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INTRODUCTION

The National Council for Curriculum and Assessment (NaCCA) has developed a new Senior High
School (SHS), Senior High Technical School (SHTS) and Science, Technology, Engineering and
Mathematics (STEM) Curriculum. It aims to ensure that all learners achieve their potential by
equipping them with 21st Century skills, competencies, character qualities and shared Ghanaian
values. This will prepare learners to live a responsible adult life, further their education and enter the
world of work.

This is the first time that Ghana has developed an SHS Curriculum which focuses on national values,
attempting to educate a generation of Ghanaian youth who are proud of our country and can contribute
effectively to its development.

This Teacher Manual for Ghanaian Languages covers all aspects of the content, pedagogy, teaching
and learning resources and assessment required to effectively teach Year One of the new curriculum.
It contains this information for the first 15 weeks of Year One, with the remaining 9 weeks contained
within Book Two. Teachers are therefore to use this Teacher Manual to develop their weekly Learning
Plans as required by Ghana Education Service.

Some of the key features of the new curriculum are set out below.

Learner-Centred Curriculum

The SHS, SHTS, and STEM curriculum places the learner at the center of teaching and learning by
building on their existing life experiences, knowledge and understanding. Learners are actively
involved in the knowledge-creation process, with the teacher acting as a facilitator. This involves
using interactive and practical teaching and learning methods, as well as the learner’s environment
to make learning exciting and relatable. As an example, the new curriculum focuses on Ghanaian
culture, Ghanaian history, and Ghanaian geography so that learners first understand their home and
surroundings before extending their knowledge globally.

Promoting Ghanaian Values

Shared Ghanaian values have been integrated into the curriculum to ensure that all young people
understand what it means to be a responsible Ghanaian citizen. These values include truth, integrity,
diversity, equity, self-directed learning, self-confidence, adaptability and resourcefulness, leadership
and responsible citizenship.

Integrating 21st Century Skills and Competencies
The SHS, SHTS, and STEM curriculum integrates 21st Century skills and competencies. These are:

* Foundational Knowledge: Literacy, Numeracy, Scientific Literacy, Information Communication
and Digital Literacy, Financial Literacy and Entrepreneurship, Cultural Identity, Civic Literacy
and Global Citizenship

e Competencies: Critical Thinking and Problem Solving, Innovation and Creativity, Collaboration
and Communication

e Character Qualities: Discipline and Integrity, Self-Directed Learning, Self-Confidence,
Adaptability and Resourcefulness, Leadership and Responsible Citizenship

Balanced Approach to Assessment - not just Final External Examinations

The SHS, SHTS, and STEM curriculum promotes a balanced approach to assessment. It encourages
varied and differentiated assessments such as project work, practical demonstration, performance
assessment, skills-based assessment, class exercises, portfolios as well as end-of-term examinations
and final external assessment examinations. Two levels of assessment are used. These are:
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INTRODUCTION

* Internal Assessment (30%) — Comprises formative (portfolios, performance and project work)
and summative (end-of-term examinations) which will be recorded in a school-based transcript.

» External Assessment (70%) — Comprehensive summative assessment will be conducted by the
West African Examinations Council (WAEC) through the WASSCE. The questions posed by
WAEC will test critical thinking, communication and problem solving as well as knowledge,
understanding and factual recall.

The split of external and internal assessment will remain at 70/30 as is currently the case. However,
there will be far greater transparency and quality assurance of the 30% of marks which are schoolbased.
This will be achieved through the introduction of a school-based transcript, setting out all marks which
learners achieve from SHS 1 to SHS 3. This transcript will be presented to universities alongside the
WASSCE certificate for tertiary admissions.

An Inclusive and Responsive Curriculum
The SHS, SHTS, and STEM curriculum ensures no learner is left behind, and this is achieved through
the following:

e Addressing the needs of all learners, including those requiring additional support or with special
needs. The SHS, SHTS, and STEM curriculum includes learners with disabilities by adapting
teaching and learning materials into accessible formats through technology and other measures
to meet the needs of learners with disabilities.

e Incorporating strategies and measures, such as differentiation and adaptative pedagogies
ensuring equitable access to resources and opportunities for all learners.

* Challenging traditional gender, cultural, or social stereotypes and encouraging all learners to
achieve their true potential.

*  Making provision for the needs of gifted and talented learners in schools.

Social and Emotional Learning

Social and emotional learning skills have also been integrated into the curriculum to help learners to
develop and acquire skills, attitudes, and knowledge essential for understanding and managing their
emotions, building healthy relationships and making responsible decisions.

Philosophy and vision for each subject

Each subject now has its own philosophy and vision, which sets out why the subject is being taught
and how it will contribute to national development. The Philosophy and Vision for Ghanaian
Languages is:

Philosophy: Every learner can communicate effectively in a Ghanaian Language, have a good sense
of their cultural values and identity, and appreciate the aesthetics of the language using field and
creative surrogate experiences to expose them to job prospects, further studies and adult life

Vision: Learners can communicate effectively and confidently in the Ghanaian Language, appreciate
their cultural values, and critically analyse discourse for the world of work or further studies.
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SCOPE AND SEQUENCE

Ghanaian Language Summary

S/N | STRAND SUB-STRAND YEAR 1 YEAR 2 YEAR 3
CS|LO|LI |CS|LO| LI |[CS|LO| LI
1 Oral Conversation/
Conversation | Communication in 1 1 2 1 1 2 1 1 3
context
Phonology 1 2 4 2 2 1 1
Reading 1 1 1 1 1 1 2
2 Language Lexis and structure 1 1 4 1 1 1 1
And Usage Rules of writing a
. 1 1 3 1 1 2 1 1 2
Ghanaian Language
Text Composition 1 1 3 2 2 4 1 1 1
Interpret'atlon and 1 1 1 1 1 1 1 1 5
Translation
3 Cultural Cultural practices 2 2 3 2 2 5 2 2 4
ira;tlces Traditional
n
overnance
Traditional 8 1 1 2 1 1 3 B B B
Governance
4 Literature Oral literature 1 1 2 1 1 2 1 1 2
Of Th? Written literature
Ghanaian 1 1 2 1 1 2 1 1 2
Language
Total 12 | 13 | 29 | 14 | 14 | 31 | 11 | 11 | 23
Overall Totals (SHS 1 -3)
Content Standards 37
Learning Outcomes 38
Learning Indicators 83
| 31
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SECTION 1: SOUNDS OF THE LANGUAGE

Strand: Oral Conversation

Sub-Strand: Phonology

Learning Outcomes:

1. Describe vowels and consonants in the Ghanaian language using the right parameters.

2. Use the knowledge of the sound system of the language to form meaningful words.

Content Standard: Demonstrate knowledge and understanding of the sound system of the
Ghanaian language

INTRODUCTION AND SECTION SUMMARY

This section discusses the bases of language (sounds). Learners will be introduced to the vowels and
consonants of the language. They will also learn the parameters used in describing the vowels and
consonants. Again, learners will be introduced to the distribution of vowels and consonants in the
language, aiding them to form meaningful words and facilitate effective speaking and reading in the
language. This section is essential for learners not only in the context of Ghanaian language studies
but also to establish links with related subjects such as English and other languages. This section
equips learners with foundational knowledge and functional understanding of sounds and their
role in language learning. The teacher is encouraged to employ interactive pedagogical strategies,
resources, differentiation and assessment strategies to support learning. Additionally, examples in
this section are limited to a few Ghanaian languages; therefore, teachers are advised to use language
appropriate examples.

The weeks covered by the section are:
Week 1: Vowel and consonant description

Week 2: Vowel and consonant distribution

SUMMARY OF PEDAGOGICAL EXEMPLARS

The pedagogical exemplars include many approaches to teaching Ghanaian language concepts.
Collaborative learning involves engaging learners to work together on learning tasks in a group small
enough to ensure that everyone participates in the lesson. It includes specific approaches such as
mixed-ability/gender groupings, pair work and modelling. Collaborative learning encourages learners
in mixed-ability and mixed-gender groups to share ideas on the various Ghanaian language concepts.
Collaborative learning ensures learners remain engaged with content while thinking critically and
sharing ideas with peers. Gifted and talented learners can perform leadership roles as peer-mentors
to guide fellow learners to have a deeper understanding of Ghanaian language concepts. Teachers are
advised to cater for all learners including those with sound production difficulties and solve problems
skilfully.

ASSESSMENT SUMMARY

The assessment strategy for this section ensures a balanced evaluation of recall/reproduction of
knowledge, basic application of skills/concepts, strategic thinking, and extended critical thinking
abilities of learners. Regular oral feedback and written responses are encouraged to facilitate
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SECTION 1: SOUNDS OF THE LANGUAGE

improvement in learning and holistic learner development. Beginning with Level 1 recall questions,
short oral answers, written words, and sound production are elicited to provide understanding of
foundational knowledge of the sound system in the language. Level 2 assessment ensures learners
progress to the description of sounds using the appropriate parameters. Level 3 strategic reasoning
questions also ensure learners identify vowels in words and show their distribution. Level 2 tasks are
given to learners to apply the knowledge of sound distribution to form words. This will help them
acquire a deeper understanding of the sound system. Teachers should employ a variety of formative
and summative assessment strategies to gather information about individual learner’s performance,
including scores, feedback, and progress over time. Through this, a balanced assessment approach,
continuous improvement and holistic learner development are ensured.
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SECTION 1: SOUNDS OF THE LANGUAGE

Zamesegd Puti’ira:

1. Nyape dike Iogeseto n de ma’a (Mw nogbama ana, zelena zona, la zeleya la boba asi’a)
pa’ale Gurene kodaasi itego..

2. Nyape dike Iogeseto n de ma’a (Mw koa miino, kuusi itego zi’an, la kuusi n iti se’em
se’em) pa’ale Gurene konya’asi itego.

Nyu’s bii kankani zi’an 1: Kodaa la Konya’aga Pa’alegd

Kbhdaa

Togum kuusi itegd puan ti kunkoduno la ni yu’e ti kuusi la yesera, base ti kunkoyiisi/kunkomi’isi la
ni miina gee ti gu’a ka bona, gee me dena kuusi naand bobese’ere n de vo’osum suure.

Kodaa pa’alegd:

Kndaasi pa’alegd puan, Iogerd tuseto ti tu tara pa’ala. Logetuna wa de la nogbama la apa, zelena n
zoni se’em, la zelena la boba asi’a ti tu tara ita kodaasi la. Gurene togum la puan, ATR (ZBB) (zelena
la n boi beense'ere) pa’ase kodaasi la pa’alegp puan me.

Nbogbane ana:

Dwana wa pa’ale la kodaasi yi’a puan, Nogbama la ni kilesera me bii nogbama la yiregeri me. Dwana
n ni pa’ale ana la n ani se’em nogbama ‘kilesego’ la nogbama ‘yiregere’

Zelena zoya beene:

Kalam pa’ali la zelena la n boi beense’ere nuure la puan dola kodaasi yi’a puan. Dwana wa ta’am dena
zona saazuon, tinasuka, bii bona tilum.

Zelena la inya:
Kalam pa’ali la zelena la zisesi bii bobesi’a ti tu yi’ira kodaasi. Bobe-ana wa n ni pa'ala kodaa de la
nenan, tinasuka bii pooren kodaa.

Magese wuu:
/o/ - pooren saazuon-ndogbama-kilesego kodaa

/1/ -nenan-saazuon-nogbama yiregere kodaa
/¢/- nenan-tilum-nogbama yiregere knodaa
/a/-pooren-tilum-nogbama-kilesego kodaa

Konya’asi
Delatogum koa ti vo’osum gu’a bona ka yi’a puan gee ti ka wan ta’am lagum la kndaa lebege vo’osum.

Sosi’a ti tu dola pa’ala konya’asi:
miino, zi’an ti koa la ita, la kna la n iti se’em se’em.

miino: Miino puan, tu tari la miino konya’asi la kamiini konya’asi. Miino konya’asi la sisesi de la:
/g/, /d/, /m/, /b/ gee ti a kamiini konya’asi la me sisesi dena /f/, /s/, /k/, /t/, / v/, etc.

Kuusi itego zi’an:
Kuusi la itego zi ’isi sisesi de la nogbama ayi, nyina la nogbane, nyina, nyimbena, zelempulaka, zelepa

pooren etc.
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SECTION 1: SOUNDS OF THE LANGUAGE

Kuusi la n iti se’em:

Kalam de la kuusi yi’a puan si ni yi’ira se’em se’em bii kuusi itegd n ni ita se’em. Konya’asi itegd
puan doli la si iti ziseka mopi wuu agubase, siisego/aperege siisa kuusi, nuuren la aperege siisa kuusi,
nyoan konya’asi, sapebesum gu’a n ka zo’e etc.

-
Zamesegd Tuunq

Beni n de kndaa?

Beni n de konya’ana?

So-ana bee ti tu tara pa’ala kodaasi yi’a?
So-ana bee ti tu tara pa’ala konya’asi yi’a?
Gulese Gurene kndaasi la z3’a.

Gulese Gurene konya’asi la wuu (konya’asi pia).

S B

Pa’ale konya’asi la la kodaasi la za’a ti fu glese la n iti se’em.

The production of the vowel and consonant sounds should be assessed orally while the description
is assessed in both oral and written.

Pedagogical Exemplars

Collaborative learning
1. Modelling (Vowels):
a. Teacher models production of vowel.
b. Learners repeat the vowels produced by the teacher.

c. Teacher discusses the parameters used in describing the vowels (e.g., tongue height, lip
posture and part of the tongue).

2. Modelling (Consonants):
a. Teacher models the production of consonant sounds.
b. Learners repeat the production of consonant sounds.

c. Teacher discusses the parameters used in describing consonants (voicing, place of
articulation and manner of articulation).

3. Whole Class:
a. Teacher provides vowels (e.g., /e/, /¢/, /i/, /a/, /2/, /0/, lu/ etc.).
b. Learners produce at least three of the vowels.

c. Learners form at least three words using the vowels and make presentation for class
discussion.

Building on what others say
1. Pair work:
a. Teacher produces the vowel sounds in the language of study.

b. Inmixed-ability pairs, learners produce the vowel sounds in words given by the teacher and
use the vowels to form words (e.g., /a/, /e/, /e/, /2/ etc.).

c. Produce consonant sounds in words provided by the teacher.
d. Describe consonants using the parameters.
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SECTION 1: SOUNDS OF THE LANGUAGE

e. Inmixed-ability/mixed-gender (where applicable) pairs, learners produce the vowel sounds
in words given by the teacher and use the vowels to form words.

f. Describe the vowels in the words using the parameters for describing vowels.

Produce consonant sounds in words given by the teacher and form other word(s) with the
consonants.

h. Use the parameters for describing consonants to describe the consonants.

Collaborative learning
1. Group work:

a. In mixed-ability groups, learners identify the vowels and consonants in words given by
the teacher and work together to describe the vowels and consonants, write the vowels and
consonants in the language and make a presentation to the whole class, identify vowels and
consonants in given words.

b. Learners describe at least three vowels and five consonants they identify in the given words.

2. Pair work:

a. Learners in mixed-ability pairs form words with the vowels and consonants and present it
to the whole class.

b. Learners describe at least five of the vowels and twelve of the consonants to the class.

Teachers should expect learners to be at different achievement levels. AP learners will produce
vowels and consonants and describe at least three vowels and consonants. P learners will also be able
to produce vowels and consonants correctly and describe at least five vowels and ten consonants.
HP learners will be able to produce the vowels and describe all of them and also produce consonant
sounds and describe more than ten of them.

The teacher should encourage the higher achievers in the groups to assist the other members and
task them to do more. The teacher is also encouraged to take care of learners with sound production
problems and skillfully resolve them by making them repeat the vowels or pronouncing words with
such sounds repeatedly. Such learners can also be made to play the sound game. In the sound game,
the teacher produces a sound and learners are to look for the symbols that correspond to the sound
produced by the teacher. The first to get the symbol correct is applauded. Also, encourage respect and
tolerance of abilities among learners. Address GESI-stereotypes related to the sounding out of vowels
and consonants.

Aseesementi kankani

Beene 1 Aseesementi: Amaalum tiise ige/tiisegd
1. Gulese Gurene kodaasi sita.

2. Gulese kodaasi la n boi yelebea wa puan la (Pa’ala la gulese yelebea n tari Gurene kodaasi ti
koma la nye gee gulese) E.g.

a. Gurene: fole, yire, zaare, kule, nme etc.
Gulese konya’asi la za’a waabi n boi Gurene togum la puan bine.
Garese pa’ale sosi’a ti tu dola pa’ala Gurene kodaasi

5. Garese pa’ale sosi’a ti tu dola pa’ala Gurene konya’asi.

Beene 2 Aseesementi:: Pansi Kumesego
1. Pa’ale kodaasi n yi’iri se’em Gurene togum la puan.
2. Pa’ale kndasina wa )
a. /a/:
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SECTION 1: SOUNDS OF THE LANGUAGE

b. /e/
c. /ol
d. A/
e. /o

3. Tigese konya’asina wa /b/, /d/, /g/, /t/ doose ba iti se’em bona tilum wa
a. Miigo:
b. Itego zi’isi:
c. Kuusin iti se’em se’em:

4. Dike konya’asi sita gulese yelebea:

Dike kuusi pa’alegp Iogerd soa la pa’ale konya’asi sinuu itegp.
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SECTION 1: SOUNDS OF THE LANGUAGE

Zamesegd Puti’ira:

1. Garese pa’ale Gurene kodaasi n tore doose se’em yelebea gulesego puan (e.g., yelebire
posega, yelebire tinasuka, la yelebire ba’asegn).

2. Garese pa’ale Gurene konya’asi n tore doose se’em yelebea gulesego puan (e.g.,
velebire posega, yelebire tinasuka, la yelebire ba’asego).

Nyu’> bii kankapi zi’an 1: Kodaasi ToregaKodaasi Torega

Kndaasi torega de la kodaa la n boi zi’an boba yelebire puan. Kodaasi sisesi ni bona la yelebire la
posega, tinasuka la yelebire la ki’ilena/ba’asegn. Kodaa san bona yelebire posega, tu yi’iri bala la
yelebire posega kodaa. A san bona yelebire tinasuka, ka de la yelebire tinasuka kodaa gee ka san
bona yelebire la ba’asego, ka de la yeklebire ba’asego kodaa.

Magese wuu: base ti tu bise ya kodaa “a’ n boi zi’an boba yelebea n boi tilum wa puan:

1. atogum
2. mam
3. poka

Fu san bise magesego 1 la n boi saazuon la, kodaa wa /a/ boi yelebire posega me. Bala la tu wan yeti ti
kodaa /a/ wa boi la yelebire la posega. Magesego 2 puan la, /a/ wa’am wa bona la yelebire la tinasuka
bala la tu ta’am yeti ti /a/ boi la yelebire tinasuka. Magesego 3 la puan la, /a/ boi la yelebire la ki’ilena
bii ba’asego, bala la tu ta’am yeti ti /a/ la boi yelebire la ba’asegp.

p
Zamesegd Tuuns]

1. Kbodasina bee la konya’asina bee n boi kuusi wa puan wan ta’am bona Gurene yelebire
posega:/al, le/, e/, /i/, [o/, /a/ 1a lu/, /b, /d/, /t], /g/, /h/, ly/ la /k/

2. Kbodasina bee n boi kodaasi wa n ga saazuon wa puan n wan ta’am bona yelebire tinasuka?

3. Kbnya’ansina bee n boi konya’asi wa n ga saazuon wa n wan ta’am bona Gurene yelebire
ba’asego/ki’ilena?

4. Bise yelebea wa n ga tilum wa z3’a gee Pa’ale kodaasi la konya’asi la bopa zi’an:

NB: Magesegd yelebea sum ti ba dena la Gurene yelebea.

Pa’ala la ka sum ti a yeti ti koma la za’a ko’ om boke sela woo buyima. Tu wan pa’ale la sum ti a tara
pa’alegd sna zo’e zo e pa’ala ti la sune seba bokere n ba’am bona tina la ti ba me lagum zamese boke
wuu ba taaba la n boke se’em la.

Pa’ala la sum ti a loose la kodaasi toka toka la yelebiwogero ti la ta’am pa’ase base ti koma la ni zige
gee ta’am boke tuune la. Magese wuu, pogebudaa, lonkuunp, nme’ere, mu’uno, beena, peere, 1oona etc
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SECTION 1: SOUNDS OF THE LANGUAGE

Pedagogical Exemplars Building on what others say

1. Pair and group work:

a. In mixed-ability pairs, learners list the vowels learnt (e.g., /a/, /i/ /e/, /¢/, /2/ /o/ lu/ etc.) and
practice sounding them out.

b. Teacher uses the above activity to help learners revise the parameters used to describe
vowels and describe vowels in some given words using the right parameters.

Initiating Talk for Learning:
Whole class discussion
1. Leadlearners in a whole class discussion to write a list of about ten to fifteen words and underline
all the vowels in them.
Probe further for learners to identify the position of the vowels in the words they have written.

Use this activity to guide learners to discuss the meaning of vowel distribution.

Provide explanation of essential terms such as: ‘vowel distribution’, ‘word initial’, word
medial’, ‘word final’ to consolidate learners’ understanding of the lesson.

Also, encourage respect and tolerance of diverse views among learners. Address GESI- -stereotypes,
and pay attention to learners with special education needs.

Modelling:
1. Teacher provides ten words and shows the position of all the vowels in them.

2. Learners are provided with words to identify the vowels in them and categorise them into word
initial, word medial and word final positions. Examples of words such as:

Gurene: ele, pee, pole

Collaborative learning
Pair work:
1. In pairs, learners sound out vowels and use them to form words.

2. Pairs show the position of the vowels in the words and present their work to the class for
discussion.

The teacher should take note of learners with speech disorders and those who cannot produce some
sounds and address the problem skilfully.

Aseesementi kankapi

Beene 2 Aseesementi: Pansi Kumesegd
1. Ee Gurene yelebea ayi ayi ti diyima woo tara kodaasi wa n boi tilum wa ti si bona posega,
tinasuka la ba’asego/ki’ilena.
/al:
/el:
/¢l
/ol
/i/:
/u/:

e i

Beene 2: Aseesementi:
Pa’ale kodaasi la n boi yelebea wa n boi tilum la puan gee pa’ale si boi zi’an boba yelebire la puan.
a. mam
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SECTION 1: SOUNDS OF THE LANGUAGE

b. ns>
C. pee
d. kum
e. pme
f. gbi

Pa’ala la nyaa gulese Gurene yelebea

Beene 3 Ascesementi: Ati’ise Zo’e

1. Gulese Gurene yelebea ayopoi n tari kodaasi ti si bona yelebire posega, tinasuka la yelebire
ba’asegp bii ki’ilena gee garese fu lebesego.

Nyu’> bii kankani zi’an 2: Konya’asi Torega
Konya’asi tdrega
Konya’asi tdrega de la konya’asi la ze’elego zi’an yelebire puan. Konya’asi sisesi ni bona la yelebire
posega, ti sisesi bona yelebire la tinasuka gee ti sisesi me ni bona yelebire la ki’ilena. Konya’ana san
bona yelebire la posega, tu yi’iri bala la yelebire posega konya’ana, yelebire la tinasuka me de la
yelebire tinasuka konya’ana gee ti ki’ilena la me dena yelebire ki’ilega konya’ana.
Magese wuu yelebesi’a n boi tilum wa:

1. mopi

2. tum
Yia daana la puan, ‘m’ n de konya’ana la boi yelebire la posega. Buyi daana la puan, ‘m’ tee bona la

yelebire la ki’ilepa. Bala la, tu wan yeti, ‘m’ n de konya’ana la ta’am bona yelebire posega gee kelum
bona ki’ilena.

p
Zamesegd Tuun.q

1. Pa’ala loose konya’asi la yelebea n woge ti a bokere kan dena naana bo’ora zamesereba
la. Magese wuu: anmeteregesia, pemesego, fow. puga, nyagere, bogeloona, mom, bum,
gbigene, lem

2. S3se pa’ale konya’asi la tirega yelebea la ti ba bo la puan.

3. Gulese yelebea asi’a yesera konya’asi la ti ba bo la yelebea puan gee pa’ale konya’asi tirega
la tuuma.

Pedagogical Exemplars

Collaborative learning
1. Modelling and group work:

a. Teacher models production of consonant sounds such as /b, d, f, g, h, j, k, m, n, s, ky, gy/
by way of revision. (Remind learners about diagraphs/trigraphs where applicable).

Learners produce the consonant sounds after the teacher.

c. In groups, learners form words with the consonants they produce and tell the position of the
consonants in them.

d. Teacher uses this activity to guide learners to discuss the parameters for describing
consonants distribution in words—word initial, word medial, word final.

e. Teacher provides explanation to key terms such as word initial, word medial, word final to
help consolidate learners’ understanding of the concept of consonant distribution.
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SECTION 1: SOUNDS OF THE LANGUAGE

Building on what others say
1. Pair work:

a. Learners in mixed-ability or mixed-gender (where applicable) pairs, discuss given words
to identify the consonants in them. Examples of words, togebinemo, yeleya’a, inkenere,
pemesego, kemnlega,timmaalegd The consonants in the words provided are (k, s, f, n, ny,
m, dz, n, ym, gy, d)

b. Learners in their respective groups analyse the given words and write notes on the position
of each of the consonants identified

c. Question learners to lead them to classify all the consonants under those that belong to
word initial, word medial and words final. Encourage tolerance of diverse abilities during
presentations and discussions.

All learners should be encouraged to participate in the lesson actively. Respect and tolerance of
diversity should be encouraged irrespective of learner’s linguistic background. Address gender and
linguistic stereotypes to promote collaboration.

Teachers should not expect all learners to be at the same level of achievement at the end of the lesson.
The teacher is therefore encouraged to use varied pedagogies to allow all learners to progress. For
example, HP learners can support AP learners or HP/P learners can complete independent work
while the teacher supports AP learners.

Aseesementi kankapi

Beene 2 Aseesementi: Aseesementi: Pansi Kumesego
1. Gulese Gurene yelebea anaasi ti konya’asi wa n boi tilum wa posera yelebea la:

/b/:

/d/:

/1]

/gl

/h:

/k:

/:

/m/:

/n/

SR e a0 oW

—

Beene 2 Ascesementi:

1. Pa’ale konya’asi n de sesi yelebea wa n ga tilum wa puan gee pa’ale konya’asi la n boi zi’an
boba yelebire la puan posega, tinasuka bii ba’asego/ki’ilena.

a. solene
b. nso

c. loko

d. babibisi
solemitina
vonsumpd
dia

kom

LA o

suma’asum

Pa’ala la sum me ti a tara Gurene yelebeca zamesa koma la
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SECTION 1: SOUNDS OF THE LANGUAGE

Beene 3 Ascesementi: Ati’ise Zo’e

6. Gulese Gurene yelebea pia n tari konya’asi ti konya’asi bona yelebea la posega, tinasuka la
ba’asego/ki’ilena.

Section 1 Review

This section covers indicators that are taught in weeks two and three. Here, learners are to
demonstrate knowledge and understanding of the sound system of the Ghanaian language.
In doing so, teachers should use varied pedagogical approaches to help learners describe the
vowels of the Ghanaian language using lip posture, tongue height and part of the tongue. The
consonants of the Ghanaian language are also described using parameters such as voicing, place
of articulation and manner of articulation. Again, learners are guided to explain the distribution
of vowels and consonants of the Ghanaian language, and practice distributing vowels and
consonants at word initial, word medial and word final position. Altogether, varied assessments
strategies are used to test learners’ knowledge and understanding of the contents.

Additional Reading
1. Agoe, S. (1965). Agoo. Bureau of Ghana Languages.
2. Amartey, A.A. (1966). Omanye aba. Bureau of Ghana Languages.

3. Owu-Ewie, C. (2020). Mfantse kasa ngyegyee na kasa mbra ho adzesua buukuu ma nsowdo
skuul esuafo. Accra: Shine Prints Company Limited.
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SECTION 2: SHARING IDEAS AND ORAL
INTERPRETATION

Strands:
1. Oral Conversation

2. Language and Usage

Sub-Strands:

1. Conversation/Communication in Context
2. Reading

3. Interpretation and Translation

Learning Outcomes:

1. Collaborate and communicate effectively with others.
P2 Exhibit ability to orally communicate effectively to a target group.

3. Discuss skimming using preview, overview and review.

Content Standards:
1. Demonstrate the ability to understand discourse and identify key ideas.

2. Demonstrate knowledge and understanding of skimming and scanning for information
from a text.

3. Demonstrate knowledge and understanding of the rules and steps in the interpretation

INTRODUCTION AND SECTION SUMMARY

This section discusses how key ideas are identified in texts and in discourse. Learners will learn the
concept of key ideas and discourse. They will learn the skills of identifying key ideas in text and in
discourse. In addition to this, learners will be introduced to a variety of texts on different topics and
issues that ranges from GESI to national and international topical issues. This section is essential for
learners not only in the context of Ghanaian language studies but also establishes links with related
subjects such as English and other languages. The section equips learners with the requisite skills of
understanding key ideas and discourse and how to identify the key ideas in both texts and discourse.
The learners will also be equipped with the skills of sharing ideas and opinions on a given topic.
Learners will be introduced to the concepts of skimming and scanning as reading techniques where
they will use the skills gained to look for key ideas and information from texts. Also, learners will be
introduced to the concept of oral interpretation. They will learn what interpretation is and the skills
of effective interpretation. The teacher is therefore encouraged to employ interactive pedagogical
strategies, resources, differentiation, and assessment strategies to support and challenge learners of
all abilities.

The weeks covered by the section are:
Week 3: Identification of key ideas and discussing opinions and ideas

Week 4: Skimming
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SECTION 2: SHARING IDEAS AND ORAL INTERPRETATION

Week 5: Scanning

Week 6: Interpretation

SUMMARY OF PEDAGOGICAL EXEMPLARS

The pedagogical exemplars employed include a variety of approaches to teaching Ghanaian language
concepts. Talk for Learning involves engaging learners to work in groups or pairs to share their views
on a concept. It includes approaches such as whole class activities and pair work. In problem-based
learning, learners collaborate in groups to find solutions to problems and concepts. This helps in
developing self-confidence in learners. Gifted and talented learners can perform leadership roles as
peer-teachers to guide classmates to have a deeper understanding of Ghanaian language concepts.
Teachers are guided to take care of learners with SEN.

ASSESSMENT SUMMARY

The assessment strategy for this section ensures a balanced evaluation of recall/reproduction, skills
building, strategic reasoning, and extended critical thinking abilities of learners. Teachers are
encouraged to give regular feedback to learners and document results for future reference. This will
facilitate the development of learners. Beginning with Level 1, recall questions, short oral answers,
short written essays and discussions will offer insights into foundational knowledge. Level 2 skills
progress to short essays or oral presentations, evaluating students’ ability to articulate concepts.
Teachers should employ a variety of formative and summative assessment strategies to gather
information about a learners’ performance. This ensures a balanced assessment approach and fosters
continuous improvement and holistic learner development.
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SECTION 2: SHARING IDEAS AND ORAL INTERPRETATION

Zamesegd la Puti’ira:

1.

Nyw’

Nyane pa’ale sosega puan putedaasi Mw., buuri malema yela (girema bu’a, taaba
na’asego, taaba sunere la yelesuma itego), zamesego, koma zila, korenkorum, tu Ghana
leebekdra, sdalema tii’a/alakpikiri GESI etc.

Sose pa’ale puti’ira doose sosega la n loose doose se’em Mw., buuri malema yela
(girema bu’a, taaba na’asego, taaba sunere la yelesuma itego), zamesego, koma ziia,
korenkorum, tu Ghana leebekara, salema tii’a/alakpikivi GESI, STEM etc.

Dike agabe tole kaalego mi’ilum la yelezure/puti’ire eere kaalego mi’ilum la fu kdale
bokere sosega ywana mopi gee lebese sokere duma.

Sose yelezure/puti’ire eere kdalego (scanning) soa la (mw., lobe nini ee yelebire, lobe
nubire ee yelebire, ee yelebea bii yelebinaaresi sosega puan, etc).

Sose nuure leregere yele yele wuu nimmu 'ure kelesego/selesego, puti’ire bu’a la puti’ire
bokere, etc.

D bii kankalji zi’an:Ta’am Pa’ale putedaasi Sosega Puan

Putedaa

Putedaa la ni dena la sela n de nimmu’ure puti’ire paa ti sosega la za’a tagele. La ni dena la gulesa la
n boti ti a bo putese’ere yesera sdsega la zuo la ni base ti a ko’>m nie la peelum bii a dike suge ti fu
kaale gee nye puti’ire la. Puti’ire wa n de sela n dikeri sosega la naara taaba suna suna.

Fu san bota ti fu ta’am pa’ale putedaasi sosega puan, ine yele-ana wa n ga tilum wa:

Tera

Bane sosega la n togeri sela yele: Sosega la togeri la nereba yele, tigere yele, bii kua yele?
Soke bane yele la ine sanseka: Lasebaare la pa’ale sanseka ti yele la ine me?
Bane zi’an ti yele la ine: Sosega la puan ba yi zi’an/tina la yu’ure?

Soke bane sela zuo gee ti yele la ine:Fum bane sela zuo gee ti yele la ine bii ba garese pa’ale ti
fu boke sela n ine 1a?

Soke bane yele la ine la pwani nwani:Sosega wa nyane yele la n ine doose se’em bii a yem dena
la puti’ire?

ti: Yelesum puan, ba ta’am ni delege, sobe bii buc putedaasi la. Fu ta’am le nye a

yelesunzura la puan.

-

Zamesegd Tuunq

1.
2.
3.

Yi puti’ira atd n boi sosega ti fu kaale puan.
Pa’ale sela n de putedaa gee pa’ale putedaasi sitd n boi sosega ti fu kaale puan.

Garese pa’ale putedaa n de sela gee bise sosega ti fu kadale puan pa’ale putedaasin de sesi.

Pedagogical Exemplars

Talk for Learning Think-pair-share:

0

Teacher models the prediction of story line following the principles discussed.
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SECTION 2: SHARING IDEAS AND ORAL INTERPRETATION

2. Learners in mixed-ability pairs predict a story line based on titles, pictures, key words or
audiovisual materials.

3. Each pair shares their predictions and presents a final work to the class, justifying their responses.

Group work:

1. Insmall mixed-ability groups, identify a number of key ideas e.g., respect, kindness, tolerance
and prioritise them using the diamond nine approach and discuss them. The teacher should
ensure HP learners support AP learners.

Individual work:

1. Individual learners create short stories based on the pictures and key words and present for class
discussion. Encourage learners to tolerate and respect each other’s view.

Asgesementi kankani

Beene 1 Aseesementi:
1. Sose pa’ale putedaa n de sela.

2. Dike fumina puti’ire pa’ale putedaasi n de sela

Beene 2 Ascesementi:

1. Kaale yelesum pika wa n ga tilum wa gee garese bu suna supa pa’ale putedaasi la: Ghana de
la West Afriica tina n boi zi’an n zde la timmiino la n boi tingdnd wa zuo la. Amaa bala, la ka
pa’ale yeti ti timmiiino la daanyo kan maam pae Ghana tina wa. Timmiino-kate tabele pugum
sige Ghana tina wa puan me saya n tole la gee ti tu kelum nyeta bigesego fii fii sana woo.
Timmiiino-kdte wa n wa pose sige Ghana tina wa puan wa dena la 1615. Timmiino wa yuum
sa’am la Sao Jorge at Elmina [ogero gee ti 1636 me Timmiino-kdte ayima yuum le sige la Axim.
. Yuune 1862 puan, timmiino-kdte paa wa sige tu Accra n de tu Ghana wa zad’a tinkate la puan
ti nereba Iogero yuum wa sa’am ta ta’ la Christiansburg Castle, la kuga yea asi’a.

Beene 3 Aseesementi

1. Dike fu putedaasi la gulese nae fu yia tuune la ti tu bo saazuon la. Yeleminere la wan ta’am ine
sela. Garese pa’ale sela zuo gee ti fu loe ena la.

Nyu’o bii kankapi zi’an 2:Sosera Putedaasi la Puti’ira Sosega puan

Sosega

Nuure togum bii gulesegd togum sosega ti nereba sosera, yele yele wuu yelezure nimmu’ure
sosega puan.

Puti’ire

A de la ti’isego bii mi’ilum bu’a pa’ala sela n ta’ase bii sela n ine

Puti’ire bu’a

Puti’ire bu’a de sela ti nera pa’ala ena n ti’iseri se’em yesera sosega puan gakere gee putedina ta’am

kan dena yeleminere bii nera la n mi yele la pae se’em. A me ta’am kelum dena ka’ano ti fu dike
bo’ora nera yesera la ena bokere n de se’em la sosega ti a wum.

Puti’ira la puti’ira bu’a sosega puan, zamesera la nari ti:
» Pose kelese/selese suna suna
e Ti’ise gee bane toge

*  Mina yeleminere la n de sela gee bane toge
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SECTION 2: SHARING IDEAS AND ORAL INTERPRETATION

* Yele fum n ti’iseri se’em la suna suna, nwana tint>o gee digese yela pa’ale te’ele fu sosega

* Nipose fu snsega yeti ‘Mam’

NB: Puti’ira bu’a la puti’ira sosega puan, see ti ya bo’>ra taaba girema. .

-
Zamesegd Tuunq

1. Pa’ale sosega, puti’ire la puti’ire bu’a.
2. Dike fumina puti’ire garese pa’ale puti’ira la puti’ira bu’a n de sela sosega puan
3. Garese pa’ale sosi’a ti tu dola sosera puti’ira la puti’ira bu’a.

4. Kelese/selese sosega, gaese ka supa suna gee yese puti’ira la puti’ira bu’a la ti ba bo la.

Pedagogical Exemplars
Starter:

Teacher reads a text or plays an audio-visual material and task learners to identify the key ideas.

The teacher should select themes for discussion from the examples below and any other
relevant topics:

a. Cultural values (respect, kindness, tolerance and others),
b. Education,

c. Child trafficking,

d. Environment,

e. Industrialisation in Ghana,

f. Mining, etc.
Teacher leads learners to discuss the concepts opinions, discourse and ideas.

Talk for Learning
Think-pair-share:
1. Provide learners with the title of a story, key words in the story and picture of the story.

2. Learners think-pair-share predictions of the story line based on the title, pictures and key words.

Group work:
1. In small mixed-ability groups, learners listen to a discourse and discuss the key ideas identified
in the discourse, (e.g., respect, kindness, tolerance) and prioritise them using the diamond
nine approach.

Teachers should encourage the HP learners to assist the AP learners in the groups.

Encourage each learner to participate actively. Learners should be made to respect each other’s
ideas and opinions. The teacher should try to skilfully attend to learners who are extremists when
it comes to gender roles. Learners should be made to relate what they have discussed to everyday
life situations such as discussions on radio and television, news items, discussion of issues with their
friends, etc
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SECTION 2: SHARING IDEAS AND ORAL INTERPRETATION

Individual work:

1. Individual learners create short stories based on the pictures and key words and present for class
discussion. Encourage learners to tolerate and respect each other’s views.

Aseesementi kankapi
Beene 1 Aseesementi: Amaalum tiise ipe/tiisegd
1. Garese pa’ale puti’ira, sosega la puti’ira bu’a.
2. Kelese/selese solene gee sose putedaasi, la puti’ira bu’a yesera sosega la puan
3. Dike foote la fu bise gee bo solene ywana gi’i doose foote la ti fu bise.
Beene 2 Aseesemeti: Pansi kumesegd
1. Wuu fum n zamese sela la, pa’ale fu puti’ire la fu puti’ire bu’a dola zuo la puan:
“La de la pugeto tuune ti ba dugera dia bo’>ra ba yinereba saya woo”
Pa’ala la me ta’am bise sosega zuo wuu Russia-Ukraine zabere la, Gaza duma zabere la.

Beene 3 Aseesementi: Ti’isegd Soa

1. Dike fu puti’ira la magese la fu taaba la puti’ira dola sosega la zuo n de sela la, gee nyane ku’e
sosega nwana gi’i.

Zamesegd Puti’ira: Dike agabe tole kaalego mi’ilum la yelezure/puti’ire eere kaalego mi’ilum la fu
kdale gee maale duniya yela.

Nyu’o bii kankani zi’an : Agabe tole kdalego (Skimming)

Agabe Tole Kdaleg> (Skimming):
Agabe tole kdalego (Skimming) de la kaalegp ti fu ni kadala kalam kalam ti fu bane sosega la za’a n
soseri sela yele. Tu ni tara kdale-kuna taaba kaala ti tu yem boke la sela mopi ti sosega la togera di yele.

Agabe tole kdalego (Skimming) de la kaale ti tu kaala kalam kalam ti tu bane sosega puan putedaasi.

Abise fii (Preview): Abise fii de la sosega ti fu nye yo’» ti fu bise ywana fii wa gee ti sosega la za’a ta
wa’am pooren. Tu ni ita abise fii ti tu bane la puti’ire la fii yesera sosega puan la sosega la ana.

Za'a Bisega (Overview):Kalam tu ni bise sosega la zd’a ta’am loe tu boti soseseka.Zda’a amaalumbise
bii sosega zuo aymae gi’i.

Amaalumbise (review):Amaalumbise de la kaalego ti fu kaale ti fu tiise fumina yesera sosega la ti fu
tabele kaale gee ti la yue. A de la sela ti fu maalum bise e ti fu maalum demese bii fu dike sela pa’ase
tee a ana.

-
Zamesegd Tuun.q

1. Dike puti’ire garese pa’ale yelebidaasi la.

2.. Dike agabe tole kaalegp la kaale yia tigera ata la gee pa’ale yelebidaasi sitd n boi sosega la
puan.

3. Dike yelebidaasi la gulese yelesun-ta’ama atd n ze’ele sosega puti’ire la puan.

4. . Dmae yia tigera ata la puti’ira la gwana gi’i.
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Pedagogical Exemplars

Problem-Based learning Whole class:
1. To ensure communication, all learners define skimming in their own words and compare it to
the teacher’s definition.

2. Learners collaborate to explain the skimming techniques (e.g., eye movement, preview,
overview and review).

Teacher models skimming to smaller mixed-ability/gender groups

Learners model skimming.

Group work:

1. In mixed-ability groups, learners skim different passages for key words and bring out the
general information in the passage and present their works for whole class discussion.

Teachers should take note of learners with special educational needs and the gifted and talented in
class so that they offer the necessary support and challenge to such learners. Teachers should guide
HP learners to support AP learners.

NB: The passage should be selected from a theme under cultural values (good morals, selflessness,
confidence, etc.), GESI, STEM, environment, public health, sanitation, contemporary national issues,
contemporary international issues, COVID-19, energy efficiency, etc.

Asegsementi kankapgi

Beene 1 Aseesementi: Amaalum tiise ipe/tiisegd
1. Agabe tole kaalegp soa sosega

Beene 2 Aseesemeti: Pansi kumesegd Dike agabe tole kaalego soa la pa’ale yeledaa n de se’ere
sosega gi’i puan.
1. Gabe tole sosega n de wuu yelebea 400 gee dike fu agabe tole mi’ilum la pmae sosega la gi’i bii
pa’ale putedaa la n de sela sosega la puan.

2. Garese sosega la suna suna gee pa’ale yelebidaasi kankani. Dike yelebidaasi la gulese yelesun-
ta’ama n ze’ele sosega la zuo puan.

Zamesegd Puti’ira: Sose yelezure/puti’ire eere kdalego (scanning) soa(mw., lobe nini ee yelebire,
lobe nubire ee yelebire, ee yelebea bii yelebinaaresi sosega puan, etc). (

Nyu’s bii kankani zi’an: Yelezure/puti’ire eere kaalegd (Scanning)
Yelezure/puti’ire eere kaalego (scanning) garesegd

Yelezure/puti’ire eere kdalegn (scanning) de la kaalego ti fu kdala kalam kalam eera lasebaare/
yelebire/yelebinaare snosega puan gee ka bisera sosega la za’a puti’ire.

Se’em n wan sune ti fu boke yelezure/puti’ire eere kaalegd suna suna de la, see ti fu boke sosega lan
ani se’em ana gee kelum boke sela ti a pugum dine kaale la bala n wan base gee ti fu ta’am bane pa’ale
yelezure la n boi zi’an bii lasebaare la ti fu eera la kalam. Yelezure/puti’ire eere kaalego (scanning)
superi ti tu ta’am banera la sosega putedaa n de se’ere la kalam.

Yelezure/puti’ire eere kaalegd (scanning) suneri nera ti a ta’am kaala zo’ora me gee none kaalego. .

La nari me ti fu boke sela inya gee ti fu kaala la. Kalam, fu nari ti fu pugum mina fum n kaali eera sela
mopi sosega la puan; la de la gono yu’ure, intaneti, gond ti fu yem eera, yelebire diyima bii yelebinaare
ti fu eera, solene diyima nwana wa ti fu bota ti fu kaale, bii tiim ti fu bota ti fu da etc.
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Sankani n nari ti zamesa ine yelezure/puti’ire eere kaalego:
A ni nara me fu ta’am ee zamesegd Iogero; see ti fu bise gono la tari fum n eeri lasebase’ere la gee
nyarne pa’ale pegesi’a ti lasebaare la bona.

See ti fu mina gono la n tigese se’em. Ba ta’am tigese gono la doose A-Z bii yoo yoo bii dola tu tuuma,
bii gono la zuto, gono puti’ira bii ba namba.

i. Ee gee bane kaale

ii. Ee sokere duma la za’a puan bane seba ti fu wan nyane lebese nwana naana.

iii. iii. Fu san le eera lasebaare nwana mopi Mw., dabesere, yelebidaasi, putedaa etc.
Fu wan ine yelezure/puti’ire eere se’em:

Fu san dine nye sosega la za’a puti’ire gee bane bobesi’a ti fu bota ti fu kaale la.

i. Pose ita yelezure eere kaalegn la Iobera nini bisera (gee tara nubire pa’ala dola poore) doose
sosega la puan kalam tole.

ii. Fusan ta nye puti’ire la bii lasebaare la ti fu eera la, kaale yelebisi’a za’a n boi korenkoren la.

iii. Fu san ta nye lasebaare n nari ti fu ma’e inya gee bise, see ti fu nyaa kaala fii fii supa supa..

-
Zamesegd Tuunq

1. Pa’ale yeledaasi wa n boi tilum wa n de sela

2. Abise fii (Preview) Amaalumbise (review) Za’a Bisega (Overview) . Kaale sosega ti ba bo
fu gee yese lasebaare puti’ira atd n boi bini.

3. Dike agabe tole la yelezure eeri mi’ilum la pa’ale puti’ire la putegile sosega puan.

4. Garese sosega suna suna gee pa’ale yelebidaasi gee dike a gulese yelesun-yona ayima la
yelesunta’ane ayima. Dike yelezure eere kaalegno mi’ilum kaalego sosega.

Pedagogical Exemplars

Problem-based learning Whole class:
1. Learners define to each other scanning and compare their definition to the teacher’s definition.

2. In mixed=ability groups, learners discuss the various definitions given by the class to settle on
the most appropriate explanation and present their answer for whole class discussion. This helps
to build collaboration, communication, critical thinking and problem-solving skills in learners.

3. Learners choose from a wide array of word cards containing key elements of scanning and
discuss them in their groups. For example, a group might select Movement of the eye or
Identification of key words or phrases.

NB: Support SEN learners by allowing them to match definitions with key terms. Group work

1. Teacher scans through passages as a model to the class.
2. Discuss scanning strategies in groups and demonstrate how it is done to the class.

3. Teacher reinforces learning by asking learners questions to help them realise their own mistakes
and correct themselves.

4. Learners ask questions for clarification and contribute to the lesson.
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SECTION 2: SHARING IDEAS AND ORAL INTERPRETATION

All learners should be encouraged to contribute and respect each other’s view. Teacher can do this
by calling learners to talk/providing learners/groups with talking tokens.

Individual work:

1. To foster self-directed learning, individually, learners scan different passages for specific
information (e.g., key words, phrases, headings, subheadings, dates, main character, etc.) and
discuss their findings in class.

2. All learners listen to or watch audio-visual material and identify the key information.

NB: The passage should be selected from a theme under GESI, STEM, Environment, Public Health,
Sanitation, Contemporary national issues, contemporary international issues, energy efficiency, etc.

Aseesementi kankani
Beene 1 Aseesementi:Tiise (Recall)

1. Garese pa’ale yelezure eere soa ayi.

Beene 2 Aseesemeti: Pansi kumesegd
2. Fu wan ige ywani yelezure eere (scanning) ta’am sune fu ti fu pa’ale lasebaare mopi.

Beene 3 Aseesemeti : Ti’isegd Soa
3. Pa’ale yelezure eere kaalegn la sum la abe’em yela.

Zamesegd Puti’ira:Sose nuure leregere n iti se’em gee ti yem bona selesego, fum bo ori lasebaare
la fu to’ori lasebaare etc.

Nyu’ bii kankani zi’an: Nuure Leregere

Leregere
Ina de la fum gareseri sela vuure pa’ala nera ti a boke. A me kelum dena la nigeno tuune.

Lasebaare bu’a : Fu dike lasebaare bo’ora nera dola sosi’a za’a waabi ti lasebaare la wan ta’am doose
pag nera la.

Lasebaare to ore; Kalam de la fum n to’e lasebaare leregere lasebaare la gee boke sela ti lasebaare la
yeta la vuure. La ni ine nwana ti seba n keleseri/seleseri tu la ta’am boke tu yeti ba sela.

Fu san ita nuure leregere:
1. Kelese/selese suna suna
2. See ti fu ta’am togera togum buyi la za’a suna suna.
3. Da base ti fum n leregeri ye’esa togum buyima la puan la vuure la tee
4

See ti fu bona sosega la tinasuka

-
Zamesegd Tuuns]

1. Garese pa’ale leregere n de sela
2. Pa’ale yelesi’a mopi n boi leregere puan

3. Lerege sosega bii tepi n tari yelebea pag 150 la 300
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SECTION 2: SHARING IDEAS AND ORAL INTERPRETATION

Pedagogical Exemplars

Initiating Talk for Learning
Whole class:
4. Discuss what oral interpretation is (effective listening, encoding and decoding, etc.).

Group work/collaborative learning

1. Pair work:

a. In pairs of similar ability, learners role-play an oral interpretation session taking into
consideration the basic concept of interpretation. In this role play, one learner says
something in English language and the other learner gives the meaning of what the first
learners said in the language of study.

2. Whole class:
a. Play a recorded tape or read a short text for learners to interpret.

Teachers should expect that learners’ achievements would not be at the same level. Higher achievers
and learners still struggling should be attended to in a skilful manner through individual support
or more challenging independent work.

Asggsementi Kankani

Beene 1 Aseesementi: Amaalum tiise ipe/tiisegd
1. Fum boke ti nuure leregere de la beni?

2. Sose sosi’a ti fu wan doose ine nuure leregere

3. Garese pa’ale nuure leregere boba asi’a n ani se’em

Beene 2 Asgesementi: Pansi Kumesegd
Kelese/selese gee ti ba nme tepi bii ba kaale gono ti fu wum gee lerege.

Section 2 Review

This section covers indicators that are taught in weeks one, four, five and sixteen. Learners
are to demonstrate an understanding of sharing ideas and opinions and identifying them in
discourse. They are also supposed to demonstrate an understanding of skimming and scanning
and oral interpretation. To help learners demonstrate these skills, teachers are advised to use the
varied pedagogies suggested effectively. Sharing opinions and ideas will help learners take part
in the national discourse on topical local and global issues. Skimming and scanning as reading
techniques would equip learners with the requisite skills in identifying information and specific
ideas in texts quickly. The idea of oral interpretation will also help learners become good
listeners. Finally, varied assessment forms should be employed to test learners’ knowledge and
understanding of the key concepts taught.

Additional Reading

e Owu-Ewie, C. (2015). Language teaching skills: A guide for language teachers. Shine
Prints Company Ltd.
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SECTION 3: LEXIS AND STRUCTURE

Strand: Language and usage

Sub-strand: Lexis and structure

Learning Outcome: Apply the knowledge and understanding of the word classes to form
meaningful sentences

Content Standard: Demonstrate knowledge and understanding of appropriate use of nouns,
adjectives, verbs and adverbs.

INTRODUCTION AND SECTION SUMMARY

This section discusses the structure of the words of the language. Learners will be introduced to nouns,
adjectives, verbs and adverbs as the major word classes. They will also learn the types of nouns,
adjectives, verbs and adverbs. Appropriate examples will be used to aid learners’ understanding and
also help them form meaningful sentences. This will facilitate effective speaking and reading in the
language. This section is essential for learners not only in the context of Ghanaian language studies
but also establishes links with related subjects such as English and other languages. This section
equips learners with foundational knowledge and functional understanding of words and their role in
language learning. The teacher is encouraged to employ interactive pedagogical strategies, resources,
differentiation and assessment strategies to support learning. It should be noted that, examples in
this section are limited to few Ghanaian languages, therefore, teachers are advised to use language
appropriate examples.

The weeks covered by the section are:
Week 7: Categorising Nouns

Week 8: Classification of Adjectives
Week 9: Classification of Verbs and adverbs

SUMMARY OF PEDAGOGICAL EXEMPLARS

The pedagogical exemplars include many approaches to teaching Ghanaian language concepts.
Collaborative learning involves engaging learners to work together on learning tasks in small group
to ensure that everyone participates in the lesson. It includes specific approaches such as mixedability/
gender groupings, pair work and modelling. Collaborative learning encourages learners in mixed-ability
and mixed-gender groups to share ideas on the various Ghanaian language concepts. Collaborative
learning also ensures that learners remain engaged with content while thinking critically and sharing
ideas with peers. Gifted and talented learners can perform leadership roles as peer-mentors to guide
fellow learners to have a deeper understanding of Ghanaian language concepts. Teachers are advised
to cater for all learners including those with sound production difficulties and solve problems skilfully.

ASSESSMENT SUMMARY

The assessment strategy for this section ensures a balanced evaluation of basic application of skills/
concepts, strategic thinking, and extended critical thinking abilities of learners. Regular oral feedback
and written responses are encouraged to facilitate improvement in learning and holistic learner
development. Beginning with Level 2 assessment, learners are made to read passages to identify
the nouns, adjectives, verbs and adverbs to provide understanding of foundational knowledge of
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SECTION 3: LEXIS AND STRUCTURE

the various word classes in the language. Level 3 strategic reasoning assessment ensures learners
progress to form correct sentences with the various word classes. This will help them acquire a deeper
understanding of the word classes. Teachers should employ a variety of formative and summative
assessment strategies to gather information about individual learner’s performance, including
scores, feedback, and progress over time. Through this, a balanced assessment approach, continuous
improvement and holistic learner development are ensured.
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SECTION 3: LEXIS AND STRUCTURE

Zameseg) puti’ira: Tigese yu'ura yelebea doose a buuri buuri (mw.,yumine’a, yuzana, puti’ire
yu'ure, yu'ura ti fu wan nye gee ta’am gure)

Nyu’o bii kankapgi zi’an:: Yu’ura yelebea la a n Tigese se’em

Yu’ure
Yu’ure de la yelebire n de nera yu’ure, dupa zi’an bii sela.

Yu’ura Buuri buuri

Yumipe’a de la yu’ura yelebea n de nera, zi’an bii sela ti nera maale bii Yine n maale sela yu’ura.
Yu-ana wa tu ni tara la kokara posera a a gulesego puan la ka pake la a boi zi’an boba yelesum puan.
Magese wuu Yumine’a n de nereba yu’ura (mw., Atia, Aduko, Ataga, Mmaa etc). Zi’isi yu’ura (Sireko,
Zoko, Dua, Zaare, Gambibigo etc); gmaresi yu'ura (mw., Gunfuko, Kilikiina, Salurego, Tigere etc);
Tigera yu’ura (Flagstaaf House, University Education, Winneba, University of Ghana etc); Dabesa
yu’ura (mw., Ateni, Alasere, Azuma etc); Ko’om yu’ura (Ateko, Vea, Tono, Pra etc).

Yuzasi de la yu’ura n de logero n dagi nera yu’ure, dabesere yu’ure, nmarega yu’ure bii logeseto n tari
tuulum yu’ura. Tu tari yu-ana bo’ora la logero n ka ba’am pake wuu baa, pugela, budibela, tagera,
yeefo, loore etc. Tu ka tari kokara gulesa yu-ana taaba wa see ba san bona la yelesum posega ma’a.
Yu-ana wa ni nae me la yudolesi la yupa’alesi sana zo’e zo’e puan.

Puti’ire yu’ura de la yu’ure n de puti’ira, suna, yem bii sela ti fu kan nye gee gure. Magese wuu
yeleminere, dena, pupeelum, sudeka, etc.

Yu'ura ti fu wan nye gee gure de la yu’ura yelebea n togeri logero ti tu wan nye gee ta’am gure wuu
nera, bii zi’an. A de la yu’ura ti fu yem bunuu la z3’a (kalum, wupa, nye, wum nyuuno, la lemebise)
wan ta’am bona bini.

-
Zamesegd Tuunq

1. Pa’ale yu’ure yelebea n de sela gee dike yelebea anuu magese pa’ale.
2. Garese pa’ale yu’ure yelebea buuri buuri anaasi gee loose yelebea n pae pia magese pa’ale
buuri buuri woo.
3. Tigese yu’ure yelebea wa n boi tilum wa ine yuzura, yuzasi, puti’ire yu’'ure la Yu ura ti fu
wan nye gee gure.
a. pa’ala
b. teebule
c. nomere
d. Aba’ane
e. Ayine
f. pupeelum
g. nuyine
h. teebule
i. sapebesum
j.  kugere
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4. 4. Gulese pa’ale sela n soi gee ti fu tigese yu’ure yelebea wa doose fum ine se’em la.

Pedagogical Exemplars

Problem- Based learning
Group work:

1. Inmixed-ability pairs, learners are made to write at least ten names of objects inside and outside
the classroom on a manila card.

2. The pair reads the words aloud to the rest of the class.

Group work/collaborative learning
Whole class activity:
1. Teacher uses the above activities to discuss with learners the concept of nouns as they
provide examples.
2. Teacher assists learners to categorise some given examples of nouns into types.

3. Teacher assists learners to read a passage of about two hundred words and identify the nouns in it.

Group work:

In mixed-ability groups, learners categorise the nouns identified in the text under the types discussed.
(e.g., proper nouns, common nouns, abstract nouns, concrete nouns etc.).

Pair work:

1. In mixed-ability pairs, learners write two examples from each of the types of nouns and form at
least three simple or compound sentences with them.

Whole class:
1. Learners share sentences with the class for discussion.

The HP learners in the various groups, should be tasked to help the AP learners

Asggsementi Kankani

Beene 2 Asgesementi: Pansi Kumesegd
1. Garese gee dike yelebea pa’ale yu’ure yelebire n de sela

2. Kaale sosega wa n boi tilum wa gee pa’ale yu’ura yelebea n de si'a bona bini.

Faareba la ti pulesi la daa nyoge la bata n daa kelum zige ta pie yesera la bama la pulesi la n
te taaba la pugundoors ta pae se’em la. Gee ti bayi la n daa kelum gee bona pulesi nu’usin la
nereba daa yese na bane ba gee yeti ba yu'ura de la Aluta la Abaseyoo. Ba daa yeti nerebana
bayi de la seba n pa’ase faareba la n pugum kina faara nereba zi’an wa puan sana woo la.

Amaa, Faareba batd la n daa pic la daa ine zusuna de wuu nereba daa waasum yele pulesi la
faareba wa ga’a zi’an ti pulesi la daa ko ’om ta lige ba buligemaasere ti ba nan boi bini puta la
ba nageyigum Ilogero la ti ba ko’om nyoge ba zd’a. Faareba wa daa dike ba bugundoors la me
la Ibgeseto zd’a ti ba tara fdaara nereba la bo pulesi la.

Lasebaare daa pugum yirege pae zi’an woo wuu kusebego beere bugum la ti ba nyoge faareba
la ti nera woo daa ko ’om zota baali baali ye’esa ti ba ta bise faareba wa ti pulesi me daa pugum
dine lu ba me vae ine loore puan ti ba tari kine puleteesum.

La daa de la nyiima la pupeelum bo’ora seba ti ba tabele fa ba la seba ti faareba wa daa te’ele
vuusa ba ti ba maasena gee bama wan wa’am wa fa la za’a. Dabeem n daa tari nereseba la zd’a
daa nyaa boi la fai.
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a. Tigese yu’ura yelebea la doose yumine’a, yuzasi, yu'ura ti fu wan nye gee gure la

puti’ire yu'ura.
b. Dike yuzasi ti fu nye sosega la puan la banuu gulese yelesun-yosi.
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Zamesegd puti’ira: Tigese yupa’alesi ine a buuri buuri duma la puan (mw. a-ine-pa’ale, kale la
narens) gee dike ba gulese yelesum duma.

Nyu’o bii kankapi zi’an: Yupa’alesi Yelebea Tigesego

Yupa’alega
Yupa’alega de la yelebire n deneri bii gareseri yu’ure yelebire bii yusoosena yelebire. Tu tari yupa’alesi
garesera la nera bii sela suna n ani se’em a ma’a bii dike makera la sela ayima me sa.

Yupa’alesi yelebea de la ma noye la yikegesi, budibela la de la woko gee me bédlege, Adumpoka wake
me gana a ta.

A-ine-pa’ale yupa’alega de la yupa’alesi ti tu tara garesera bii pa’ala zugo. La ni san bona bala, a-ine-
pa’ale yusoosi yelebea ti tu tara pa’ala gee dagi yu’ura yelebea. La ni pa’ala la ita bii namesa la ti itego
la paara yelesum la puan la. Magese wuu, nwana, kana, bana, bama.

Kale yupa’alesi yelebea ni garesera la yu’ura yelebea yesera kale, lagefo nuure bii sela woko/kate
beene. Magese wuu baseba, bayi, fii, zo’e zo’e la baseba.

Nareno yupa’alesi la ni maam pa'ala la yu’ura yelebea. Magese wuu zoka, kate, keka, pika, la baseba.

-
Zamesegd Tuumiq

1. S3se pa’ale yupa’alesi yelebea tuuma.
2. Garese pa’ale yupa’alesi yelebea buuri yima yima la.

3. S3sepa’ale gee tigese yupa’alesi yelebea wa n ga tilum wa ine dolesi, nareno la kale gee sdse
pa’ale zamesego deo la za’a. Tigere woo garese pa’ale sela n soi ti ba tigese yupa’alesi la
doose buuri buuri la puan.

i. supa

ii. woko
iii. za’asum
iv. nimpiilum
v. girego
vi. Hale
vii. stikabere
viii.sabelega
ix. sliure
x. kana
xi. bama

xii. ata

xiii.baseba
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Pedagogical Exemplars

Group work/collaborative learning:
1. Mixed group: In mixed-ability groups, learners do the following;

a. Make a list of words that are used to describe nouns. Groups discuss the words they
have put down.

b. Probe further to let learners draw a link between the words they have listed and the types of
adjectives.

c. Use the activity to guide learners to discuss the meaning of adjectives and the types by
forming sentences with the list of words they have made.

d. Provide an explanation of essential terms such as ‘adjectives’, ‘determiners’, ‘qualifiers’,
‘quantifiers’ in order to build the foundation of the lesson.

Alagengube zamesegd
1. Bayi tuune:
a. Zamesereba kaale bokere kaalego la n boi tilum wa gee pa’ale yupa'alesi yelebea la n
boi bini la.
Gee ti nododiina bane kaase buligekana la, nereba la za’a n boi timpika la n boi Alata tina

puan la gee la fii wa la ba lagese ti ba tu’use naba la. Naba yire nereba la daa ye la logepeela.
Ba daa vuge la zuvagepeela ba zutum gee kina nabeela.

Ba daa lagese ti ba pu’use la naba la. Buuri yela yeti yuuma zo’e zo’e n tole sa, naba wa
yaaba yuum tum la tuunkirega ti a sune tina wa nereba. Wunteeyina ti bugum yuum di tiga
la va’am z3’a ti kom pebele bu puusego kusebego base tina la zuo ti yaaba la yuum ke bini.
Kom la yuum limese yire woo n boi tina la puan la gee base ti nera woo lebege tarema ti
beere puti’ire ka’ana.

La yuum de la yaaba kana n yuum dike dia zo’e zo’e ze’ele a va’ami n ka zae wa diise
nereba la. Nereba la yuum dike e lebege la bana naba ti 1a pa’ale bama puure pee ya. Yuune
woo ba kini bisera e me gee na’asa e la a tuunkate.

b. Tigese yupa’alesi yelebea la ti fu pa’ale la doose a-ine-pa’ale, kile la narer).
c. Zamesereba dike yupa’alesi yelebea la gulese yelesum yosi.

2. Zameseg) deo la z3’a:
a. Bayi bayi la dike ba tuune la s3se pa’ale zamesego deo la ti ba lagum s3se.

Asgesementi kankagi

Beene 1 Ascesementi: Amaaluntiise ine/Tiisegd

Dike fumina yelebea pa’ale yupa’alesi n de sela gee bo yupa’alesi yelebea n pag pia
Beene 2 Aseesementi: Pansi Kumesegd

Kaale sosega wa n boi tilum wa gee pa’ale yupa’alesi yelebea la za’a n boi bini la.

Faareba la ti pulesi la daa nyoge la batd n daa kelum zige ta pie yesera la bama la pulesi la n te taaba
la pugundooro ta pae se’em la. Gee ti bayi la n daa kelum gee bona pulesi nu’usin la nereba daa yese
na bane ba gee yeti ba yu'ura de la Aluta la Abaseyoo. Ba daa yeti nerebana bayi de la seba n pa’ase
faareba la n pugum kina faara nereba zi’an wa puan saya woo la

Amaa, Faareba batd la n daa pie la daa ine zusuna de wuu nereba daa waasum yele pulesi la faareba
wa gd’a zi’'an ti pulesi la daa ko’om ta lige ba buligema’asere ti nan boi bini puta la ba nageyigum
Iogers la ti ba ko’om nyoge ba zd’a. Fdaareba wa daa dike ba bugundoors la me la [>geseto zd'a ti ba
tari faara nereba bo pulesi la.
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Lasebaare daa pugum yirege pae zi’an woo wuu kusebego beere bugum la ti ba nysge faareba la ti
nera woo daa ko ’om zota baali baali ye’esa ti ba ta bise faareba wa ti pulesi me daa pugum dine lu
bam me vae ine loore puan ti ba tari kine puleteesum.

La daa de la nyiima la pupeelum bo’ora seba ti ba tabele fa ba la seba ti fdareba wa daa te’ele vuusa
ba ti ba maasena gee bama wan wa’am wa fad la za’a. Dabeem n daa tari nereseba la zd’a daa nyaa

boi la fai.

a. Tigese yupa’alesi yelebea la ti fu pa’ale sosega la puan la doose dolesi yupa’alesi, nareno
yupa’alesi la kale yupa’alesi puan.

b. Dike yupa’alesi yelebea buuri buuri la ti fu nye sosega la puan la gulese yelesum ta’ama.
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Zameseg) Put?’ira:

1. Tigese itego yelebea buuri buuri wa doose itego veki, ita ka paara veki la itego n tari
namesa veki la namesa n dagi veki.

2. Tigese itego yelebea doose a buuri buuri puan (mw, la iti se’em, zi’an, saya, itego la n
zom pag se’em).

Asgegsementi: Pansi Kumesegd

Itegd yelebire

Yelebire bii yelebinaare n gareseri pa’ala itego, la bona zi’an bii la kini se’em. Itego yelebire la ni dena
la yelesum la zuo boba. Magese wuu: wa, di, eke, gulese, pupeelum, ti’isego, noyere, ine, bona, dike
pa’ale la baseba. Itego yelebea pu la itego veki, ita ka paara veki la itego n tari namesa veki la namesa
n dagi veki.

Yelebire bii yelebinaare n gareseri pa’ala itego, la bona zi’an bii la kini se’em. Itego yelebire la ni dena
la yelesum la zuo boba. Magese wuu: wa, di, ke, gulese, pupeelum, ti’isego, noyere, ine, bona, dike
pa’ale la baseba. Itego yelebea pu la itego veki, ita ka paara veki la itego n tari namesa yelebea ayi.

Yelebire bii yelebinaare n gareseri pa’ala itego, la bona zi’an bii la kini se’em. Itego yelebire la ni dena
la yelesum la zuo boba. Magese wuu: wa, di, eke, gulese, pupeelum, ti’isego, nonere, ine, bona, dike
pa’ale la baseba. Itego yelebea pu itego veki, ita ka paara veki la itego n tari namesa veki la namesa n
dagi veki.

Itego veki itego yelebire de la itego yelebire n tari namesa ti itego la sigera a zuo mopi. Magese wuu:
di, gulese, pene, toge bo, maale, gilema, yuum, nobigere, yo, tari wa’am, la baseba.

Ttego veki yelebea n boi yelesum duma puan :
a. Aniadi dia la (Itego yelebire la di n tari namesego la paara namesa dia la).
b. A pepye ni lagefo.

c. A togeri bo’ora la nerekuunp la.

Ita ka paara veki yelebire de la itego yelebire n ka eeri namesa ti la pa’ale itego la n sigeri se’em zuo.
Magese wuu, zo’e, kine, wa’am, ana bala, voi, ya’am, kaasg, la, la baseba.

Ita ka paara veki yelebea n boi yelesum duma puan:
a. Bilia la zo’ori la supa.
b. Nyaama kini sukuu daare woo.

c. Ba kulum ni yire na.

Itego n tari namesa yelebea ayi de la itego yelebire n tari namesereba bayi yelesum puan. Nuure zo’e
z0’e, namesa la ta’am dena namesa veki bii namesa n dagi veki yelesum la puan. La me ta’am le dena
namesa veki la sela n soe ze’ele bo namesa la. Namesereba bayi itego yelebea de la tuune bu’a, tari
wa’am, to’e, sona, a di mi’a, ige, diise, de’em, soke, la de se’em, la baseba. Yelesum n tari namesa
yelebea ayi:

a. A man boni e tuune.

b. Tari gono la na bo ma.

¢. Banari ti ba wa’am na bise mam me.
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(Zamesego Tuumzq

1. S3se pa’ale itego yelebea n de sela.

2. Sose pa’ale itego yelebea buuri buuri duma la n de seba.

3. Shse gee tigese itego yelebea wa n gi tilum wa doose itego veki, itego ka paara veki la Itego
n tari namesa yelebsa ayi
a. gilema
b. la
c. ladese’em
d. yuum
e. kaale
f. wa

kine

h. de’em
i. pa
jo z@¢

4. Kaale fu tuune la pa’ale deo wa za’a gee garese pa’ale sela zuo gee ti fu tigese itego yelebea
la bige buuri buuri bala la,

Pedagogical Exemplars

Group work/collaborative learning

1.

Whole class discussion:

a. Lead learners to make a list of words that show action, state of being or occurrence and
discuss them.

b. Probe further to let learners draw a link between the words they have listed and the
types of verbs.

c. Use the activity to guide learners to discuss the meaning of verbs and the types by forming
sentences with the list of words they have made.

d. Provide an explanation of essential terms such as ‘verbs’, ‘transitive’, ‘intransitive’,
‘ditransitive’ in order to build the foundational understanding of the lesson.

Anaataaba zameseg)

Bayi Tuune:

a.

Budibeto la pugeto lagum taaba bii seba puti’ira n dagi buyina lagum taaba kaale sosego wa n
ga tilum gee pa’ale itego yelebea la boi bini la.

Kulega la yakene daa ka zde gana mita pinuu, gee ma daa wan boti ni ti n bum gane bala,
koluna, n de kosumo. Ebesi nyuuno n boi zi’an la puan.

Mam n maasum ti n sige kulega la puan la, ma dike ta’asi’o gi’ile n nyena puan, gee pu’use,
serege sige begers ko’om la puan. Ma daa bum wuu zdsa la. Komi’isi la daa ka tari pana,
ko’om la me daa ani la ani la wam. Gee 20r> n daa ki'iri mam la dabeem, gee ana wuu kini la

fii fii la.
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SECTION 3: LEXIS AND STRUCTURE

Tinasukalatikulegala ko’>m lebege apiyam, geetimanyu’> yme kulega lapuan dangooma’asere.
Ma daa ti’iseri la de la ebega, gee ma palena n yme la ti td’asi’o la ze ele ma nuuren zke.

Ma daa kine kopia la puan bala le ta pas koluna puan. Ma daa ta banera la ti ma pae kulega
la nugbane diyima la. Dabekdbelego la zuo ti mam bd doe ke ’ena la puan. Sela woo daa ba’ase
va, gee ma zabere Ioko n daa z5ke.

b. Tigese itego yelebea la ti fu nye sosega la puan la doose itego veki, itego ka paara veki la Itego
n tari namesa yelebea ayi

c. Dike itego yelebea la ti fu pa’ale la gulese yelesum duma.

d. Kaale fu lebesego la bo zamesego deo la z3’a ti ya s3se la s3sega.

Aseesementi Kankapi

Beene 1 Aseesementi: Amaluntiise ine/Tiisegd
1. Gulese itego yelebea buuri buuri la gee garese pa’ale itego yelebea n de sela

2. Garese pa’ale itego yelebea buuri buuri la n boi zuon la.
3. Gulese itego yelebea anuu anuu magese pa’ale buuri buuri duma la woo.

Beene 2 Aseesementi: Pansi kumesegd

1. Loe itego yelebea la ti fu nye sosega la puan la diyima itego yelebire buuri woo puan la fu gulese
yelesum yosi magese pa’ale.

2. Loe itego yelebea la ti fu nye sosega la puan la ayi itego yelebire buuri woo puan la fu gulese
yelesum ta’am magese pa’ale.

3. Loe sosega yelebea pae 500 gee ti zuo doose yelezuto wa: buuri malema sum yela (nyoke-mina,
birikina etc), ‘STEM’, nasaabugum la tibesum, GESI, la etc.

Kaale sosego la gee pa’ale itego yelebea pisiyi n boi bini.
Tigese itego yelebea doose itego buuri buuri duma la puan.

Beene 4 Ascesementi: A tVise pag

1. Garese pa’ale itego yelebea la ti fu nye sosega la puan la ana yela (Doose ma’a? Boosego?
Tibesum etc)

Nyu’> bii kankani zi’an: Itegd pa’alesi Tigesego

Itegd pa’alega
La de la yelebire bii yelebinaare n ba’am pa’ala itego n ige pae se’em. La me ta’am le garese pa’ale
itego pa’alega. Magese wuu: suna suna, baala, kalam, besa, bulika.

Itegd pa’alesi n boi yelesum duma
a. Ba’ara la diti suna suna.

b. Akolebila kini kalam kalam

c. Sukuu koma la ye la be?

Itegd pa’alesi yelebea buuri buuri: itegd la iti se’em, zi’an, saga/sugenuure se’em, itegd la ipe
pac se’em, se’ere n sdi/se’ere n ta’asg,

Itego la n iti se’em pa’ali la itego n ine se’em bii itego la n doose sose’ere ine. Magese wuu voole
voole/kpe’egno kpe’eno, baalam baalam, kabele kabele,
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SECTION 3: LEXIS AND STRUCTURE

Itego pa’ale n pa’ali zi’an de la itego pa’alega togeri pa’ala zi’an mopi ti itego la ine. Magese wuu,
zi’an woo, puan, Ghana, kulega la puan etc

Sana/sugenuure se’em itego pa’alega gareseri pa’ala la sanseka ti sela ine bii ine sugenuure se’em.
Ba ta’am wan bona posega bii ki’ilega boba yelesum puan. Magese wuu, zina, nananewa, leglee wa,
yuune yuung, pugum, ka tabele, sana woo, etc

Itego pa’alega n pa’ali sela n ta’ase itego pa’alega ni sunera tliura pa’ala la sela n soi ti sela ine la ige.
Magese wuu, gee ti, dagi bala gee, bala la.

Itego la n ine pae/zuna se’em itego pa’alega yelebire la togeri la yele la n ine pae se’em beene. Magese
wuu, nwani, zo’e, ba’am, ko’om ba’am, la baseba.

p
Zamesegd Tuumiq

1. Pa’ale itego pa’alesi yelebea n de sela gee bo ba buuri buuri duma la.

2. Garese pa’ale itego pa’alesi yelebea buuri buuri la gee dike yelebea anuu anuu magese pa’ale
itego pa’alega buuri woo.

3. Dike yela ayi buuri buuri la woo puan gulese yelesum yosi.

4. Tigese itego pa’alesi yelebea wa n boi tilum wa doose buuri buuri duma la ti ya zamese la
puan gee pa’ale sela n zuo gee ti fu tigese a doose buuri duma puan.

i. kalam kalam
il. supasupa

iii. baalam baalam
iv. zaam

v. ka make

vi. yuune yuune
vii. gi’a gi’a
viii.zae zae

ix. bakoi n tole

Pedagogical Exemplars

Group work/collaborative learning
1. Whole class discussion:

a. Lead learners in a whole class discussion, to watch a video or describe a picture and list
some words that are used to describe actions, state of being and occurrences.

b. Probe further to lead learners to draw a link between the adverbs and the types adverbs.

c. Use the activity to guide learners to discuss the meaning of adverbs and explain its types in
their own words.

d. Provide an explanation of essential terms such as ‘adverbs’, ‘Adverb of manner’ ‘Adverb
of place’, Adverb of time,” ‘Adverb of intensity’, ‘Adverb of purpose/reason’, etc.
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SECTION 3: LEXIS AND STRUCTURE

Collaborative learning
1. Pair work:

a. In mixed gender or ability pairs, learners form sentences with the adverbs they identified
and present their sentences to the whole class.

b. Based on the sentences presented, learners group the adverbs into types: place, manner,
frequency, reason/purpose, time etc.

c. Inmixed-gender/mixed-ability groups, learners read a text of about two hundred words and
identify the adverbs in it.

d. Learners classify the adverbs identified under place, manner, frequency, reason/
purpose, time etc.

e. Use the adverbs identified to form sentences.

f. Present the responses to the rest of the class for discussion.

Asgesementi Kankani

Beene 1 Aseesementi: Amaluntiise ine/Tiisegd
1. Garese pa’ale itego pa’alesi n de sela gee dike yelebea magese pa’ale

2. Garese pa’ale itego pa’alesi buuri buuri la gee dike yelebea magese pa’ale.

Beene 2 Ascesementi: Pansi kumesegd
a. Kaale sosega wa n boi tilum wa gee pa’ale itego pa’alesi yelebea la za’a n boi bini la.

Kua la gu’ulego yela sukuu duma puan tinkana wa puan bo nereba la inkpenere zamesego
velezuo la puan ti ka tara makere zi’an. Sukuu koma baseba kine le ta zamesera la kua la
gu’'ulego gee ti baseba me ko’om ba’ase sekandire sukuu la yese ta lebege kaareba. Ba ti’iseri
ti nereseba n wan ta’am kdale gee boke gulesego yela suna suna zo’e zo’e n lebegeri kaareba
la, ba wan tari kua soa yelepaala n pugum dine bona zo’e zo’e yese na. Dwana wan ta’ase ti
dia maalego yela zom saazuo.

Gobena la daa posega ine la kua la gu’ulego viisego tigere ti ba sune ti kua la gu’'ulego yela tole
nena. Seba n zameseri kua la gu’'ulego yela zameseri la Ghana kaareba daans yela. Yensebo ti
ba nye la ni dike doose la kua la gu’ulego tebegers neya duma la nu’usen pae kaareba la gee
ni le dike kaareba la daans zo’e zo’e la lebe ta zamesera la.

Ba me banki duma kua zi'isi la ti ba ta’am kpemese kaareba ziila ti ba ko zo’e, gee me sake ti
pene kaareba la ligeri se’em se’em ti la kan daam ba. Bala mina me nuu ti ba ka’am kaareba ti
ba tigese taaba se’em ti ba wan ta’am lagese ligeri tum ba tuuma.

b. Tigese itego pa’alesi yelebea la ti fu nye la doose sana, la ine se’em, sugenuure se’em, sela n soi,
la ine pae se’em.

c. Loe itego pa’alesi yelebea la ti fu nye sosega la puan la anuu anuu doose itego pa’alega yelebire
buuri woo puan la fu gulese yelesum ta’am magese pa’ale.

Section 3 Review

This section covers indicators that are taught in weeks seven, eight and ten. Here, learners are
to demonstrate knowledge and understanding of appropriate use of nouns, adjectives, verbs
and adverbs as the major word classes. In doing so, teachers should use varied pedagogical
approaches to help learners discuss nouns, adjectives, verbs, adverbs and their various examples
in appropriate sentences. Overall, varied assessments strategies are used to test learners’
knowledge and understanding of the contents.
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SECTION 3: LEXIS AND STRUCTURE

Additional Reading

e Prempeh, Agyeman Akwasi (2021). Asante Twi Nyansapo. Premsco Publications:
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SECTION 4: RULES OF WRITING

Strand: Language and Usage

Sub-Strand: Rules of Writing a Ghanaian Language

Zamesegd nyuurd: Dike Gurene gulesego wara mi’ilum la gulese yelesuma duma n tari viia.

Content Standard: Demonstrate correct usage of rules in writing sentences using nouns,
pronouns, adjectives, verbs and adverbs

INTRODUCTION AND SECTION SUMMARY

This section discusses the rules that govern the use of nouns, pronouns, adjectives, verbs and adverbs
in constructing sentences. Learners will be introduced to the rules in a scaffolded manner. This means
that, the rules of writing using nouns would be taught first followed by pronouns, adjectives, verbs
and adverbs respectively. This section is essential for learners not only in the context of Ghanaian
language studies but also establishes links with related subjects such as English and other languages.
The section equips learners with the requisite skills of understanding how nouns, pronouns, adjectives,
verbs and adverbs are used correctly in sentences based on the rules governing its use in the Ghanaian
language of study. The examples and rules used here are not exhaustive and might not pertain to a
particular Ghanaian language of study. Teachers are advised to use examples from the Ghanaian
language of study to explain the concepts to learners. The teacher is encouraged to support the gifted
and talented as well as learners with Special Education Needs.

The weeks covered by the section are:
Week 10: Constructing sentences using nouns and pronouns

Week 11: Constructing sentences using adjectives

Week 12: Constructing sentences using verbs and adverbs

SUMMARY OF PEDAGOGICAL EXEMPLARS

The pedagogical exemplars employed include a variety of creative approaches to teaching Ghanaian
language concepts. Initiating Talk for Learning involves engaging learners to work in groups or as a
whole class to share their views on a concept and make presentations. It includes approaches such as
whole class activities and group work. In collaborative learning, learners collaborate in groups to find
solutions to problems and concepts. This helps in developing self-confidence in learners. For gifted
and talented learners, additional tasks are assigned to them such as performing leadership roles as
peer-teachers. Teachers are advised to consider learners with SEN carefully.

ASSESSMENT SUMMARY

The assessment strategy for this section ensures a balanced evaluation of recall/reproduction,
strategic reasoning, and extended critical thinking abilities of learners. Teachers should give regular
feedback to learners and document achievement results for future reference. The assessment strategies
employed begin with level 1 recall questions and short oral answers to offer insights into foundational
knowledge of the concepts. Level 2 questions prompt students to apply concepts learn in their own
work while Level 3 questions progress to short essays or oral presentations, evaluating students’
ability to articulate and analyse sentences based on concepts learnt. Teachers should use a variety of
formative and summative assessment strategies to gather information about learner’s performance.
This ensures a balanced assessment approach and foster continuous improvement and holistic learner

development.
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SECTION 4: RULES OF WRITING

Zamesegd Puti’ira: Doose waresi’a ti tu tara gulesera yu'ura yelebea la yusoosi yelebea la gulese
yelesum duma.

Nyu’o bii kankapi zi’an: Dikera yu’ura yelebea la yusdasi yelebea gulesera yelesum
duma.

Yu’ura

Yu’ure yelebire de la yelebire n ze’ele bo nera, zugo, sela, bii zi’an. La de la ya tera ti yelesum duma
zo’e zo’e ni tara la yu’ure diyina bii zoe bala. Nuure zo’e zo’e puan, yu’ure yelebea yudolega (la) ni
ko’om bona la yu’ure la ki’ilena boba. Pa’aleba nari ti ba bise yudolesi wa suna suna Gurene pa’alego
la zamesego puan.

Yusdosena

Yusoosena yelebire de la yelebire n wan ta’am soe ze’ele yu’ure yelebinaare na’are. Yelebe-ana de la
a, e, fum, mam, ba, bama, tumam, tu, la baseba. Pa’aleba nari ti ba base ti zamesereba mina ti Gurene
ka tari yusoosi n pa’ali ti ina de la budaa bii poka.

Wara duma:

1. Waresi’a ti tu tara gulesera yu’ure yelebea la boi la yimayima buuri woo togum puan. Nuure
zo’e zo’e, yu’'ure yelebea tuni me wuu:

a. Iteba yelesum duma puan: magese wuu, Ayine kine ni la sukuu.

b. Namesereba yelesum duma puan (namesa veki bii namesa n dagi veki): Mam bo Abeene
peni (namesa veki). Mam dike peni bo Abeene (namesa n dagi veki).

c. Pa’alesi: Magese wuu, yagerd laa la boi la Atina zi’an.
d. Yu’ure yelebinaare zuo: Magese wuu, nyogum tiwoko la.

Pa’aleba nari ti ba dike waresi’a n boi Gureng puan la pa’ase si’a n ga zuon wa puan.
1. Waresi’a ti tu tara gulesera yusoosi yelebea la boi la yimayima buuri woo togum puan. Nuure
zo’e zo’e, yusdosi yelebea tuni me wuu:
a. Iteba yelesum duma puan: magese wuu, A kine ni la sukuu.

b. Namesereba yelesum duma puan (namesa veki bii namesa n dagi veki): Ayamena bo e peni
(namesa veki). Azuure dike peni bo e (namesa n dagi veki).

Wara wa san dagena bala Gurene puan, pa’aleba nari ti ba tame la yele gee pa’als waresi’a n boi
Gurene puan la. Pa’aleba me ta’am dike waresi’a n kelum bona Gurene puan gee ka bona zuon
wara wa puan pa’ase bini.

p
Zamesegd Tuumzq

1. Pa’ale yu’ure yelebea n de sela gee dike yelebea n pae pia magese pa’ale.
2. Garese pa’ale yusoosi yelebea n de sela gee dike yelebea n pae pia magese pa’ale.

3. Loe yelebea pia yendine ze’ele magesego yelebea la ti ba bo yesera buuri buuri woo zuo la
gee dike ba gulese yelesum ta’ama.
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SECTION 4: RULES OF WRITING

Pedagogical Exemplars

Initiating Talk for Learning

1. Whole class:

a. Teacher leads learners to discuss the rules governing the use of nouns and pronouns in
sentences.

Collaborative learning

1. Modelling the use of the rules

a. Teacher gives examples of sentences using nouns and pronouns considering the rules of
writing sentences using nouns and pronouns.

2. Group work (Pair work): Learners (in pairs);
a. Form sentences considering the rules of writing using nouns and pronouns.
b. Study the structure of the sentences carefully.

The teacher should offer support to AP learners while the gifted and talented (HP learners) in the
class can assist P learners.

3. Whole class:
a. Present their observations on the structure of the sentences.

Encourage learners to accept and respect each other’s views.

Asegesementi Kankapi
Beene 1 Aseesementi: Amaluntiise ine/Tiisegd
1. Pa’ale yu’ure yelebea la yusoosena yelebea n de sela.
2. Dike yelebea pia woo magese pa’ale yu’ure yelebea la yusoosi yelebea.

3. Dike magesego yelebea ti ba bo la ata gulese yelesum ta’ama.

Beene 3: TP’isegd soa
1. Puyayayiyayi la ya kaale sosega wa gee sdse. Wara duma la ti ba dine zamese la, bayi bayi la
bo ba puti’ira yesera kaalego la gee pa’ale tuunsi'a ti ba nye kaalego la puan. Tigere woo kaale
bo zamesego deo la ti ya lagum s3se la s3sega.

Pa’ala la bo yelesum ywana gi’i n tari ddano yu'ure yelebea la yusoosena yelebea tuuma yelesum
duma la puan. Yelesum la nari ti bu dena ma’a bo’ora zamesereba la gee tara yelesum zuo n wan
ta’am base ti zamesereba la puti’ira bona bini.
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SECTION 4: RULES OF WRITING

Zamesegd Puti’ira: Doose waresi’a ti tu tara gulesera yupa’asi yelebea la gulese yelesum duma.

Nyu’o bii kankani zi’an: Tara yupa’alesi yelebea gulesa yelesum duma.

Yupa’alega
Yupa’alega yelebire de la yelebise’ere n ni maam pa’ale bii garese pa’ale yu’ure bii yusoosena. Tu
tari yupa’alesi garesera la nera bii sela supa n ani se’em a ma’a bii dike makera la sela ayima me sa.

Magese wuu:
i. Atia none la yikegesi.
ii. Budaa la woge me gee baalege.
iii. Adumpoka wake gana a ta me.

Wara duma:

Waresi’a ti tu tara gulesera yupa’alesi yelebea la boi la a toka yesera buuri woo togum n ani se’em la
puan. Zo’e zo’e puan la,

1. Bamaam pa’ala la yu’ure yelebire la n ani se’em yelesum puan: magese wuu, yesabelega la zoti
gana yiiri ise’1 la me.

2. Yupa’alesi la ni bona la yusi’a ti a pa’ala la ki’ilega boba bii nenan. Magese wuu, busabelega,
pepeelega. (Pa’aleba nari ti ba tera ti Gurene puan, pa’alesi la ni bona la yu’ure la negan)

Pa’aleba nari ti ba diks waresi’a n boi Gurene puan la pa’ase si’a n ga zuon wa puan.

-
Zamesegd Tuumzq

1. Gulese yupa’alesi yelebea n pae pia bige.

2. Dike yupa’alesi yelebea gulesego wara duma la loose yupa’alesi n pae anuu gulese yelesum
yosi gee le dike anuu gulese yelesum ta’ama me Gurene puan.

3. Kaale sosega n ani gi’i gee pa’ale yupa’alesi yelebea kaalego la puan.

4. Dike yupa’alesi yelebea la ti fu pa’ale la gulese yelesum duma n ta ka’ zuna ti la doose
waresi’a ti tu dola gulesera yupa’alesi yelesum duma Gurene puan la.

Pedagogical Exemplars

Group work/collaborative learning
1. Whole class:
a. Teacher leads learners to discuss the rules governing the use of adjectives in sentences.

2. Pair work
a. Teacher gives some adjectives of varying length and complexity/familiarity.
b. Learners form sentences using the adjectives.
c. Study and discuss the structure of the sentences carefully.
d. Present their observations.

Encourage learners to respect each other’s views. Teachers should offer more support to AP learners
while HP learners can support P learners and be directed to use more complex/less familiar adjectives.
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SECTION 4: RULES OF WRITING

Asgesementi Kankapi

Beene 1 Aseesementi: Amaluntiise ine/Tiisegd
1. Gulese yupa’alesi yelebea n pae pia bige.

2. Dike yupa’alesi yelebea la pae anuu gulese yelesum duma ine yelesum buuri buuri duma wa n
ga tilum wa:

1. Yelesum yona
1. Yelesum ta’ane
1i. Yelesum n ta ka’ zuna

3. Gulese waresi’a ti tu tara gulesera yupa’alesi yelebea Gurene puan la bine.

Beene 3 Ti’isegd Soa

1. Kaale ya sosega gee sdse ka yele. Yesera waresi’a ti ya zamese la, pa’ale ya gelegere duma la
za’a ti ya nye kaalego la puan la.

(Pa’ala la bo yelesum ywana gi’i n tari daay> yupa’alega yelebea tuuma zo’e zo’e yelesum duma
la puan. Yelesum la nari ti bu dena ma’a bo’>ra zamesereba la gee tara yelesum zuo n wan ta’am
base ti zamesereba la puti’ira bona bini).
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Zamesegd Puti’ira: Doose waresi’a ti tu tara gulesera itego yelebea la itego pa’alesi yelebea la
gulese yelesum duma.

Nyu’o bii kankapi zi’an: Dike itegd yelebea la itegd pa’alesi yelebea gulese yelesum
duma.

Itegd

Itego yelebire de la yelebire n pa’ale itego n iti se’em, ku ige pae beense’ere, gee dena zuo itego
yelebinaare magese wuu wum, dena, ine, etc.

Itegd yelebea n boi yelesum duma puan n gpwana:
1. Aduno di la mui la ziiro.
2. Atipoka kini me kina sukuu.
3. Atampoka yuuni supa suna.

Wara Duma:

Waresi’a ti tu tara gulesera itego yelebea la itego pa’alesi yelebea la boi la yima yima buuri woo togum
puan. Wara la asi’a n gywana:

1. Yetila selatiita la ita: mw. Yeefo la zoti gana yiiri ise’i la.

2. Tuni wuu de la zuo daana yelesum la puan la. Mw. Budaa la zoti gana baseba la me.

Pa’aleba nari ti ba pa’ale waresi’a ti ba tara gulesera itego yelebesi’a n boi Gurene puan. Pa’aleba nari
ti ba dike waresi’a n boi Gurene puan la pa’ase si’a n boi zuon wa puan.

Itegd pa’alega

Itego pa’alega de la yelebire bii yelebinaare n ba’am pa’ala itego yelebire, bii itego pa’alesi sisesi,
garesa sela n dikeri zi’an, sapa, itego la n pae se’em etc.

Magese wuu:

Budaa la zaam wa’am na.

A yuum la suna supa

De’eno la ba’ase la kalam

Wara Duma:

Waresi’a ti tu tara gulesera itego pa’alesi yelebea la itego pa’alesi yelebea la boi la yima yima buuri
woo togum puan. Wara la asi’a n gwana:

1. Tuni la zuudaana tuune itego pa’alega yelebinaare puan. Magese wuu, budaa la toge voole me.
2. A deneri la itego pa’alega. Magese wuu, ko’om la kdre la kalam.

3. TItego pa’alesesi n ka pa’ase yelebea deto la puan gee gulese wuu yelebiyine. Pa’aleba nari ti ba
dike yelebea magese pa’ale Gurene puan.
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SECTION 4: RULES OF WRITING

p
Zamesegd Tuumzq

1. Garese pa’ale itego yelebire la itego pa’alega yelebire gee dike yelebea n pae pia magese
pa’ale bayi la z3’a.

2. Dike yelebea la gulese yelesum duma buuri buuri wa:

a. Yelesum yona
b. Yelesum ta’ane

c¢. Yelesum n ta ka zuna

3. Garese pa’ale itego yelebea buuri buuri la ti ya zamese kalam wa la.

4. Dike yela n pae anuu magese pa’ale buuri buuri duma la gee dike ayima gulese yelesum
duma buuri buuri la woo.

Pedagogical Exemplars

Group work/collaborative learning
1. Whole class:

a. Teacher leads learners to revise the concept verb and adverb

b. Teacher leads learners to discuss the rules governing the use of verbs and adverbs in
sentences.

2. Pair work:

a. Teacher gives ten verbs and ten adverbs of varying length and complexity/familiarity.
b. Learners form simple, compound or complex sentences using verbs and adverbs.

c. Study the structure of the sentences carefully to make sure they are in line with the
rules studied.

3. Whole class:

a. Pairs present observations on the structure of the sentences they have formed focusing on
how the verbs and adverbs have been used.

Encourage learners to accept and respect each other’s views. Teachers should offer more support
to AP learners while HP learners can support P learners and be directed to use more complex/less
familiar verbs and adverbs.

Asgesementi Kankani

1. Beene 1 Asegsementi :Amaluntiise ine/Tiisegd
a. Garese pa’ale itego yelebea la itego pa’alesi n de sela.
b. Dike yelebea anuu anuu magese pa’ale itego yelebea la itego pa’alesi yelebea.

c. Dike itego yelebea la itego pa’alesi yelebea la ti ba bo la gulese yelesum duma. Yelesum
duma la nari ti ba sige la buuri buuri duma wa n ga tilum wa zuo:

1. Yelesum yona
ii. Yelesum ta’ang
1i1. Yelesum n ta ka zuna
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SECTION 4: RULES OF WRITING

3. Beene 3 Aseesementi: Tigese Soa

a. Kaale ya sosega gee sdse ka yele. Yesera waresi’a ti ya zamese la, pa’ale ya gelegere duma
la z3’a n boi kdalego la puan la.

(The teacher should provide a short passage with errors in the usage of the verbs and adverbs in most
of the sentences. The passage should be appropriate to the level of the group and suitable to maintain
learner interest).

Section 4 Review

This section covers indicators that are taught in weeks ten, eleven and twelve. Here, learners are
to demonstrate knowledge and understanding of the use of nouns, pronouns, adjectives, verbs
and adjectives in sentences. In doing so, teachers are encouraged to use varied pedagogical
approaches to help learners construct sentences using the rules of writing that pertain to the word
classes discussed. The rules of writing differ from one Ghanaian language to the other. Teachers
are advised to teach the rules as they pertain to the language of study. Varied assessment
strategies are used to test learners’ knowledge and understanding of the contents.

Additional Reading

1. Owu-Ewie C. (2020). Mfantse kasa ngyegyee na kasa mbra ho adzesua buukuu ma nsowdo
skuul esuafo. Accra: Shine Prints Company Limited.

2. Ago, S.A. (1992). Agoo. Ghana Publishing Company.
3. Amartey A.A. (1966). Omanye aba. Bureau of Ghana Languages.

References

1. Dolphyne, F. A., (2006). The Akan (Twi-Fante) language: Its sound systems and tonal
structure. Woeli Publishing Services.

2. Dolphyne, F. A & Dakubu, K M. E. (1988). The Volta-Comoe languages. In M. E. Kropp
Dakubu (Ed.), The Languages of Ghana (50-90).

3. Snider, K. (2019). Long and short vowels in Chumburung: An instrumental comparison.
In Pius W. Akumbu & Esther P. Chie (eds.). Engagement with Africa: Linguistic essays in
honour of Ngessimo M. Mutaka, 249-264.

4. Snider, K. L. (1990a). The consonants of proto-Guang. The Journal of West African Languages
(12). 3-26.

5. Snider, K. L. (1989c). The vowels of proto-Guang. Journal of West African Languages
19(2). 29-50.
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SECTION 5: TEXT COMPOSITION

Strand: Language and Usage

Sub-Strand: Text Composition

Learning Outcome: Use the rules of writing essays to compose essays in the respective Ghanaian
languages

Content Standard: Demonstrate knowledge and understanding of writing narrative,
descriptive and expository essays

INTRODUCTION AND SECTION SUMMARY

This section discusses some essay types. The essay types discussed under this section are narrative
essays, descriptive essays and expository essays. Learners will be introduced to the features of each
essay type and be made to write three to four paragraph essays on given topics under the essay types.

This section is essential for learners not only in the context of Ghanaian language studies but also
establishes links with related subjects such as English language. The section equips learners with
the requisite skills of writing good and cohesive essays on given topics in the Ghanaian language of
study. The examples of topics given are not exhaustive. Teachers are advised to use other topics to
broaden the horizon of the learner’s thinking ability. The teacher is encouraged to challenge gifted
and talented learners as well as supporting learners with Special Education Needs.

The weeks covered by the section are:
Week 13: Narrative Essay

Week 14: Descriptive Essay
Week 15: Expository Essay

SUMMARY OF PEDAGOGICAL EXEMPLARS

The pedagogical exemplars employed include a variety of creative approaches to teaching Ghanaian
language concepts. For example, in collaborative learning, learners collaborate in groups to find
solutions to problems and concepts. This helps in developing self-confidence in learners. Teachers are
encouraged to assign more complex tasks to gifted and talented learners and to direct them to perform
leadership roles as peer-teachers. Teachers are guided to consider learners with SEN carefully.

ASSESSMENT SUMMARY

The assessment strategy for this section ensures a balanced evaluation of recall/reproduction, strategic
reasoning, and extended critical thinking abilities of learners. Teachers are encouraged to document
achievement results for future reference. The assessment strategies employed begin with level 1 recall
questions and short oral answers to offer insights into foundational knowledge of the concepts. Level
3 strategic thinking skills questions progress to short essays or oral presentations, evaluating students’
ability to write a cohesive essay on a given topic based on the features of the essay type, justifying
their choices. Teachers should use a variety of formative and summative assessment strategies to
gather information about learner’s performance. This ensures a balanced assessment approach and
fosters continuous improvement and holistic learner development.
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SECTION 5: TEXT COMPOSITION

Zamesegd Puti’ira: Gulese Yeletiiusum Sosega .

Nyu’o bii kankapi zi’an: Yeletiitusum Ga1d

Yele zuo viiure la sunere yelesum duma amaambise

Yele zuo yelesum de la yelesum n togeri puti’ire kankani la yele tigese’ere puan ti a bona la. Sunere
yelesum de la yelesum puti’ire kankani yelesum la ti bu zo’ora.

Pansesi ti tu tara tigesa puti’ira tigera puan

Sina wa de la: lagese lasebaari seba n nwoni taaba la bobeying, basera ti yela la tagela taaba, bo’ora
sela n ko’om pa’ale ti la bala la magesa, bo’ora magesego, bo’ora sela n ta’ase daano la, bisera ti
yeletliusum bona bini, etc.

Puti’ire Gono Gulesegd

Lade la gulesego la sose’ere ti tu dola gulesera tibegera puti’ire bii ti’isego. Gono woo tari la yelese’ere
n zali yela la z3’a.

Yeletiiusum go1d

Yelettiusum gono de la solene n gulese ga togera yelese’ere n zali yela la z3’a la yele la fu wan ta’am
nigum fu doose sela puan tole se’em, gee me doose yeletliusum naane la suna suna. Yeletiiusum gono
la puti’ire de la la dike solema soleno na’are la n de wuu yele la z3’a zuo, gigegigi, eregere, la yela
asi’a dola fola n boi ayima ti la darege kaala la solene la pae taaba. Nuure zo’e zo’e la ni gulesera la
yia daana puan, la yesera la nera n doose yelesi’a puan tole, la bo’ori la sela n ta’ase yela la isegere,
togum la ni togera la a-ine-tole togum gee gulese puti’ire nigeno togum puan. Yela la tlia nari ti a dola
la taaba tara inkpenere yelezura. Puti’ire foora la zaalena yelekigela asi’a ta’am dike tum ti la pa’ase
kelesereba la innigeno.

Yeletiiusum gono yelezuto tuseto n ywana:
*  Gulese solene yesera fu dabesere yia daana sukuu puan.
*  Gulese solene yesera diseka ti fu noge.
*  QGulese solene yesera fu bureya dabesesi’a n nan ko’om ba’ase wa.
* Qulese yesera sela ti fu tabele doose bini tole, zi’an ti fu zamese yela yesera fumina yele.
*  QGulese yesera fu tum gure/nye sela ti la dena nyu’s nmi’a la fu ige se’em nye la.
Yeletiiusum Gono Apa

Pisega
Yana yo’ore zekere: pose me la sokere, kile yela, bii yelese’ere n kaleni puti’ire.

Gonpo la nimmu’ure lasebaari yela ti kdaleba nara ti ba mina.
Gulesego daanseko ta’aseri nukpe’ene la mina la.

Gono la mipa tigera

Bo yelezure yelesum duma la, nimmu’ure sugere yelesum duma, la ki’ileno bii tukere yelesum duma
la. Tt pa’ale yela la bii a-doose-tole la n suneri daanseko n ta’aseri giilesego la suna suna. Gulese
yesera yela la itego sana.

Maale nokpe’ene yela za’a
Maale naane la gee lige fola la za’a
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SECTION 5: TEXT COMPOSITION
Kilesego
Maam gulese gono la daano la
Maam bise puti’ira kankani la

Bo ki’ilena yelesum n kileseri gono la za’a

-
Zamesegd Tuumzq

1. S3se pa’ale gono n de sela.
2. S3se pa’ale yeletliusum gono n de sela gee tii pa’ale yeletiusum gono ana.

3. Dike yelezuseko ti fumina bota la fu tii nima nima pa’ale fu wan ine se’em dike yelezuo la
lebege yeletliusum gunsuno yesera sela ti fu zamese zina wa puan.

Pedagogical Exemplars Problem based learning

1. Whole class:

a. Teacher leads the class to revise definitions of topic and supporting sentences of a paragraph
through questioning.

2. Pair work
a. Learners, in pairs, write a topic sentence and two supporting sentences of a paragraph on a
given topic.
b. Let the pairs present their works for discussion.

3. Group work:

a. In mixed-ability or mixed-gender group, learners discuss the skills of expressing and
organising ideas in paragraphs (e.g., key sentence structures, sequencing, etc.) and compare
with other pairs.

4. Whole class:
a. Discuss features of a narrative text.

b. Through questioning, let all learners contribute to the explanation of narrative essay and
its features.

Teachers should not expect learners to be at the same level of achievement. AP learners will be
able to discuss what an essay and narrative essay are. P learners will be able to discuss an essay,
narrative essay and give at least two features of a narrative essay. HP learners will be able to discuss
an essay, narrative essay and give all the features of a narrative essay. Learners at this level can also
give examples to support the features they have discussed.

Collaborative learning
1. Mixed-ability group:
a. Teacher directs learners in mixed-ability groups to write a three-paragraph narrative essay

on a given topic. (Topics selected should include leadership, taking responsibility of actions,
community development, etc.).

The teacher should encourage all learners to take active part in the group work. The teacher should
circulate the class to offer support to groups that need more assistance and challenge the higher
achievers in the groups to support their peers.

2. Whole class presentation:
a. Groups present their works to the class for discussion.
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Asgesementi Kankapi

Beene 1 Aseesementi: Amaluntiise ine/Tiisegd

1.
2.

Beni n de yeletliusum gono?

Gulese yeletliusum ana duma la bine

Beene 2 Aseesementi: Pansi kumesegd

1.
2.

S3se pa’ale yeletliusum gono ana n ani se’em.

Garese yeletiusum gulesego yelesum wa n boi tilum wa, pa’ala gee loose yela magese pa’ale
ana duma la z&’a.

Bia san nan Isegera Ghana tina wa puan

Fu nan zo’ora dena yuumpia la awai boba Ghana tina wa puan yuum de la daankate sana ma
vom puan. ‘West African’ So’olum la yuum nan vaari isegera me ligeri tuuma puan ti a-zabe-
to’e tina ta’ase ligeri tuuma z1’isi la yeno zo’e zo’e sige tina la. A-zabe-to’e tina yela wa yuum
base ti so’olunseka n wa bona fai Africa tina puan nyaa bona la pale-gka bona; bonseka ti beere
ti’ire ka le bona, ti ligeri tuuma yela kpe’em.

Bala ma’a sa gobena n de Ama’asuntia Paati la yuum bo pesega peelemi peregere wara eera ti
ba base ti tiga la ligeri tuuma yela la asaala vom yela lebese tara viiure. Ma teri wara seka n tari
sunere vom yela la tuuma yela puan de la lampo (value Added Tax).

Wara kana wa base ti logero la diisi, la diseka ti ma none la ligeri zom la saazuon. Dwana wa
tie mam la sela n yuum ine sankana wa la. Dwana base ti mam tig la sela ti mam doose bini
tole dabese-ana la puan. Dataasi paati duma tagurega wa’a la N-so-Mmina duma gugeleno la
‘CSOs’ baseba. Bala la z3’a la, ba kelum base ti wara la yese me. Ma teri ti nereba yuum kiiri
tagurega sana la me. Yelepakere la de la, gobena seka n wa’am Ama'asuntia gobena ti Jerry John
Rawlings n nyelege kaam sige tina wa yuum dena nena daana la pooren la ka nyane yese lampo
la base. Lampo kana wa ko’om Ghana duma zi’an la bala wa pae zina wa.

Tera: Pa’aleba nari ti ba gulese yeletiiusum gono Gurene puan.

Beene 3 Aseesementi:: Ti’isegd Soa

1.

Gulese tigera n pae atd yeletliusum gono yesera yele zuo, pa’ala yelebea la yelesum duma loosego.
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Zamesegd Puti’ira: Gulese Yelepa’alego Gono

Nyu’o bii kankapi zi’an: Yelepa’alegd Gono
Maambise yelesum zuo n de sela la sunere yelesum duma.
Maambise Pansesi ti tu tara tigesa puti’ira tigera puan

Yelepa’alego Gono

Gono n gareseri sela: zugo, nera, zi’an, atabele-ine, innigeno, la yela zo’e zo’e dola puti’ire nigeno
gulesego puan tliura nima nima pa’ala sela ti fu garesa la. Garesego gono nari ti tu tigese la supa suna,
doose nima nima gee ti togum la ne nini, dena yeleminere gana puti’ire bu’a.

Yelepa’alego Gopo aga

Pasega: Dwana wa ni pose zeke gee dike la gulesego la diano ze’ele peelemi. Zekere la ta’am dena
sokere n eeri lebesego ti la pa’ale gulesego la n de sela.

Guleseg) la mipa tigera: kalam de la zi’an ti ba ni garese pa’ale sela n ta’ase gono la gulesego. Tigere
woo poseri la yelesum zuo n kaleni kaala stiure gee yeta ba sela ti ba nara ti ba gura tigere la puan. A
bo’ori la lasebaari n nie la tintoo makere duma.

Kilesego: le dike putidaasi la n boi tigere diyina puan gee loose yelezura gulesego la mina puan.

*(Da le tara putipaala wa’am tigedina wa puan na. Fu san ti’ise ti fu kelum tara nimmu’ure puti’ira ti
fu pa’ase gono wa puan, pa’ase tigere diyima gulesego la mina puan).

Magese wuu
a. Muuvi la diseka ti fu none garesego.
b. Ghana duma n fae bamina Solemiisi nu’usin daare de’eno.
c. Garese a boi fai la yeleminere puti’ire.
d. Garese pa’ale la wan ana se’em ti fu bona fu boti ti Ghana ani se’em la puan.
Yelepa’alegd Gono apa yela
La nari la nie me bo kaala la.
Tara togebinemo.

Tara yelebikpe’ema loosego ti garesego terega bona bini.
Sela ti fu nara ti fu tera Yelepa’alegd gono gulesegd puan

1. Yia daana, viise yele la zuo ti ba dike bo fu la gee dike puti’ire nigeno yalese puti’ire la. Tigese
lasebase’ere ti fu maasum ti fu gulese.

2. Gulese fu yeti fu gulese yelezuresi’a la bige. Gulese ba kale zuto puan gee bine ba doose sela ti
fu yeti fu yele la.

3. Gulese fu gono la. Fu ta’am gulese ine yo’oro la ti fu gee base la puan. Dwana base ti gulesego
la dena la naana.

4. Maam kaale gee demese gee nyaa dike bo. Dwana n wan sune fu ti fu ta’am maam gulese sela ti
fu ka gulese ni suna la.
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-
Zamesegd tuumzq

1. Garese pa’ale yelepa’alego gono n de sela.
2. S3se pa’ale yelepa’alego gono ansi gee dike yela magese pa’ale ti la sune fu lebesego la.

3. Fuminaloe yelepa’alego yele zuo gee dike yelepa’alego gono ansi la naane la gulese yelezura
la bine.

Pedagogical Exemplars

Problem based learning Whole class:

a. Teacher leads learners to revise the concept of narrative essay focusing on the features through
questioning.

b. Teacher leads learners to give examples to support the features they have described.
c. Teacher leads the class to discuss what a descriptive essay is focusing on the features.

Group work:

a. The groups discuss descriptive essays among themselves and its features giving examples to
support their description.

b. The groups write a three-paragraph essay on a given topic.

c. Each group makes a presentation for discussion.
The teacher should expect different levels of achievement from learners. AP learners might be able to
explain descriptive essays and give at least one feature. P learners will be able to discuss descriptive

essays give at least two features and give examples of them and HP learners will do all the above and
independently begin to write a cohesive descriptive essay.

Teachers should encourage all learners to take active part in the group discussion and move round the
groups to offer assistance where necessary. If a group does well while other groups are still working,
the teacher is advised to give such a group a higher task.

Aseesementi kankani
Asegsementi: Amaluntiise ine/TTisegd
1. Benin de garesego gono?
2. Beni n de yele zuo la sunere yelesum duma tigera puan?
Beene 2 Ascesementi: Pansi kumesegd
1. Garese pa’ale yelepa’alego gono ana (ansi) gee loose yela magese pa’ale.

2. Dike tigera n pae atd Gulese yelepa’alego gono yesera yele zuo (mw. Buuri malema yela,
budaaneg, tintoo, ‘STEM’, ‘GESI’, Nasaabugum la ko’om yela, degero, korenkorum la tingono
za’a yela, la baseba).
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Zamesegd Puti’ira: Garesego gulesego Gono

Nyu’o bii kankapi zi’an: Garesegd Gond

Garesegd gulesegd Gono

Tuna de la gunseto n eeri tu tii pa’ale bii garese pa’ale sela. La baseri ti la niira me, tliura pa’ala yela
la zuto ywana mopi mopi, sadoto, bii putisi’a n boi la.

Sadoseto ti tu dola gulesera Garesegd gulesegd Gond

Zuo bii sokere la zuo:
pwana wa dike yese bii kilese yese la sokere la puan.

Gongd la pasega:
Yelepa’alego gono tari la posega. Dwana wa ita ti la zeke la kdala la inkpenere, pose pa’ale fu yelesum
la zuo gi’1, gee bo fu gulesego la daano kilesera fu yeti fu yele la se’em.

Gulesegd la mipa tigera

Kalam de la zi’an ti fu wan toge fu yelesum la zuo suna supa. La ni dena la tigera atd gee me wan
ta’am gana bala gulesego la san woge. Kalam de la zi’an ti fu wan s3se suna suna pa’ale soa la, puti’ira
bii yele la zuo ti fu tliura la.

Kilesego
Garesego gulesego Gono kilesego de la la kilese yelese’ere zuo ti ya sdsera la. Nimmu’ure, fu kilesego
la boi bini ti la dike la gono la puti’ira za’a bine bobeyine gee nyaa bo ba’asego gakere.

-
Zamesegd Tuumzq

1. Beni n de garesego gulesego Gono?

2. Garese pa’ale garesego gulesego gono ansi gee dike yela magese pa’ale ti la sune fu lebesego
la.

3. Beni pansi ti fu nara ti fu tara gee ta’am gulese garese gulesego gono?
4. Dike yele zuo gulese garesego gulesego.

Pa’ala la n nari ti a bo yele la zuo Gurene puan.

Pedagogical Exemplars

Problem- based learning
1. Whole class:
a. Teacher leads quick revision of topic and supporting sentences of a paragraph.
b. Discuss the skills of expressing and organising ideas in paragraphs (brainstorming and
organising).
c. Discuss features of an expository essay.
d. Make a presentation on the features of an expository essay to the class.

The teacher should expect different levels of achievement from learners. AP learners will explain
what an expository essay is while P learners explain what an expository essay is and give at least
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two features of an expository essay. HP learners will do all the aforementioned and give examples to
support their explanation.

Group work/collaborative learning
1. In a mixed-ability group:

a. Write at least a three-paragraph expository essay on given topics (e.g., cultural values (faithfulness,
confidence, truthfulness), STEM, GESI, energy efficiency) taking into consideration the features of
expository essays and rules of writing.

Aseesementi kankapi

Beene 2 Aseesementi: Pansi kumesegd

1. Gulese garesego gulesego gono tigera ata bii anuu yesera yelezure wa zuo, ‘kua n sune ma vom
se’em’, ‘yuuma n sune ma vom se’em’ bii ‘nyuuni nimmu’ure yela Ghana tina puan’.

Beene 4 Assssementi: Ati’ise zo’e

1. Gelese fumina bii fu tadaana gono, geele bise garesego gulesego gono ansi la boi bini la pwani
pwani gee me tara sunere la nwani.

Section 5 Review

This section discusses text compositions. The text types discussed include narrative text,
descriptive text and expository text. Learners were introduced to the features of each text type
and were taught the skills of writing the text types basing their writing on the features of the
text type. It is expected that by the end of the section, the learner should be in a good position
to write a cohesive essay in the styles learned on a given topic.

Additional Reading
1. Owu-Ewie C. (2015). Language teaching skills: A guide for language teachers. Shine Prints
Company Ltd.

2. Blanton, L.L. (2021). Composition Practice. Heinle ELT.
3. Deloy, N. C. (2021). Undergraduate writing in composition studies. Utah State University.
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