adulthood 

through questioning (puberty rites).
e.	 Teacher leads the class to discuss the significance of puberty rites.

2.	 Group work
a.	 In mixed-ability groups, learners discuss the significance of the costumes used for the rites. 

The groups should use any of the pictures below for the discussion.

Source: Mybrytfmonline.com/Obed Ansah (2021) Source: cogadfw.org as cited in Ndetei (2018).
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Source: Jubtrip as cited in Ndetei (2018).

b.	 Each group presents their work for discussion.

3.	 Whole class
a.	 Role play the performance of an initiation into adulthood rites.
b.	 Class to do peer review of the role play.

Kaa oti
1.	 Ŋɛlɛ 1 Asɛsimɛnti: Kaimɔ

a.	 Gbalamɔ hetsuumɔ gbɛjianɔtoo lɛ mli
b.	 Gbalamɔ nifeemɔi etɛ ni afeɔ dani aboteɔ hetsuumɔ gbɛjianɔtoo lɛ mli.

2.	 Ŋɛlɛ 2 Asɛsimɛnti: Hesalɛnamɔ
a.	 Gbalamɔ nifeemɔi etɛ ni anaa yɛ mɔhetsuumɔ kusumfeemɔ lɛ mli.
b.	 Tsɔɔmɔ nibii etɛ ni afeɔ kɛji agbe hetsuumɔ kusum oti lɛ diɛŋtsɛ naa.

3.	 Ŋɛlɛ 3 Asɛsimɛnti: Susumɔ vii
a.	 Kwɛmɔ nifeemɔi ahe sɛɛnamɔ yɛ wɔŋmɛnɛŋmɛnɛ bei nɛɛ amli yɛ wɔkutso nɛɛ mli.

Yitso 2: Kpokuafoiaŋ hetsuumɔ kɛ bɛjemɔ he susumɔ
Susumɔ kpokuafoiaŋ hetsuumɔ kɛ bɛjemɔ he

Otii ni je amɛhe
i.	 Akɛ kusum nibii tsuɔ nii
ii.	 Afeɔ yɛ gbii srɔtoi komɛi anɔ
iii.	 Afeɔ be ni mɔ lɛ ji mɔ floŋŋ
iv.	 Akɛ mɛi lɛ toɔ yɛ tsui srɔtoi komɛi amli
v.	 Afeɔ yitsɔi srɔtoi ahaa mɛi nɛɛ
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NB: Nɔkwɛlɔi kɛ nibii ni je amɛhe lɛ eko afata he kɛji pii yɛ.

Srɔtoi ni yɔɔ nifeemɔi nɛɛ amli.
i.	 Srɔtoi yɛ nibii ni akɛtsuɔ kusumii nɛɛ amli
ii.	 Srɔtoi yɛ gbii ni akɛtsuɔ kusumii nɛɛ amli
iii.	 Srɔtoi yɛ niyenii ni ahaa amɛ lɛ mli
iv.	 Afeɔ mumɔŋ kɛ heloŋ hebuamɔi.

Nɔkwɛlɔ baanyɛ eha kaselɔi aya intanɛti lɛ nɔ kɛyatao bɔ ni afeɔ hetsuumɔ kusumii nɛɛ.

Nikasemɔ mli nitsumɔ

1.	 Kwɛmɔ Kpokuafoaiŋ hetsuumɔ kɛ bɛjemɔ he vidio yɛ wiemɔi krokomɛi amli (Dangme, 
Ashante, Mfantse, Nzema, kn.kn)

2.	 Kaselɔi asusu nɔ ni amɛna yɛ vidio nɛɛ mli lɛ ahe ni amɛkɛto amɛnɔ lɛ he koni amɛtsɔɔ nɔ 
ni yeɔ he gbɔ kɛ srɔtoi ni yɔɔ mli hu.

Pedagogical Exemplars
Group work collaborative

1.	 Whole class:
	 Teacher leads learners to do the following:

a.	 Discuss the processes of initiation into adulthood rites of other cultures of Ghana (e.g., 
Dagbani, Gonja, Ga, Kasem, Dangme, Nzema, Ashante, Akwapim, Ewe, etc.).

2.	 Group work
	 In mixed-ability groups, learners do the following:

a.	 Discuss the similarities in the initiation into adulthood rites among their people and those 
of other Ghanaian cultures.

b.	 Discuss the differences in the performance of initiation into adulthood rites among their 
people and those of other Ghanaian cultures.

c.	 The groups make presentations for peer review.

Kaa oti
1.	 Ŋɛlɛ 3 Strategic reasoning:

a.	 Pɛimɔ tsakpaa ni yɔɔ omaŋ kɛ maŋ kroko ni kɔɔ kpokuafoaŋi hetsuumɔ kɛ bɛjemɔ kusum 
tsumɔ lɛ mli.

2.	 Ŋɛlɛ 4 Jwɛŋmɔ kɛya shɔŋŋ:
a.	 Kɛji ona hegbɛ koni otsake kpokuafoiaŋ hetsuumɔ kusum nifeemɔi komɛi yɛ owiemɔ lɛ mli 

lɛ, te emli nɔ ni obaatsake hu, ni mɛni hewɔ?
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Section 6 Review
This section discusses deity names and puberty rites. The deity names discussed are from 
a few of the cultures of Ghana. Teachers are encouraged to teach the topic as it pertains in 
their language and use the example in the book to do comparison. This will help bring out the 
similarities and differences. It is expected that by the end of the section, learners will be in a 
good position to explain their cultural practices with reference to deity names and puberty rites 
with confidence and a higher level of competence.

Additional reading
1.	 Owu-Ewie C. (2015). Language teaching skills: A guide for language teachers. Shine Prints	

Company Ltd.
2.	 Blanton, L.L. (2021). Composition Practice. Heinle ELT.
3.	 DeJoy, N. C. (2021). Undergraduate writing in composition studies. Utah State University.
4.	 Prempeh, A. A. (2023). Akanfoɔ amammerɛ ne Akan kasadwin. Premsco Publications.
5.	 Prempeh, A. A. (2021). Asnate twi nyansapɔ. Premsco Publications.
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SECTION 7: KUSUM NIFEEMƆI KƐ MANKURAMƆ 
GBƐJIANƆTOO

Oti: Kusum nifeemɔi kɛ mankuramɔ gbɛjianɔtoo

Oti mlijaa: Kusum nifeemɔ

Nikasemɔ mli gbɛkpamɔ: Akwɛ subaŋ kpakpai kɛ sɛɛnamɔi ni yɔɔ kusumii nifeemɔi ahe.

Content Standard: Ha nilee kɛ bɔ ni onuɔ kusum nifeemɔi kɛ maŋkuramɔ gbɛjianɔtoo lɛ 
shishi ohaa.

INTRODUCTION AND SECTION SUMMARY
This section discusses the traditional governance structure among the various language groups in 
Ghana. The governance structure that was introduced first is the structure at home. The traditional 
governance structure in the community was introduced later to learners. Learners will learn the 
concept first then go on to study the traditional governance structures. They will be introduced to 
classroom activities that promote GESI. This section is essential for learners not only in the context of 
Ghanaian language studies but also establishes links with related subjects such as Religious Studies. 
The section equips learners with the requisite skills for appreciating their culture and the cultures of 
other groups. The examples given are not exhaustive. Teachers are advised to look for other examples 
and add on to what has been given. The teacher is therefore encouraged to support the gifted and 
talented as well as learners with Special Education Needs.

SUMMARY OF PEDAGOGICAL EXEMPLARS
The pedagogical exemplars employed include a variety of creative approaches to teaching Ghanaian 
language concepts. Talk for learning includes the use of whole class and group activities to enhance 
learning outcomes in the classroom. In collaborative learning, learners collaborate in groups to find 
solutions to problems and concepts. Specific approaches like whole class activities and group work 
are employed under these pedagogies. This helps in developing self-confidence in learners. For 
the gifted and talented learners in the class, teachers are encouraged to assign them higher tasks 
and to encourage them to perform leadership roles as peer-teachers to guide colleague learners to 
have a deeper understanding of Ghanaian language concepts. Teachers are guided to take care of 
learners with SEN.

The weeks covered by the section are:
Week 18: Traditional Governance Structure (Home)
Week 19: Traditional Governance Structure

ASSESSMENT SUMMARY
The assessment strategy for this section ensures a balanced evaluation of recall/reproduction, strategic 
reasoning, and extended critical thinking abilities of learners. Teachers are encouraged to document 
achieved results for future reference. The assessment strategies employed begin with level 1 recall 
questions and short oral answers and discussions to offer insights into foundational knowledge of the 
concepts. Level 3 strategic thinking skills questions progress to short essays or oral presentations, 
evaluating students’ ability to appreciate their culture.
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OTSI NI JI 18
Nikasemɔ oti:

1.	 Atao kusumnaa nɔyeli kuramɔi srɔtoi lɛ (Papa, wekuyitso, weku tɔkpaa yitso)

Yitso: Kusum nifeemɔi kɛ maŋkuramɔ gbɛjianɔtoo (Shia)

Kusumnaa Gbɛjianɔtoo
Eji nɔyeli ko ni shikwɛɛbii kɛ amɛnilee sharaa, kɛkuraa, kɛtsɔɔ he kɛ mliwoo gbɛjianɔtoo nɔ.

Nɔyeli shikamɔ yɛ wekui amli
Weku Tɔkpaa Hiɛnyiɛlɔ: Weku-tɔkpaa ji wekui komɛi ni tsakpaa ko ka amɛteŋ loo ni yɔɔ gbalashihilɛ 
mli ni amɛbua amɛhe naa akɛ ku kome. Eji wekui ni hiɛ tsakpaa kome, amɛjɛ blematsɛ kome mli, 
ni amɛhiɛ hiɛnyiɛlɔ kome ni amɛkɛ woo haa. Efɔɔ kaa akɛ amɛhiɛ subaŋ kome, yiŋtoo kome kɛ 
gbɛkpamɔ kome ni buaa amɛnaa. Mɔ ni mɛi nɛɛ kɔɔ lɛ akɛ enyiɛ amɛhiɛ lɛ batsɔɔ nɛkɛ tɔkpaa nɛɛ 
hiɛnyiɛlɔ ni ji yitso lɛ. Yɛ kusumii komɛi amli lɛ wekuyitsei lɛ kpeɔ ni amɛwoɔ amɛteŋ mɔ kome ni 
lɛ etsɔɔ tɔkpaa lɛ yitso.

Weku yitsei: Mɛi nɛɛ ji mɛi ni wekumɛi abii ehala akɛ amɛweku hiɛnyiɛlɔ ni anaa amɛ akɛ weku yitsei.

Tsɛ Ataa: Tsɛ Ataa ji weku kɔklɔɔ lɛ yitso ni lɛ, eŋa kɛ ebii yɔɔ mli lɛ. Amɛkwɛɔ amɛweku kɔklɔɔ lɛ 
mli bii ahiamɔ nibii fɛɛ.

Hiɛnyiɛlɔi srɔtoi lɛ kɛ amɛnɔkwɔlɔmɔ nɛ:
i.	 Weku Tɔkpaa yitso
ii.	 Weku yitso
iii.	 Tsɛ Ataa

Gbɛnaa hiɛlɔi lɛ anitsumɔ kɛ amɛhe sɛɛnamɔi:

Weku Tɔkpaa hiɛnyiɛlɔ:
i.	 Lɛ ji Tɔkpaa lɛ kojolɔnukpa
ii.	 Lɛ ebaa Tɔkpaa lɛ blema saji ayi
iii.	 Lɛ ekuraa Tɔkpaa lɛ kusumi fɛɛ.
iv.	 Eji egbɛnaa akɛ ebaa tɔkpaa lɛ shikpɔji fɛɛ ayi.
v.	 Ebɔɔ mɔdɛŋ akɛ atsɔse yinɔbii ni baa lɛ koni amɛnu tɔkpaa lɛ shishi ni amɛbaa gboshi nibii lɛ ayi.

Wekuyitso:
i.	 Efaa weku lɛ he kɛjɛɔ haomɔi amli
ii.	 Eyeɔ ebuaa wekumɛi abii anɔyaa
iii.	 Ekwɛɔ ni toiŋjɔlɛ ahi weku lɛ mli

Tsɛ Ataa:
i.	 Ewoɔ mla ni ekwɛɔ akɛ aye nɔ
ii.	 Ehaa ewebii naa he afabaŋfoo
iii.	 Ehaa amɛnaa shifimɔ kɛ hewalɛ yɛ amɛmli
iv.	 Lɛ ji klɛŋklɛŋ tsɔselɔ
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v.	 Ehaa ewebii lɛ anitaomɔ nibii
vi.	 Ewebii lɛ naa lɛ akɛ nɔkwɛmɔnɔ kpakpa

NB: Tsɔɔlɔ aha kaselɔi ale akɛ nyɛmɛi hu amɛgbɛnaa nitsumɔ yɛ weku lɛ mli..

Nikasemɔ nitsumɔ

1.	 Tsɔɔmɔ kusumnaa nɔyeli shikamɔ yɛ shia mli.

2.	 Nyɛsusua wekutɔkpaa hiɛnyiɛlɔ gbɛnaa nitsumɔi etɛ he.

3.	 Nyɛpɛia Tsɛ Ataa gbɛnaa nitsumɔi etɛ lɛ amli.

4.	 Kusumnaa nɔyeli gbɛjianɔtoo lɛ jeɔ shishi yɛ wekukɔklɔɔ mli. Tsɔɔmɔ nɔyeli ŋɛlɛi srɔtoi lɛ 
ni okase he nii lɛ.

Pedagogical Exemplars
Talk for learning

1.	 Whole class:
	 Teacher facilitates the following:

a.	 Discuss the traditional governance structure of their respective cultures (father, family 
head, clan head).

b.	 Create the organogram of the traditional government of the community.
c.	 Discuss the functionaries of the traditional governance structure and their importance.

Talk for learning
2.	 Class debate:

a.	 In your opinion, do you think the traditional governance structure is still relevant?

3.	 Group work

a.	 Learners role-play the traditional governance structure focusing on father, family head, 
clan head. Role play should resolve a dispute normally seen in the community such as 
owing or inconsiderate neighbours.

b.	 The class critique the role play bringing out the traditional governance structure they saw 
in the role play

NB: Teachers are advised that levels of achievement among learners will differ from one learner to 
the other. The higher achievers should be encouraged to do more as the teacher offers assistance 
to learners still struggling.

Kaa oti
Ŋɛlɛ 1 Asɛsimɛnti: Kaimɔ

a.	 Nyɛsusua kusumnaa nɔyelɔi ni yɔɔ shia lɛ ahe.
b.	 Too nɔyelɔi nɛɛ anaa kɛjɛ nɔkwɔlɛ mli.

Ŋɛlɛ 3: Jwɛŋmɔ kɛya shɔŋŋ
a.	 Kwɛmɔ kusumnaa nɔyeli gbɛjianɔtoo lɛ mli koni osusu sɛɛnamɔi ni maŋbii kɛ shiabii naa yɛ he.
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OTSI NI JI 19
Nikasemɔ oti: Kwɛmɔ kusum nifeemɔi kɛ maŋkuramɔ gbɛjianɔtoo maŋtsɛmɛi (maŋtsɛwalɔi, maŋtsɛ 
wolɔi, knkn)

Yitso: Kusum nifeemɔi kɛ maŋkuramɔ gbɛjianɔtoo

Gbɛnaahiɛlɔi anɔkwɔlɔmɔ yɛ maŋtsɛyeli gbɛjianɔtoi amli
Eji tso ni tsɔɔ gbɛnaahiɛlɔi anɔkwɔlɔmɔ. Etsɔɔ nɔkwɔlɛ shishi ni mɔ ko yɔɔ kɛ nɔkwɔlɛi ni yɔɔ lɛ hu 
eshishi, ni amɛnaa amɛhewalɛ kɛjɛɔ edɛŋ lɛ anaatoo.

Bɔ ni eyɔɔ lɛ nɛ:
•	 Ga Jaku Maŋtsɛ wulu (King)
•	 Kpokpa wuji anɔ Maŋtsɛmɛi nukpai – Paramount Chief
•	 Kpokpa bibii anɔ Maŋtsɛmɛi – Divisional Chief
•	 Maji Bibii anɔ maŋtsɛmɛi – Sub-Divisional chiefs (Town and villages).

Nɛkɛ ji bɔ ni naatoo lɛ yaa lɛ ehaa

Jɛ yitsei nɛɛ asɛɛ lɛ, ayɛ gbɛnaa hiɛlɔi krokomɛi ni fataa he kɛyeɔ amɛbuaa maŋtsɛ lɛ kɛkuraa maji lɛ 
yɛ ŋɛlɛi fɛɛ anɔ. Gbɛnaahiɛlɔi lɛ ekomɛi nɛ:

•	 Maŋnyɛ	 Maji lɛ fɛɛ woɔ maŋnyɛ kɛyeɔ buaa maŋkuramɔ lɛ, titri lɛ, yei agbɛjianɔtoo.
•	 Maŋkralo	 Awoɔ maŋkralo ni ekwɛɔ maŋtsɛ sɛɛ kɛji ebɛ.
•	 Jaasetsɛ	 Ga maji pii woɔ ni mɛi komɛi hu woo jasetsɛ.
•	 Akwashɔŋtsɛ	 Awoɔ gbɛnaa nɛɛ yɛ ŋɛlɛi fɛɛ anɔ kɛyeɔ buaa maŋkuramɔ lɛ.
•	 Shipi	 Awoɔ lumɔ nɛɛ ni eyeɔ ebuaa akwashɔŋtsɛ kɛtsuɔ nii
•	 Wulɔmɔ	 Gbɛnaa nɛɛ hiɛ ehe. Yɛ mumɔŋ gbɛfaŋ lɛ, lɛ ji hiɛnyiɛlɔ.
•	 Sɛitsɛ	 Lumɔ nɛɛ ji mɔ ni kuraa maŋtsɛ sɛi lɛ ni etsuɔ he kusum.
•	 Sɛinyɛ	 Lumɔ ni yeɔ buaa sɛitsɛ kɛtsuɔ sɛi kɛ etsu lɛ mli kuramɔ he nii.
•	 Atofotsɛ	 Awoɔ lumɔ nɛɛ ni etoɔ maŋtsɛ wulamɔ nibii fɛɛ, hei pii lɛ fotro hu.
•	 Wolɛiatsɛ	 Atoɔ lumɔ nɛɛ kɛji ŋshɔnaa maŋ ni ayaawo yɛ mli.
•	 Okwaafoiatsɛ	 Atoɔ lumɔ nɛɛ kɛji okwaafoi ji maŋbii lɛ.
•	 Asafoiatsɛ	 Lumɔ nɛɛ hɔ Shipi shishi ni ekɛ lɛ tsuɔ nii
•	 Asafoianyɛ	 Lumɔ nɛɛ hɔ shipi shishi ni ekɛ lɛ tsuɔ nii
•	 Wekuyitso	 Wekui ni yɔɔ maŋ lɛ mli lɛ fɛɛ yɛ amɛweku yitsei ni wekui lɛ diɛŋtsɛ woɔ.

Lumɛi ni ato amɛnaa nɛɛ fɛɛ yɛ gbɛnaa nitsumɔi ni amɛtsuɔ amɛhaa amɛmaŋtsɛmɛi lɛ kɛyeɔ buaa 
amɛmaji, kpokpaa kɛ Jaku lɛ kuramɔ, Enɛ hewɔ lɛ, maŋtsɛ fɛɛ maŋtsɛ naa nɛkɛ lumɛi nɛɛ eko efataa 
esɛi lɛ he kɛyeɔ buaa emaŋtsɛyeli lɛ.

Maŋtsɛ wulu kɛ eshishi bii
Yɛ Gamɛi lɛ amli lɛ maŋtsɛ ni da fe fɛɛ ji Maŋtsɛ Wulu (King).

Ga Maŋtsɛ (King)
•	 Lɛ ji tsɛ yɛ Ga maji lɛa nɔ
•	 Ekwɛɔ Ga maji lɛ nɔ



SECTION 7: KUSUM NIFEEMƆI KƐ MANKURAMƆ GBƐJIANƆTOO

18

•	 Ekwɛɔ ni ayeɔ afi ni atsuɔ kusumi
•	 Lɛ ji shi tsɛ
•	 Efoɔ kusumi ahe afabaŋ
•	 Ekɛ nɔyaa bahaa emaŋ lɛ
•	 Lɛ ji kojolɔnukpa yɛ Ga Jaku kɛ emajiatsɛmɛi lɛ anɔ.
•	 Etsuɔ sɛi lɛ kusumi
•	 Ewoɔ mla

 Jɛ lɛ esɛɛ dani wɔnaa Maŋtsɛnukpa (Paramount chief) Amɛji ehewɔŋ tsei ni yeɔ buaa lɛ kɛkuraa Ga 
Jaku lɛ (Ga State).

Maŋtsɛnukpai (Paramount chief)
•	 Ekwɛɔ ekpokpa lɛ nɔ
•	 Ekwɛɔ ni ayeɔ afi ni atsuɔ kusumi
•	 Lɛ ji shi tsɛ
•	 Efoɔ kusumi ahe afabaŋ
•	 Ekɛ nɔyaa bahaa emaŋ lɛ
•	 Lɛ ji kojolɔnukpa yɛ maji ni yɔɔ eshishi lɛ anɔ
•	 Etsuɔ sɛi lɛ kusumi
•	 Ewoɔ mla.
•	 Amɛkɛ amɛshishi bii lɛ ahaomɔi yahaa lɛ ni amɛjwɛŋɔ he kɛtaoɔ tsabaa yɛ amɛhaomɔi lɛ ahe.

Kpokpa agboi anɔ maŋtsɛ ni ji Maŋtsɛnukpa lɛ hu yɛ kpokpa bibii anɔ Maŋtsɛmɛi (Divisional Chiefs) 
yɛ amɛshishi ni hiɛ maji babaoo

Kpokpa Bibii anɔ Maŋtsɛmɛi (Divisional Chiefs)
•	 Ekwɛɔ ekpokpa lɛ nɔ
•	 Ekwɛɔ ni ayeɔ afi ni atsuɔ kusumi
•	 Lɛ ji shi tsɛ yɛ ekpokpa lɛ nɔ
•	 Efoɔ kusumi ahe afabaŋ
•	 Ekɛ nɔyaa bahaa emaŋ lɛ
•	 Lɛ ji kojolɔnukpa yɛ emaji ni yɔɔ eshishi lɛ anɔ
•	 Etsuɔ sɛi lɛ kusumi
•	 Ewoɔ mla.
•	 Ekɛ eshishi bii lɛ ahaomɔi yahaa emaŋtsɛnukpa lɛ kɛtaoɔ naa tsabaa

Kpokpa bibii anɔ maŋtsɛmɛi (Divisional Chiefs) hu hiɛ maji anɔ maŋtsɛmɛi (town/village chiefs and 
for that sub-divisiona chiefs) hu hɔ kpokpa bibii anɔ majiatsɛmɛi lɛ ashishi

Kpokpa bibii anɔ majiatsɛmɛi
•	 Ekwɛɔ ekpokpa lɛ nɔ
•	 Ekwɛɔ ni ayeɔ afi ni atsuɔ kusumi
•	 Lɛ ji shi tsɛ
•	 Efoɔ kusumi ahe afabaŋ
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•	 Ekɛ nɔyaa bahaa emaŋ lɛ
•	 Lɛ ji kojolɔnukpa yɛ maji ni yɔɔ eshishi lɛ anɔ
•	 Etsuɔ sɛi lɛ kusumi
•	 Ewoɔ mla.
•	 Ekɛ emaŋ lɛ haomɔi  yahaa Kpokpa bibioo ni ehɔ eshishi lɛ nɔ maŋtsɛ lɛ.

NB: Srɔtoi yɛ maŋtsɛmɛi ahalamɔ, amɛwomɔ kɛ amɛkpojiemɔ mli yɛ maji srɔtoi anɔ. Tsɔɔlɔi akwɛ 
ni amɛyi gbɛ ni kɔɔ he ni amɛyɔɔ lɛ kusum lɛ nɔ. Tsɔɔlɔi baanyɛ amɛkɛ mfoniri ni fata he lɛ awo 
nitsɔɔmɔ lɛ obɔ

NB: Tsɔɔlɔi atao mfonirii ni sa kɛfata he kɛtsɔɔ nii lɛ.

Source: E.A Tetteh, Ph.D.X.com
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Source: Blacksonrise.com (2020)

Source: WorldAtlas (2024)
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Source: Art+Feminism (2022)

Nikasemɔ nitsumɔ

	 Kadaagbamɔ

	 Mɛi komɛi susuɔ akɛ Maŋtsɛmɛi amaŋkuramɔ bei eho ni ehe ehiaaa dɔŋŋ. Mɛni ji osusumɔ 
yɛ nɛkɛ jwɛŋmɔ tsɔɔmɔ nɛɛ he. Ani okɛ amɛ kpaa gbee loo mɛni oyɔɔ kɛɛmɔ? Kaselɔi abote 
enɛ mli vii koni amɛkadaagbamɔ lɛ afee fitsofitso ni ehiɛ aka shi

Pedagogical Exemplars
Group work/collaborative learning

1.	 Whole class:
a.	 Create the organogram of the traditional government of the community (chief, sub-chiefs, 

kingmakers, etc.).
b.	 Discuss the functionaries of the traditional governance structure and their importance.

During the discussion, the teacher should encourage learners to describe the importance of the 
functionaries and also talk about modern trends affecting the traditional governance such as 
education, money, party politics, etc.
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NB: The level of achievement among learners will not be the same for all learners. The teacher 
is advised to encourage high achievers to do more and skilfully assist the low achievers to grasp 
essential concepts.

Kaa oti
1.	 Ŋɛlɛ 1 Asɛsimɛnti: Kaimɔ

a.	 Namɔ ji maŋtsɛ?
b.	 Namɛi ji maŋtsɛ wolɔi?
c.	 Namɛi ji maji bibii anɔ maŋtsɛmɛi?

2.	 Ŋɛlɛ 2 Asɛsimɛnti: Hesalɛ
a.	 Te awoɔ maŋtsɛ tɛŋŋ yɛ kpokpa lɛ nɔ?
b.	 Feemɔ nɔyeli tso ni maŋtsɛmɛi kɛtsuɔ nii yɛ nyɛmaŋ lɛ mli.

3.	 Ŋɛlɛ 3 Asɛsisimɛnti: Jwɛŋmɔ kɛya shɔŋŋ
a.	 Yɛ osusumɔ mli lɛ, ani ehe hiaa akɛ aya nɔ akɛ maŋtsɛmɛi amaŋkuramɔ atsu nii

NB: Tsɔɔlɔi akwɛ akɛ kaselɔ atsɔɔ nɔ hewɔ ni amɛkɛɔ nɔ ni amɛkɛɔ lɛ.

Section 7 Review
This section dealt with the traditional governance structure at home and in the community. 
Learners were introduced first to the governance structure at home and then the traditional 
government structure in the community. The functions of the functionaries of the traditional 
governance structure at home and the community were also discussed. It is expected that after 
learners have gone through this section, they will have the requisite information to discuss the 
governance structure in the home and the community.

Additional reading
1.	 Blanton, L.L. (2021). Composition Practice. Heinle ELT.
2.	 DeJoy, N. C. (2021). Undergraduate writing in composition studies. Utah State University.
3.	 Owu-Ewie C. (2015). Language teaching skills: A guide for language teachers. Shine Prints	

Company Ltd.
4.	 Prempeh, A. A. (2021). Asnate twi nyansapɔ. Premsco Publications.
5.	 Prempeh, A. A. (2023). Akanfoɔ amammerɛ ne Akan kasadwin. Premsco Publications.
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SECTION 8: JEŊNILEE

Oti: Jeŋnilee ni kɔɔ Ghana wiemɔ he kasemɔ

Oti mlijaa: Akrɔkuaŋ saji/ŋaaŋ saji

Nikasemɔ gbɛkpamɔ:

1.	 Kaselɔ kɛ nilee kɛ shishinumɔ ni ana atsu ŋkpaiyeli kɛ yarawoo lala kusumi ahe nii.
2.	 Kaselɔ kɛ nilee kɛ shishinumɔ ni ena yɛ otui ni yɔɔ Afoata he ajie agugui amli yɛ sane ko 

he.

Content Standards:
1.	 Atsɔɔ susumɔi kɛ shishinumɔ ni ana yɛ ŋkpaiyeli kɛ yarawoo lala he.
2.	 Atsɔɔ shishinumɔ yɛ Afoata he.

INTRODUCTION AND SECTION SUMMARY
This section discusses concepts under oral literature and written literature of the Ghanaian language. 
Under oral literature, concepts like libation and dirges are discussed. Under written literature, the 
concept of prose is discussed. The concepts are first introduced to learners then their significance 
and how they are performed are introduced later. They will be introduced to classroom activities that 
promote GESI. This section is essential for learners not only in the context of Ghanaian language 
studies but also establishes links with related subjects such as Religious Studies. The section equips 
learners with the requisite skills of appreciating their culture and the cultures of other groups. The 
examples given are not exhaustive. Teachers are advised to look for other examples and add on to 
what has been given. The teacher is encouraged to support the gifted and talented as well as learners 
with Special Education Needs.

Teachers are guided to take care of learners with SEN.

The weeks covered by the section are:

Week 20: Libation

Week 21: Dirges

Week 22: Elements of Prose

Week 23: Prose appreciation

SUMMARY OF PEDAGOGICAL EXEMPLARS
The pedagogical exemplars employed include a variety of creative approaches to teaching Ghanaian 
language. Initiating talk for learning includes the use of whole class and group activities to enhance 
learning outcomes in the classroom. It is also helps animate the class and develop a love of learning. 
In collaborative learning, learners collaborate in groups and pairs to find solutions to problems and 
concepts. In experiential learning, whole class activities are employed to make learners understand 
concepts better. These pedagogies help in developing self-confidence in learners. For the gifted and 
talented learners in the class, teachers are encouraged to assign them higher tasks and to ask them to 
perform leadership roles as peer-teachers to guide colleague learners to have a deeper understanding 
of Ghanaian language concepts. Teachers are guided to take care of learners with SEN.
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ASSESSMENT SUMMARY
The assessment strategy for this section ensures a balanced evaluation of Kaimɔ/reproduction, 
strategic reasoning, and extended critical thinking abilities of learners. Teachers are encouraged to 
document achievement results for future reference. The assessment strategies employed begin with 
level 1 Kaimɔ questions and short oral answers and discussions to offer insights into foundational 
knowledge of the concepts. Ŋɛlɛ 3 strategic thinking skills questions progress to short essays or oral 
presentations, evaluating students’ ability to appreciate their culture.
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OTSI NI JI 20
Nikasemɔ oti: Akwɛ otii ni yɔɔ ŋkpaiyeli mli (Jaomɔ, shɛɛwiemɔi kɛ naamuu)

Yitso: Ŋkpaiyeli

Ŋkpaiyeli

Eji nifeemɔ ko ni akɛ daa, akpɛtɛshi, weŋ, ŋmadaa, nu, tɛŋdaa loo nɔ ko ni hiɛ nu su, ni akɛshwieɔ 
shi ahaa mumɔŋ bii (sisai, jemawɔŋ, wɔji loo mumɔŋ bii) koni amɛtsu nɔ ko pɔtɛɛ ko amɛha. Akɛ daa 
tamɔ shinapu, weŋ, akpɛtɛshi, ŋmadaa, kɛ ekrokomɛi lɛ shwieɔ shikpɔŋ ni ajaoɔ kɛwoɔ mumɔi lɛ atoii 
anɔ ni afaa amɛ koni amɛfee nɔ ko pɔtɛɛ amɛha yɛ nɔ hewɔ ni ayeɔ ŋkpai lɛ he. Yɛ hei komɛi lɛ, akɛ 
yibii tamɔ abele loo omɔ woɔ nu lɛ mli kɛyeɔ ŋkpai lɛ. Ŋkpaiyeli yeɔ he eko jogbaŋŋ yɛ Afrika bii 
ashihilɛ mli. Kɛtsɔ ŋkpaiyeli lɛ nɔ lɛ, akɛtsɛɔ blema tsɛmɛi kɛ mumɔi lɛ atoi sɛɛ ni akɛfɔɔ amɛ nine 
kɛbaa nifeemɔi ashishi hu.

Ŋkpaiyeli mli tso
•	 Agboshimɔ: Aboɔ agoo kɛshiɔ agbo kɛbiɔ gbɛ yɛ gbi ni afeɔ nii lɛ mli hewalɛ koni tsɛmɛi kɛ 

mumɔi lɛ ahɛle shi yɛ nifeemɔ ni baa lɛ he ni amɛye amɛbua.
•	 Jaomɔ: Atsɛɔ Tsɛ Ofe lɛ klɛŋklɛŋ, ŋwɛi kɛ shikpɔŋ, jemawɔji, sisai, kɛ mumɔi krokomɛi fɛɛ ni 

ole koni amɛbaye amɛbua nifeemɔ lɛ. Akwɛɔ amɛtsiimɔ kɛ hewalɛ kɛtoɔ naa ni atsɛɔ
•	 Amaniɛbɔɔ: Mɔ ni yeɔ ŋkpai lɛ bɔɔ mumɔi lɛ amaniɛ kɛtsɔɔ nɔ hewɔ ni nifeemɔ lɛ yaa nɔ lɛ. 

Ebiɔ koni amɛkɛ amɛhewalɛ abapia nifeemɔ lɛ kɛyashi naagbee.
•	 Naamuu: Yɛ nɛkɛ ŋɛlɛ nɛɛ nɔ lɛ ebiɔ jɔɔmɔ ehaa mɛi ni yɔɔ jɛmɛ lɛ, kɛ mɛi ni hiɛ jwɛŋmɔ 

kpakpa yɛ adesai ahe lɛ, ni elomɔɔ mɛi gbohii ni ka amɛhewɔŋ kulɛ nɔ fɛɛ nɔ ni afeɔ lɛ afite lɛ 
koni ajie amɛ kɛjɛ wɔteiaŋ.

NB: Nɔkwɛlɔ lɛ baanyɛ etao mfonirii krokomɛi yɛ ŋkpaiyeli he efata mfonirii lɛ ahe kɛye abua kaselɔi 
koni amɛnu nikasemɔ lɛ shishi jogbaŋŋ. Eka gbɛ akɛnɔkwɛlɔ lɛ baanyɛ ekɛ eko agbe Ŋkpaiyeli 
gbɛjianɔtoo lɛ he. Kɛji okɛ eko gbe yi lɛ gbalamɔ mli otsɔɔ kaselɔi lɛ.

Source: Jayeoba (2023)
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Source: Nana Osei (2014) immigrantslenz.tumblr.com

Ŋkpaiyeli gbɛjianɔtoo:
NB: Nɔkwɛlɔ lɛ akwɛ akɛ ebaana video yɛ ŋkpaiyeli he lo, koni ejie etsɔɔ kaselɔi yɛ amɛnikasemɔ lɛ 
mli. Nɔkwɛlɔ lɛ kɛ amɛ agba he sane koni amɛkadi mlijaramɔ otii ni yɔɔ mli

Nɔkwɛlɔ lɛ akpa nibii ni baa nɛɛ agbɛ:
i.	 Akɛ nibii ni yeɔ ŋkpai lɛ.
ii.	 Mɔ ni yeɔ ŋkpai lɛ etsi emama lɛ kɛba shi.
iii.	 Mɔ ni yeɔ ŋkpai lɛ ejie etokota.
iv.	 Ŋkpaiyelɔ lɛ kɛ ehiɛ tsɔɔ he ko.
v.	 Edamɔ shi, eta shi loo ekua shi.
vi.	 Ekɛ jaomɔ ni je shishi, ni ekɛ shɛɛwiemɔ ni tsa nɔ ni ekɛ wiemɔkulibii komɛi mu naa.

NB: Nɔkwɛlɔ akadi akɛ yɛ kui komɛi amli lɛ yei yeee ŋkpai bɛja efi ni nuu bɛ (shi wɔyei nyɛɔ yeɔ) Yɛ 
nɛkɛ gbɛ nɔ lɛ agbala ‘yoo yee ŋkpai’wiemɔ lɛ mli atsɔɔ jogbaŋŋ. Nɔkwɛlɔi baanyɛ aya intanɛti lɛ nɔ 
kɛyakwɛ ŋkpaiyeli video lɛ. Gbɛtsɔɔmɔ ni baa nɛɛ baaye abua nɔkwɛlɔi:

Ga Ŋkpaiyeli vidio: https://youtu.be/X9wBlgwzHn4

Sɛɛnamɔi ni yɔɔ ŋkpaiyeli he:
i.	 Akɛ woo haa Nyɔŋmɔ.
ii.	 Akɛ woo haa jemawɔji kɛ tsɛmɛi asisai lɛ.
iii.	 Ehaa maŋbii ni yɔɔ jɛmɛ lɛ naa amɛshishi fa.
iv.	 Eji nifeemɔ ni haa anaa naatselɛ.
v.	 Etsɔɔ feemɔkɛtsɔɔmɔ nɔ ko ehaa kusumii kɛ blema saji.
vi.	 Etsɔɔ bulɛ ni okɛhaa wekumɛi kɛ nanemɛi ni etsɔ amɛsɛɛ lɛ.
vii.	Eyeɔ ebuaa wiemɔi hee kasemɔ.
viii.	Ehaa mɛi kɛ mɛi sharaa jogbaŋŋ.
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Nibii ni akɛyeɔ ŋkpai:
Srɔtoi yɛ nibii ni kui srɔtoi kɛyeɔ ŋkpai mli ni ekomɛi nɛ:

tsene, nu, weŋ, omɔ, tɛŋdaa, akpɛtɛshi, glase, kɔɔpoo, k.n.k.n.

Nibii komɛi ni akɛyeɔ ŋkpai (Source: jumia.com.gh/general)

Kaa oti
Kaselɔi akwɛ bɔ ni ayeɔ ŋkpai ahaa kɛŋmala nibii nɛɛ agbɛi lɛ.

Pedagogical Exemplars
Initiating talk for learning

1.	 Whole class:
	 Teacher facilitates the following:

a.	 Discuss libation (invocation, message, conclusion).
b.	 Watch/observe a libation performance.
c.	 Identify and discuss the structure of the libation.
d.	 Discuss the significance of libation.

Experiential learning
1.	 Group work

a.	 Role-play the libation performance, clearly defining each part (invocation, message, 
conclusion). Encourage learners to take part in the role-play

b.	 Learners analyse the role-play, identifying at least two of the structures of libation they saw 
in the role-play.

Kaa oti
1.	 Ŋɛlɛ 1 Asɛsimɛnti: Kaimɔ

1.	 Tsɔɔmɔ nɔ ni ji ŋkpaiyeli.
2.	 Susumɔ ŋkpaiyeli mli otii enyɔ otsɔɔ.

2.	 Ŋɛlɛ 2 Asɛsimɛnti: Jwɛŋmɔ kɛya shɔŋŋ
1.	 Nyɛkwɛa ŋkpaiyeli he sɛɛnamɔi.
2.	 Esa ni afo ŋkpaiyeli mli yɛ maŋ nifeemɔi amli. Ani oheɔ mɛi ni kɛɔ nakai lɛ owoɔ mli? 

Tsɔɔmɔ ojwɛŋmɔ koni otsɔɔ nɔ hewɔ ni oheɔ owoɔ mli loo oheee owooo mki.
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OTSI NI JI 21
Nikasemɔ Otii: Yarawoo lalai (Enitsumɔ kɛ sɛɛnamɔi).

Yitso: Yarawoo lalai (enitsumɔ kɛ sɛɛnamɔi).

Yarawoo lala
Eji nyanyɔji ashishikpemɔ kɛ awerɛhoo lala ni akɛfoɔ mɛi ni egboi.’ Eji lala ni alaa lɛ blɛoo kɛtsɔɔ 
dɔlɛ kɛ awerɛhoo, ni alaa yɛ yara kɛ gbele sɔɔmɔ feemɔ nɔ. Bei komɛi lɛ akɛ jieɔ mɔ ni egbo lɛ yi

Yarawoo lalai ahesɛɛnamɔ
i.	 Akɛfoɔ mɔ ni egbo lɛ.
ii.	 Etsɔɔ tsakpaa ni kaa mɔ ni egbo lɛ wala beiaŋ kɛ be ni egbo nɛɛ.
iii.	 Akɛgbeleɔ sane ko ni he miihia jogbaŋŋ hiɛ.
iv.	 Akɛhaa mɔ ni egbo lɛ yaawɔ jogbaŋŋ.
v.	 Akɛtsɔɔ ŋmɛɛmɔ ni ko kpakpa eŋmɛɛ wɔ he
vi.	 Aatao atsɔɔ akɛ mɔ lɛ egbo moŋ shi hiɛnɔkamɔ ji akɛ eyɛ.
vii.	Yɛ maji komɛi amli lɛ anaa yarawoo lalai nɛɛ akɛ faafoo kusum kɛha mɔ ni egbo lɛ.

NB: Mfoniri nɛɛ miitsɔɔ mɔ ko ni miila yarawoo lala. Nɔkwɛlɔ lɛ akwɛ enɛ nɔ kɛgbala yarawoo lala 
nifeemɔ lɛ mli etsɔɔ. Nɔkwɛlɔ atao mfonirii kɛ vidio krokomɛi yɛ yarawoo lalai ahe ni ekɛgbala nilee 
nɛɛ mli etsɔɔ.. Nɔkwɛlɔ lɛ baanyɛ ana yarawoo lalai ahe video kɛ mfoniri kɛjɛ https://youtube.be/-
9IN1IfdVz0

Eekpa yarawoo lala: Source: Atenteben (2023)

NB: Srɔtoi yɛ yarawoo lalai nɛɛ akpamɔ mli yɛ hei pii. Nɔkwɛlɔ lɛ atsɔɔ bɔ ni awoɔ yara loo akpaa 
lalai nɛɛ ahaa yɛ wiemɔ lɛ mli

Kaa oti
1.	 Mɛni ji yarawoo lala?
2.	 Ha sɛɛnamɔi enumɔ ni yɔɔ yarafeemɔ lalai ahe.
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3.	 Gbalamɔ sɛɛnamɔi ni oha lɛ mli etɛ otsɔɔ.
4.	 Te alaa yarafeemɔ lalai tɛŋŋ yɛ okutso lɛ mli?

Pedagogical Exemplars
Initiating talk for learning

1.	 Whole class:
a.	 Play a video on a dirge from the community being performed

	 Teacher facilitates the following:

•	 Discuss dirges.
•	 Discuss the significance of dirges.
•	 Watch/observe a dirge performance.

2.	 Group work
	 In mixed-ability groups, learners discuss how the video they have watched might/might not 

help them cope with loss.

Kaa oti
1.	 Ŋɛlɛ 1 Asɛsimɛnti: Kaimɔ

a.	 Tsɔɔmɔ nɔ ni yarafeemɔ lala ji.

2.	 Ŋɛlɛ 2 Asɛsimɛnti: Hesalɛ
a	 Yarafeemɔ lalai yeɔ he eko jogbaŋŋ yɛ gbonyo ko yarafeemɔ kusum mli.
 b	 Te alaa yarafeemɔ lalai yɛ omaŋ lɛ mli ahaa tɛŋŋ?

3.	 Ŋɛlɛ 3 Asɛsimɛnti: Jwɛŋmɔ kɛya shɔŋŋ
a.	 Asaa akwɛ sɛɛnamɔi ni yɔɔ yarafeemɔ lalai ahe.
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OTSI NI JI 22
Nikasemɔ oti: Nyɛsusua Afoata otii lɛ ahe. (Nk., shwɛlɔi, oti he ni awieɔ, naatoo, he ni sane lɛ ba 
yɛ, nɔ susumɔ/jwɛŋmɔ, henumɔ, k.n k.n)

Yitso: Afoata mli otui

Afoata
Eji gbɛ nɔ ni atsɔɔ akɛtsuɔ Nilee Saji ahe nii. Etsɔɔ bɔ ni atsɔɔ wiemɔ nɔ kɛŋmaa nii loo sane ko. 
Atsɛrɛɔ wiemɔi lɛ jogbaŋŋ bɔ ni awieɔ lɛ lɛ. Eŋɔɔɔ gbɛɛmɔ henɔ kome su asaŋ edamɔɔɔ shitiimɔ nɔ. 
Afoata tsɔɔ adesatamɔ nɔ kɛtsɔɔ mɔ lɛ su kɛ enilee yɛ yitso ko he.

Afoata mli otui:
i.	 Shwɛlɔi: Amɛji mɛi ni niŋmalɔ lɛ taa sane woɔ amɛnaa kɛjieɔ eyiŋtoo lɛ kpo. Shwɛlɔi nyɛɔ feɔ 

gbɔmɛi loo kooloi. Saji ni jeɔ kpo lɛ damɔɔ tsakpaa ni yɔɔ shwɛlɔi ateŋ nɔ. Shwɛlɔi ahe hiaa 
yɛ adesa ni ataa lɛ he ni shwɛlɔi nɛɛ nɔŋŋ tsɔɔ bɔ ni sane lɛ naatoo yaa lɛ. Shwɛlɔi otii ni yɔɔ 
sane lɛ mli lɛ haa anaa bɔ ni sane lɛ naatoo yɔɔ. Shwɛlɔi ahenɔi ji shwɛlɔ oti kɛ najiaŋwolɔ. 
Shwɛlɔ oti lɛ ji mɔ ni anuɔ ehe jogbaŋŋ yɛ adesa lɛ mli. Najiaŋwolɔ lɛ ji mɔ ni woɔ shwɛlɔ oti 
lɛ najiateŋ ni ehaa lɛ naagbai srɔtoi. Shwɛlɔ kroko hu ji Tsuisalɔ, lɛ lɛ etsakee eyiŋtoo, nɔ ni 
ka ehiɛ lɛ no efeɔ. Mɔ ko nyɛɛɛ akɔne eyiŋtoo yɛ sane ko he. Shwɛlɔ kroko hu ji Oyiŋ-etsɛɛɛ-
tsɔmɔ, shwɛlɔ nɛɛ nyɛɛ edamɔ yiŋtoo kome nɔ. Edamɔɔ ŋaa fɛɛ ŋaa ni abaawo lɛ nɔ kɛtsakeɔ 
enifeemɔi kɛ ejwɛŋmɔ.

ii.	 Oti he ni awieɔ: Enɛ ji nɔ ni adesa lɛ damɔɔ nɔ asaŋ no nɔŋŋ akɛkudɔɔ adesa lɛ nɔyaa. Subaŋi ni 
shwɛlɔi lɛ jieɔ lɛ kpo lɛ haa ahaa oti ni awieɔ he lɛ, subaŋi lɛ tsɔɔ tsakpaa ni ka amɛteŋ. Adesai 
komɛi nyɛɔ amɛjieɔ otii krokomɛi kpo kɛfataa oti ni awieɔ he lɛ he.

iii.	 He ni sane lɛ ba yɛ: Enɛ ji adesa lɛ sɛɛtso. No tsɔɔ maŋ loo akrowa loo shihilɛhe kɛ be nɔ ni 
nifeemɔ lɛ ba nɔ.

iv.	 Naatoo: Eji nifeemɔi ni tee nɔ yɛ adesa lɛ mli lɛ naatoo. Esaa etsɔɔ wiemɔi ni je kpo lɛ anaatoo 
kɛ bɔ ni nifeemɔi srɔtoi lɛ eko nyiɛɔ ekroko sɛɛ yɛ adesa lɛ mli. Naatoo lɛ tsuɔ naagbai srɔtoi lɛ 
ahe nii, awuŋayeli kɛ mataŋi srɔtoi. Enyɛɔ efeɔ gbɛkpamɔ nɔ ko loo mɔ shwee nɔ ko loo mɛi lɛ 
anitaomɔ nii. Bei komɛi lɛ nibii ahiɛ nyɛɔ tsakeɔ trukaa ni akpaaa gbɛ.

v.	 Mɔ ko susumɔ/Jwɛŋmɔ: Enɛ ji hiŋmɛi ni mɔ ko kɛkwɛɔ adesa lɛ mli nifeemɔi lɛ. Ebaanyɛ efee 
mɔ ni jaje loo toibolɔ.

vi.	 Henumɔ: Enɛ tsɔɔ musuŋtsɔlɛ loo nyamɔ ni niŋmalɔ lɛ taoɔ ko ni ehi kanelɔi lɛ amli. Eji gbɛ nɔ 
ni niŋmalɔ lɛ jieɔ henumɔ ko kpo kɛtsɔɔ jwɛŋmɔ mli mfoniri nɔ loo nifeemɔi kɛ nibii krokomɛi 
tamɔ nikwɛmɔ nɔ. Enyɛɔ efeɔ awerɛho sane, kunimyeli, nifeemɔi ni yɔɔ fɛo, hiɛnɔkamɔ loo 
oshra k.n k.n.

Afoata he nikasemɔ lɛ nɔdoomɔ: Shwɛlɔi, oti he ni awieɔ, naatoo, he ni sane lɛ ba yɛ, mɔ susumɔ/
jwɛŋmɔ, henumɔ.

Nikasemɔ nitsumɔ

1.	 Mɛɛ gbɛi anɔ shwɛlɔi ahe hia yɛ niŋmaa mli?

2.	 Mɛɛ gbɛi anɔ he ni nɔ lɛ ba yɛ he hia yɛ niŋmaa mli?

3.	 Yɛ osusumɔ mli lɛ, mɛni nibii haa naatoo lɛ jeɔŋma yɛ niŋmaa mli?
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Pedagogical Exemplars
Initiating Talk for Learning
Whole class:
Teacher facilitates the following:

a.	 Discuss the elements of a prose text (e.g., characters, theme, plot, setting, point of view, etc.).
b.	 Read a prose text and identify the elements.

Group Work/Collaborative Learning
Pair work:

a.	 In pairs, learners discuss the elements identified in the prose text.

Kaa oti
Ŋɛlɛ 1 Asɛsimɛnti: Kaimɔ

a.	 What is a prose text?
b.	 State the elements of a prose text.
c.	 Briefly describe any three of the elements of prose.

Ŋɛlɛ 2 Asɛsimɛnti: Jwɛŋmɔ kɛya shɔŋŋ
Read a prose text and analyse the efficacy of the elements in it giving evidence from the text to 
support your points.
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OTSI NI JI 23
Nikasemɔ Otii: Afoata sane henyamɔ (yitso, oti he ni awieɔ, wiemɔ halamɔ, niŋmaa mli ŋaagbɛi, 
k.n.).

Yitso: Afoata sane henyamɔ

Nyɛbotea Afoata otui lɛ amli ekoŋŋ.

Otui lɛ ji shwɛlɔi, oti, naatoo, he ni sane lɛ ba yɛ, mɔsusumɔ/jwɛŋmɔ kɛ henumɔ.

Kaselɔi atsɔɔ wiemɔkulibii nɛɛ ashishi yɛ kui enyɔ enyɔ mli.

Afoata he nyamɔ: Afoata sane ko henyamɔ ji; bɔ ni obaakane nii lɛ, kɛ shishinumɔ ni obaana yɛ oti 
lɛ he, ŋaagbɛ nɔ ni akɛŋma, bɔ ni akɛ wiemɔ heŋɔɔmɔwolɔi kɛ ŋaagbɛi krokomɛi tsu nii. Kɛji obaanya 
Afoata sane he lɛ, tsu nibii nɛɛ:

GBƐJIANƆTOO NƆ LƐ SUSUMƆ KUDƆMƆ OTII

1 Mlinii (Nɔ ni) •	 Mɛni mlihalamɔ lɛ tsɔɔ?
•	 Mɛni ji otii krɛdɛɛ ni yɔɔ mli.
•	 Feemɔ nɔdoomɔ kuku.

2 Oti (Mɛni hewɔ) Mɛni ji niŋmalɔ lɛ yiŋtoo krɛdɛɛ?
3 Mɔ susumɔ/Jwɛŋmɔ •	 Namɔ wiemɔ anuɔ lɛ?

•	 Namɛi boɔ toi?
•	 Namɔ gbee anuɔ yɛ sane lɛ mli lɛ? Ani niŋmalɔ 

lɛ aloo shwɛlɔi lɛ ateŋ mɔ ko?
4 He ni nɔ lɛ ba yɛ 

(Nɛgbɛ kɛ Mɛɛbe)
•	 Mɛɛ toisɛɛtsɛmɔ wiemɔ tsɔɔ be kɛ he ni aŋma nii 

lɛ yɛ.
•	 Taomɔ nɔkwɛmɔnii kpakpai kɛma nɔ mi.
•	 Mɛɛ gbɛ nɔ ni he kɛ ni sane lɛ ba yɛ lɛ yeɔ buaa 

oti lɛ.
5 Ŋaagbɛ ni akɛŋma (Te 

eba lɛ tɛŋŋ?)
•	 Kwɛmɔ wiemɔi lɛ tsɛrɛmɔ kɛ hiɛdɔɔ saji ni yɔɔ 

mli lɛ. Mɛɛ wiemɔkulibii niŋmalɔ lɛ kɛtsu nii?
•	 Kwɛmɔ gbɛnɔ ni niŋmalɔ lɛ kɛ niŋmaa mli 

okadii lɛ tsu nii yɛ, kɛ ehesalɛ.
•	 Ani sanegbaa yɛ mli?
•	 Mɛni jwɛŋmɔ mli mfoniri asha?
•	 Mɛni hiɛdɔɔ loo henumɔ yɔɔ sane lɛ mli? Mɛni 

be akɛtsu nii? 
 •	 Yɛ mɛɛ gbɛ nɔ hiɛdɔɔ sane lɛ wo oti lɛ obɔ?

Afoata sane lɛ henyamɔ lɛ nɔdoomɔ:
Mlinii (Nɔ ni)
Mɔsusumɔ/Jwɛŋmɔ (Namɔ)
Oti (Mɛni hewɔ)
He ni nɔ lɛ ba yɛ (Nɛgbɛ kɛ Mɛɛ be)
Ŋaagbɛ ni akɛŋma (Te eba lɛ tɛŋ)

NB: The teacher should use the above prose appreciation steps to model the prose appreciation process.
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Nikasemɔ nitsumɔ

1.	 Tsɔɔmɔ Afoata mli otui lɛ.

2.	 Tsɔɔmɔ nibii ni asusuɔ he kɛji aanya Afoata sane he.

3.	 Susumɔ nibii etɛ ni atsi ta lɛ he kukubɔ.

4.	 Daamɔ nikasemɔ ni ona lɛ nɔ koni okane Afoata sane ko ni hiɛ wiemɔkulibii ohai enumɔ.

Pedagogical Exemplars
Initiating Talk for Learning
Whole class:
Teacher facilitates the following:

a.	 Revise the elements of prose.
b.	 Model prose appreciation.

Group Work/Collaborative Learning
Pair work: In pairs, learner do the following:

a.	 Read a prose text.
b.	 Apply the knowledge gained to appreciate a prose text.

Kaa Oti
1.	 Ŋɛlɛ 2 Asɛsimɛnti: Skills building

a.	 Ŋmaa koni otsɔɔ gbɛi anɔ ni atsɔɔ anyaa Afoata sane lɛ mli.

2.	 Ŋɛlɛ 3 Asɛsimɛnti: Strategic reasoning:
a.	 Kaselɔ akane Afoata sane kuku ko, koni amɛnya he kɛtsɔ shwɛlɔi lɛ kɛ he ni nii lɛ ba yɛ lɛ 

nɔ. Mɛi enyɔnyɔɔnyɔ lɛ atsɔɔ nɔ ko kɛtsɔ nɔ ni amɛkase lɛ nɔ.
b.	 Kanemɔ Afoata sane ko. Taomɔ otui komɛi yɛ mli.

Section 8 Review
This section dealt with libation, dirges and prose. Learners were introduced to what a prose 
is and the elements of prose. Later, learners were introduced to how prose is appreciated. The 
structure of libation was also taught together with the significance of libation. The concept 
dirges were also introduced and its significance was taught. It is expected that after learners 
have gone through this section, they will have the requisite information to discuss libation, 
dirges and at the same time be able to appreciate prose.
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Additional reading
1.	 Blanton, L.L. (2021). Composition Practice. Heinle ELT.
2.	 DeJoy, N. C. (2021). Undergraduate writing in composition studies. Utah State University.
3.	 Owu-Ewie C. (2015). Language teaching skills: A guide for language teachers. Shine Prints	

Company Ltd.
4.	 Prempeh, A. A. (2021). Asnate twi nyansapɔ. Premsco Publications.
5.	 Prempeh, A. A. (2023). Akanfoɔ amammerɛ ne Akan kasadwin. Premsco Publications.

References
1.	 Atenteben, E. (2023). Asante funeral dirges. Retrieved from
2.	 https://bing.com/videos/riverview/relatedvideo?q=Ashnati+funeral+Dirges&mid=DF
3.	 9C1B7D6C7732DC8B54DF9C1B7D6C7732DC8B54&FORM=VIRE

4.	 Dolphyne, F. A & Dakubu, K M. E. (1988). The Volta-Comoe languages. In M. E. Kropp	
Dakubu (Ed.), The Languages of Ghana (50-90).

5.	 Jayeoba, D. (January, 2023). Facts and myths surrounding libation in Africa. African Folder. 
https://africanfolder.com/facts-and-myths-surrounding-libation-in-africa/

6.	 Snider, K. (2019). Long and short vowels in Chumburung: An instrumental comparison. 
In Pius W. Akumbu & Esther P. Chie (eds.). Engagement with Africa: Linguistic essays in 
honour of Ngessimo M. Mutaka, 249-264.

https://africanfolder.com/facts-and-myths-surrounding-libation-in-africa/


Acknowledgements

36

ACKNOWLEDGEMENTS

Special thanks to Professor Edward Appiah, Director-General of the National Council for Curriculum 
and Assessment (NaCCA) and all who contributed to the successful writing of the Teacher Manuals for 
the new Senior High School (SHS), Senior High Technical School (SHTS) and Science Technology, 
Engineering and Mathematics (STEM) curriculum.

The writing team was made up of the following members:

NaCCA Team
Name of Staff Designation
Matthew Owusu Deputy Director-General, Technical Services
Reginald Quartey Ag. Director, Curriculum Development 

Directorate
Anita Cordei Collison Ag. Director, Standards, Assessment and Quality 

Assurance Directorate
Rebecca Abu Gariba Ag. Director, Corporate Affairs
Anthony Sarpong Director, Standards, Assessment and Quality 

Assurance Directorate
Uriah Kofi Otoo Senior Curriculum Development Officer (Art and 

Design Foundation & Studio)
Nii Boye Tagoe Senior Curriculum Development Officer (History)
Juliet Owusu-Ansah Senior Curriculum Development Officer (Social 

Studies)
Eric Amoah Senior Curriculum Development Officer (General 

Science)
Ayuuba Sullivan Akudago Senior Curriculum Development Officer (Physical 

Education & Health)
Godfred Asiedu Mireku Senior Curriculum Development Officer 

(Mathematics)
Samuel Owusu Ansah Senior Curriculum Development Officer 

(Mathematics)
Thomas Kumah Osei Senior Curriculum Development Officer (English)
Godwin Mawunyo Kofi Senanu Assistant Curriculum Development Officer 

(Economics)
Joachim Kwame Honu Principal Standards, Assessment and Quality 

Assurance Officer
Jephtar Adu Mensah Senior Standards, Assessment and Quality 

Assurance Officer
Richard Teye Senior Standards, Assessment and Quality 

Assurance Officer
Nancy Asieduwaa Gyapong Assistant Standards, Assessment and Quality 

Assurance Officer



Acknowledgements

37

NaCCA Team
Name of Staff Designation
Francis Agbalenyo Senior Research, Planning, Monitoring and 

Evaluation Officer
Abigail Birago Owusu Senior Research, Planning, Monitoring and 

Evaluation Officer
Ebenezer Nkuah Ankamah Senior Research, Planning, Monitoring and 

Evaluation Officer
Joseph Barwuah Senior Instructional Resource Officer
Sharon Antwi-Baah Assistant Instructional Resource Officer
Dennis Adjasi Instructional Resource Officer
Samuel Amankwa Ogyampo Corporate Affairs Officer
Seth Nii Nartey Corporate Affairs Officer
Alice Abbew Donkor National Service Person

Subject Writer Designation/Institution
Home Economics Grace Annagmeng 

Mwini
Tumu College of Education

Imoro Miftaw Gambaga Girls’ SHS
Jusinta Kwakyewaa 
(Rev. Sr.)

St. Francis SHTS

Religious Studies Dr. Richardson Addai-
Mununkum

University of Education Winneba

Dr. Francis Opoku Valley View University College
Aransa Bawa Abdul 
Razak

Uthmaniya SHS

Godfred Bonsu Prempeh College
RME Anthony Mensah Abetifi College of Education

Joseph Bless Darkwa Volo Community SHS
Clement Nsorwineh 
Atigah

Tamale SHS

Arabic Dr. Murtada Mahmoud 
Muaz

AAMUSTED

Dr. Abas Umar 
Mohammed

University of Ghana

Mahey Ibrahim 
Mohammed

Tijjaniya Senior High School

French Osmanu Ibrahim Mount Mary College of Education
Mawufemor Kwame 
Agorgli

Akim Asafo SHS



Acknowledgements

38

Subject Writer Designation/Institution
Performing Arts Dr. Latipher Osei 

Appiah-Agyei
University of Education Winneba

Desmond Ali Gasanga Ghana Education Service
Chris Ampomah Mensah Bolgatanga SHS, Winkogo

Art and Design 
Studio and 
Foundation

Dr. Ebenezer Acquah University for Education Winneba
Seyram Kojo Adipah Ghana Education Service
Dr. Jectey Nyarko 
Mantey

Kwame Nkrumah University of Science and 
Technology

Yaw Boateng Ampadu Prempeh College
Kwame Opoku Bonsu Kwame Nkrumah University of Science and 

Technology
Dzorka Etonam Justice Kpando SHS

Applied Technology Dr. Sherry Kwabla 
Amedorme

AAMUSTED

Dr. Prosper Mensah AAMUSTED
Esther Pokuah Mampong Technical College of Education
Wisdom Dzidzienyo 
Adzraku

AAMUSTED

Kunkyuuri Philip Kumasi SHTS
Antwi Samuel Kibi Senior High School
Josiah Bawagigah 
Kandwe

Walewale Technical Institute

Emmanuel Korletey Benso Senior High Technical School
Isaac Buckman Armed Forces Senior High Technical School
Tetteh Moses Dagbon State Senior High School
Awane Adongo Martin Dabokpa Technical Institute

Design and 
Communication 
Technology

Gabriel Boafo Kwabeng Anglican SHTS
Henry Agmor Mensah KASS
Joseph Asomani AAMUSTED
Kwame Opoku Bonsu Kwame Nkrumah University of Science and 

Technology
Dr. Jectey Nyarko 
Mantey

Kwame Nkrumah University of Science and 
Technology

Dr. Ebenezer Acquah University for Education Winneba



Acknowledgements

39

Subject Writer Designation/Institution
Business Studies Emmanuel Kodwo 

Arthur
ICAG

Dr. Emmanuel Caesar 
Ayamba

Bolgatanga Technical University

Ansbert Baba Avole Bolgatanga Senior High School, Winkogo
Faustina Graham Ghana Education Service, HQ
Victoria Osie Nimako SDA Senior High School, Akyem Sekyere

Agriculture Dr. Esther Fobi Donkoh University of Energy and Natural Resources
Prof. Frederick Adzitey University for Development Studies
Eric Morgan Asante St. Peter’s Senior High School

Agricultural Science David Esela Zigah Achimota School
Prof. J.V.K. Afun Kwame Nkrumah University of Science and 

Technology
Mrs. Benedicta Carbiliba 
Foli

Retired, Koforidua Senior High Technical 
School

Government Josephine Akosua 
Gbagbo

Ngleshie Amanfro SHS

Augustine Arko Blay University of Education Winneba
Samuel Kofi Adu Fettehman Senior High School

Economics Dr. Peter Anti Partey University of Cape Coast
Charlotte Kpogli Ho Technical University
Benjamin Agyekum Mangoase Senior High School

Geography Raymond Nsiah Asare Methodist Girls’ High School
Prof. Ebenezer Owusu 
Sekyere

University for Development Studies

Samuel Sakyi Addo Achimota School
History Kofi Adjei Akrasi Opoku Ware School

Dr. Anitha Oforiwah 
Adu-Boahen

University of Education Winneba

Prince Essiaw Enchi College of Education
Ghanaian Language David Sarpei Nunoo University of Education Winneba, Ajumako

Catherine Ekua Mensah University of Cape Coast
Ebenezer Agyemang Opoku Ware School

Physical Education 
and Health

Paul Dadzie Accra Academy
Sekor Gaveh Kwabeng Anglican Senior High Technical 

School
Anthonia Afosah Kwaaso Junkwa Senior High School
Dr. Mary Aku Ogum University of Cape Coast



Acknowledgements

40

Subject Writer Designation/Institution
Social Studies Dr. Mohammed Adam University of Education Winneba

Simon Tengan Wa Senior High Technical School
Jemima Ayensu Holy Child School

Computing and 
Information 
Communication 
Technology (ICT)

Victor King Anyanful OLA College of Education
Raphael Dordoe Senyo Ziavi Senior High Technical School
Kwasi Abankwa Anokye Ghana Education Service, SEU
Millicent Heduvor STEM Senior High School, Awaso
Dr. Ephriam Kwaa Aidoo University for Education Winneba
Dr. Gaddafi Abdul-
Salaam

Kwame Nkrumah University of Science and 
Technology

English Language Esther Armah Mangoase Senior High School
Kukua Andoh Robertson Achimota School
Alfred Quaittoo Kaneshie Senior High Technical School
Benjamin Orrison 
Akrono

Islamic Girls’ Senior High School

Fuseini Hamza Tamale Girls’ Senior High School
Intervention English Roberta Emma Amos-

Abanyie
Ingit Education Consult

Perfect Quarshie Mawuko Girls Senior High School
Sampson Dedey Baidoo Benso Senior High Technical School

Literature-in-
English

Blessington Dzah Ziavi Senior High Technical School
Angela Aninakwah West African Senior High School
Juliana Akomea Mangoase Senior High School

General Science Dr. Comfort Korkor Sam University for Development Studies
Saddik Mohammed Ghana Education Service
Robert Arhin SDA SHS, Akyem Sekyere

Chemistry Ambrose Ayikue St. Francis College of Education
Awumbire Patrick 
Nsobila

Bolgatanga SHS, Winkogo

Bismark Tunu Opoku Ware School
Gbeddy Nereus Anthony Ghanata SHS

Physics Dr. Linus Labik Kwame Nkrumah University of Science and 
Technology

Henry Benyah Wesley Girls High Sschool
Sylvester Affram Kwabeng Anglican SHS



Acknowledgements

41

Subject Writer Designation/Institution
Biology Paul Beeton Damoah Prempeh College

Maxwell Bunu Ada College of Education
Ebenezer Delali Kpelly Wesley Girls’ SHS
Doris Osei-Antwi Ghana National College

Mathematics Edward Dadson Mills University of Education Winneba
Zacharia Abubakari 
Sadiq

Tamale College of Education

Collins Kofi Annan Mando SHS
Additional 
Mathematics

Dr. Nana Akosua Owusu-
Ansah

University of Education Winneba

Gershon Mantey University of Education Winneba
Innocent Duncan KNUST SHS

Intervention
Mathematics

Florence Yeboah Assin Manso SHS
Mawufemor Adukpo Ghanata SHS
Jemima Saah Winneba SHS

Robotics Dr. Eliel Keelson Kwame Nkrumah University of Science and 
Technology

Dr. Nii Longdon Sowah University of Ghana
Isaac Nzoley Wesley Girls High School

Engineering Daniel K. Agbogbo Kwabeng Anglican SHTS
Prof. Abdul-Rahman 
Ahmed

Kwame Nkrumah University of Science and 
Technology

Valentina Osei-Himah Atebubu College of Education
Aviation and 
Aerospace 
Engineering

Opoku Joel Mintah Altair Unmanned Technologies

Sam Ferdinand Afua Kobi Ampem Girls’ SHS

Biomedical Science Dr. Dorothy Yakoba 
Agyapong

Kwame Nkrumah University of Science and 
Technology

Jennifer Fafa Adzraku Université Libre de Bruxelles
Dr. Eric Worlawoe Gaba Br. Tarcisius Prosthetics and Orthotics 

Training College
Manufacturing 
Engineering

Benjamin Atribawuni 
Asaaga

Kwame Nkrumah University of Science and 
Technology

Dr. Samuel Boahene Kwame Nkrumah University of Science and 
Technology

Prof Charles Oppon Cape Coast Technical University



Acknowledgements

42

Subject Writer Designation/Institution
Spanish Setor Donne Novieto University of Ghana

Franklina Kabio University of Ghana
Mishael Annoh 
Acheampong

University of Media, Art and Communication

Assessment Benjamin Sundeme St. Ambrose College of Education
Dr. Isaac Amoako Atebubu College of Education

Curriculum Writing 
Guide Technical 
Team

Paul Michael Cudjoe Prempeh College

Evans Odei Achimota School




	_Hlk174087411
	_Hlk174020458
	_GoBack
	Introduction
	Learner-Centred Curriculum
	Promoting Ghanaian Values
	Integrating 21st Century Skills and Competencies
	Balanced Approach to Assessment - not just Final External Examinations
	An Inclusive and Responsive Curriculum
	Social and Emotional Learning
	Philosophy and vision for each subject

	Summary Scope and Sequence
	SECTION 6: WOWƐI AGBƐI KƐ KPOKUAFOIAŊ HETSUU MƆ KƐ HEBƐJEMƆ
	Oti: Kusum nifeemɔi kɛ mankuramɔ gbɛjianɔtoo
	Oti mlijaa: Kusum nifeemɔ
	Yitso: Mumɔi, loo jemawɔji agbɛi
	YITSO: Kpokuafoiaŋ hetsuumɔ kɛ hebejemɔ:



	SECTION 7: KUSUM NIFEEMƆI KƐ MANKURAMƆ GBƐJIANƆTOO
	Oti: Kusum nifeemɔi kɛ mankuramɔ gbɛjianɔtoo
	Oti mlijaa: Kusum nifeemɔ
	Yitso: Kusum nifeemɔi kɛ maŋkuramɔ gbɛjianɔtoo (Shia)
	Yitso: Kusum nifeemɔi kɛ maŋkuramɔ gbɛjianɔtoo



	SECTION 8: JEŊNILEE
	Oti: Jeŋnilee ni kɔɔ Ghana wiemɔ he kasemɔ
	Oti mlijaa: Akrɔkuaŋ saji/ŋaaŋ saji
	Yitso: Ŋkpaiyeli
	Yitso: Yarawoo lalai (enitsumɔ kɛ sɛɛnamɔi).
	Yitso: Afoata mli otui
	Yitso: Afoata sane henyamɔ



	Acknowledgements

	Home bottom 10: 
	Page 3: 
	Page 5: 
	Page 7: 
	Page 9: 
	Page 11: 
	Page 13: 
	Page 15: 
	Page 17: 
	Page 19: 
	Page 21: 
	Page 23: 
	Page 25: 
	Page 27: 
	Page 29: 
	Page 31: 
	Page 33: 
	Page 35: 
	Page 37: 
	Page 39: 
	Page 41: 
	Page 43: 
	Page 45: 

	forward botton 10: 
	Page 3: 
	Page 5: 
	Page 7: 
	Page 9: 
	Page 11: 
	Page 13: 
	Page 15: 
	Page 17: 
	Page 19: 
	Page 21: 
	Page 23: 
	Page 25: 
	Page 27: 
	Page 29: 
	Page 31: 
	Page 33: 
	Page 35: 
	Page 37: 
	Page 39: 
	Page 41: 
	Page 43: 
	Page 45: 

	back botton 10: 
	Page 3: 
	Page 5: 
	Page 7: 
	Page 9: 
	Page 11: 
	Page 13: 
	Page 15: 
	Page 17: 
	Page 19: 
	Page 21: 
	Page 23: 
	Page 25: 
	Page 27: 
	Page 29: 
	Page 31: 
	Page 33: 
	Page 35: 
	Page 37: 
	Page 39: 
	Page 41: 
	Page 43: 
	Page 45: 

	Home bottom 9: 
	Page 4: 
	Page 6: 
	Page 8: 
	Page 10: 
	Page 12: 
	Page 14: 
	Page 16: 
	Page 18: 
	Page 20: 
	Page 22: 
	Page 24: 
	Page 26: 
	Page 28: 
	Page 30: 
	Page 32: 
	Page 34: 
	Page 36: 
	Page 38: 
	Page 40: 
	Page 42: 
	Page 44: 
	Page 46: 

	forward botton 9: 
	Page 4: 
	Page 6: 
	Page 8: 
	Page 10: 
	Page 12: 
	Page 14: 
	Page 16: 
	Page 18: 
	Page 20: 
	Page 22: 
	Page 24: 
	Page 26: 
	Page 28: 
	Page 30: 
	Page 32: 
	Page 34: 
	Page 36: 
	Page 38: 
	Page 40: 
	Page 42: 
	Page 44: 
	Page 46: 

	back botton 9: 
	Page 4: 
	Page 6: 
	Page 8: 
	Page 10: 
	Page 12: 
	Page 14: 
	Page 16: 
	Page 18: 
	Page 20: 
	Page 22: 
	Page 24: 
	Page 26: 
	Page 28: 
	Page 30: 
	Page 32: 
	Page 34: 
	Page 36: 
	Page 38: 
	Page 40: 
	Page 42: 
	Page 44: 
	Page 46: 



