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INTRODUCTION

The National Council for Curriculum and Assessment (NaCCA) has developed a new Senior High
School (SHS), Senior High Technical School (SHTS) and Science, Technology, Engineering and
Mathematics (STEM) Curriculum. It aims to ensure that all learners achieve their potential by
equipping them with 21st Century skills, competencies, character qualities and shared Ghanaian
values. This will prepare learners to live a responsible adult life, further their education and enter the
world of work.

This is the first time that Ghana has developed an SHS Curriculum which focuses on national values,
attempting to educate a generation of Ghanaian youth who are proud of our country and can contribute
effectively to its development.

This Teacher Manual for Ghanaian Languages covers all aspects of the content, pedagogy, teaching
and learning resources and assessment required to effectively teach Year One of the new curriculum.
It contains this information for the first 15 weeks of Year One, with the remaining 9 weeks contained
within Book Two. Teachers are therefore to use this Teacher Manual to develop their weekly Learning
Plans as required by Ghana Education Service.

Some of the key features of the new curriculum are set out below.

Learner-Centred Curriculum

The SHS, SHTS, and STEM curriculum places the learner at the center of teaching and learning by
building on their existing life experiences, knowledge and understanding. Learners are actively
involved in the knowledge-creation process, with the teacher acting as a facilitator. This involves
using interactive and practical teaching and learning methods, as well as the learner’s environment
to make learning exciting and relatable. As an example, the new curriculum focuses on Ghanaian
culture, Ghanaian history, and Ghanaian geography so that learners first understand their home and
surroundings before extending their knowledge globally.

Promoting Ghanaian Values

Shared Ghanaian values have been integrated into the curriculum to ensure that all young people
understand what it means to be a responsible Ghanaian citizen. These values include truth, integrity,
diversity, equity, self-directed learning, self-confidence, adaptability and resourcefulness, leadership
and responsible citizenship.

Integrating 21st Century Skills and Competencies
The SHS, SHTS, and STEM curriculum integrates 21st Century skills and competencies. These are:

* Foundational Knowledge: Literacy, Numeracy, Scientific Literacy, Information Communication
and Digital Literacy, Financial Literacy and Entrepreneurship, Cultural Identity, Civic Literacy
and Global Citizenship

e Competencies: Critical Thinking and Problem Solving, Innovation and Creativity, Collaboration
and Communication

e Character Qualities: Discipline and Integrity, Self-Directed Learning, Self-Confidence,
Adaptability and Resourcefulness, Leadership and Responsible Citizenship

Balanced Approach to Assessment - not just Final External Examinations

The SHS, SHTS, and STEM curriculum promotes a balanced approach to assessment. It encourages
varied and differentiated assessments such as project work, practical demonstration, performance
assessment, skills-based assessment, class exercises, portfolios as well as end-of-term examinations
and final external assessment examinations. Two levels of assessment are used. These are:
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INTRODUCTION

e Internal Assessment (30%) — Comprises formative (portfolios, performance and project work)
and summative (end-of-term examinations) which will be recorded in a school-based transcript.

e External Assessment (70%) — Comprehensive summative assessment will be conducted by the
West African Examinations Council (WAEC) through the WASSCE. The questions posed by
WAEC will test critical thinking, communication and problem solving as well as knowledge,
understanding and factual Sane kaimo.

The split of external and internal assessment will remain at 70/30 as is currently the case. However,
there will be far greater transparency and quality assurance of the 30% of marks which are schoolbased.
This will be achieved through the introduction of a school-based transcript, setting out all marks which
learners achieve from SHS 1 to SHS 3. This transcript will be presented to universities alongside the
WASSCE certificate for tertiary admissions.

An Inclusive and Responsive Curriculum
The SHS, SHTS, and STEM curriculum ensures no learner is left behind, and this is achieved through
the following:

e  Addressing the needs of all learners, including those requiring additional support or with special
needs. The SHS, SHTS, and STEM curriculum includes learners with disabilities by adapting
teaching and learning materials into accessible formats through technology and other measures
to meet the needs of learners with disabilities.

* Incorporating strategies and measures, such as differentiation and adaptative pedagogies
ensuring equitable access to resources and opportunities for all learners.

e Challenging traditional gender, cultural, or social stereotypes and encouraging all learners to
achieve their true potential.

e Making provision for the needs of gifted and talented learners in schools.

Social and Emotional Learning

Social and emotional learning skills have also been integrated into the curriculum to help learners to
develop and acquire skills, attitudes, and knowledge essential for understanding and managing their
emotions, building healthy relationships and making responsible decisions.

Philosophy and vision for each subject

Each subject now has its own philosophy and vision, which sets out why the subject is being taught
and how it will contribute to national development. The Philosophy and Vision for Ghanaian
Languages is:

Philosophy: Every learner can communicate effectively in a Ghanaian Language, have a good sense
of their cultural values and identity, and appreciate the aesthetics of the language using field and
creative surrogate experiences to expose them to job prospects, further studies and adult life

Vision: Learners can communicate effectively and confidently in the Ghanaian Language, appreciate
their cultural values, and critically analyse discourse for the world of work or further studies.
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SCOPE AND SEQUENCE

S/N | STRAND SUB-STRAND YEAR 1 YEAR 2 YEAR 3
CS |[LO|LI |[CS |LO|LI |CS |LO | LI
1 Oral Conversation/
Conversation | Communication in 1 1 2 1 1 2 1 1 3
context
Phonology 1 2 4 2 2 4 1 1
Reading 1 1 3 1 1 2 1 1 2
2 Language Lexis and structure 1 1 4 1 1 4 1 1
And Usage

Rules of writing a
Ghanaian Language

Text Composition 1 1 3 2 2 4 1 1 1

Interpretation and

Translation
3 Cultural Cultural practices 2 2 3 2 2 5 2 2 4
Pract'lc‘:es And Traditional
Traditional governance 1 1 ) 1 1 3 - - -
Governance
4 Literature Of | Oral literature 1 1 2 1 1 2 1 1 2
The Ghanaian . .
Written literature
Language 1 1 2 1 1 2 1 1 2
Total 12 | 13 [ 29 | 14 | 14 | 31 | 11 | 11 | 23

Overall Totals (SHS 1 - 3)

Content Standards 37
Learning Outcomes 38
Nikasembo le Otii 83
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SECTION 1: SOUNDS OF THE LANGUAGE

Strand: Oral Conversation

Sub-Strand: Phonology

Learning Outcomes

1. Describe vowels and consonants in the Ghanaian language using the right parameters.

2. Use the knowledge of the sound system of the language to form meaningful words.

Content Standard: Demonstrate knowledge and understanding of the sound system of the
Ghanaian language

INTRODUCTION AND SECTION SUMMARY

This section discusses the bases of language (sounds). Learners will be introduced to the vowels and
consonants of the language. They will also learn the parameters used in describing the vowels and
consonants. Again, learners will be introduced to the distribution of vowels and consonants in the
language, aiding them to form meaningful words and facilitate effective speaking and reading in the
language. This section is essential for learners not only in the context of Ghanaian language studies
but also to establish links with related subjects such as English and other languages. This section
equips learners with foundational knowledge and functional understanding of sounds and their
role in language learning. The teacher is encouraged to employ interactive pedagogical strategies,
resources, differentiation and assessment strategies to support learning. Additionally, examples in
this section are limited to a few Ghanaian languages; therefore, teachers are advised to use language
appropriate examples.

The weeks covered by the section are:
Week 1: Vowel and consonant description

Week 2: Vowel and consonant distribution

SUMMARY OF PEDAGOGICAL EXEMPLARS

The pedagogical exemplars include many approaches to teaching Ghanaian language concepts.
Collaborative learning involves engaging learners to work together on Nitsumo in a group small
enough to ensure that everyone participates in the lesson. It includes specific approaches such as
mixed-ability/gender groupings, pair work and modelling. Collaborative learning encourages learners
in mixed-ability and mixed-gender groups to share ideas on the various Ghanaian language concepts.
Collaborative learning ensures learners remain engaged with content while thinking critically and
sharing ideas with peers. Gifted and talented learners can perform leadership roles as peer-mentors
to guide fellow learners to have a deeper understanding of Ghanaian language concepts. Teachers are
advised to cater for all learners including those with sound production difficulties and solve problems
skilfully.

ASSESSMENT SUMMARY

The assessment strategy for this section ensures a balanced evaluation of Sane kaimo/reproduction
of knowledge, basic application of skills/concepts, strategic thinking, and extended critical
thinking abilities of learners. Regular oral feedback and written responses are encouraged to
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SECTION 1: SOUNDS OF THE LANGUAGE

facilitate improvement in learning and holistic learner development. Beginning with Level 1 Sane
kaimo questions, short oral answers, written words, and sound production are elicited to provide
understanding of foundational knowledge of the sound system in the language. Dele 2 no nitsumo
ensures learners progress to the description of sounds using the appropriate parameters. Level 3
Jwenmo kredee questions also ensure learners identify vowels in words and show their distribution.
Level 2 tasks are given to learners to apply the knowledge of sound distribution to form words.
This will help them acquire a deeper understanding of the sound system. Teachers should employ
a variety of formative and summative assessment strategies to gather information about individual
learner’s performance, including scores, feedback, and progress over time. Through this, a balanced
assessment approach, continuous improvement and holistic learner development are ensured.
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SECTION 1: SOUNDS OF THE LANGUAGE

Nikasem» le Otii

1.

Tsoomo gbei ano ni atsoo kefeo vaoli gbeemoi le (nk; naabu tsoomoi, lilei nowomo ye hei
komei)

Tsoomo gbei ano ni atsoo kefeo konsonanti le (nk; gbeemoi afeemo, hei ni gbeemai jeo kpo
ve ke bo ni afeo gbeemoi le

Yitso: Gbei an) ni atsdd kefed vaoli ke konsonanti

Voali

Eji wiemo gbeemoi ni hoo yoo ketsoo daan ni no ko etsiii enaa. Ye efeemo mli le sen kpaa le kpokpoo.

Vaolii asusumoketsdomd: Ye vaolii asusumoketsoomo mli le, otii komei ye ni akweo; nomei ji
naabu tsoomoi, lile1 nowomo ke lilei hei komei ke vaolii gbeemoi afeemo.

Naabu shikamo: Ene tsoo bo ni naabu shikamo le y2o haa, keji aboo naabu le tako loo kokloo
aloo agbe> naabu le mli.

Lilei e nowomo: Ene tsoo he ni lilei le kaa ye vaoli gbeemofeemo mli. Ene baanye eya nwei, eka
ten loo eba shi.

Lilei le hei komei: Ene tsoo lilei le hei komei ni yeo buaa vaoli gbeemo le feemo. Afeo vaoli
gbeemo nee ye lilei le hie, ten loo esee gbe.

Nokwemb nibii

/o/ - ywei-see-kokloo
/i/ - nwei-hie-gbajaa
/¢/- baashi-hie-gbajaa

/a/-baashi-see-kokloo

Konsonanti

Eji gbeemoi, ni ye amesoo mli lg, lilei le he ko tsio kooyoo le naa dani efeo gbeemo le, ni akefataa vaoli
he kefeo blawa.

Konsonanti gbeemoi asusumoketsoomd: gbeemofeemo, he ni afeo gbeemo le ye ke bo ni afeo
gbeemo le.

Gbeemofeemo: Ye ene feemo mli le, aye konsonanti ni haa gbeekpaa le kpokpoo ke no ni
gbeekpaa le kpokpooo. Kosonanti ni haa gbeekpaa le kpokpoo le ekomei ji; /g/, /d/, /m/, /b/ ni
no ni haaa gbeekpaa le akpokpo le ekomei ji; /7, /s/, /k/, /t/, / J1, kn. Kn.

Hei ni asoo gbeemo le ye: Hei komei ni asoo gbeemoi le ye ji naabu shishi ke gwei, naabu ke
nyanyon, nyanyor), agba bodoo, agba keketee, lilei le see kn. kn.

B5 ni asoo gbeemo le ahaa: Ene ts0o bo ni hei ke nibii ni akesoo gbeemoi le ke amehe shraa
amehaa dani gbeemo le jeo kpo. Konsonantii komei ni atsio kooyoo le naa kesoo. Nibii komei ni
akweo kesoo konsonantii kome ji kooyoo naatsii (plossives), ashrahe (fricatives), ashrahe kpoo
(affricate), gugojian (nasal), kn.
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SECTION 1: SOUNDS OF THE LANGUAGE

Learning Taskl

What is vowel?

What is a consonant?

What parametres are used to describe vowels?
What parametres are used to describe consonants?
Produce the vowel sounds in the language.

Produce the consonant sounds (at least ten).

L

Describe the consonants and vowels that you have produced.

NB: The production of the vowel and consonant sounds should be assessed orally while the description
is assessed in both oral and written.

Tsdoloi atsaolo (Pedagogical Exemplars)

Collaborative learning
1. Modelling (Vowels)
a. Teacher models production of vowel.
b. Learners repeat the vowels produced by the teacher.

c. Teacher discusses the parameters used in describing the vowels (e.g., tongue height, lip
posture and part of the tongue).

2. Modelling (Consonants)
a. Teacher models the production of consonant sounds.
b. Learners repeat the production of consonant sounds.

c. Teacher discusses the parameters used in describing consonants (voicing, place of
articulation and manner of articulation).

3. Whole Class
a. Teacher provides vowels (e.g., /e/, /e/, /i/, /al, /3/, /o/, I/ etc.).
b. Learners produce at least three of the vowels.

c. Learners form at least three words using the vowels and make presentation for class
discussion.

Building on what others say
1. Pair work
a. Teacher produces the vowel sounds in the language of study.

b. Inmixed-ability pairs, learners produce the vowel sounds in words given by the teacher and
use the vowels to form words (e.g., /a/, /e/, /e/, /a/ etc.).

c. Produce consonant sounds in words provided by the teacher.
d. Describe consonants using the parameters.

e. Inmixed-ability/mixed-gender (where applicable) pairs, learners produce the vowel sounds
in words given by the teacher and use the vowels to form words.

f. Describe the vowels in the words using the parameters for describing vowels.

Produce consonant sounds in words given by the teacher and form other word(s) with the
consonants.

h. Use the parameters for describing consonants to describe the consonants.
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SECTION 1: SOUNDS OF THE LANGUAGE

Collaborative learning
1. Group work

a. In mixed-ability groups, learners identify the vowels and consonants in words given by
the teacher and work together to describe the vowels and consonants, write the vowels and
consonants in the language and make a presentation to the whole class, identify vowels and
consonants in given words.

b. Learners describe at least three vowels and five consonants they identify in the given words.

2. Pair work

a. Learners in mixed-ability pairs form words with the vowels and consonants and present it
to the whole class.

b. Learners describe at least five of the vowels and twelve of the consonants to the class.

NB: Teachers should expect learners to be at different achievement levels. AP learners will produce
vowels and consonants and describe at least three vowels and consonants. P learners will also be
able to produce vowels and consonants correctly and describe at least five vowels and ten consonants.
HP learners will be able to produce the vowels and describe all of them and also produce consonant
sounds and describe more than ten of them. The teacher should encourage the higher achievers in the
groups to assist the other members and task them to do more. The teacher is also encouraged to take
care of learners with sound production problems and skillfully resolve them by making them repeat
the vowels or pronouncing words with such sounds repeatedly. Such learners can also be made to
play the sound game. In the sound game, the teacher produces a sound and learners are to look for
the symbols that correspond to the sound produced by the teacher. The first to get the symbol correct
is applauded. Also, encourage respect and tolerance of abilities among learners. Address GESI-
stereotypes related to the sounding out of vowels and consonants.

Nitsumboi Oti

Dele 1 Assessment: Kaim) ni otse
1. Dmaa vaolii ete ke hooo kwraa.

2. Dmalamo vaolii le taake amejeo kpo ye wiemokulibii nee amli le: nawie, shwane, ablekuma,
oshishibrishii, kn kn.

3. DPmalamo konsonantii ni yoo Ga wiemo le mli le
Gbalamo gbei ano ni atsoo asusuo vaolii atsoo le amli.
5. Gbalamo gbei ano ni atsoo asusuo konsonantii atsoo le amli .
Dele 2 Assessment: aalee Tswaa
1. Tsoomo bo ni asoo vaolii gbeemoi ahaa.
2. Susumo vaolii gbeemoi ni baa nee otsoo a. /a/:b. /e/:e. /o/:
3. Jaramo konsonantii ni baa nee (b/, /d/, /g/, /t/) amli owo kui ni nyie see le amli:

a. Gbeemosdo:
b. Hei ni asoo ye:
c. Boniasoole:

4. Oke konsonanti afee wiemokulibii ete kehooo kwraa.

Oke gbejianotoi ni aha le asusu konsonantii enumo ots99.
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SECTION 1: SOUNDS OF THE LANGUAGE

Nikasem» le Otii

1. Gbalams bo ni vaoli shikamo yoo ye wiemo mli. (nk., hie, tey ke nagbee).

2. Gbalamo bo ni konsonanti shikamo y2o ye wiemo mli (nk., hie, tey ke nagbee).

Yitso: Vaoli gbehe

Vaolii Agbehe

Vaoli gbehe ji he potee ni vaoli le ka ye wiemo ko mli. Vaolii komei jeo wiemo shishi, ekomei kaa
ten ni ekomei gbeo wiemokuli naa. Keji vaoli ko je wiemo ko shishi le, atseo le shishijee Keji eba ye
wiemokuli ko ten le, atseo le ten. Ni keji egbe wiemokuli ko hu naa le, atseo le naagbee.

Nokwemond: Kwemo vaoli gbehe ni /a/ ka ye wiemokulibii ni baa nee amli:

1. akutu
2. kane
3. sisa

Ye nokwemono kome le mli le, /a/ eje wiemokuli le shishi. No hewo le, wokeo ake /a/ nyeo ejeo
wiemokuli ko shishi. Ye nokwemono ni ji enyo le mli le, /a/ eba ye wiemokuli le ter). No hewo le,
wokeo ake /a/ nyeo ebaa ye wiemokuli ko ter). Ye nokwemono ni ji ete le mli le, /a/ eba ye wiemokuli
le naagbee. No hewo le, /a/ nyeo egbeo wiemokuli ko naa.

NB: Tsooloi akakpa gbe ake kaseloi le fee ka nle kome no ye nikasemo mli. Aawo tsaoloi ahewale ni
ameke nitsoomo henoi srotoi atsoo nii keye abua kaseloi ni y2o shoo keyanina ametipenfoi le.

Nitsum) |

1. Which of the following vowels and consonants can appear in word initial in your language:
/al, lel, lel, /i, /o/, /a/ and i/, /b/, /d/, /1], Ig/, /h/, /j/ and /k/

2. Which of the vowels given above can occur in word medial?
3. Which of the vowels and consonants given above can occur in word final?
4. Study the words below and tell the positions of the vowels and consonants in them:

i. Te vaolii ke konsonantii nee atey no ni nyeo ejeo wiemokuli ko shishi? /a/, /e/, /¢/, /i/, /o/,
/ol ke /u/, /bl, /d/, /1], /g/, W/, /j/ ke /k/

ii. Te vaoli ni aha le aten no ni nyes ehio wiemokuli ko ten?

iii. Te vaolii ke konsonantii nee ater) no ni nyeo egbeo wiemokuli ko naa?

iv. Kwemo gbehe ni vaolii ke konsonantii le kamo ye wiemokulibii ni baa nee amli.

NB: Tsoolo ahala wiemokulibii ni hie vaoli gbeemoi ni hie kelemoi srotoi kewo kaseloi ahewale.
Nokwemono, aspaatere, tokota, gwantey.
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SECTION 1: SOUNDS OF THE LANGUAGE

Pedagogical Exemplars

Building on what others say
1. Pair and group work

a. In mixed-ability pairs, learners list the vowels learnt (e.g., /a/, /i/ /e/, /€/, /3/ /o/ lu/ etc.) and
practice sounding them out.

b. Teacher uses the above activity to help learners revise the parameters used to describe
vowels and describe vowels in some given words using the right parameters.

Initiating Talk for Learning
1. Whole class discussion

a. Lead learners in a whole class discussion to write a list of about ten to fifteen words and
underline all the vowels in them.

b. Probe further for learners to identify the position of the vowels in the words they have written.
c. Use this activity to guide learners to discuss the meaning of vowel distribution.

d. Provide explanation of essential terms such as: ‘vowel distribution’, ‘word initial’, word
medial’, ‘word final’ to consolidate learners’ understanding of the lesson.

NB: Also, encourage respect and tolerance of diverse views among learners. Address GESI-
-stereotypes, and pay attention to learners with special education needs.

2. Modelling
a. Teacher provides ten words and shows the position of all the vowels in them.

b. Learners are provided with words to identify the vowels in them and categorise them into
word initial, word medial and word final positions. Examples of words such as:Ga: akwadu,
akpakpa, blofonyme

Collaborative learning
1. Pair work
a. In pairs, learners sound out vowels and use them to form words.
b. Pairs show the position of the vowels in the words and present their work to the class for
discussion.

NB: The teacher should take note of learners with speech disorders and those who cannot produce
some sounds and address the problem skilfully.

Nitsumoi Oti

Delel no nitsumod: NDaalee Tswaa

Ha wiemokulibii enyonyoonyo enyo ni abaana vaoli gbeemoi ni jeo wiemo shihsi, baa ye te) ke no ni
gbeo wiemo naa ye mli.

a. /a/:
b. /e/:
c. /ol
d. /of:
e. /i
f. /.

Dele 2 nd nitsumd
1. Taomo vaolii ni yoo wiemokulibii ni nee amli ni otsoo amegbehe.
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SECTION 1: SOUNDS OF THE LANGUAGE

a. abele
b. kane

c. osofo
d. sisa

e. abotia
f. shwane

Dele 3 nd Nitsumd: Nii Asee komd Jwenpmo

1. Tseremo wiemokulibii ni abaanye ayose vaoli kome ni jeo shishi, baa ye ten ni asan ebaa ye
wiemokulibii le naagbee.

Yitso: Konsonantii Agbehe

Konsonanti Gbehe

Konsonanti gbehe ji he potee ni konsonanti ko ka ye wiemokuli ko mli. Konsonantii komei nyeo
amejeo wiemokuli shishi, amenyeo amebaa ye ten shi jeee naagbee beja gugojian konsonantii ete le
(m, n ke 1) pe ni nyeo amegbeo wiemokuli naa. Keji konsonanti ko je wiemo ko shishi le, atseo le
shishijee. Keji eba ye wiemokuli ko ten le, atseo le ten. Ni keji egbe wiemokuli ko hu naa le, atseo
le naagbee.

Nokwemond
Kwemo konsonanti gbehe ni /b/ ka ye wiemokulibii ni baa nee amli:
1. boolu

2. aboo

Ye nokwemono kome le mli le, /b/ eje wiemokuli le shishi. No hewo le, wokeo ake /b/ nyeo ejeo
wiemokuli ko shishi. Ye nokwemono ni ji enyo le mli le, /b/ ba ye wiemokuli le ten. No hewo le, wokeo
ake /b/ nyeo ebaa ye wiemokuli ko ter).

Nitsum) |

1. Tsoolo ahala wiemokulibii ni hie konsonanti gbeemo ye wiemokulibii ni hie kelemoi srotoi
kewo kaseloi ahewale. Nokwemono, aspaatere, tokota, gwanter).

2. Nyegbaa konsonanti le akaamohei ni yoo wiemokulibii ni baa le ahe sane.

3. Oke konsonantii ni wona ye wiemokulibii amli momo le atsere wiemokulibii krokomei koni
otsoo ameshikamohei.

Pedagogical Exemplars

Collaborative learning
1. Modelling and group work

a. Teacher models production of consonant sounds such as /b, d, f, g, h, j, k, m, n, s, ky, gy/
by way of revision. (Remind learners about diagraphs/trigraphs where applicable).

Learners produce the consonant sounds after the teacher.

c. In groups, learners form words with the consonants they produce and tell the position of the
consonants in them.

d. Teacher uses this activity to guide learners to discuss the parameters for describing
consonants distribution in words—word initial, word medial, word final.
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SECTION 1: SOUNDS OF THE LANGUAGE

e. Teacher provides explanation to key terms such as word initial, word medial, word final to
help consolidate learners’ understanding of the concept of consonant distribution.

Building on what others say
1. Pair work

a. Learners in mixed-ability or mixed-gender (where applicable) pairs, discuss given words to
identify the consonants in them. Examples of words, fitsofitso, solemotsu, sekeyelo... The
consonants in the words provided are (k, s, f, m, ts, y, 1,)

b. Learners in their respective groups analyse the given words and write notes on the position
of each of the consonants identified

c. Question learners to lead them to classify all the consonants under those that belong to
word initial, word medial and words final. Encourage tolerance of diverse abilities during
presentations and discussions.

NB: All learners should be encouraged to participate in the lesson actively. Respect and tolerance of
diversity should be encouraged irrespective of learner’s linguistic background. Address gender and
linguistic stereotypes to promote collaboration.

Teachers should not expect all learners to be at the same level of achievement at the end of the lesson.
The teacher is therefore encouraged to use varied pedagogies to allow all learners to progress. For
example, HP learners can support AP learners or HP/P learners can complete independent work
while the teacher supports AP learners.

Nitsumoi Oti

Dele 1 nd nitsumd: Daalee Tswaa
1. Tseremo wiemokulibii ni abaanye ayose konsonanti ni baa nee eko ye mli.

/b/:
/d/:
/1
/g/:
/h:
/k:
N/:
/m/:
/n/

-

—

Dele 2 nd nitsumo:
1. Tseremo wiemokulibii ni abaanye ayose konsonantii ni baa nee eko ye mli koni oke ame awo
shishijee, ke ter).

NB: Teachers are advised to use words in the Ghanaian language of study.

Dele 3 nd Nitsumd: Nii Asee komd Jwenmd

1. Oke konsonantii atsere wiemokulibii nyonma ni jeo wiemokuli ko shishi, eka ten ke no ni gbeo
wiemokuli naa koni ogbala ohetoo le mli.

Section Review

This section covers indicators that are taught in weeks two and three. Here, learners are to
demonstrate knowledge and understanding of the sound system of the Ghanaian language.
In doing so, teachers should use varied pedagogical approaches to help learners describe the
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vowels of the Ghanaian language using lip posture, tongue height and part of the tongue. The
consonants of the Ghanaian language are also described using parameters such as voicing, place
of articulation and manner of articulation. Again, learners are guided to explain the distribution
of vowels and consonants of the Ghanaian language, and practice distributing vowels and
consonants at word initial, word medial and word final position. Altogether, varied assessments
strategies are used to test learners’ knowledge and understanding of the contents.

SECTION 1: SOUNDS OF THE LANGUAGE

Additional Reading
1. Agoe, S. (1965). Agoo. Bureau of Ghana Languages.
2. Amartey, A.A. (1966). Omanye aba. Bureau of Ghana Languages.
3. Owu-Ewie, C. (2020). Mfantse kasa ngyegyee na kasa mbra ho adzesua buukuu ma nsowdo
skuul esuafo. Accra: Shine Prints Company Limited.
References
1. Dolphyne, F. A., (2006). The Akan (Twi-Fante) language: Its sound systems and tonal
structure. Woeli Publishing Services.
2. Dolphyne, F. A & Dakubu, K M. E. (1988). The Volta-Comoe languages. In M. E. Kropp
Dakubu (Ed.), The Languages of Ghana (50-90).
3. Lauren, T. (2019). Vowel phenomena of Guang languages. Master’s thesis submitted to the
faculty of graduate studies Trinity Western University
4. Snider, K. (2019). Long and short vowels in Chumburung: An instrumental comparison.
In Pius W. Akumbu & Esther P. Chie (eds.). Engagement with Africa: Linguistic essays in
honour of Ngessimo M. Mutaka, 249-264.
5. Snider, K. L. (1989c). The vowels of proto-Guang. Journal of West African Languages
19(2). 29-50.
6. Snider, K. L. (1990a). The consonants of proto-Guang. The Journal of West African Languages

(12). 3-26.
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SECTION 2: SHARING IDEAS AND ORAL
INTERPRETATION

Strands:

1. Oral Conversation
2. Language and Usage

Sub-Strands:

1. Conversation/Communication in Context
2. Reading
3. Interpretation and Translation

Learning Outcomes

1. Collaborate and communicate effectively with others.
2. Exhibit ability to orally communicate effectively to a target group.

3. Discuss skimming using preview, overview and review.

Content Standards
1. Demonstrate the ability to understand discourse and identify key ideas.

2. Demonstrate knowledge and understanding of skimming and scanning for information
from a text.

3. Demonstrate knowledge and understanding of the rules and steps in the interpretation

INTRODUCTION AND SECTION SUMMARY

This section discusses how key ideas are identified in texts and in discourse. Learners will learn the
concept of key ideas and discourse. They will learn the skills of identifying key ideas in text and in
discourse. In addition to this, learners will be introduced to a variety of texts on different topics and
issues that ranges from GESI to national and international topical issues. This section is essential for
learners not only in the context of Ghanaian language studies but also establishes links with related
subjects such as English and other languages. The section equips learners with the requisite skills of
understanding key ideas and discourse and how to identify the key ideas in both texts and discourse.
The learners will also be equipped with the skills of sharing ideas and opinions on a given topic.
Learners will be introduced to the concepts of skimming and scanning as reading techniques where
they will use the skills gained to look for key ideas and information from texts. Also, learners will be
introduced to the concept of oral interpretation. They will learn what interpretation is and the skills
of effective interpretation. The teacher is therefore encouraged to employ interactive pedagogical
strategies, resources, differentiation, and assessment strategies to support and challenge learners of
all abilities.

The weeks covered by the section are:
Week 3: Identification of key ideas and discussing opinions and ideas

Week 4: Skimming
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SECTION 2: SHARING IDEAS AND ORAL INTERPRETATION

Week 5: Scanning
Week 6: Interpretation

SUMMARY OF PEDAGOGICAL EXEMPLARS

The pedagogical exemplars employed include a variety of approaches to teaching Ghanaian language
concepts. Talk for Learning involves engaging learners to work in groups or pairs to share their views
on a concept. It includes approaches such as whole class activities and pair work. In problem-based
learning, learners collaborate in groups to find solutions to problems and concepts. This helps in
developing self-confidence in learners. Gifted and talented learners can perform leadership roles as
peer-teachers to guide classmates to have a deeper understanding of Ghanaian language concepts.
Teachers are guided to take care of learners with SEN.

ASSESSMENT SUMMARY

The assessment strategy for this section ensures a balanced evaluation of Sane kaimo/reproduction,
Daalee Tswaa, Jwenmo kredee, and extended critical thinking abilities of learners. Teachers are
encouraged to give regular feedback to learners and document results for future reference. This
will facilitate the development of learners. Beginning with Level 1, Sane kaimo questions, short
oral answers, short written essays and discussions will offer insights into foundational knowledge.
Level 2 skills progress to short essays or oral presentations, evaluating students’ ability to articulate
concepts. Teachers should employ a variety of formative and summative assessment strategies to
gather information about a learners’ performance. This ensures a balanced assessment approach and
fosters continuous improvement and holistic learner development.

000



SECTION 2: SHARING IDEAS AND ORAL INTERPRETATION

Nikasem» le Otii

1. Taomo otii potee ni yoo sane ko mli. Nokwemono, suban kpakpai( cultural values)
(mobule, mlijole, shishinumo , yme no ko he gbe ke ekrokomei), tsosemo, gbekebii
anyonyeli, wohewon, nibii ahictsakemo ke feemo ye Ghana, su mli jwetri, ke GESI kn. kn.

2. Susumo mei ayintoo ye saji ni sa komei ahe ketso sanegbaa mli. Nokwemono, subay
kpakpai( cultural values) (mobule, mlijole, shishinumo , yme no ko he gbe ke ekrokomei),
tsosemo, gbekebii anyonyeli, wohewon, nibii ahietsakemo ke feemo ye Ghana, su mli
Jjwetri, ke GESI kn. kn.

Oke nilee ni koo nikanemo vii ke hichie nikanemo akane sane ni oha sanebimoi ahetoo.

4. Ke gbejianotoo asusu hichie sane kanemo he. (nk., hinmei loo wao ni okebaanyie sane ko
no oyayai, ketao wiemokulibii loo sanekuku, kn.)

5. Ke sanegbaa asusu toiboo ke saneymaa he, kn.

Yitso: Susumo oti taomd ye sane mli he

Susumy oti

Susumo oti ji hiamo no ko ni sanetsomuu le fee damo no. No ji ninmalo le adafitswaa ni sanemuu le
hie ni afoo no kpo jiemo fann ye yitso le mli loo anaa le ye sane le mli wiemoi komei amli. No ni buaa
sane le naa.

Koni ona susumb? oti ye sane ko mli, feemo nibii ni baa nee
e Taomo mo loo no ni he ni sane le wieo le: Ani sane le miiwie gbomo, ku ko loo no ko he?
* Bi be ni nifeemo le tee no: Ani adafitswaa le tsoo be potee ko?
e Taomo he ni nifeemo le tee no ye: Ani sane le tse he ko gbei?
*  Bino hewo ni nifeemo le tee no: Ani onano hewo loo agbala no ko ni tee no mli atsoo?

* Bi bo ni nifeemo le tee no ha: Ani adafitswaa nee tsoo gbe no ni atso afee loo yintoo ko kpo?

NB: In a text, key ideas are sometimes italicised, boldened, or underlined. You can also find it in the
topic sentence.

Nitsum) |

1. Tsoomo susumo otii ete komei ni ona ye sane ko ni aha he.

2. Tsoomo no ni susumo oti ji, koni otao susumo otii ete ye sane ko ni aha he.

3. Gbalamo susumo otii amli koni ogbele sane ko ni aha mli ketao susumo otii le.

Pedagogical Exemplars

1. Talk for Learning Think-pair-share

a. Learners in mixed-ability pairs predict a story line based on titles, pictures, key words or
audiovisual materials.

b. Each pair shares their predictions and presents a final work to the class, justifying their
responses.
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SECTION 2: SHARING IDEAS AND ORAL INTERPRETATION

Group work

1. In small mixed-ability groups, identify a number of key ideas e.g., respect, kindness, tolerance
and prioritise them using the diamond nine approach and discuss them. The teacher should
ensure HP learners support AP learners.

Individual work

1. Individual learners create short stories based on the pictures and key words and present for class
discussion. Encourage learners to tolerate and respect each other’s view.

Nitsumoi Oti

Dele 1 nd Nitsumd
1. Nyegbaa no ni susumo oti ji he sane.

2. Ye bo dientse ojwenmo naa le tsoomo no ni ji susumo oti.

Dele 2 nd nitsumd
1. Read the short passage below and analyse it carefully to bring out the key ideas:

NB: Ghana ji Africa Anai jaku maji le eko , ni etse ehe keje hei ni kukrudu shimo yeo tsui ye ye jey le
ahe. Ene hako Ghana aye ehe keje kukrudu shimo mli. Kukrudu wuji ashiimo esa Ghana he waa ye bei
sany ni eho le mli, ni shikpoy hosomo hu saa ehe waa gbii ete nee. Klenkleny kukrudu shimo ye Ghana
le ba no 1615. Efite Sao Jorge Moo ni yoo Elmina le 1636, kukrudu kroko shi ye Axim. Ye 1862 mli, le
kukrudu wulu ko shi ye Ga ni efite Christiansburg Moo le, moji krokomei ke tsui komei ni amamo hu. .

Dele 3 nd Nitsumd

1. Oke susumo oti he nilee le anma nii ketsa nitsumo ni ho le no. Bo diegtse obaanye 0so otii oha .
Gbalamo ono le mli.

Yitso: Mei Ajwenm) ke susumoi ye Sanegbaa mli Peem)d

Sane
Mei atery wiemo loo ninmaa, adafitswaa, titri le ye no ko ni he miihia he loo ye yitso ko he.

Jwengmd
Eji susumo loo jwenmotsoomo ye no ko he.

Yigshwiemd

Eji susumo ni ona ye no ko he shi jeee ni ole ake no ji anokwale le loo oye he nilee. Eeenye eba le ake
mo ko ni damo ehesale no kemiiwo naa.

Keji aawie susumoi ke yigshwiemoi ahe ye sane ko he le:
*  Oke toiboo aje shishi
e Susumo dani owie
* Na hemokeyeli ake anokwale ni awieo le
e  Wiemo no ni ataod le kpoo koni oke nibii ni baama no mi afata he.
e Oke ‘mi’, wiemoi atsu nii

NB: In discussing opinions and ideas, each other’s view must be respected.
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SECTION 2: SHARING IDEAS AND ORAL INTERPRETATION

Nitsum) |

1. Tsoomo no ni ji sane, susumoi ke yinshwiemoi.

2. Gbalamo susumoi ke yinshwiemoi amli bo dientse koni otao susumoi ke yinshwiemoi keje
saji ni anmala amli

3. Gbalamo gbejianotoo ni okegbalaa susumoi ke yinshwiemoi amli le.

4. Nyeboa sane ko toi, nyesusua he jogbann koni nyehala susumoi ke yshwiemo otii ni yoo mli
le

Pedagogical Exemplars

Starter

Teacher reads a text or plays an audio-visual material and task learners to identify the key ideas. The
teacher should select themes for discussion from the examples below and any other relevant topics:

a. Cultural values (respect, kindness, tolerance and others),
b. Education,

c. Child trafficking,

d. Environment,

e. Industrialisation in Ghana,

f. Mining, etc.
NB: Teacher leads learners to discuss the concepts opinions, discourse and ideas.

Talk for Learning
Think-pair-share
1. Provide learners with the title of a story, key words in the story and picture of the story.

2. Learner’s think-pair-share predictions of the story line based on the title, pictures and key words.

Group work

1. In small mixed-ability groups, learners listen to a discourse and discuss the key ideas identified
in the discourse, (e.g., respect, Kindness, tolerance) and prioritise them using the diamond
nine approach.

NB: Teachers should encourage the HP learners to assist the AP learners in the groups. Encourage
each learner to participate actively. Learners should be made to respect each other’s ideas and
opinions. The teacher should try to skilfully attend to learners who are extremists when it comes to
gender roles. Learners should be made to relate what they have discussed to everyday life situations
such as discussions on radio and television, news items, discussion of issues with their friends, etc

Individual work

1. Individual learners create short stories based on the pictures and key words and present for class
discussion. Encourage learners to tolerate and respect each other’s views.

Nitsumoi Oti

Dele 1 nd Nitsumod: Yingshwiemd
1. Gbalamo susumoi, sane ke yigshwiemoi le amli.

2. Bo adesa ko toi koni nyekwe susumo otii ni yoo mli le.
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SECTION 2: SHARING IDEAS AND ORAL INTERPRETATION

3. Oke mfoniri ni aha bo ata adesa ko.

Dele 2 nd nitsumd: Daalee tswaa

1. Daamo no ni okase le no, ni oketsoo osusumoi ke yinshwiemoai ye yitsei ni yoo shishi le he “Eji
gbekebii yei/yei agbenaa ake amehoo nii be fee be ameha weku le ”

Dele 3 nd Nitsumd: Jwengmo kredee

1. Oke osusumoi ke yinshwiemoi le atotoi he, koni okwe nibii ni kele yaa ke no ni tsoo srotoi ye
yitsei ni ahahai le ahe kemu nikasemo le naa.
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SECTION 2: SHARING IDEAS AND ORAL INTERPRETATION

Nikasemo le Otii: Oke nikanemo vii ke hichie nikanemo nikasemo ni ona leakane nii keye abua
jenshihile mli haomoi anaamomo

Yitso: Nikanem» vii

Nikanem) Vii

Nikanemo vii ji nikanemo oyayai koni ona adafitswaa ni akeba le. Aketaoo otii kredee komei
ye sane mli.

Nikanemo vii ji nifeemo ni akekaneo nii oyayaayai kekadi susumo otii ni yoo sane le mli.

Preview: An opportunity to view something before it is acquired or becomes generally available.
Previewis donein an effort to learn about the ideas presented and the structure of their development.

Preview: Hegbe ni onaa keleo no ko dani ohes loo onaa eko.
Preview: Afeo ene keleo susumoi ni yoo ke bo ni amejebo yao ha.

Overview: Saa kwe: Akekweo nikanemo woji le amli fitsofitso. Saamo ke kwemo ekonn. Kwe mli fee
loo doo yitso le no

Mlikwemo ekonn: Akweo mli ekonn koni akeyose no ni akane momo loo akane le vii le jogbany
Akweo mli jogbany ake ani no ko ye he ni sa ake atsake lo.

Nitsum) |

1. Gbalamo wiemo otii le amli ke bo dientse owiemokulibii.

2. Kanemo klegklen mlijaramoi ete ni yoo adesa ni aha le mli le oyayaayai koni ohala wiemo
otii ete

3. Oke wiemo otii le awo sanemuu ntai ni koo yitso le he le amli.

4. Doomo sane mlijaramoi ete ni yoo sane ko mli no.

Pedagogical Exemplars

Problem-Based learning
Whole class

1. To ensure communication, all learners define skimming in their own words and compare it to
the teacher’s definition.

2. Learners collaborate to explain the skimming techniques (e.g., eye movement, preview,
overview and review).

Teacher models skimming to smaller mixed-ability/gender groups
Learners model skimming.

Group work

1. Inmixed-ability groups, learners skim different passages for key words and bring out the general
information in the passage and present their works for whole class discussion.
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SECTION 2: SHARING IDEAS AND ORAL INTERPRETATION

Teachers should take note of learners with special educational needs and the gifted and talented in
class so that they offer the necessary support and challenge to such learners. Teachers should guide
HP learners to support AP learners.

NB: The passage should be selected from a theme under cultural values (good morals, selflessness,
confidence, etc.), GESI, STEM, environment, public health, sanitation, contemporary national issues,
contemporary international issues, COVID-19, energy efficiency, etc.

Nitsumoi Oti
Dele 1 nd Nitsumd: Yinshwiemd
1. Nyegbaa nikanemo oyayaayai gbejianotoo le he sane
Dele 2 nd nitsumd: Daalee Tswaa
1. Oke nikanemo oyayaayai gbejianotoo le atsu ketao adafitswaa gbajaa ni yoo ninmaa le mli

2. Oke nikanemo oyayaayai akane ninmaa ni hie wiemokulibii 400 koni oke nilee ni ona le adoo
susumo gbajaa/ otii le ano.

3. Kwemo sane le mli jogbann koni ohala wiemo otii le. Oke wiemo otii le afee sanemuji ntai ni
koo yitso ni akweo le he.
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SECTION 2: SHARING IDEAS AND ORAL INTERPRETATION

Nikasemo le Otii(s). Nyeke hichic nikanemo he gbejianotoi asusua nikanemo nee he(nkn., hinmei loo
wao ke wiemoi ano nyiemo ketao wiemokulibii loo wiemokukuji k.n)

Yitso: Hichic nikanembd

Hichie nikanemd mligbalamd

Hiehie nikanemo ji nikanemo ni awoo le foi ketaoo oti loo adafitswaa ko potee shi jeee ni ookane wolo
tso muu le fee. Dani hichie nikanemo baaye emuu le esa ake ole bo ni anma nii le aha koni onu no
ni okaneo le shishi koni onye oyose adafitswaa ni otaoo le. Hiehie nikanemo yeo buaa keyoseo no ni
otaoo le ni onaa le mra.

Hiehie nikanems haa okanes nii babaoo ni onaa suomo ohaa nikanemo.

Ehe hiaa ake obaana no hewo ni obaakane nii hiehie. Ye ene gbefan le ehe hiaa ake obaale no hewo
ni hichie nikanemo he hiaa bo le, ani wolo ko, aloo intaneti gbe, adafitswaa ko, wiemokuli ko, loo
wiemokuku loo adesa ko ni ootao, k.n.

Ehe miihia hu ake ona hiamo nii ni sa le, wolo ni sa le, taomo ni ona ake adafitswaa le ye nakai wolo
le mli koni ona baafa ni eyoo le.

Esa ni ole bo ni wolo le jebo yoo. Abaanye ato naa ni aha ame kadimo yiboi keji wolo ni loo nibii
krokomei loo aha ame A,B,D kadimoi, Be ni akepma, kn.

Be ni kaseloi kekaned nii hichie
i. Keji kpaako kaselo baaboi nikanemo
ii. Kaneo sanebimoi ketaoo emli no ni obaanye hetoo oha
iii. Keji eetao adafitswaa potee ko nkn, be, wiemo oti, kn.
B5 ni akane) nii hichie
Keji ona sane ko da ni oyase emlijaramoi ni ootao okane le. ,
i. Boimo sane le kanemo hiehie, oke ohinmei ke owao anyie sane le no oyayaayai..

ii. Keji oyose adafitswaa, wiemokuli, wiemokuku ni otaoo le, kanemo adafitswaa ni bole no ni
otaoo le jogbany.

iii. Keji oyose adafitswaa ni he hiaa nitsumo le, onmeo otsui shi ni okaneo mli fitsofitso

Nitsum) |

1. Tsoomo otii nee ashishi

i. Nikasemo le yinshwiemo
ii. Nikasemo mli kwemo ekonp
iii. Agogua amli halamo
2. Kanemo sane ko ni aha koni onmala saji srotoi ete keje mli

3. Oke nilee ni ona ye hichie nikanemo ke nikanemo oyayaaya mli le atao adafitswaa gbajaa ke
nilee potee ko.
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SECTION 2: SHARING IDEAS AND ORAL INTERPRETATION

Pedagogical Exemplars

Problem-based learning
Whole class
1. Learners define to each other scanning and compare their definition to the teacher’s definition.

2. In mixed=ability groups, learners discuss the various definitions given by the class to settle on
the most appropriate explanation and present their answer for whole class discussion. This helps
to build collaboration, communication, critical thinking and problem-solving skills in learners.

3. Learners choose from a wide array of word cards containing key elements of scanning and
discuss them in their groups. For example, a group might select Movement of the eye or
Identification of key words or phrases.

NB: Support SEN learners by allowing them to match definitions with key terms. Group work

1. Teacher scans through passages as a model to the class.
2. Discuss scanning strategies in groups and demonstrate how it is done to the class.

3. Teacher reinforces learning by asking learners questions to help them realise their own mistakes
and correct themselves.

4. Learners ask questions for clarification and contribute to the lesson.

NB: All learners should be encouraged to contribute and respect each other’s view. Teacher can do
this by calling learners to talk/providing learners/groups with talking tokens.

Individual work

1. To foster self-directed learning, individually, learners scan different passages for specific
information (e.g., key words, phrases, headings, subheadings, dates, main character, etc.) and
discuss their findings in class.

2. All learners listen to or watch audio-visual material and identify the key information.

NB: The passage should be selected from a theme under GESI, STEM, Environment, Public Health,
Sanitation, Contemporary national issues, contemporary international issues, energy efficiency, etc.

Nitsumoi Oti

Dele 1 nd Nitsumd: Sane kaimd
1. Tsoomo nikanemo oyayaayai mli nilee enyo ni okase.

Dele 2 nd nitsumyd: Naalee tswaa
1. Te abaafee teny ake nikanemo oyayaayai mli nilee atao adafitswaa potee ko ye sane ko mli

2. Kwemo highie nikanemo mli nilee ni oketao seenamoi ni yoo he ke no ni ehiii ye nikanemo nee he.

000



SECTION 2: SHARING IDEAS AND ORAL INTERPRETATION

Nikasemo le Otii: Nyesusua naajiemoi ye naabu he be mli ni ookwe toiboo kpenn, kwemos no ni onu
ke no ni obaakee.

Yitso: Naajiemd

Mligbalamoi

Ene ji gbejianotoo ni gbalaa nibii amli tsoo. Eji hesale gbe ni akesoo nibii dani afeo.

Encoding: Eji gbejianotoo ni aketsakeo adafitswaa loo sane hie kemajeo shweshweeshwe ni tsakemo
ko baa mli

Decoding; Ene ji gbejianotoo ni aketsakes ninmaa ko hie, ni gbalaa niymaa ko mli ni anuo shishi Ene
haa mei nuo shishi ni amegbalaa mli.

Ni oyaajie sane naa otsd
1. Bo toi jogbany
2. Esa ake ohe asa ye wiemoi enyo le fee mli.
3. Ha shishinumo ni je shikwee wiemo le mli le ahi shi, ni ekatsake .
4

Oke sanegbaa le ahi nele kome no.

Nitsum) |

1. Gbalamo wiemo shishitsoomo ni je mo ko naa mli.

2. Tsoomo nilee ni yoo wiemo shishitsoomo ni je mo ko naa mli

3. Tsoomo sane wiemokulibii 150 ni anma loo wiemokuli 300 ni amo awo tsone no shishi keba
owiemo mli otsoo.

4. Discuss what oral interpretation is (effective listening, encoding and decoding, etc.). Group
work/collaborative learning

Pedagogical Exemplars

Initiating Talk for Learning
Whole class
1. Pair work

a. In pairs of similar ability, learners role-play an oral interpretation session taking into
consideration the basic concept of interpretation. In this role play, one learner says
Something in English language and the other learner gives the meaning of what the first
learners said in the language of study.

2. Whole class
a. Play a recorded tape or read a short text for learners to interpret.

NB: Teachers should expect that learners’ achievements would not be at the same level. Higher
achievers and learners still struggling should be attended to in a skilful manner through individual
support or more challenging independent work.
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SECTION 2: SHARING IDEAS AND ORAL INTERPRETATION

Nitsumoi Oti

Dele 1 nd Nitsum)d: Yigshwiemod:
1. Te onuo wiemo naajielo shishi teny?

2. Nyesusua nilee ni yoo wiemo naajiemo mli.

3. Nyegbalaa wiemo naajiemo srotoi le mli

Dele 2 nd nitsumyd: Daalee tswaa
1. Bo naawiemo ni aatswa loo aakane toi koni ojie naa keba owiemo mli.

Section Review

This section covers indicators that are taught in weeks one, four, five and sixteen. Learners
are to demonstrate an understanding of sharing ideas and opinions and identifying them in
discourse. They are also supposed to demonstrate an understanding of skimming and scanning
and oral interpretation. To help learners demonstrate these skills, teachers are advised to use the
varied pedagogies suggested effectively. Sharing opinions and ideas will help learners take part
in the national discourse on topical local and global issues. Skimming and scanning as reading
techniques would equip learners with the requisite skills in identifying information and specific
ideas in texts quickly. The idea of oral interpretation will also help learners become good
listeners. Finally, varied assessment forms should be employed to test learners’ knowledge and
understanding of the key concepts taught.

Additional Reading

1 Owu-Ewie, C. (2015). Language teaching skills: A guide for language teachers. Shine Prints
Company Ltd.
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SECTION 3: LEXIS AND STRUCTURE

Strand: Language and usage

Sub-strand: Lexis and structure

Learning Outcome: Apply the knowledge and understanding of the word classes to form
meaningful sentences

Content Standard: Demonstrate knowledge and understanding of appropriate use of nouns,
adjectives, verbs and adverbs.

INTRODUCTION AND SECTION SUMMARY

This section discusses the structure of the words of the language. Learners will be introduced to nouns,
adjectives, verbs and adverbs as the major word classes. They will also learn the types of nouns,
adjectives, verbs and adverbs. Appropriate examples will be used to aid learners’ understanding and
also help them form meaningful sentences. This will facilitate effective speaking and reading in the
language. This section is essential for learners not only in the context of Ghanaian language studies
but also establishes links with related subjects such as English and other languages. This section
equips learners with foundational knowledge and functional understanding of words and their role in
language learning. The teacher is encouraged to employ interactive pedagogical strategies, resources,
differentiation and assessment strategies to support learning. It should be noted that, examples in
this section are limited to few Ghanaian languages, therefore, teachers are advised to use language
appropriate examples.

The weeks covered by the section are:
Week 7: Categorising Nouns

Week 8: Classification of Adjectives
Week 9: Classification of Verbs and adverbs

SUMMARY OF PEDAGOGICAL EXEMPLARS

The pedagogical exemplars include many approaches to teaching Ghanaian language concepts.
Collaborative learning involves engaging learners to work together on Nitsumo in small group to ensure
that everyone participates in the lesson. It includes specific approaches such as mixedability/gender
groupings, pair work and modelling. Collaborative learning encourages learners in mixed-ability
and mixed-gender groups to share ideas on the various Ghanaian language concepts. Collaborative
learning also ensures that learners remain engaged with content while thinking critically and sharing
ideas with peers. Gifted and talented learners can perform leadership roles as peer-mentors to guide
fellow learners to have a deeper understanding of Ghanaian language concepts. Teachers are advised
to cater for all learners including those with sound production difficulties and solve problems skilfully.

ASSESSMENT SUMMARY

The assessment strategy for this section ensures a balanced evaluation of basic application of skills/
concepts, strategic thinking, and extended critical thinking abilities of learners. Regular oral feedback
and written responses are encouraged to facilitate improvement in learning and holistic learner
development. Beginning with Dele 2 no nitsumo, learners are made to read passages to identify the
nouns, adjectives, verbs and adverbs to provide understanding of foundational knowledge of the various
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SECTION 3: LEXIS AND STRUCTURE

word classes in the language. Level 3 Jwenmo kredee assessment ensures learners progress to form
correct sentences with the various word classes. This will help them acquire a deeper understanding
of the word classes. Teachers should employ a variety of formative and summative assessment
strategies to gather information about individual learner’s performance, including scores, feedback,
and progress over time. Through this, a balanced assessment approach, continuous improvement and
holistic learner development are ensured.
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SECTION 3: LEXIS AND STRUCTURE

Nikasemo le Otii: Gbeiwiemo ye amekui amli (Kosuangbei, kwamangbei, gbeisisa/kooyoongbei, gbei
ni anyes ataa he kn

Yitso: Gbeciwiemd ke amehenodi

Gbeiwiemd

Eji wiemo ko ni damo shi ha adesa, hei, kooloi loo no ko.

Gbeiwiemd Henoi

*  Kosuangbei ji gbei ni aketseo mo, mar), akrowa, nitsumohe loo nikasemohe ko. Ake ninmaa naabii
wulu ni jeo shishi. Nokwemo nibii ni koo adesa he (nk. Oko, Ashite, Ayele kn.); Nokwemo nibii
ni koo hei (nk. Ga, Afuamar, Nsakina) Nokwemo nibii ni koo nyoji le ahe (nk. Aharabata, Oflo,
Otsokrikri, Afuabe kn). Nikasemohe (e.g. University of Coast, Flagstaff House, kn); Gbii le agbei
(nk. Ju, Jufo, Soo, Hogbaa kn.); faa gbei (Nsaki, Tano, Densu, kn.)

*  Kwamangbei ji gbei ni akewoo nibii fee ni yoo je le mli. Ekomei ji abotia, duade, sei, nane kn.

»  Gbeisisa loo Kooyoongbei: Gbeisisa loo Kooyoongbei ji gbeiwiemo ni aketseo nibii ni anaaa ke
hiegmei loo anyeee he ata ke niji tamo ekpakpafeemo, miishee, ke jalesaneyeli. Gbei ni anyeo ataa
he koo nibii ni anaa ke hinmei, anuo he nma, ataa he, aboo toi ke nibii ni asaaa naa.

Nitsum) |

1. Susumo gbeiwiemo he otsoo ni oha nokwemo nibii enumo.

2. Gbalamo gbeiwiemoi srotoi ejwe amli ni oha nokwemod nibii nyonma.

3. Jaramo gbeiwiemoi nee amli owo kosuangbei, kwamangbei, gbeisisa/kooyoongbei ke gbei ni
anyeo ataa he

a. tsoolo

b. okpolo

c. suomo

d. Kwei

e. Ashite

f. miishee
ekomefeemo

h. sei

i. kooyooj.

jo te

4. Tsoomo no hewo ni oke gbeiwiemoi le wowoi amegbehei le.
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SECTION 3: LEXIS AND STRUCTURE

Pedagogical Exemplars

Problem- Based learning
Group work
1. Inmixed-ability pairs, learners are made to write at least ten names of objects inside and outside
the classroom on a manila card.

2. The pair reads the words aloud to the rest of the class.

Group work/collaborative learning
Whole class activity
1. Teacher uses the above activities to discuss with learners the concept of nouns as they
provide examples.
2. Teacher assists learners to categorise some given examples of nouns into types.

3. Teacher assists learners to read a passage of about two hundred words and identify the nouns in it.

Group work

1. In mixed-ability groups, learners categorise the nouns identified in the text under the types
discussed. (e.g., proper nouns, common nouns, abstract nouns, concrete nouns etc.).

Pair work
1. In mixed-ability pairs, learners write two examples from each of the types of nouns and form at

least three simple or compound sentences with them.

Whole class
1. Learners share sentences with the class for discussion.

NB: The HP learners in the various groups, should be tasked to help the AP learners

Nitsumd Oti

Dele 1 nd nitsumd: Yigshiemd
1. Gbalamo no ni gbeiwiemo ji mli ni oha nokwemo nibii.

2. Kanemo sane ni baa nee ni okadi gbeiwiemoi ni yoo mli.

Juloi ete le nye amejo foi ye be mli ni ameke polisifoi ke tu ta naa le. Kpokpaanobii le nye ameyose
mei enyo ni gbei ji Jato ke Christopher, ni nine she ameno le. Atsoo ake amefata ojotswaloi akuu
ni Y20 kpokpaa le no le he ni amejuo mei daa jenamo mili.

Amehe ni eyabaa nii le, polisifoi na he ni ameyso. Gbi ko ni ametee amedaadaa juu ni ameba le,
Polisifoi le yati ameno be mli ni amejaa nibii ni ameyaju le. Ameke amehe ke tui ke juu dadei ni
voo ameden le ha polisifoi le.

Mbomo ni amomo ame le gbe sha tamo la ni eje ye Aharabata nyon no, mei nu he sha foi ketee
keyakwe awuiyeldi ni polisifoi nine eshe ameno le ye polisifoi anitsumoh le. Mei ni awuiyeldi le
ebo amekoko ake amebaaba ameba ju ame le miishe amehe ake amomo ame.Gbeyeishemo ni yoo
kpokpaa le no le fee gboi

a. Jaramo gbeiwiemoi le owo kosuangbei, kwamangbei, gbeisisa/kooyoongbei ke gbei ni
anyeo ataa he.

b. Ke kwamangbei ekofeeeko ni oyose le afee sanemuu enumo.
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Nikasemo le Otii: Jaramo sutsooloi owo amehenoi amli (nk. Mo seegbetsooloi, yifale ke kadiloi)
ketsoo

Yitso: Sutsdaloi Henoi

Sutsaoloi

Sutsoolo ji wiemo ni tsoo bo ni mo ko, no ko loo he ko yao ha loo eji wiemo ni gbalaa gbeiwiemo loo
najiangbei ko najian. Nokwemo nii; Misumoo shia memeji. Gbeke nuu legelege ke nuu kakadangy le.
Kwaku hie ka shi fe enyeminuu le.

Mo seegbetsooloi ji sutsooloi loo kadiloi ni akesusuo mo ko. Nokwemo nibii; nakai, neke, le ne.

Yifale ji sutsooloi loo kadiloi ni tsoo gbeiwiemo yifale. Nokwemo nibii; babaoo, fioo nyokosio kn.
Kadiloi loo sutsooloi nyieo gbeiwiemo see kn.

Nitsum) |

1. Susumbd sutsoolo nitsumd ni etsuo.

2. Gbalamo srotoi ni yoo sutsooloi amli otsoo.

3. Susumo ni ojara sutsooloi loo kadiloi nee amli owo seegbetsoolo, yifale ke kadiloi krokomei
le amli.

i. fefeo

ii. kakadang
iil. noo

iv. fa

v. wuofd
vi. akase
vii. le ne
viii.nakai
ix. ne ke

x. eko

Pedagogical Exemplars

Group work/collaborative learning:
1. Mixed group
In mixed-ability groups, learners do the following;

a. Make a list of words that are used to describe nouns. Groups discuss the words they
have put down.

b. robe further to let learners draw a link between the words they have listed and the types of
adjectives.
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SECTION 3: LEXIS AND STRUCTURE

c. Use the activity to guide learners to discuss the meaning of adjectives and the types by
forming sentences with the list of words they have made.

d. Provide an explanation of essential terms such as ‘adjectives’, ‘determiners’, ‘qualifiers’,
‘quantifiers’ in order to build the foundation of the lesson.

Collaborative learning

1.

Pair work
a. Learners read the passage below and identify the adjectives in it.

Be ni wuo gbee shii ete le nakai leebi le, mei fee ni yoo Alata akrowa le naa ekpe shi ye
mantsewe le. Mantsewe bii le fee ewula amehe ke atade yen. Ameke kladuku efimo ameyitsei
ni amenyie nane folo.

Amekpe kemiiye mantse le he odase. Kusum tsoo ake afii babaoo ni eho le, mantse le tsemei
asisai le ye bua akrowa le jogbany. Ewa ame gbi ko shwane be mli ni akrowa le ymoji fee
sha. Homo ba akrowa len. Homo ba ni awereho momo mo fee mo ye akrowa lew.

Mantse le tsemei ni ye bua akrowa le mli bii fee ke niyenii babaoo. Akrowanbii le tso ene no

kewo le mantse ketsoo amehiesole. Daa afi le ameboleo kutuu kekaio nibii kpakpai ni etsemei
efee keho le.

b. Categorise the adjectives you have identified into demonstratives, quantifiers and qualifiers.
c. Learners use the adjectives to form simple sentences.

2. Whole class

a. Pairs present their work to the class for discussion.

Nitsumd Oti

Dele 1 nd Nitsumd: Reproduction / Sane kaimd

1.

Ye osusumo naa le, gbalamo no ni sutsoolo ji, ko ni oha nokwemo nibii nyongma.

Dele 2 nd nitsumd: Yigshiewmo

1.

Kanemo sane ni baa nee ni okadi sutsooloi ni yoo mli.

Juloi ete le nye amejo foi ye be mli ni ameke polisifoi ke tu ta naa le. Kpokpaanobii le nye
ameyase mei enyo ni gbei ji Jato ke Christopher ni nineshe ameno, Atsoo ake amefata ojotswaloi
akuu ni yoo kpokpaa le no ni amejuo mei daa jenamo mli le ahe.

Amehe ni ayabaa nii le, polisifoi na he ni ameyso. Gbi ko ni ametee amedaadaa juu ni ameba le.
Polisifoi le yati ameno be mli ni amejaa nibii ni ameyaju le. Ameke amehe ke tui ke juu dadei ni
voo ameden le fee ha polisifoi le.

Mbomo ni amomo ame le gbe sha tamo la eje ye Aharabata nyoy, ni mei sha foi ketee keyakwe
awuiyeldi e ni polisifoi nine eshe ameno le ye polisifoi anitsumo le.

Mei ni awuiyeldi le ebo amekoko ake amebaaba ameba ju ame le miishe amehe ake amomo ame.

Gbeyeishemo ni yoo kpokpaa le no fee laajei

a. Jaramo sutsooloi ni oyose le owo seegbetsoolo, yifale ke kadilo shishi.
b. Kolomo nokwemod nibii enumo keje sutsooloi le mli kefee sanemuu nta.
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Nikasem» le Otiis

1. Jaramo feemowiemo owo feemowiemoi ni noo nonalo, ke no ni 525 nonalo enys loo.

2. Jaramos mligbalal>i amli owo amehenoi amli (nk; bo ni, he ni, be ni, degree).

Yitso: Feemowiemd Henodi

Feemowiemd

Eji wiemo loo sanekuku ni tsoo nifeemo ko loo bo ni nokofeemo ko yoo ha. Anaa le ake nonalo ye
feemowiemo gbefan. Nokwemo nibii; €jo, etu, enma, baana miishee, esumoo, kn. Jaramo feemowiemoi
le amli owo; no ni oo nonalo, ke no ni enooo nonalo shishi.

Feemowiemo ni 1190 nonalo ko ake yigbelo. Nokwemo nibii: ye, shi, kpo, kn.
a. Kofi ye niyenii le.
b. Akwele shi loo le.
c. Oko kpo shito le.

Feemowiemo ni enooo nonalo ko ake yigbelo. Nokwemo nibii: da, baaya, baaba, baame, baashi,
baahaku, baafo, baanmo. Nokwemo nibii: Feemowiemoi ni enoo yigbelo:

a. Abifao le miida.
b. Araba yaa sukuu.
c. Gbeke yoo e la
Feemowiemo ni 100 nonaloi enyo loo ete ake yigbelo dani shishinuumo le jeo kpo.Nokwemo nibii; fo,
a. Oblanyo yeo nii tso.
b. Ko wolo le oha mi

¢. Amebasra mi.

Nitsum) |

1. Susumbd feemowiemo he otsoo.

2. Gbalamo feemowiemo henoi ni yoo amli.

3. Susumo ni ojara feemowiemd nee mli awo feemowiemo ni 190 nonalo, ke no ni enooo nonalo
shishi

i. Bule
il. DPDmo
iii. La

iv. Kane
v. Nyie

vi. Shwe
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vii. Gba

viii. tsi

Pedagogical Exemplars

Group work/collaborative learning
1. Whole class discussion

a. Lead learners to make a list of words that show action, state of being or occurrence and
discuss them.

b. Probe further to let learners draw a link between the words they have listed and the
types of verbs.

c. Use the activity to guide learners to discuss the meaning of verbs and the types by forming
sentences with the list of words they have made.

d. Provide an explanation of essential terms such as ‘verbs’, ‘transitive’, ‘intransitive’,
‘ditransitive’ in order to build the foundational understanding of the lesson.
Collaborative learning

1. Pair work

a. In mixed-gender or mixed-ability groups learners read the text below and identify the
verbs 1n it.

Faa le mlikwole sheee mitai nyoymai enumo shikule masumo ni mawu kilomitai say ye faa
ni mli kwo ni ehie hu tse mli. Jeme miije fu baa he.

Be mli ni mifee miyin ake mabote faa le mli le, mike mitu le ma minaa ke solemo, mishane
kebote ymoto le mli. Misere ookee kpaako mikaseo seremo. Faa le mli ye kuloo. Shi gbeyei
sony ha fei ye mi ni minyeee masere oyaoyai.

Faa le ten gbe kwale ha mitsitsi yashi ymoto kpo ko. Mijwen ake baa ni hewo le gbeyei ni mo
mi ha tu ni ma minaa le gbee faa le mli.

Mitee hie mitai fioo le, naa bu voo ye nu le mli ekonn. Be ni miheleo shi le mishe faa le see.
Mike hekpokpomo sha foi keje kpo keje faa le mli. Agbenaa shi milaaje mitu le.

a. Jaramo feemowiemoi ni ona loo oyose le owo feemowiemo ni oo nonalo ke no ni enooo
nonalo mli.

b. Ke feemowiemo ni ona le afee sanemuu.
c. Ke ohetoo le atsoo oklaasibii le koni nyesusu he.

Nitsumd Oti

Dele 1 nd Nitsumd: Sane kaimo
1. Gbalamo feemowiemo mli ko ni oha henoi le.

2. Gbalamo henoi ni ona le mli otsoo.
3. Ha nokwemo nibii enumo ye feemowiemoi srotoi le ashishi.
Dele 2 nd Nitsumod: Yinshiewmod
1. Ke nokwemono kome afee sanemuu ye feemowiemo srotoi le fee ashishi.
2. Kbolomo nokwemo nibii enyo keje no ni oha le mli kefee sanemuu nta.

3. Ko sane ni naa sheo wiemokulibii ohai enumo ni koo yitsei nee ateary ekome he. Kusum
heseenamoi, STEM, Hewale ni ake tsuo nii jogbann, GESI, kn. Kanemo sane le ni ohala
feemowiemoi nyogmai enyo kewo feemowiemo henoi amli.
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Dele 3 nd Nitsumd: Jwengmd ni mli kwd

1. Kwembo ni ogbala seenamoi ni ona ye sanemuu le mli le otsoo. (Mee gbeno? Te fee teny? Te eye
bua eha tenn?

Yitso: Mlijaramoi ye Mligbalamoi amli.

Mligbalaloi

Mligbalaloi ji wiemo ni tsoo bo ni afee no ko aha, bo ni no ko tee no eha aloo be ni no ko tee no.
Nokwemo nibii; bleo, nyaa, oya leebi kn.

Nokwemo nibii ye sanemuu mli
a. Helatse le ye nii jogbany.

b. Oko nyieo oyayai.
c. Negbe sukuubii le yaa?

Mligbalaloi henoi komei ne; gbe no ni atso afee no ko, he ni no ko tee no ye, be ni no ko tee no, bo ni
no ko tee no eha, no hewo ni no ko tee no.

Mligbalaloi ni tsoo gbe no ni atso kefee no ko ye sanemuu mli. Nk., bleo, waa, oyayai, kn
Mligabalalsi ni tsoo he ni no ko tee no ye ye sanemuu mli. Nk., he fee he, ysho le mli, Ga, kn.
Mligbalaloi ni tsoo be ni no ko tee no ye sanemuu mli. Nk., ymene, biane, afii, daa gbi, kn.
Mligbalaloi ni tsoo no hews ni no ko tee no eha ye sanemuu mli. Nk., ejaake, no hewo, kn.

Mligbalaloi ni tsoobo ni no ko tee no ha ye sanemuu mli. Nk., waa, ojogbanmy, kn.

Nitsum) |

1. Dmaa no ni mligbalalo ji koni oha henoi le.

Gbalamo mligbalaloi henoi le amli koni oha eko fee eko nokwemonoi enumo.

Ke nokwemo nibii enyo ni ogma le afee sanemuu

— 8

Ko nokwemo nibii enyo ni onma le ni okewo mligbalalo henoi ni okase le ko
i.  ni otsoo no hewo ni oke wo henoi le ashishi.

ii. Oyayai

iii. Nye

iv. Daa

v. Nyesee otsi

vi. Fefeo

vii. Bleoo
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Pedagogical Exemplars

Group work/collaborative learning

1.

Whole class discussion

a. Lead learners in a whole class discussion, to watch a video or describe a picture and list
some words that are used to describe actions, state of being and occurrences.

b. Probe further to lead learners to draw a link between the adverbs and the types adverbs.

c. Use the activity to guide learners to discuss the meaning of adverbs and explain its types in
their own words.

d. Provide an explanation of essential terms such as ‘adverbs’, ‘Adverb of manner’ ‘Adverb
of place’, Adverb of time,” ‘Adverb of intensity’, ‘Adverb of purpose/reason’, etc.

Collaborative learning

1.

Pair work

a. In mixed gender or ability pairs, learners form sentences with the adverbs they identified
and present their sentences to the whole class.

b. Based on the sentences presented, learners group the adverbs into types: place, manner,
frequency, reason/purpose, time etc.

c. Inmixed-gender/mixed-ability groups, learners read a text of about two hundred words and
identify the adverbs in it.

d. Learners classify the adverbs identified under place, manner, frequency, reason/
purpose, time etc.

e. Use the adverbs identified to form sentences.
f. Present the responses to the rest of the class for discussion.

Nitsumd Oti

Dele 1 nd Nitsumd: Sane kaim)

1.
2.

Gbalamo mligbalalo mli otsoo ni oha henoi le.

Gbalamo henoi le amli koni oha nokwembo nibii.

Dele 2 nd Nitsumod: Yinshiewmod

1.

Kanemo sane ni baa nee koni ohala mligbalaloi ni onaa ye mli.

Okwaayeli he nikasemo ni akaseo ye Ghana sukuu ewo sukuubii ekaa waa fe tsutsu. Sukuubii
komei tsaa amenikasemo le no keyaa hie ni ekomei hu tsomoo okwaafoi keji amegbe sinio hia
sukuu naa. Ene haa akpaa gbe ake, nikasemo ni ameyana keje sukuu ketso nikanemo ke yma mli
baawa okwaa ye gbejiano strotoi ni ameyakase ni ake gbei hei srotoi baatsu nii. Ene baaha ni
niyenii aba babaoo.

Amralo le ewa keto gbejiano srotoi ni baawa okwaayeli ye Ghana bo ni afee ni niyenii babaoo
aba man le mli. Nikasemo ni eteens ye okwaayeli nikasemo he hewo le, naagbai babaoo ni yo2o
bei ko le naa ebashi ketso neke nikasemoi nee amli. Bo ni anye ni awo okwaafoi ahewale ni
amenye ametsu nii hewo le, amralo le enme shikatoohei srotoi ahegbe ni amefa okwaafoi ashika
ni hekpa tso ko be mli. Kefata he le, ameke shika ayato ye shikatoohe bibii ni benke ame le bo ni
afee ni amena shika ketsu nii jogbany.s

Buamo mligbalaloi ni ona le anaa owo mligbalalo henoi le ashishi: be ni no ko tee no, mligabaloi
ni ts99 bo ni no ko tee no, bei abos ni afee no ko, bo ni no ko tee no aha.

Kolomo mligbalaloi enumo ni ona, ko mligbalalo henoi le kefee wiemomuu nta.
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Section Review

This section covers indicators that are taught in weeks seven, eight and ten. Here, learners are
to demonstrate knowledge and understanding of appropriate use of nouns, adjectives, verbs
and adverbs as the major word classes. In doing so, teachers should use varied pedagogical
approaches to help learners discuss nouns, adjectives, verbs, adverbs and their various examples
in appropriate sentences. Overall, varied assessments strategies are used to test learners’
knowledge and understanding of the contents.

Additional Reading

1. Prempeh, Agyeman Akwasi (2021). Asante Twi Nyansapo. Premsco Publications:
Asokwa Kumasi.
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Kesselheim & S. Skopeteas (Ed.), 1. Halbband: Ein internationales Handbuch zur Flexion und
Wortbildung (pp.820-831). Berlin New York: De Gruyter Mouton. https://doi.org/10.1515/
9783110111286.1.10.820
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SECTION 4: RULES OF WRITING

Strand: Language and Usage

Sub-Strand: Rules of Writing a Ghanaian Language

Learning Outcome: Apply the rules of writing in the respective Ghanaian Languages to construct
meaningful sentences

Content Standard: Demonstrate correct usage of rules in writing sentences using nouns,
pronouns, adjectives, verbs and adverbs

INTRODUCTION AND SECTION SUMMARY

This section discusses the rules that govern the use of nouns, pronouns, adjectives, verbs and adverbs
in constructing sentences. Learners will be introduced to the rules in a scaffolded manner. This means
that, the rules of writing using nouns would be taught first followed by pronouns, adjectives, verbs
and adverbs respectively. This section is essential for learners not only in the context of Ghanaian
language studies but also establishes links with related subjects such as English and other languages.
The section equips learners with the requisite skills of understanding how nouns, pronouns, adjectives,
verbs and adverbs are used correctly in sentences based on the rules governing its use in the Ghanaian
language of study. The examples and rules used here are not exhaustive and might not pertain to a
particular Ghanaian language of study. Teachers are advised to use examples from the Ghanaian
language of study to explain the concepts to learners. The teacher is encouraged to support the gifted
and talented as well as learners with Special Education Needs.

The weeks covered by the section are:
Week 10: Constructing sentences using nouns and pronouns

Week 11: Constructing sentences using adjectives

Week 12: Constructing sentences using verbs and adverbs

SUMMARY OF PEDAGOGICAL EXEMPLARS

The pedagogical exemplars employed include a variety of creative approaches to teaching Ghanaian
language concepts. Initiating Talk for Learning involves engaging learners to work in groups or as a
whole class to share their views on a concept and make presentations. It includes approaches such as
whole class activities and group work. In collaborative learning, learners collaborate in groups to find
solutions to problems and concepts. This helps in developing self-confidence in learners. For gifted
and talented learners, additional tasks are assigned to them such as performing leadership roles as
peer-teachers. Teachers are advised to consider learners with SEN carefully.

ASSESSMENT SUMMARY

The assessment strategy for this section ensures a balanced evaluation of Sane kaimo/reproduction,
Jwenmo kredee, and extended critical thinking abilities of learners. Teachers should give regular
feedback to learners and document achievement results for future reference. The assessment strategies
employed begin with level 1 Sane kaimo questions and short oral answers to offer insights into
foundational knowledge of the concepts. Level 2 questions prompt students to apply concepts learn
in their own work while Level 3 questions progress to short essays or oral presentations, evaluating
students’ ability to articulate and analyse sentences based on concepts learnt. Teachers should use
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a variety of formative and summative assessment strategies to gather information about learner’s
performance. This ensures a balanced assessment approach and foster continuous improvement and
holistic learner development.
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Nikasemo le Otii(s): Oke gbeiwiemoi ke najiay gbei ahe mlai afee wiemomuji
Yitso: Gbeiwiemd (najiangbei) ke sanemuu feemo

Gbeiwiemd

Gbeiwiemo ji wiemd ko ni yeo gbomo, no ko, susumo ko loo he ko najian.. Esani wole ake sanemuji
titri fee hieo gbeiwiemo kome ke hooo kwraa le . seegbe tsoolo (le) foo gbeiwiemoi asee nyiemo shi
jeee be fee be

Najiaggbei
Najiangbei ji wiemokuli ni nyeo damoo shi haa gbeiwiemo sanekuku. Neke wiemokulibii nee baa le:
mi, le, e, bo, wo, nye, ame, .

Mlai:

1. Srotoi ye mlai ni kulaa sanemuu feemo ke gbeiwiemoi mli. Etsakeo ye Ghana wiemo fee wiemo
mli. Titri le, ye gbeiwiemoi agbefan le eyaa le neke:

a. Feelo ye sanemuu mli: nkn., Kofi tee sukuu . Ye ene mli le Kofi ji feelo le

b. Nonaloi niyoo sanemuu mli (nonalo dietse loo helo): Miha Okwei pen (Nonalo dietse). Mike
pen ha Okwei (nonalo helo).

c. Yifale (ye Ghana wiemoi le ekomei amli le): E.g. Roba tsensi le ye Adu noo.

d. Yitso ni tere gbeiwiemo wiemokuku ji gbei ni yoo sane le mli le. Akutu tso kakadany le. Ye
ene mli le yitso ni tere wiemokuku le ji tso

2. Mlani kulaa najiangbei ni akefeo wiemomuu tsakeo ye Ghana wiemoi le amli. Titri le, najiangbei
damoo shi ake: Najiangbei ni yeo gbeiwiemo najian, no hews atseo le najiap gbei le

a. Feelo ye wiemomuu le mli. Nokwemono. Etee sukuu.

b. Nonaloi niyoo sanemuu mli (nonalo dietse loo helo) (direct or indirect): Akwei ha le pen
(nonalo dietse loo helo). Ama ni ha le pen le. (nonalo helo).

c. Ye Ga wiemo le mli le, najiangbei ni damo feelo gbehe le ake enii ni efeo (feemowiemo) le
fataa ehe ni anmaa le ake wiemokuli kome.

Nitsum) |

1. Tsoomo no ni ji gbeiwiemoi koni oha nokwemo nii nyongma.

2. Tsoomo no ni ji najiangbei koni oha nokwemos nii enumo.

3. Halamo nokwemo nii ni aha le mli ete ye kui enyo le fee mli koni okefee wiemomuu ntai.

Pedagogical Exemplars

Initiating Talk for Learning
1. Whole class

a. Teacher leads learners to discuss the rules governing the use of nouns and pronouns in
sentences.
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Collaborative learning
1. Modelling the use of the rules

a. Teacher gives examples of sentences using nouns and pronouns considering the rules of
writing sentences using nouns and pronouns.

2. Group work (Pair work)
Learners (in pairs)

a. Form sentences considering the rules of writing using nouns and pronouns.
b. Study the structure of the sentences carefully.

NB: The teacher should offer support to AP learners while the gifted and talented (HP learners) in
the class can assist P learners.

3. Whole class
a. Present their observations on the structure of the sentences.

NB: Encourage learners to accept and respect each other’s views.

Nitsumoi Oti

Dele 1 nd Nitsumod: Yinshwiemd
1. nTsoomo gbeiwiemoi ke najiangbeii ashishi.

2. Ha gbeiwiemoi nyonma ke najiangbei enumo.
3. Ko emli ete ye fee eko shishi koni okefee wiemomuu nta.

Dele 2: Jwenmod kredee

1. Mei enyonyoonyo akane sane koni amesusu he. Amekwe mlai ni yoo he le ketao tomoi ni yoo mli
le koni amekenme jaran ni asusu he.

NB: The teacher should provide a short passage with errors in the usage of the nouns and pronouns
in most of the sentences. The passage should be appropriate to the level of the learners and a suitable
topic to maintain student interest
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Nikasemo le Otii: Oke kadiloi/ sutsooloi ahe mlai afee wiemomuyji

Yitso: Oke sutsdoloi/kadiloi afee wiemomuu (Wiemomuji feemd ke kadiloi /sutsaoloi)

Sutsdylii/Kadiloi

Sutsooloi/kadiloi ji wiemoi loo nifeemoi ni tsoo mo ko loo no ko su loo jies kadimo ko kpo etsoo. Ehaa
anaa no ko potee ni yoo mo ko he. Akesusuo mo ko loo no ko ni anaa ejebo, enifeemo, esu ke eban ni
ehie ni no haa efeo sroto kejeo mei krokomei ahe

Nokwem) nibii

i. Kojo sumoo tsui fefeji.

ii. Nuu le kwo ni etaloo hu.

iii. Ajoa he ye oya fe enyemi nuu le.
Mlai

Kadiloi/sutsooloi:
1. Ekadio gbeiwiemo ko ni yoo wiemomuu mli: Nokwemono: Okpono din le joo foi fe okponoi le fee.

2. Kadiloi/ sutsooloi nyieo gbeiwiemoi ni awieo amehe le see. Nokwemono, Wuo agbo le damo wuo
tsu le mli.

Nitsumd |

Ha kadiloi/sutsooloi nyonpma.

Oke kadiloi/sutsooloi enumo afee sanemuji koni oke enumo ni eshwe le hu afee sanemuu ntai

Kanemo sanekuku ko koni onmala sutsooloi ke kadiloi ni yoo mli.

S

Oke sutsooloi/kadiloi ni ona le afee sane hantsir).

Pedagogical Exemplars

Ku nitsum»

1. Klasi muu le
a. Tsoolo ke gbekebii asusu mlai ni kulaa kadiloi/sutsooloi kenitsumo hesanemuu feemo he.

2. Pair work
a. Teacher gives some adjectives of varying length and complexity/familiarity.
b. Learners form sentences using the adjectives.
c. Study and discuss the structure of the sentences carefully.
d. Present their observations.

NB: Encourage learners to respect each other’s views. Teachers should offer more support to AP
learners while HP learners can support P learners and be directed to use more complex/less familiar
adjectives.
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Nitsumd Oti

Dele 1 nd Nitsumd: Yinshwiemd
1. Ha kadiloi/ sutsooloi nyonma.

2. Oke kadiloi/sutsooloi nee mli enumo afee: wiemomuji ni baa nee:

1. Wiemomuu
ii. wiemomuu nta
iii. Wiemo hantsip
Tsoomo mlai ni kulaa sutsooloi kefeo wiemomuji ye Ga wiemo le mli.

Dele 2 Jwenmo kredee
1. Kanemo sane koni nyesusu he. Kwemo mlai le koni onmala tomoi fee ni yoo sane le mli..

(Tsoolo le aha sanekuku ko ni tomoi ye kadiloi/sutsooloi ahe nitsumo le mli, sane le mliwale ahi
kaseloi anele no.
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Nikasemo le Otii: Feemowiemo ke mlighalaloi ke wiemomuu feemo

Yitso: Oke feemowiemd ke mligbalaloi afee wiemomuu

Feemowiemd

Feemowiemo ji wiemokuli ko ni tsoo nifeemo ko ni etee no, miiya no, loo baaya no ye wiemomuu ko
mli. Ni no ji feemowiemo wiemokuku le yitso. Feemowiemoi komei ne: nu, tee, ba kn kn

Nokwemonoi ye wiemomuji amli
1. Kojo ye omo ke floo.
2. Ama nyieo keyaa sukuu.
3. Kwami baala daa.

Miai

Mlai ni kulaa feemowiemoi ke sanemuu feemo le ekomei ne:
1. Etsoo no ni feelo le fea: Nokwemono: Okpono fioo e joo foi fe ekrokomei le fee.

2. Etsuo nii ake hewiemo wiemokuku le yitso. Nokwemono: Nuu le joo foi fe mei ni eshwe le.
3. Kejinajiangbei ye gbeiwiemo najian le, apmaa eke feemowiemo le atsaa ake wiemokuli.

Mligbalald

Mligbalalo tsoo bo ni nifeemo ko tee no ha. Etsoo sharamo ni ka mligbalalo le ke feemowiemo le ten
Etsoo be, he ni nifeemo le tee no ye ke bo ni afee le aha, kenii.

Examples:

1. Nuu le ba nye

2. Ela kegoomo

3. Nifeemo le ba naagbee mra tso.
Mlai

Mlai le ekomei ne:
1. Edamoo shi ake mligbalalo wiemokuku le yitso. Nokwemono.Nuu le wie waa dieptse.

2. Etsuo nii ake mligbalalo ehaa esasoi krokomei.Nokwemono: Nu le tswa oya.

3. Mligbalaloi ni ke wiemoweku ko tsaaa le anmaa le ake wiemokuli . Tsoolo aha nokwemo nii
pii efata he.

Nitsum) |

1. Gbalamo feemowiemo ke mligbalalo mli otsoo koni oha fee eko nokwemonoi nyonma.

2. Oke nokwemonii ni oha le afee wiemomuyji oha:
i. wiemomuu
iil. wiemomuu nta

iiil. wiemo hantsin
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3. Tsoomo feemowiemoi srotoi ahe nii ni okase le

4. Ha nokwemonii enumo ye eko fee eko ni okase he

Pedagogical Exemplars

Group work/collaborative learning
1. Whole class
a. Teacher leads learners to revise the concept verb and adverb

b. Teacher leads learners to discuss the rules governing the use of verbs and adverbs in
sentences.

2. Pair work
a. Teacher gives ten verbs and ten adverbs of varying length and complexity/familiarity.
b. Learners form simple, compound or complex sentences using verbs and adverbs.

c. Study the structure of the sentences carefully to make sure they are in line with the
rules studied.

3. Whole class

a. Pairs present observations on the structure of the sentences they have formed focusing on
how the verbs and adverbs have been used.

NB: Encourage learners to accept and respect each other’s views. Teachers should offer more support
to AP learners while HP learners can support P learners and be directed to use more complex/less
familiar verbs and adverbs.

Nitsumoi Oti

Dele 1 nd Nitsumd: Yinshwiemd
1. Gbalamo feemowiemo ke mligbalalo mli.

2. Ha feemowiemoi enumo ke mligbalaloi hu enumo.

3. Oke feemowiemoi ke mligbalaloi ni oha le afee wiemomuji. Owiemomuji le ahi yitsei nee shishi.
1. Wiemomuu ii.wiemomuu nta iii. Wiemomuu Hantsin

Dele 2 nd Nitsumd: Jwegmo kredee
1. Kanemo sane ko koni nyesusu he. Daamo mlai ni nyekase le no kehala tomoi ni yoo mli le fee.

NB: The teacher should provide a short passage with errors in the usage of the verbs and adverbs
in most of the sentences. The passage should be appropriate to the level of the group and suitable to
maintain learner interest.

Section Review

This section covers indicators that are taught in weeks ten, eleven and twelve. Here, learners are
to demonstrate knowledge and understanding of the use of nouns, pronouns, adjectives, verbs
and adjectives in sentences. In doing so, teachers are encouraged to use varied pedagogical
approaches to help learners construct sentences using the rules of writing that pertain to
the word classes discussed. The rules of writing differ from one Ghanaian language to the
other. Teachers are advised to teach the rules as they pertain to the language of study. Varied
assessment strategies are used to test learners’ knowledge and understanding of the contents.
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SECTION 5: TEXT COMPOSITION

Strand: Language and Usage

Sub-Strand: Text Composition

Learning Outcome: Use the rules of writing essays to compose essays in the respective Ghanaian
languages

Content Standard: Demonstrate knowledge and understanding of writing narrative, descriptive
and expository essays

INTRODUCTION AND SECTION SUMMARY

This section discusses some essay types. The essay types discussed under this section are narrative
essays, descriptive essays and expository essays. Learners will be introduced to the features of each
essay type and be made to write three to four paragraph essays on given topics under the essay types.

This section is essential for learners not only in the context of Ghanaian language studies but also
establishes links with related subjects such as English language. The section equips learners with
the requisite skills of writing good and cohesive essays on given topics in the Ghanaian language of
study. The examples of topics given are not exhaustive. Teachers are advised to use other topics to
broaden the horizon of the learner’s thinking ability. The teacher is encouraged to challenge gifted
and talented learners as well as supporting learners with Special Education Needs.

The weeks covered by the section are:
Week 13 Narrative Essay

Week 14: Descriptive Essay
Week 15: Expository Essay

SUMMARY OF PEDAGOGICAL EXEMPLARS

The pedagogical exemplars employed include a variety of creative approaches to teaching Ghanaian
language concepts. For example, in collaborative learning, learners collaborate in groups to find
solutions to problems and concepts. This helps in developing self-confidence in learners. Teachers are
encouraged to assign more complex tasks to gifted and talented learners and to direct them to perform
leadership roles as peer-teachers. Teachers are guided to consider learners with SEN carefully.

ASSESSMENT SUMMARY

The assessment strategy for this section ensures a balanced evaluation of Sane kaimo/reproduction,
Jwenmo kredee, and extended critical thinking abilities of learners. Teachers are encouraged to
document achievement results for future reference. The assessment strategies employed begin with
level 1 Sane kaimo questions and short oral answers to offer insights into foundational knowledge of
the concepts. Level 3 strategic thinking skills questions progress to short essays or oral presentations,
evaluating students’ ability to write a cohesive essay on a given topic based on the features of the essay
type, justifying their choices. Teachers should use a variety of formative and summative assessment
strategies to gather information about learner’s performance. This ensures a balanced assessment
approach and fosters continuous improvement and holistic learner development.
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Nikasemo le Otii: Dmaa sanegbaa ko.
Yitso: Gbaa sanepymaa

Nyekwea nilee “Sanemuu oti ke sanemuu oti waldi ni nyekai nyche.

Sanemuu oti ji sane ni jied yintoo oti ni yoo mlijaa le mli le kpo. Sanemuu oti waloi ji wiemoi ni yeo
buaa ni sanemuu oti le jeos kpo.

Hesale ni akebuaa nilee naa awod mlijaramoi amli

Enemei fata he: Susumo otii ni begke le anaabuamo, nifeemoi anaatoo ye amebei amli, nibii ni maa no
ko no mi ke tenmoi, nibii ni aketoo eko he ke nifeemoi ni ke no ko ba, kenii.

Sanepmaa

Eji ninmaa ko loo nifeemoi loo gbei ano ni atsoo atsoo jwenmo ye yitsei komei ahe. Sanenmaa fee
sanenmaa hie yitso potee ko.

Gbaa sanenmaa
Gbaa

Gbaa sane le wojian sane ni, ni edamoo yitso ko no . hesale ni akewieo, koni mo ko atsoo nibii amli
ni etsomo hu. Esa ni ole gbaa sane jebo ni onye oketsu nii. Abaanye adamo afoata loo anokwale saji
agbejianotoo no. Gbaa sane gbekpamo ji ake ake gbejianotoo kpakpa ni ato aha adesatamo atsu nii,
tamo sane le yitso, hekehelemo, Ga seesee, kn. Ye gbe nee no le kanelo le jwenmo baanyie sane le see

Ake klenklery mo najiangbei”mi” ni f0o nmaa koni gmalo le loo kanelo le ana ehe loo toiboloi ana le
ake le diegtse ehe sane ni. Ehaa anaa nomimaa ahaa sanebimoi ni jeo kpo le, asoo wiemoi le, ni apmaa
ye eho be mli. Esa ake atoo nifeemo bei le anaa taake eba le pepeepe, ni sane le amo toiboloi ajwenmo
be ni eyaa hie le.Wielo le wiemoi le asha jwegymon mfoniri ye toiboloi ajwenmo mli, ni enye eke
fonwiemoi atsu nii kegbala toiboloi ajwenmo keba sane le no

Gbaa saneymaa nokwemonoi:

*  Dmaa sane ye oklenklen gbi ye sukuu he.

* maa sane ye niyenii ni osumoo waa he.

* Dmaa sane ye oblonya gbehamo ni ho nony le he.

* Dmaa sane ye no ko ni ba ono ni oke kase nii he.

* Dmaa sane ye omodenboo ko nl ohie med he ke gbe no ni otso kefee he.
Gbaa sanenmaa jebd

Hiegbelemo

Gbaa sanenmaa hiegbelemo: Sane ni gbalaa jwenmo: oke sanebimo, abe, wiemo ko ni gbalaa jwegmo
loo no ko ni he miihia toiboloi aje shishi. Shigbelemo sane ko ni jieo yitso le kpo.

Sanetso mlijaramo
Oke sanemuu oti le agme jaran, Sanemuu oti waloi, ke naamuu loo naamuu hewalewoo wiemos.

Ha toiboloi nibii ni tee no fee le amligbalamoi loo nibii ni otsomo mli ni maa sane le no mi. Dmaa no
ko ye be atsu le he.

Asaa hehelemoi fee. Kwemo gbaa sane jeboi le koni otsu fee he nii. Saamo okwe oti hewo ni otsoo
neke yitso nee Saamo okwe otii le ekonn ake otsu fee he nii lo.
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Ha naamuu wiem»s ni baadoo sanemuu le fee no.

Nitsumd |

1. Nysesusua no ni ji sanenmaa

2. Nyesusua no ni ji gbaa saneymaa koni nyetsoo jeboi ni ehie.

3. Ko yitso ko koni otsoo gbei ano ni obaatso onma sane kpakpa ke nilee ni ona le.

Tsaoloi atsaold

Problem based learning
1. Whole class

a. Teacher leads the class to revise definitions of topic and supporting sentences of a paragraph
through questioning.

2. Pair work
a. Learners, in pairs, write a topic sentence and two supporting sentences of a paragraph on a
given topic.
b. Let the pairs present their works for discussion.

3. Group work

a. In mixed-ability or mixed-gender group, learners discuss the skills of expressing and
organising ideas in paragraphs (e.g., key sentence structures, sequencing, etc.) and compare
with other pairs.

4. Whole class
a. Discuss features of a narrative text.

b. Through questioning, let all learners contribute to the explanation of narrative essay and
its features.

NB: Teachers should not expect learners to be at the same level of achievement. AP learners will be
able to discuss what an essay and narrative essay are. P learners will be able to discuss an essay,
narrative essay and give at least two features of a narrative essay. HP learners will be able to discuss
an essay, narrative essay and give all the features of a narrative essay. Learners at this level can also
give examples to support the features they have discussed.

Collaborative learning
1. Mixed-ability group

a. Teacher directs learners in mixed-ability groups to write a three-paragraph narrative essay
on a given topic. (Topics selected should include leadership, taking responsibility of actions,
community development, etc.).

NB: The teacher should encourage all learners to take active part in the group work. The teacher
should circulate the class to offer support to groups that need more assistance and challenge the
higher achievers in the groups to support their peers.

2. Whole class presentation
a. Groups present their works to the class for discussion.
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Nitsumoi Oti

Dele 1 nd Nitsumd: Yinshwiemd
1. Meni ji gbaa sanepmaa?

2. Dmalamo gbaa sanenmaa mli otii le.

Dele 2 nd Nitsumd: Daalee Tswaa
1. Nyesusua otii ni yoo gbaa sanepmaa mli.

2. Nyekwea gbaa sane ni yoo shishi le koni nyenmala otii ni ehie le fee:

Atsase bo ni oda ye Ghana

Dale ye Ghana ye 1990 bei le amli, eji haomo waa nakai bei le amli keha mi. Eji be mli ni Africa Anai
marn nee miibo ehe modern keje shika haomoi ni eyoo mli ni asusu ake asraafoi amagkuramo keba, ni
egu shika he naatsoo nitsumoi fee le. Neke asraafoi anoyeli nee, keyashi he ko le, ejwa man ni be ko
ni eho le damo enaji ano ni enyie Africa heyeli hie kwraa le ; Nifitemo nee ha nijianwujee ba ni mei
be hienokamo donn fe hefimo.

Amralofoi ni yoo no beiar, National Democratic Congress le bo ehe moden wo mlai ni naa wa ake
eeekpo man le kebadamo enaji ano lo.

Mikaio ake shika mla gbejianotoo le eko ni amekeba ji Valued Added Tax too le, ni esa mo fee mo he
pepeepe ye Ghana.

Gbejianotoo nee ha nibii ajara tee nwei fe nine ni esa niyenii ni misumoo le hu he. Ene ha mikai no ko
ni ba nakai be le mli. Ene ha mikai no ko ni mitso mli nakai bei le amli. Glasin tsensii ni mankuraloi
ni ke NDC shio mpler) ke NGO bii ke CSO bii tswia le. Fee see le ana ake mla le tsu nii ke. Mikaio
ake mei gboi ye nakai glasip tsensii le tswaa mli. Naakpee sane ji ake, amralofoi ni ba ye Jerry John
Rawlings ke NDC ku le see le nyeee afo neke Valued Added Tai mla nee mli. Mla nee ke wo ehi shi
ye Ghana kebashi nmene.

NB: Teachers should provide a narrative text in the language of study.

Dele 3 no Nitsumd: Jwengmo kree
1. Dmaa Gbaa sane, mlijaramoi ete ye no hewo ni sa ake ana jwenmo ye wiemo kome he. .
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Nikasem» le Otii: Dmaa susumo ke tsoomo wolo

Yitso: Susumd ke tsoomd
Twsiamo sanemuu ke sanemuu oti walo no.

Twsiamo gbei srotoi ano ni atsoo kepymaa sane ye mlijaramoi amli.

Gbaa sanepmaa

Sanenmaa heno ko ni tsoo bo ni afeo no ko ahaa; no ko, gbomo, he, hesale, henumo loo sane ko he kn.,
ni apmaa ke hesale ko bo ni afee ni ejie no fee no he ni awieo le ymiinmi. Gbaa sanenmaa hio sui ni
jiea henumo ko kpo ye nibii potee he ni awieo le he.

Gbaa saneymaa jebd

Hiegbelems: Ene gbalaa mo jweymo kebaa sane potee he ni awieo le. Anyed ajeo shishi ke sanebimo
ni he ehiaaa hetoo.

Sanetso: Ene gbalaa sane he potee ni awieo le. Kuku fee kuku hie sanemuu oti ko ni ewieo he ni no tseo
kanelo le toi see keha nibii ni amekpaa gbe le. Ehaa anaa no fee no ni sa ake ana ke nokwemo nibii ni
sa ake ana.

Naamuu: Ewieo loo emaa sanetso ni yoo sane kuku ni ji ekome le no mi ye nibii potee hewo ni
agbaa sane le.

*(Kaawie yitso kroko he ye kuku nee mli. Keji oye oti krokomei ni sa le, oke nakai oti le awo kuku

kroko mli.)
Yitsei ni koo gbaa saneymaa he:
a. Gbaa sini loo niyenii ni osumod waa he otsoo,
b. Man heyeli gbijuro
c. Gbaa susumoi ni koo magheyeli he.
d. Tsoomo bo ni osusuo ake Ghana shihile aji aha bo.
Gbaa saneymaa jebd
* Ekanemo afee fann
* Ke foywiemo atsu nii
* Ke wiemo wuji ni tsed mo toi see atsu nii.
Daagbe ni atsdd nd keymaa gbaa sane
1. Taomo yitso ni aha bo le dani oke naa loo hesale aje shishi.
2. Dmaa susumoi le kukuji. Dmaa bo ni obaato naa oha.

3. Dmaa ogbaa sane le. Obaanye otso naagbei ni onma le kenma ogbaa sane le, ene baaha onipmaa
le afee mleo.

Saamo okane ni okwe tomoi ni yoo ogbaa sane le mli ni osaa fee.
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Nitsum) |

1. Gbaa sane le otsoo.

2. Susumo jeboi ni koo gbaa sanenmaa he ni oha nokwemono kepia ohetoo le.

3. Ko yitso ni osumoo ni odamo gbaa sanenmaa jeboi le no kenma.

Pedagogical Exemplars

Problem based learning
1. Whole class

a. Teacher leads learners to revise the concept of narrative essay focusing on the features
through questioning.

b. Teacher leads learners to give examples to support the features they have described.
c. Teacher leads the class to discuss what a descriptive essay is focusing on the features.

2. Group work

a. The groups discuss descriptive essays among themselves and its features giving examples
to support their description.

b. The groups write a three-paragraph essay on a given topic.
c. Each group makes a presentation for discussion.

NB: The teacher should expect different levels of achievement from learners. AP learners might be
able to explain descriptive essays and give at least one feature. P learners will be able to discuss
descriptive essays give at least two features and give examples of them and HP learners will do all
the above and independently begin to write a cohesive descriptive essay.

Teachers should encourage all learners to take active part in the group discussion and move round
the groups to offer assistance where necessary. If a group does well while other groups are still
working, the teacher is advised to give such a group a higher task.

Nitsumd Oti

Dele 1 nd Nitsumd: Sane kaimd
1. Meni ji gbaa sanenmaa?

2. Meni ji sane oti ke sane oti waloi?

Dele 2 nd nitsumd: Daalee Tswaa

1. Susumo gbaasane jeboi le ahe ni oha nokwemo nibii. Dmaa gbaa sane ni hie mlijaramoi ete ye
yitso ko he. (nk., kusumii heseenamoi, hemokeyeli, kn.), STEM, GESI, sane ni koo falefa he,
mar) nee ke mansee ahaumo, kn.).

2. Noni koo falefale he, mar nee ke mansee no, kn.).
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Nikasemo le Otii: Nokofeemo saneymaa

Yitso: Nokofeemd sanepmaa

Nokofeemd Sanepymaa

Enemei ji sanenmaa ni tso0 bo ni afeo no ko loo agbalaa no ko mli atsoo.1oo asusuo no ko atsoo. Ehaa
wonaa le fanny ni wonuo gbejianotoo le shishi fany .

Gbei and ni ats3d anpmaa Nokofeemd sane
Ako keje he ko loo adoo no keje sanebimo ko mli

Nokofeemo:Saneymaa le hicgbelemo

Nokofeemo sanenmaa. Ajeo shishi ke hiegbelemo. Ene moo kanelo le jwenmo, Keke le oke oti le efo
jaran, koni otsoo no potee ni otaoo ofee.

Mlijaramoi ni y2o yitso le mli.

Bie ji he ni onyeo otsuo yitso le he nii fee kemoo shi ye Efoo kaa ake mlijaramoi ete pe aketsuo nii shi
keji oti le mli kwo le enyeo efaa fe ete. Bie ji he ni onaa gbe keymaa no fee no ni otaoo ongma le ye;
gbejianotoi le fee,jwenmoi ni ohie loo otii amli ni ogbalaa.

A Naamuu

The conclusion of an expository essay serves to summarise the topic under discussion. Essentially,
your conclusion is there to round off the essay in an engaging way and give a final judgement.

Nokofeemo sanepmaa mli le ake nodoomo feo naamuu. Oke kaseloi baagba he sane kebi ameyintoo
ke emligbalamo keke le oke ojwenmo efo jaran kemu naa.

1. Tsoomo wiemo ‘sanenmaa’ le shishi
2. Meni ji nokofeemo sanepmaa?
3. Gbalamo nokofeemo sanenpmaa otii ke jeboi amli koni oha nokwemonii.
4. Mee hesalei ahe hiaa kenma nokofeemo sanepmaa?
5. Dmaa nokofeemo sane ye yitso ni aha he.
Pedagogical Exemplars

Problem- based learning
1. Whole class
a. Teacher leads quick revision of topic and supporting sentences of a paragraph.
b. Discuss the skills of expressing and organising ideas in paragraphs (brainstorming and
organising).
c. Discuss features of an expository essay.
d. Make a presentation on the features of an expository essay to the class.
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NB: The teacher should expect different levels of achievement from learners. AP learners will explain
what an expository essay is while P learners explain what an expository essay is and give at least
two features of an expository essay. HP learners will do all the aforementioned and give examples to
support their explanation.

Group work/collaborative learning
1. In a mixed-ability group

a. Write at least a three-paragraph expository essay on given topics (e.g., cultural values
(faithfulness, confidence, truthfulness), STEM, GESI, energy efficiency) taking into
consideration the features of expository essays and rules of writing.

Nitsumd Oti

Dele 1 nd nitsumd: Daalee Tswaa

1. Write a three to five paragraph expository essay on the topic ‘how farming affects my life’,
‘how music affects my life’ or ‘the importance of cocoa in Ghana’

Dele 2 Assessment: Nii Asee komo Jwegmd

1. Critique your own or a peer’s essay, evaluating to what extent all the features of an expository
essay are included and how effective they are.

Section Review

This section discusses text compositions. The text types discussed include narrative text,
descriptive text and expository text. Learners were introduced to the features of each text type
and were taught the skills of writing the text types basing their writing on the features of the
text type. It is expected that by the end of the section, the learner should be in a good position
to write a cohesive essay in the styles learned on a given topic.

Additional Reading
1. Owu-Ewie C. (2015). Language teaching skills: A guide for language teachers. Shine Prints
Company Ltd.

Blanton, L.L. (2021). Composition Practice. Heinle ELT.
3. Deloy, N. C. (2021). Undergraduate writing in composition studies. Utah State University.
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