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INTRODUCTION

The National Council for Curriculum and Assessment (NaCCA) has developed a new Senior 
High School (SHS), Senior High Technical School (SHTS) and Science, Technology, Engineering 
and Mathematics (STEM) Curriculum. It aims to ensure that all learners achieve their potential 
by equipping them with 21st Century skills, competencies, character qualities and shared 
Ghanaian values. This will prepare learners to live a responsible adult life, further their education 
and enter the world of work.
This is the first time that Ghana has developed an SHS Curriculum which focuses on national 
values, attempting to educate a generation of Ghanaian youth who are proud of our country and 
can contribute effectively to its development.
This Teacher Manual for Christian Religious Studies covers all aspects of the content, pedagogy, 
teaching and learning resources and assessment required to effectively teach Year One of the 
new curriculum. It contains this information for the first 12 weeks of Year One, with the 
remaining 12 weeks contained within Book Two. Teachers are therefore to use this Teacher 
Manual to develop their weekly Learning Plans as required by Ghana Education Service.
Some of the key features of the new curriculum are set out below.

Learner-Centred Curriculum
The SHS, SHTS, and STEM curriculum places the learner at the center of teaching and learning 
by building on their existing life experiences, knowledge and understanding. Learners are 
actively involved in the knowledge-creation process, with the teacher acting as a facilitator. This 
involves using interactive and practical teaching and learning methods, as well as the learner’s 
environment to make learning exciting and relatable. As an example, the new curriculum 
focuses on Ghanaian culture, Ghanaian history, and Ghanaian geography so that learners first 
understand their home and surroundings before extending their knowledge globally.

Promoting Ghanaian Values
Shared Ghanaian values have been integrated into the curriculum to ensure that all young 
people understand what it means to be a responsible Ghanaian citizen. These values include 
truth, integrity, diversity, equity, self-directed learning, self-confidence, adaptability and 
resourcefulness, leadership and responsible citizenship.

Integrating 21st Century Skills and Competencies
The SHS, SHTS, and STEM curriculum integrates 21st Century skills and competencies. These are:

•	 Foundational Knowledge: Literacy, Numeracy, Scientific Literacy, Information 
Communication and Digital Literacy, Financial Literacy and Entrepreneurship, 
Cultural Identity, Civic Literacy and Global Citizenship

•	 Competencies: Critical Thinking and Problem Solving, Innovation and Creativity, 
Collaboration and Communication

•	 Character Qualities: Discipline and Integrity, Self-Directed Learning, Self-
Confidence, Adaptability and Resourcefulness, Leadership and Responsible 
Citizenship
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Balanced Approach to Assessment - not just Final External Examinations
The SHS, SHTS, and STEM curriculum promotes a balanced approach to assessment. It 
encourages varied and differentiated assessments such as project work, practical demonstration, 
performance assessment, skills-based assessment, class exercises, portfolios as well as end-of-
term examinations and final external assessment examinations. Two levels of assessment are 
used. These are:

•	 Internal Assessment (30%) – Comprises formative (portfolios, performance and 
project work) and summative (end-of-term examinations) which will be recorded 
in a school-based transcript.

•	 External Assessment (70%) – Comprehensive summative assessment will be 
conducted by the West African Examinations Council (WAEC) through the 
WASSCE. The questions posed by WAEC will test critical thinking, communication 
and problem solving as well as knowledge, understanding and factual recall.

The split of external and internal assessment will remain at 70/30 as is currently the case. 
However, there will be far greater transparency and quality assurance of the 30% of marks 
which are school-based. This will be achieved through the introduction of a school-based 
transcript, setting out all marks which learners achieve from SHS 1 to SHS 3. This transcript 
will be presented to universities alongside the WASSCE certificate for tertiary admissions.

An Inclusive and Responsive Curriculum
The SHS, SHTS, and STEM curriculum ensures no learner is left behind, and this is achieved 
through the following:

•	 Addressing the needs of all learners, including those requiring additional support 
or with special needs. The SHS, SHTS, and STEM curriculum includes learners 
with disabilities by adapting teaching and learning materials into accessible 
formats through technology and other measures to meet the needs of learners 
with disabilities.

•	 Incorporating strategies and measures, such as differentiation and adaptative 
pedagogies ensuring equitable access to resources and opportunities for all 
learners.

•	 Challenging traditional gender, cultural, or social stereotypes and encouraging all 
learners to achieve their true potential.

•	 Making provision for the needs of gifted and talented learners in schools.

Social and Emotional Learning
Social and emotional learning skills have also been integrated into the curriculum to help 
learners to develop and acquire skills, attitudes, and knowledge essential for understanding and 
managing their emotions, building healthy relationships and making responsible decisions.

Philosophy and vision for each subject
Each subject now has its own philosophy and vision, which sets out why the subject is being 
taught and how it will contribute to national development. The Philosophy and Vision for 
Christian Religious Studies is:
Philosophy: The Christian Religious Studies curriculum promotes a non-confessional study of 
Christianity. Using learner-centred pedagogy, skilled teachers will guide learners to critically 
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explore Christianity’s history, beliefs, teachings, practices, and moral values. Through this 
curriculum, learners will develop critical thinking, analytical decision-making, ethical 
reasoning, and respect for religious diversity, as they prepare for the world of work, adult life, 
and/or further studies.
Vision: The vision of the Christian Religious Studies curriculum is to raise morally conscious 
and tolerant learners who are equipped with relevant skills and competencies to enable them 
to engage in a comprehensive examination of religious beliefs, practices, and claims that lead 
to the acquisition and application of values for the promotion of peaceful co-existence and 
national development in adult life, world of work and lifelong learning.



4

Acknowledgements

ACKNOWLEDGEMENTS

Special thanks to Professor Samuel Ofori Bekoe, Director-General of the National Council for 
Curriculum and Assessment (NaCCA) and all who contributed to the successful writing of the 
Teacher Manuals for the new Senior High School (SHS) curriculum.
The writing team was made up of the following members:

National Council for Curriculum and Assessment

Name of Staff Designation

Eric Amoah Deputy Director-General, Technical Services

Reginald Quartey Ag. Director, Curriculum Development Directorate

Anita Cordei Collison Ag. Director, Standards, Assessment and Quality As-
surance Directorate

Rebecca Abu Gariba Ag. Director, Corporate Affairs

Anthony Sarpong Director, Standards, Assessment and Quality Assur-
ance Directorate

Uriah Kofi Otoo Senior Curriculum Development Officer (Art and De-
sign Foundation & Studio)

Nii Boye Tagoe Senior Curriculum Development Officer (History)

Juliet Owusu-Ansah Senior Curriculum Development Officer (Social Stud-
ies)

Ayuuba Sullivan Akudago Senior Curriculum Development Officer (Physical Ed-
ucation & Health)

Godfred Asiedu Mireku Senior Curriculum Development Officer (Mathemat-
ics)

Samuel Owusu Ansah Senior Curriculum Development Officer (Mathemat-
ics)

Thomas Kumah Osei Senior Curriculum Development Officer (English)

Godwin Mawunyo Kofi Senanu Assistant Curriculum Development Officer (Econom-
ics)

Joachim Kwame Honu Principal Standards, Assessment and Quality Assur-
ance Officer

Jephtar Adu Mensah Senior Standards, Assessment and Quality Assurance 
Officer

Richard Teye Senior Standards, Assessment and Quality Assurance 
Officer

Nancy Asieduwaa Gyapong Assistant Standards, Assessment and Quality Assur-
ance Officer



5

Acknowledgements

National Council for Curriculum and Assessment

Name of Staff Designation

Francis Agbalenyo Senior Research, Planning, Monitoring and Evaluation 
Officer

Abigail Birago Owusu Senior Research, Planning, Monitoring and Evaluation 
Officer

Ebenezer Nkuah Ankamah Senior Research, Planning, Monitoring and Evaluation 
Officer

Joseph Barwuah Senior Instructional Resource Officer

Sharon Antwi-Baah Assistant Instructional Resource Officer

Dennis Adjasi Instructional Resource Officer

Samuel Amankwa Ogyampo Corporate Affairs Officer

Seth Nii Nartey Corporate Affairs Officer

Alice Abbew Donkor National Service Person

Subject Writer Designation/Institution

Additional 
Mathematics

Dr. Nana Akosua Owusu-
Ansah

University of Education Winneba

Gershon Kwame Mantey University of Education Winneba

Innocent Duncan KNUST Senior High School

Agricultural 
Science

David Esela Zigah Achimota School

Prof. J.V.K. Afun Kwame Nkrumah University of Science and 
Technology

Issah Abubakari Half Assini Senior High School

Mrs. Benedicta Carbilba Foli Retired, Pope John SHS and Minor Seminary

Agriculture Esther Fobi Donkor University of Energy and Natural Resources, 
Sunyani

Prof. Frederick Adzitey University for Development Studies

Eric Morgan Asante St. Peter’s Senior High School

Autmotive 
and Metal 
Technology

Dr. Sherry Kwabla Amedorme Akenten Appiah Menka University of Skills 
Training and Entrepreneurial Development 
(AAMUSTED)

Kunkyuuri Philip Kumasi Senior High Technical School

Emmanuel Korletey Benso Senior High Technical School

Philip Turkson G E S



6

Acknowledgements

Subject Writer Designation/Institution

Electrical and 
Electronics 
Technology

Walter Banuenumah Akenten Appiah Menka University of Skills 
Training and Entrepreneurial Development 
(AAMUSTED)

Akuffo Twumhene Frederick Koforidua Senior High Technical School

Gilbert Second Odjamgba Ziavi Senior High Technical School

Building 
Construction 
and Woodwork 
Technology

Wisdom Dzidzienyo Adzraku Akenten Appiah Menka University of Skills 
Training and Entrepreneurial Development 
(AAMUSTED)

Michael Korblah Tsorgali Akenten Appiah Menka University of Skills 
Training and Entrepreneurial Development 
(AAMUSTED)

Dr. Prosper Mensah CSIR-FORIG

Isaac Buckman Armed Forces Senior High Technical School

Firmin Anewuoh Presbyterian College of Education, Akropong-
Akuapem

Lavoe Daniel Kwaku Sokode Senior High Technical School

Arabic Dr. Mohammed Almu 
Mahaman

University for Development Studies

Dr. Abas Umar Mohammed University of Ghana

Mahey Ibrahim Mohammed Tijjaniya Senior High School

Art and Design 
Studio and 
Foundation

Dr. Ebenezer Acquah University of Education Winneba

Seyram Kojo Adipah GES - Ga East Municipal Education 
Directorate

Dr. Jectey Nyarko Mantey Kwame Nkrumah University of Science and 
Technology

Yaw Boateng Ampadu Prempeh College

Kwame Opoku Bonsu Kwame Nkrumah University of Science and 
Technology

Angela Owusu-Afriyie Opoku Ware School

Aviation and 
Aerospace 
Engineering

Opoku Joel Mintah Altair Unmanned Technologies

David Kofi Oppong Kwame Nkrumah University of Science and 
Technology

Sam Ferdinand Afua Kobi Ampem Girls’ Senior High School

Biology Paul Beeton Damoah Prempeh College

Jo Ann Naa Dei Neequaye Nyakrom Senior High Technical School

Abraham Kabu Otu Prampram Senior High School



7

Acknowledgements

Subject Writer Designation/Institution

Biomedical 
Science

Dr. Dorothy Yakoba Agyapong Kwame Nkrumah University of Science and 
Technology

Davidson Addo Bosomtwe Girls STEM SHS

Jennifer Fafa Adzraku

Business 
Management

Ansbert Baba Avole Bolgatanga Senior High School

Dr. Emmanuel Caesar Ayamba Bolgatanga Technical University

Faustina Graham Ghana Education Service, HQ

Accounting Nimako Osei Victoria SDA Senior High School, Akyem Sekyere

Emmanuel Kodwo Arthur ICAG

Bernard Adobaw West African Examination Council

Chemistry Awumbire Patrick Nsobila Bolgatanga Senior High School

Paul Michael Cudjoe Prempeh College

Bismark Kwame Tunu Opoku Ware School

Michael Amissah St. Augustine’s College

Computing and 
Information 
Communication 
Technology 
(ICT)

Raphael Dordoe Senyo Ziavi Senior High Technical School

Kwasi Abankwa Anokye Ghana Education Service, SEU

Osei Amankwa Gyampo Wesley Girls High School, Kumasī

Dr. Ephriam Kwaa-Aidoo University of Education Winneba

Dr. Gaddafi Abdul-Salaam Kwame Nkrumah University of Science and 
Technology

Design and 
Communication 
Technology

Gabriel Boafo Kwabeng Anglican Senior High Technical 
School

Joseph Asomani Akenten Appiah Menka University of Skills 
Training and Entrepreneurial Development 
(AAMUSTED)

Phyllis Mensah Akenten Appiah Menka University of Skills 
Training and Entrepreneurial Development 
(AAMUSTED)

Economics Dr. Peter Anti Partey University of Cape Coast

Charlotte Kpogli Ho Technical University

Salitsi Freeman Etornam Anlo Senior High School



8

Acknowledgements

Subject Writer Designation/Institution

Engineering Daniel Kwesi Agbogbo Kwabeng Anglican Senior High Technical 
School

Prof. Abdul-Rahman Ahmed Kwame Nkrumah University of Science and 
Technology

Valentina Osei-Himah Atebubu College of Education

English 
Language

Esther Okaitsoe Armah Mangoase Senior High School

Kukua Andoh Robertson Achimota School

Beatrice Antwiwaa Boateng Oti Boateng Senior High School

Perfect Quarshie Mawuko Girls Senior High School

French Osmanu Ibrahim Mount Mary College of Education

Maurice Adjetey Retired, CREF

Mawufemor Kwame Agorgli Akim Asafo Senior High School

General Science Dr. Comfort Korkor Sam University for Development Studies

Robert Arhin SDA Senior High School, Akyem Sekyere

Geography Raymond Nsiah-Asare Methodist Girls’ High School

Prof. Ebenezer Owusu-
Sekyere

University for Development Studies

Samuel Sakyi-Addo Achimota School

Ghanaian 
Languages

David Sarpei Nunoo University of Education Winneba

Catherine Ekua Mensah University of Cape Coast

Ebenezer Agyemang Opoku Ware School

Government Josephine Akosua Gbagbo Ngleshie Amanfro Senior High School

Augustine Arko Blay University of Education Winneba

Samuel Kofi Asafua Adu Fettehman Senior High School

History Dr. Anitha Oforiwah Adu-
Boahen

University of Education Winneba

Prince Essiaw Enchi College of Education

Management in 
Living

Grace Annagmeng Mwini Tumu College of Education

Dorcas Akosua Opoku Winneba Secondary School

Clothing and 
Textiles

Jusinta Kwakyewaa (Rev. Sr.) St. Francis Senior High Technical School

Rahimatu Yakubu Potsin T.I Ahmadiyya SHS

Food and 
Nutrition

Ama Achiaa - Afriyie St. Louis SHS

Millicent Ansomah Boadi Adukrom Presbyterian Senior High Technical 
School



9

Acknowledgements

Subject Writer Designation/Institution

Literature- in-
English

Blessington Dzah Ziavi Senior High Technical School

Juliana Akomea Mangoase Senior High School

Manufacturing 
Engineering

Benjamin Atribawuni Asaaga Kwame Nkrumah University of Science and 
Technology

Dr. Samuel Boahene Kwame Nkrumah University of Science and 
Technology

Ali Morrow Fatormah Mfantsipim School

Mathematics Edward Dadson Mills University of Education Winneba

Zakaria Abubakari Sadiq Tamale College of Education

Collins Kofi Annan Mando Senior High School

Music Pros Cosmas W. K. Mereku University of Education Winneba

Prof. Emmanuel Obed Acquah University of Education Winneba

Joshua Amuah University of Ghana

Benjamin Ofori CRIG Primary School, Akim Tafo

Davies Obiri Danso New Juaben Senior High School

Performing 
Arts

Dr. Latipher Amma Osei 
Appiah-Agyei

University of Education Winneba

Prof. Emmanuel Obed Acquah University of Education Winneba

Chris Ampomah Mensah Bolgatanga Senior High School

Core Physical 
Education and 
Health

Dr. Mary Aku Ogum University of Cape Coast

Paul Kofi Yesu Dadzie Accra Academy

Elective 
Physical 
Education and 
Health

Sekor Gaveh Kwabeng Anglican Senior High Technical 
School

Anthonia Afosah Kwaaso Jukwa Senior High School

Physics Dr. Linus Kweku Labik Kwame Nkrumah University of Science and 
Technology

Henry Benyah Wesley Girls’ High School, Cape Coast

Sylvester Affram Kwabeng Anglican Senior High School



10

Acknowledgements

Subject Writer Designation/Institution

Christian 
& Islamic 
Religious 
Studies

Dr. Richardson Addai-
Mununkum

University of Education Winneba

Dr. Francis Opoku Valley View University College

Dr. Francis Normanyo Mount Mary College

Dr. Haruna Zagoon-Sayeed University of Ghana

Kabiru Soumana GES

Seth Tweneboa University of Education Winneba

Religious 
and Moral 
Education

Anthony Mensah Abetifi College of Education

Joseph Bless Darkwa Volo Community Senior High School

Clement Nsorwineh Atigah Tamale Senior High School

Robotics Dr. Eliel Keelson Kwame Nkrumah University of Science and 
Technology

Isaac Nzoley Wesley Girls’ High School, Cape Coast

Social Studies Mohammed Adam University of Education Winneba

Simon Tengan Wa Senior High Technical School

Dr. Adwoa Dufie Adjei University Practice Senior High School

Dr. Isaac Atta Kwenin University of Cape Coast

Spanish Setor Donne Novieto University of Ghana

Franklina Kabio-Danlebo University of Ghana

Mishael Annoh Acheampong University of Media, Art and Communication

Technical 
Support

Benjamin Sundeme St. Ambrose College of Education

Dr. Isaac Amoako Atebubu College of Education

Eric Abban Mt. Mary College of Education



11

Summary Scope and Sequence

SUMMARY SCOPE AND SEQUENCE

S/N STRAND SUB-STRAND YEAR 1 YEAR 2 YEAR 3

CS LO LI CS LO LI CS LO LI

1. Study of 
religions, 
God’s cre-
ation and 
humankind

Background to the study 
of religion and Christi-
anity

2 2 8 1 1 4 - - -

The nature of God and 
His creation

- - - 1 1 5 1 1 5

2. Religious 
beliefs, 
practices, 
moral values 
and human 
development

Major beliefs of Christi-
anity

1 1 4 - - - - - -

Worship and Moral Val-
ues for Development

- - - 1 1 4

Christian Music and Val-
ues for National Devel-
opment

- - - - - - 1 1 4

Prayer and National De-
velopment

- - - - - - 1 1 5

3. Religious 
Communi-
ties and Na-
tion Building

The origin and nature of 
religious communities

1 1 4 - - - - - -

Religion and Nation 
Building

- - - 1 1 3 - - -

Religious Communities, 
Gender and Development

- - - 1 1 5 1 1 5

4. Religion and 
contempo-
rary issues

Religion and the envi-
ronment

1 1 4 - - - - - -

Religion and sexual mo-
rality

- - - 1 1 4 - - -

Religion and fraud - - - - - - 1 1 3

5 5 20 6 6 25 5 5 22

Overall Totals (SHS 1 – 3)

Content Standards 16

Learning Outcomes 16

Learning Indicators 67
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SECTION 1: MEANING AND RATIONALE FOR THE 
STUDY OF RELIGION

Strand: Study of Religions, God’s Creation and Humankind

Sub-Strand: Background to the study of religion and Christianity

Learning Outcome: Explain the concept of religion and justify the need for the study of religion 
and appraise its contribution to the development of Ghana.

Content Standard: Demonstrate knowledge of the concept of religion and an 
understanding of the importance of studying religion at SHS

Hint

Assign Group Project for the academic year by Week 2. The project should be submitted by 
Week 7. See Appendix A of this Section and Teacher Assessment Manual and Toolkit for more 
information on how to organise group project.

INTRODUCTION AND SECTION SUMMARY
This opening section introduces learners to the academic study of religion by unpacking its 
meaning, core features, and relevance to personal and societal life. It begins by exploring 
various definitions of religion, highlighting it as a system of beliefs, practices, and moral values 
that shape human identity and social relationships. Learners are guided to reflect on how 
religion connects people to the sacred and provides meaning to life.
The section also examines the rationale for studying religion in school. Emphasis is placed on 
religion’s role in promoting moral development, cultural identity, national unity, and peaceful 
coexistence. Learners are encouraged to appreciate religion not only as a personal faith but also 
as a subject of public and intellectual importance, especially in a religiously plural country like 
Ghana.
By the end of the section, learners will have developed a deeper understanding of how religious 
education fosters responsible citizenship, interfaith respect, and social cohesion in contemporary 
Ghanaian society.

The weeks covered in this section are:
Weeks 1& 2: 	Explain the meaning of religion and the various ways in which definitions of 
religion may be classified.
Week 3: Justify the need to study religion at SHS
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SECTION 1: Meaning and rationale for the study of Religion

SUMMARY OF PEDAGOGICAL EXEMPLARS
Teaching in this section emphasises dialogue, inclusivity, and contextual application. The 
selected pedagogical strategies aim to make abstract concepts tangible and meaningful to 
learners’ lived realities.
Key exemplars include:

•	 Concept Mapping to help learners visualise different definitions and elements of 
religion.

•	 Think-Pair-Share and Carousel Discussions to encourage peer interaction on why 
religion matters in Ghanaian society.

•	 Debate and Reflection Circles on themes such as “Should religion be taught in 
schools?” to promote critical thinking.

•	 Case Studies (e.g., interfaith harmony in a Ghanaian town or conflict resolution 
through religious leadership).

•	 Creative Presentations such as posters or spoken word poetry expressing religion’s 
relevance to daily life.

Teachers are encouraged to foster safe and inclusive learning spaces that respect all religious 
identities and accommodate learners of diverse abilities, backgrounds, and literacy levels. Real-
life examples drawn from Christianity, Islam, African Indigenous Religion (AIR), and other 
belief systems should be used to enhance interfaith understanding.

ASSESSMENT SUMMARY
Assessment for this section is formative, with an emphasis on learners’ ability to define, explain, 
and reflect on the role of religion in personal and societal life. Tasks are designed to assess 
understanding, expression, and application of core ideas.
Examples of assessment tools include:

•	 Short written definitions and personal reflections on what religion means to the 
learner.

•	 Oral group presentations on the functions of religion in Ghanaian communities.
•	 Illustrative diagrams or charts showing how religion contributes to peace, 

development, and moral values.
•	 Mini-research tasks or interviews with religious leaders in the local area.
•	 Role plays or dramatic sketches depicting the effects of religious tolerance or 

intolerance.

Tasks are aligned with Depth of Knowledge (DoK) levels and the Teacher Assessment Manual 
and Toolkit (TAMT). Teachers should differentiate tasks by interest, ability, and preferred 
mode of expression (e.g., written, oral, visual).
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WEEK 1
Learning Indicator: Explain the meaning of religion and the various ways in which definitions of 
religion may be classified

FOCAL AREA 1:	 UNDERSTANDING THE MEANING OF RELIGION 
FROM LEARNERS’ PERSPECTIVE

Key Concepts
The aim of the lesson is for learners to understand that it is difficult to reach an understanding 
among them on the meaning of religion and that though there is a distinction between what is 
religious and what is not religious, some phenomena can look like religion while they are not. 
Phenomena such as Humanism, support for football teams, ethnic groups and nations may 
exhibit some characteristics of religion but are not religion.
The key words that guide the discussion are: religion; theology; sacred(holy) and profane(unholy). 
Learners must have a thorough understanding of the concepts.
It is difficult for everyone to accept a single definition of religion because

1.	 there are many religions in the world and each believer defines religion from their religious 
perspective

2.	 there are many fields of study such as psychology, theology, sociology and ethics that study 
religion and each field will define religion from its perspective.

3.	 the challenge of having one brief definition that pinpoints exactly what religion is and at 
the same time broad enough to include all that is to be considered as religion.

4.	 Work in mixed-ability and mixed-faith groups to create your own definitions of religion 
and then engage in a class debate to compare the definitions and reflect on why arriving at 
a single definition of religion might be challenging.

5.	 Watch videos or examine pictures showing both religious and non-religious activities and 
discuss in groups how to distinguish between them using observable characteristics.

6.	 In mixed-ability and mixed-faith groups, analyse two real-life scenarios—supporting a 
football team and participating in religious worship—and debate their features to identify 
similarities and differences between religious and non-religious activities.

7.	 Observe the performance of selected religious and non-religious activities and then discuss 
in groups the key similarities and differences between the two.

Pedagogical Exemplars
Teacher introduces the lesson by welcoming learners to the Christian Religious Studies class. 
For this lesson, the focus is on getting learners to share their understanding of the concept of 
religion. Teacher may choose from one or more of the following exemplars to deliver the lesson. 
Teachers can target questions to students to progress their thinking, e.g.

	 AP: Can you describe what activities you see? Which ones do you think are religious?
	 P: What activities are religious versus non-religious? Why?



16

SECTION 1: Meaning and rationale for the study of Religion

	 HP: What might be significant about these religious practices? What do they seem to bring 
to those practicing them?

1.	 Collaborative learning: Learners work in mixed ability/religion/gender groups to develop 
and agree upon their definition of religion. In the larger group, learners debate which of 
the definitions is the best, in order to arrive at the conclusion that it is difficult to have a 
single acceptable definition of religion. While doing these tasks, teachers should direct 
learners to respect individuals’ diverse contributions, different abilities and religious 
backgrounds. This is the building block for an inclusive society.

2.	  Talk for Learning: Learners pay attention to videos/pictures where both religious and non-
religious activities are performed. They then discuss how to distinguish between religious 
and non-religious activities. In classes where persons with visual impairments are present, 
necessary arrangements should be made to get them involved in the activity.

3.	 Problem-based Learning: Learners are given two scenarios: support for a football team 
and devotion to worship experience. In mixed-ability/religious/gender groups, they debate 
to outline characteristics of both scenarios and compare and contrast them to identify the 
differences and similarities between religious and non-religious activities.

4.	 Experiential Learning: Learners observe the performance of religious and non-religious 
activities then they regroup to discuss similarities and differences.

Key Assessment
DoK Level 1: Describe the processes involved in arriving at their definitions of religion.
DoK Level 2: Analyse different characteristics of religious and non-religious activities and 
create a table showing areas of similarity and difference.
DoK Level 3: Present their draft definitions of religion to their peers to offer constructive 
criticisms.
DoK Level 4 Create and present their draft definitions of religion before the entire class and 
defend it in a debate. Groups should be encouraged to choose females and other persons 
considered marginalised to lead the presentation.

FOCAL AREA 2:	 CLASSICAL DEFINITIONS OF RELIGION AND 
WHAT THEY REVEAL ABOUT THE NATURE OF 
RELIGION

Key Concepts
The focus of this lesson is to introduce learners to the various ways in which definitions of 
religion may be categorised. Though the emphasis is on Christianity in Ghana, knowledge of 
other religions such as African Indigenous Religion, Islam, Buddhism, Taoism, and other world 
religions is essential when considering definitions of religion in general. Teachers should help 
learners to distinguish between theological, moral, psychological and sociological definitions 
of religion.

1.	 Theological definitions have as their criterion, the belief in a supernatural being or beings, 
e.g., God and gods. Examples:

a.	 Religion is the belief in spiritual beings (E. B. Tylor).
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b.	 Religion denotes properly a relation to God (St Augustine).

2.	 Moral definitions have as their criterion laws on dos and don’ts believed to have been given 
to humans by an authoritative source to which all must obey. Examples:

a.	 Religion is the recognition of all our duties as divine commands.” (Immanuel Kant)
b.	 Pure religion and undefiled before God and the Father is this: to visit the fatherless 

and widows in their affliction, and to keep oneself unspotted from the world (James 
1: 27)

3.	 Psychological definitions have as their central criterion inexplicable feelings or emotions 
within people which make them to appeal to forces greater than themselves to satisfy those 
feelings. Examples:

a.	 Religion is mass madness (Sigmund Freud).
b.	 Religion is the result of seeking comfort in a world which, dispassionately considered 

is a terrifying wilderness (Bertrand Russell).

4.	 Sociological definitions have as their central criterion the existence of a community of 
people which is identified, bound together and maintained by its beliefs in powers greater 
than the community itself. Examples:

a.	 Religion is the opium of the masses (Karl Marx).
b.	 A religion is a unified system of beliefs and practices relative to sacred things, that is 

to say things set apart and forbidden – beliefs and practices which unite into one 
single community called a church, all those who adhere to them (Emile Durkheim).

Learning Tasks

1.	 In expert groups, learn about one category of religious definitions (theological, 
moral, psychological, or sociological), then regroup to share your understanding 
with peers from other groups and build a broader perspective of what religion 
means.

2.	 Work collaboratively to search online for various definitions of religion, 
summarise the findings, and present them to the class for discussion and critique.

3.	 In inclusive groups, organise multiple definitions of religion into categories 
and present your classification to the class, highlighting common themes and 
differences.

Pedagogical Exemplars
To achieve the goals for this lesson, teacher may choose from one or more of the following 
exemplars or create their own pedagogical technique for use.

1.	 Jigsaw: Learners are put in groups of four, each focusing on theological, moral, psychological 
and sociological definitions of religion. In their groups they learn about one of the categories 
of definitions. They then join new groups to share their knowledge with others from 
different groups. (Be conscious to create mixed ability/gender/religious inclusive groups).

2.	  Digital Literacy: In mixed ability/gender/religious groups, learners are tasked to use online 
sources to research different definitions of religion for presentation to the class for 
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discussion. In contexts where computer labs are not available, use of mobile phones, and 
tablets could be alternatives.

3.	 Collaborative Learning: In mixed ability/gender/religious groups, learners categorise the 
different definitions of religion and present their findings to the class. The teacher should 
assist learners to appreciate inclusivity in order that they can foster mutual respect of 
opinions.

Key Assessment
DoK Level 1: Recall the different definitions of religion.
DoK Level 2: Analyse different definitions of religion and create a table to compare common 
features that run through the various categories.
DoK Level 3: Justify your categorisation of definition of religions for class discussion.
DoK Level 4: Create a flier with 5 classical definitions of religion sourced from the internet.

Hint

The recommended mode of assessment for Week 1 is Group presentation. Refer to the DoK 
Level 3 item under the key assessment for an example of a task for the presentation. Also refer 
to the Teacher Assessment Manual and Toolkit (TAMT) pages 52 for more information on how 
to organise group discussion and presentation.
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WEEK 2
Learning Indicator: Explain the meaning of religion and the various ways in which definitions of 
religions may be classified

FOCAL AREA 1:	 CHARACTERISTICS OF RELIGION

Key Concepts
The focus of this lesson is to introduce learners to the characteristics of religion as another way 
by which religion can be distinguished from non-religious activities. The key concepts of the 
lesson are: belief system; rituals; communal, moral code; sacred and profane. Teachers should 
create opportunities for learners to learn and look out for the key characteristics of religion.

1.	 Religion comprises a belief system.
2.	 Religion involves rituals.
3.	 Religion is communal (it is a group affair)
4.	 Religion involves a moral code/code of conduct.
5.	 Religions divide the world into the sacred (holy) and the profane (unholy) places

Learning Tasks

1.	 In mixed ability/gender/religious groups, discuss key characteristics of religion 
while respecting the diverse views of your peers.

2.	 Watch selected videos of religious practices and identify key characteristics of 
religion to share and discuss with the class.

3.	 After a teacher-led demonstration, search the internet to gather information on 
the characteristics of religion and share your findings with your group.

4.	 In mixed-ability/gender groups, create and use flashcards with key religious 
terms and their meanings to quiz and support one another’s understanding.

5.	 Build on your peers’ contributions during a class discussion to collaboratively 
identify the characteristics of religion.

6.	 Work in inclusive groups to discuss, prioritise, and reach consensus on what 
defines the key characteristics of religion.

Pedagogical Exemplars
To facilitate lessons that will help learners to learn the characteristics of religion, teacher may 
choose from one or more of the following exemplars to deliver the lesson.

1.	 Collaborative learning: Working in mixed ability/gender/religious groups, learners discuss 
key characteristics of religion. In using this pedagogy, learners need to be educated to 
appreciate and respect the opinions of others.

2.	 Talk for learning: Learners watch videos of religious practices from Christianity, identify 
characteristics and share with the whole class. In classes where persons with visual 
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impairments are present, necessary arrangements should be made to enable them to be 
fully involved in the activity.

3.	 Digital Literacy: Learners search the internet for information, after the teacher has 
modelled how to do this, and indicate the characteristics of religion. In contexts where 
computer labs are not available, use of mobile phones, and tablets could be used as 
alternative.

4.	 Flash cards: Learners create flashcards with key words in the lesson to facilitate their 
understanding. Flashcards are pieces of cards from cardboard or paper that will have a 
word on one side and the meaning on the other side. Learners in mixed ability/gender 
groups can engage each other by randomly picking cards and asking partners to explain 
what the words mean.

5.	 Talk for learning

a.	 Building-on-What-Others Say (BoWOS): Using this activity, learners collaborate to 
arrive at the characteristics of religion. By this activity, learners are encouraged to 
continue a line of argument from a previous submission made by a colleague.

b.	 Pyramid Discussion: Learners in their mixed-ability/gender/religious groups, discuss 
to build consensus on the characteristics of religion.

For these activities, teachers should pay particular attention to learners with limited verbal 
competence in English and those who are reserved in order to create opportunities for their full 
participation.

Key Assessment
DoK Level 1: Learners mention 3 characteristics of religion (accept oral or written responses).
DoK Level 2: Explain 3 characteristics of religion (accept oral or written responses)
DoK Level 3: Design a concept map explaining three characteristics of religion(s).
DoK Level 4: Compare and contrast religious practices across different religions and present 
to the class.

FOCAL AREA 2:	 MISCONCEPTIONS ABOUT THE STUDY OF 
RELIGION

Key concepts
Both parents and students have misconceptions about the study of Religion as an academic 
discipline in SHS. This has negatively affected number of students who select Religious Studies 
as one of their elective subjects. The focus of the lesson is to expose learners to misconceptions 
about the study of religion. Learners can be supported to identify and debunk these 
misconceptions.

1.	 Misconceptions about the study of religion include:

a.	 Study of religion seeks to make learners worship God or the gods
b.	 Study of religion aims to convert students to a particular faith
c.	 The study of religion is preparation to become a priest/imam (religious leader)
d.	 The study of religion seeks to find out which religion is the best in the world
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e.	 In the study of religion, attempt is made to condemn religion in totality or particular 
faith traditions.

f.	 Learning religion will make you irreligious.

2.	 Addressing misconceptions about the study of religion

a.	 The study of religion in SHS is non-confessional. It is not meant to convert or make 
people devote to their religions.

b.	 The practice of worship is not a technique in the study of religion. Although learners 
may be invited to demonstrate practices of religion, it is purely for academic purposes.

c.	 Studying to become a religious leader involves the study of theology. Studying religion 
in itself will not make one a religious leader. There are a number of career avenues for 
persons who study religion. We shall return to this subject in the subsequent lessons.

d.	 The focus of studying religion is not to promote or demote a particular religion. No 
religion can be described as best or worst. Studying religion helps to understand each 
religion from their own perspectives.

e.	 The choice of people to be irreligious has nothing to do with the study of religion. It 
is a personal choice. The study of religion is not concerned about the religiosity of 
learners.

Learning Tasks

1.	 Reflect on your personal or observed experiences with misconceptions about 
studying religion, discuss them with a peer, and share your insights with the 
class.

2.	 Share your spontaneous and unfiltered thoughts on common misconceptions 
about studying religion and collaboratively analyse and organise them through 
class discussion.

3.	 Prepare and ask questions to a visiting professional who studied religion and 
discuss how their experiences challenge common misconceptions about the 
subject.

Pedagogical Exemplars
To facilitate lessons that will help learners identify and debunk misconceptions about the study 
of religion, teacher may choose from one or more of the following exemplars to deliver the 
lesson. Teachers should be mindful of differences in learners and choose multiple techniques 
to accommodate their diverse learning needs and abilities. E.g.
Visual Learners – Shower thoughts
Auditory Learners – Resource Person
Kinaesthetic Learners – Think-pair-share

1.	 Think-pair-share: Learners think, pair and share their own experiences with misconceptions 
about the study of religion. It can be what others have said to them, or their personal 
reservations about studying religion prior to taking the subject. Learners turn to persons 
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sitting close to them to discuss their answers to this question and prepare to share with the 
larger class.

2.	 Shower thoughts: Using this technique, learners are invited to share their experiences with 
misconceptions about the study of religion for a general class discussion. For this activity, 
learners orally share their ‘unedited thoughts’ on the subject matter. The teacher writes 
them on the board and invites the learners in a group to discuss and rule out some ideas 
while drawing connections to other ideas that have been shared by their colleagues. 
Students then work to challenge these misconceptions, providing arguments against them.

3.	 Resource person: Invite a professional (security professional, lawyer, journalist, banker, 
businesspeople, health worker etc.) who studied religion to share with learners their 
experiences and how the study of religion is helping them in their professions. Encourage 
students to draft their own questions ahead of time so they can ask the resource person. In 
choosing resource persons, priority should be given to women and persons from less 
popular professions.

Key Assessment
DoK Level 1: State 3 misconceptions about the study of religion.
DoK Level 2: State and explain 3 misconceptions about the study of religion.
DoK Level 3: Conduct an interview with professionals who studied religion to explain how the 
professional has used the subject and share the outcome of the interview (audio/text/video) with 
the entire class for discussion
DoK Level 4: Conduct a survey among students to determine the extent of misconceptions 
about the study of religion. They analyse and present the results in graphs for presentation in 
class.

Hint

The recommended mode of assessment for Week 2 is Group Project. The project should be 
submitted by Week 7. See Appendix A of this Section and Teacher Assessment Manual and 
Toolkit for more information on how to organise a group project.
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WEEK 3
Learning Indicator: Justify the need to study religion at SHS

FOCAL AREA 1:	 REASONS FOR THE STUDY OF RELIGION AT 
THE SHS

Key Concepts
Having cleared misconceptions about the study of religion, it is important for learners to 
understand the reasons for which the study of religion remains relevant in the Senior High 
School (SHS) curriculum. This lesson will help learners to appreciate reasons for the study of 
religion as enumerated below. Feel free to add and encourage learners to also further the list.

1.	 Religion is a field of study on its own, and studying it helps to understand human behaviour.
2.	 The study of religion helps to cultivate tolerance in a world of plural values.
3.	 The study of religion stimulates critical and analytic thinking.
4.	 Studying religion helps to develop communication and literacy skills among learners.
5.	 The study of religion leads to the development of interpersonal skills.
6.	 Studying religion provides opportunities for careers in human services
7.	 Studying religion is a step towards preparation for tertiary education

Learning Tasks

1.	 In small mixed groups, discuss and list reasons why studying religion is important, 
and share your group’s findings with the whole class for further discussion.

2.	 Prepare and ask questions to a visiting resource person and summarise the key 
benefits they present about studying religion in senior high school.

3.	 Use internet-enabled devices to research reasons for studying religion and 
present your findings during a class discussion.

4.	 In a mixed-ability group, collaborate to design a persuasive flier that promotes 
the relevance of studying religion at SHS, using your group members’ diverse 
strengths.

Pedagogical Exemplars
To facilitate lessons that will help learners appreciate the relevance of studying religion, teacher 
may choose from one or more of the following exemplars to deliver the lesson. Be mindful of 
differences in your learners and choose multiple techniques to accommodate their diverse 
learning needs and abilities. E.g.
Visual Learners – Digital literacy
Auditory Learners – Resource person
Kinaesthetic Learners – Collaborative activity
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1.	 Collaborative learning: In small mixed ability/gender/religious groups, learners discuss 
and outline reasons for the study of religion and return to share with the larger group. The 
teacher should bring the class together for a discussion, targeting questions to learners, to 
help come to some shared reasons for studying religion. While doing these teachers should 
direct learners to respect individuals’ diverse contributions, different abilities and religious 
backgrounds. This is the building block for an inclusive society.

2.	 Resource person: Invite a counsellor or an academic (school counsellor, lecturer from 
tertiary institution, teacher etc.) to share with students the benefits of studying religion at 
SHS. Encourage students to draft their own questions ahead of time so they can ask the 
resource person. In choosing resource persons, priority should be given to women and 
persons from less popular professions.

3.	 Digital Literacy: With the use of the Internet, learners search for reasons for studying 
religion and document their findings for class discussion. In contexts where computer labs 
are not available, mobile phones, and tablets could be used as alternative.

4.	 Creative Art: In mixed ability/gender/religion groups, design a flier to convince other 
students that the study of religion is relevant in the SHS curriculum. Teacher may 
differentiate task in this group along the lines of:

a.	 Leadership – collaborative learner
b.	 Flier concept – Creative learner
c.	 Flier design – Artistic learner
d.	 Coordinator - Structurally organized Learner
e.	 Critique - Critical learner

Key Assessment
DoK Level 1: Indicate 3 reasons why the study of religion in SHS is important
DoK Level 2: State and explain 3 reasons for the study of religion in SHS.
DoK Level 3: Explain how the study of religion makes the world a better place to live
DoK Level 4: In a mock parliament style, learners debate the motion: “the study of religion 
has no place in the 21st Century.” Turn the classroom into a mock parliament with a speaker 
who tables the motion and invite learners to individually speak for or against the motion.

FOCAL AREA 2:	 CAREER AVENUES IN THE STUDY OF RELIGION

Key Concepts
The purpose of this lesson is to expose learners to the various career avenues in the study of 
religion. This will help to clear the misconceptions on the study of religions and keep learners 
motivated about the choice they have made to study religion.
The following are career avenues for the study of religion. Feel free to add and encourage 
learners to also further the list.

1.	 Teaching
2.	 Security services e.g., police, military, immigration, prisons, customs,
3.	 Public/Civil service e.g., local government, ministries (Chieftaincy, Religion and Culture)
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4.	 Counselling
5.	 Foreign Affairs
6.	 Legal services
7.	 Human rights advocates
8.	 Social welfare
9.	 Religious leaders
10.	 Banking
11.	 Health Services
12.	 NGOs

Learning Tasks

1.	 Draft and ask thoughtful questions to a visiting professional who studied religion 
and reflect on how their knowledge of religion benefits their current career.

2.	 Examine admission adverts from tertiary institutions to identify study and career 
opportunities available to students who pursue religious studies.

3.	 In mixed-ability groups, analyse the skills required for different professions and 
discuss how studying religion can support success in those roles.

Pedagogical Exemplars
To facilitate lessons that will help learners appreciate career avenues in the study of religion, 
the teacher may choose from one or more of the following exemplars to deliver the lesson.

1.	 Resource person: Invite a professional (security professional, lawyer, journalist, banker, 
businesspeople, health worker etc.) who studied religion to share with learners their 
experiences and how the study of religion is helping them in their professions. Encourage 
students to draft their own questions ahead of time so they can ask the resource person. In 
choosing resource persons, priority should be given to women and persons from less 
popular professions.

2.	 Text analysis: Supply learners with copies of admission advertisements from tertiary 
institutions and support them to analyse the requirements to appreciate opportunities 
available for further studies by studying religion. Where possible, you may use technological 
tools to search for digital versions of advertisements from websites of universities and other 
tertiary institutions.

3.	 Collaborative Learning: In mixed-ability/gender/religious groups, learners analyse the job 
expectations of various professions to identify how studying religion will be relevant to 
those jobs (Eg: How does studying religion help one to become a good journalist, lawyer, 
health professional, banker etc.).

Key Assessment
DoK Level 1: Make a list of 3 jobs in your community that accept graduates who studied 
religion.
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DoK Level 2: Indicate 3 jobs in your community and explain how knowledge of religion will 
be useful for those jobs.
DoK Level 3: Analyse copies of admissions advertisements and present their findings using 
PowerPoint slides show how studying religion helps to pursue further education.
DoK Level 4: Provide a list of questions they will ask resource person on career avenues in the 
study of religion and subject it to peer review and critique.

Hint

The recommended mode of assessment for Week 3 is Document Analysis. Refer to the Key 
Assessment DoK Level 3 for a sample task to assign to learners.

SECTION 1 REVIEW
In this foundational section, learners have been introduced to the meaning and relevance of 
religion in both academic and social life. They examined multiple definitions of religion and 
discussed how they can be categorised.

Through participatory and inclusive strategies, learners reflected on why religion is studied, 
not merely as doctrine but as a tool for ethical development, interfaith respect, and peaceful 
co-existence. The section set a reflective and respectful tone for subsequent CRS content. 
Learners were encouraged to view religion with both intellectual curiosity and moral 
seriousness. Pedagogical and assessment approaches helped develop competencies in critical 
thinking, self-expression, collaboration, and intercultural understanding—skills essential 
for navigating a pluralistic Ghanaian and global society.
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	 APPENDIX A: GROUP PROJECT

Below is a sample Assessment Task with instructions and a scoring rubric, based on the lesson 
on Misconceptions about the Study of Religion.
Assessment Task Title
Misconceptions about the Study of Religion
Background:
Many students and parents hold incorrect views about the study of religion as a subject in 
Senior High School. These misconceptions affect how the subject is perceived and chosen by 
students. Your task is to uncover how common these misconceptions are among your peers and 
educate others with your findings.
Task Instructions

1.	 Form Groups
	 Work in groups of 4–6 students.

2.	 Develop Survey Questions
	 Design 5–8 survey questions based on known misconceptions (e.g., “Do you think studying 

religion will make you a religious leader?” or “Does the study of religion aim to 
convert students to a particular religion?”).

3.	 Conduct the Survey
	 Each group should survey at least 20 students from other classes. Record responses clearly.

4.	 Analyse the Data
a. 	 Count how many students hold each misconception.
b. 	 Calculate percentages or use simple tallies.
c. 	 Interpret the data: What does it say about how people view Religious Studies as a 

subject in SHS?

5.	 Present the Results
a. 	 Draw bar graphs or pie charts to represent the findings.
b. 	 Explain the misconceptions found and debunk them using what you have learned in 

class.
c. 	 Prepare a 5–7minute oral presentation/written response to share your findings with 

the class.

6.	 Submit
a. 	 Your survey questionnaire
b. 	 A data summary sheet (tables or graphs)
c. 	 A brief written group report (1–2 pages) explaining key findings and how they relate 

to misconceptions in the lesson.
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Scoring Rubric (Total: 20 Marks)

Criteria Excellent (4) Good (3) Fair (2) Needs 
Improvement (1)

Survey Design 
(Quality & Rel-
evance)

Clear, insight-
ful, and directly 
target miscon-
ceptions

Relevant and 
mostly clear

Somewhat 
related but a 
few unclear or 
vague

Unclear, off-topic, 
or few questions

Data Collection 
& Organisation

Data collected 
from ≥20 re-
spondents and 
well-organised

Data collect-
ed from 15–19 
respondents, 
mostly organised

Data collected 
from fewer than 
15, partially 
organised

Little or no data 
collected

Data Analysis 
(Graphs/Inter-
pretation)

Accurate graphs, 
clearly labelled, 
insightful inter-
pretation

Mostly accurate 
graphs and rea-
sonable inter-
pretation

Some graph 
errors, vague or 
weak interpre-
tation

Graphs missing or 
seriously flawed

Understanding 
of Misconcep-
tions

Misconceptions 
correctly identi-
fied and clearly 
explained and 
debunked

Most misconcep-
tions explained 
with few inaccu-
racies

Limited ex-
planation or 
debunking of 
misconceptions

Misconceptions 
not understood or 
poorly explained

Presentation 
(Oral, Written 
and Visual)

Clear, confident, 
well-paced, en-
gaging visuals

Mostly clear, 
some visual aids

Uneven de-
livery, weak 
visuals

Difficult to hear, 
visuals absent or 
confusing
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Strand: Study of Religions, God’s Creation and Humankind

Sub-Strand: Background to the study of religion and Christianity

Learning Outcome: Recount the history of Christianity and appraise its contribution to the 
development of Ghana.

Content Standard: Demonstrate an understanding of the history of Christianity and 
evaluate its contributions to the development of Ghana.

Hint

•	 Assign Portfolio Assessment for the academic year by Week 4. Portfolio should be submitted 
by Week 22. See Appendix B of this Section and Teacher Assessment Manual and Toolkit 
pages 22-25 for more information on how to organise a portfolio assessment.

•	 The Recommended Mode of Assessment for Week 6 is Mid-Semester Examination. Refer to 
Appendix C at the end of Section 2 for further information on how to go about the mid-
semester examination.

INTRODUCTION AND SECTION SUMMARY
This section introduces learners to the historical foundations of Christianity, beginning with 
the life and ministry of Jesus Christ, the central figure in the Christian faith. The section aims 
to help learners understand the origins of Christianity within its historical, religious, and socio-
political context, and how its early teachings spread after the resurrection.
Learners begin by examining key events in the life of Jesus - His birth, teachings, miracles, 
crucifixion, and resurrection - as recorded in the Gospels. They also explore the historical 
significance of His ministry and message. The section continues with a study of the early 
Christian community in Jerusalem, its leadership, and the challenges faced by the apostles. 
Learners are then introduced to the role of the apostle Paul, whose missionary journeys and 
epistles greatly influenced the spread and theology of Christianity.
The lessons are designed to build historical awareness, scriptural understanding, and appreciation 
of the enduring impact of early Christian figures and events.
The weeks covered in this section are
Week 4: Recount the origins of Christianity from Jesus’ ministry and the crucifixion to the 
Early Church.

Weeks 5&6: Examine the history of Christianity from the early church to the Protestant 
Reformation (1517) and the springing up of many Christian Denominations
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SUMMARY OF PEDAGOGICAL EXEMPLARS
This section uses narrative-driven, experiential, and scripture-based pedagogies to make 
Christian history vivid and relatable. Learners are encouraged to critically engage with biblical 
texts and historical timelines, and to reflect on the moral and spiritual lessons from the early 
church.
Key strategies include

•	 Chronological timelines of Jesus’ life and Paul’s journeys to support historical 
sequencing.

•	 Scripture exploration activities where learners analyse key passages (e.g., the Sermon 
on the Mount, Pentecost, Paul’s conversion).

•	 Creative role plays and dramas to re-enact significant events in early Christian history.
•	 Character Studies focusing on Jesus, Peter, Stephen, and Paul to promote value-based 

reflection.
•	 Guided Map Work to trace Paul’s missionary routes and visualise the geographical 

spread of Christianity.

Differentiation should be applied through the use of visual, auditory, and kinaesthetic approaches. 
Learners with special needs or low literacy can benefit from oral storytelling, pictorial timelines, 
and paired activities with peers. Girls and boys should be equally encouraged to participate in 
all leadership and presentation roles.

ASSESSMENT SUMMARY
Assessment in this section focuses on learners’ understanding of Christian origins and their 
ability to articulate key historical facts and spiritual insights from the early Christian era. 
Teachers are encouraged to assess both content knowledge and reflective thinking.
Assessment tasks may include:

•	 Timeline Creation of events in Jesus’ life and early church history.
•	 Scriptural Comprehension Questions based on key Gospel and Acts passages.
•	 Character Journals or Diaries, imagining the thoughts of Paul, Peter, or early Christians.
•	 Group Posters or Presentations on the spread of Christianity and the contributions of 

early apostles.
•	 Role Plays showing moral and social challenges faced by the early Christian community.

Tasks are designed at varied Depth of Knowledge (DoK) levels and aligned with tools in the 
Teacher Assessment Manual and Toolkit (TAMT). Teachers should ensure inclusive and context-
sensitive assessment methods, accommodating learners from diverse religious and educational 
backgrounds.
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WEEK 4
Learning Indicator: Recount the origins of Christianity from Jesus’ ministry and the crucifixion to 
the Early Church

FOCAL AREA:	 HISTORY OF CHRISTIANITY: THE LIFE OF JESUS 
CHRIST AND THE EARLY CHURCH

Key Concepts
1.	 Christianity has origin in Judaism. (Gen. 17:4-6; John 8: 56; Matt. 5:17)
2.	 The birth of Jesus Christ (Luke 2)
3.	 The start of Jesus Christ’s ministry (Mark 1:9-11)
4.	 The call of the Twelve Apostles (Matthew 4: 18-24, 9: 9-13; Mark 1: 16-20, 2: 13-17 and 

Luke 5: 1-11, 27-32). Disciple means follower, one who takes another as teacher and model. 
Apostle means one who is sent. It is used to refer to Christian leaders who are sent to 
propagate the gospel. The 12 apostles were initially referred to as disciples because they 
were followers of Jesus. It was later in the ministry of Jesus Christ that they became 
Apostles because they were sent to witness.

5.	 The Ministry of Jesus – Teaching (Matt. 5-6) performing miracles (Mk 1:41, 8:16, Lk 8:22-
25 Jn 11:1-4) and training (Mk 6:7 Lk 9:1-6)

6.	 Teaching in Parables – The Good Samaritan, The Sower, The Talents, Labourers in the 
Vineyard

7.	 The last week of Jesus’ life, including the Last Supper
8.	 The death, resurrection and ascension of Jesus (Matt 26: 47-56; Matt 27:1-2, 17-25; Lk 

23:46-47).
9.	 The start early Church in Jerusalem (Matt 28: 1-7); the Great Commission (Matthew 28:16-

20); Acts 1)

Learning Tasks

1.	 Learners discuss what they understand to be the relationship between Judaism 
and Christianity, with guidance from the teacher on the key concept of Messiah.

2.	 In mixed groups, learners use the Bible to chart the key events in Jesus’ early life 
and the beginnings of the Early Church. Each group is given one aspect to focus 
on, which they then present to the class. They focus on historical accuracy and 
may extend their learning by exploring the difference in versions of events.

3.	 Individuals create a chronological timeline of events in Jesus’ life and the Early 
Church.

4.	 Learners discuss these key events and explore the significance of each for 
Christians today.
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Pedagogical Exemplars
This section of the lesson focuses on the history of Christianity and specifically the life of Jesus 
Christ. The teacher may choose from one or more of the following exemplars to deliver the 
lesson.

1.	 Collaborative learning: The teacher divides the class into mixed ability, gender, religious 
groups to search information from the Bible and other resources and use it to learn about 
key events in Jesus’ early life and ministry. Each group presents their findings to the class 
and individuals record key information about each event for their own notes.

2.	 Talk for Learning: In mixed groups, students discuss what they think to be the relevance 
or significance of these events for Christians in today’s world.

3.	 Digital pedagogy: Learners visit the internet to search online for information on the Early 
Church, guided by the teacher, and present their findings for discussion.

4.	 Resource Persons: Invite resource persons who are specialists in the area of church history 
to share their knowledge with the learners about the early days of Christianity.

Key Assessment
DoK Level 1: Tell the story of the birth of Jesus Christ.
DoK Level 2: Explain the significance of the early beginnings of Christianity in a one-page 
report.
DoK Level 3: Write a list of questions they will ask resource person on the Early Church and 
subject it to peer review and critique.
DoK Level 4: Create a chronological chart that shows significant events in the history of 
Christianity and justify why each event was significant.

Hint

Assign Portfolio Assessment for the academic year by Week 4. Portfolio should be submitted 
by Week 22. See Appendix B of this Section and Teacher Assessment Manual and Toolkit pages 
22-25 for more information on how to organise a portfolio assessment.
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WEEK 5
Learning Indicator: Examine the history of Christianity from the early church to the Protestant 
Reformation (1517) and the springing up of many Christian Denominations

FOCAL AREA:	 HISTORY OF CHRISTIANITY: FROM THE EARLY 
CHURCH TO THE MEDIEVAL PERIOD

Key Concepts
1.	 The Early Church
	 Christianity began as a small Jewish sect in the 1st century CE and spread throughout the 

Roman Empire despite persecution. Key figures include the apostles, especially Peter and 
Paul

2.	 Persecution of the early church and the dispersal of the disciples of Jesus outside Jerusalem 
(Acts 8).

3.	 Persecution of Christians in the Roman Empire to Constantine making it the religion of 
the empire and the only Church until the Protestant Reformation.

4.	 Church Councils and Doctrine Formation
	 Important councils such as Nicaea (325 CE) and Chalcedon (451 CE) were convened to 

settle theological disputes, such as the divinity of Christ and the Trinity, and led to 
the formulation of creeds.

5.	 Rise of the Papacy
	 The bishop of Rome gradually emerged as the central figure of authority in the Western 

Church. Papal authority was bolstered by political alliances and theological claims 
of apostolic succession from Peter.

6.	 Monasticism and Christian Spirituality
	 Monastic movements (e.g., Benedictines) played a key role in preserving learning, promoting 

evangelisation, and shaping Christian spiritual discipline.
7.	 The East–West Schism (1054 CE)
	 Tensions over language, liturgy, theology, and papal authority led to a formal split between 

the Western (Roman Catholic) and Eastern (Orthodox) Churches.

Learning Tasks

1.	 In groups, create a chronological timeline (1st–11th century) featuring major 
events in early Christian history and explain the significance of each event during 
your class presentation.

2.	 Watch a short video on the growth of the early Church and, in pairs, discuss the 
new developments or tensions you observed in Christian history.

3.	 In groups, role-play historical events or personalities from early Church history 
to explore differing theological perspectives and the causes of Church divisions.
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Pedagogical Exemplars
1. Timeline Activity (Project-Based Learning)
In groups, learners create a timeline from the 1st to the 11th century highlighting key events 
such as:

•	 The martyrdom of Stephen and other early Christians
•	 The Council of Nicaea
•	 The development of the papacy
•	 The rise of Constantinople as a religious centre
•	 The East–West Schism

Each group presents their timeline and explains the significance of events.

2. Group work (using videos and documentaries as stimuli for discussion):
Teacher plays selected short videos on the growth of the early Church and key medieval events. 
Learners take notes and discuss in pairs:

•	 What new ideas or practices emerged in the Church?
•	 What tensions or debates were discussed in the videos?

Oral Storytelling / Role Play
Learners role-play key historical figures or events (e.g., a debate at the Council of Nicaea, or an 
encounter between Eastern and Western bishops in the lead-up to the Schism). This promotes 
empathy and deeper understanding of theological and historical perspectives.

Key Assessment
DoK Level 1: Identify three events that shaped the early Church and medieval Christianity.
DoK Level 2: Describe how Church Councils influenced Christian beliefs in the early centuries.
DoK Level 3: Analyse the causes and outcomes of the East–West Schism of 1054.
DoK Level 4: Create a digital timeline or infographic showing how early Church developments 
influenced the growth of different Christian traditions before 1517.

Hint

The recommended mode of assessment for Week 5 is class Exercise. Refer to the Key Assessment 
DoK Level 3 for a sample task to assign to learners.
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WEEK 6
Learning Indicator: Examine the history of Christianity from the Early Church to the Protestant 
Reformation (1517) and the springing up of many Christian denominations

FOCAL AREA:	 HISTORY OF CHRISTIANITY: THE 
PROTESTANT REFORMATION (1517) AND 
THE PROLIFERATION OF MANY CHRISTIAN 
DENOMINATIONS THAT SEPARATED FROM 
THE ROMAN CATHOLIC CHURCH

Key Concepts
The purpose of this section is to enable learners to understand that Martin Luther, a German 
teacher, theologian and a monk, brought about the Protestant Reformation when he challenged 
the Catholic Church’s teachings starting in 1517. Prior to this, reformers like John Huss and 
John Wycliffe had made some attempts to introduce some reforms into Christianity. The 
Protestant Reformation was a religious reform movement that swept through Europe in the 
1500s. There were some factors that led to the Reformation which resulted to the springing up 
of Christian denominations which separated from the Roman Catholic church.

1.	 Factors that led to the Protestant Reformation
a.	 Practices: The Roman Catholic Church used to generate money, e.g., sale of indulgences.
b.	 Renaissance: The rebirth of learning and the invention of the printing press, enabling 

people to have access the Bible in their local languages.
c.	 The desire to read the Bible in a local language, not only in Latin.
d.	 Poor ministerial formation: Recruiting untrained people to assume the roles of the 

clergy for their selfish interests.
e.	 Simony: Sale of clerical offices to unqualified bishops.
f.	 Immorality in the clergy: The clergy broke the vow of celibacy and engaged in clerical 

concubinage.
g.	 The desire of some European rulers, e.g., Henry VII of England, to free themselves 

from the control of the Roman Catholic Church.

2.	 Consequences of the Reformation
a.	 Schism in the church

i.	 Martin Luther – Lutherans
ii.	 John Calvin – Calvinist
iii.	 John Knox (Scotland) - Presbyterian Church
iv.	 King Henry VIII and the Anglican Church (1534)
v.	 John Wesley (England) – Methodist Church.

b.	 Translation of the Bible into English, German and French
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c.	 The Roman Catholic Counter Reformation which addressed some of the issues raised 
by the Protestant Reformation and the improved training of Roman Catholic priests.

Learning Tasks

1.	 In mixed ability/religious/gender groups, research the causes and consequences 
of the Protestant Reformation using internet and print sources and present your 
findings for class discussion.

2.	 In mixed-ability groups, create a concept map that illustrates both the causes and 
consequences of the Protestant Reformation and present your ideas to the class.

3.	 In mixed-ability/religious/gender groups, use the internet to research and 
compare the Protestant Reformation with the Roman Catholic Counter 
Reformation and share your findings in a class discussion.

4.	 In mixed-ability/gender/religious groups, identify and discuss the key theological, 
political, and social issues that sparked the Protestant Reformation.

5.	 Engage with a church history specialist to learn about the Protestant Reformation 
and ask prepared questions to deepen your understanding of its causes and 
impact.

6.	 Explore the number of denominations which are present in the world today 
and discuss the merits and complications of having these divisions within the 
Christian Church.

Pedagogical Exemplars
To facilitate lessons that will help learners appreciate this section of the lesson which focuses 
on history of Christianity and the Protestant Reformation, the teacher may choose from one or 
more of the following exemplars to deliver the lesson.

1.	 Collaborative learning: Divide class into mixed ability/religious/gender groups to conduct 
research on the Protestant Reformation (using the internet and other sources). Focus should 
be on its causes and consequences and the teacher can provide prompt question to help 
structure the students’ research. Findings should be presented for discussion in class.

2.	 Concept Mapping: Learners in mixed-ability groups create a concept map showing the 
causes of the Protestant Reformation and its consequences. Each group presents its findings 
for a general class discussion.

3.	 Digital literacy: Through the use of the internet, learners in mixed ability/religious/gender 
groups research into the Protestant Reformation and the Roman Catholic Counter 
Reformation and present their findings for discussion. Teachers may direct learners to 
focus on key questions which enable learners to compare the two.

4.	 Collaborative learning: Working in mixed ability/gender/religious groups, learners identify 
and discuss key issues in the Protestant Reformation. In using this pedagogy, learners need 
to be educated to appreciate and respect the opinions of others.

5.	 Resource Persons: Invite resource persons who are specialists in the area of church history 
to share their knowledge with the learners about the protestant reformation.
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6.	 Collaborative learning: Using the internet, learners explore the range of Christian 
denominations present in the world today. They discuss the merits and potential 
complications of having these divisions within the Christian Church.

Key Assessment
DoK Level 1: List 3 factors that led to the Protestant Reformation.
DoK Level 2: Explain 3 factors that led to the Protestant Reformation.
DoK Level 3: Describe the impact of the Protestant Reformation on the church.
DoK Level 4: Design a flier for presentation to the class on the key issues on the counter 
reformation

Hint

The Recommended Mode of Assessment for Week 6 is Mid-Semester Examination. Refer to 
Appendix C at the end of Section 2 for further information on how to go about the mid-
semester examination.

SECTION 2 REVIEW
In this section, learners engaged with the historical beginnings of Christianity, tracing 
its emergence from the ministry of Jesus Christ to the missionary efforts of the apostles. 
Through the study of Jesus’ teachings, actions, death, and resurrection, learners developed a 
foundational understanding of Christian beliefs and ethics.

The exploration of the early church in Jerusalem offered insights into the challenges 
and growth of the Christian faith in its formative years. Learners connected historical 
developments with spiritual values such as faith, courage, love, and commitment to justice.

The teaching and assessment methods used promoted deep reflection, historical empathy, 
and critical inquiry. Learners built skills in sequencing, interpretation, oral communication, 
and group collaboration. The lessons also fostered a sense of Christian identity, while helping 
learners appreciate Christianity’s role in shaping history.

Video Resources

https://www.youtube.com/watch?v=oM8Gcn1gbRw

https://www.youtube.com/watch?v=kMJOixouVbk

https://www.youtube.com/watch?v=iKd_5ULqlfI

https://www.youtube.com/watch?v=oM8Gcn1gbRw
https://www.youtube.com/watch?v=kMJOixouVbk
https://www.youtube.com/watch?v=iKd_5ULqlfI
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https://www.youtube.com/watch?v=iKd_5ULqlfI
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	 APPENDIX B: Portfolio Assessment

Task
Compile and submit a comprehensive portfolio that represents your work for the entire 
academic year. The portfolio should include a selection of exercises/assignments/homework, 
project work, reflective pieces and both mid-semester and end of semester examination papers.

Structure and Organisation of the Portfolio
As part of the structure of the portfolio assessment, make sure the following information has 
been provided:

1.	 Cover Page with
a.	 learner’s name
b.	 class
c.	 subject
d.	 period/date, etc.

2.	 Table of Contents which has the list of items included with page numbers.
3.	 Brief description/background of items such as background information for each included 

artefact, etc.

Learners’ works to be included in the Portfolio

1.	 Class Exercises/Assignments
2.	 Project works
3.	 Reflective Pieces
4.	 Mini-research work
5.	 Mid-semester examination papers
6.	 End of semester examination papers, etc.

Sample Mode of Administration for Portfolios
1.	 Clearly explain the purpose of the portfolio and its various components to the learners. 

Provide examples and templates for each section to guide them in their work.
2.	 Set up regular review sessions, every 4 weeks, to monitor learners’ progress. During these 

checkpoints, they offer feedback and guidance to help them improve their portfolios.
3.	 Share the scoring rubrics with the learners and thoroughly explain how their work will be 

evaluated.
4.	 Set the final due date for portfolio submission in Week 22 of the academic calendar. Offer 

a grace period for learners to make revisions based on the final feedback they receive.

Mode of submission/presentation
1.	 Clearly inform all learners of the final deadline for portfolio submission to ensure that all 

work is completed and submitted on time.
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2.	 Learners should organise their portfolios in a clear and logical manner, with each section 
clearly labelled and easy to access.

3.	 Learners may submit their portfolios either in physical form or via the school’s online 
submission system.

4.	 For digital submissions, learners should upload their portfolios either as a single file or in 
well-organised folders within the online platform.

5.	 Ensure the portfolio contains all required components: assignments, projects, quizzes, 
tests, reflective pieces, mini-research work, as well as mid-semester and end of semester 
examination papers.

Feedback strategy
1.	 Schedule regular meetings to review learners’ progress, set new goals, and make any 

necessary adjustments to their learning strategies.
2.	 Provide helpful comments throughout the learning process to support learners’ development. 

Ensure that learners clearly understand how to use this feedback to continually improve 
their work and achieve better results.

Sample Scoring rubric/ Marking scheme

Learner’s pieces of work Items Marks per Item Total Marks

Assignments/Exercises 2 1 mark each 2 marks

Projects works (Individual & Group) 2 2.5 marks each 5 marks

Mini-project work 1 2 marks 2 marks

Reflective Piece 1 2 marks 2 marks

Mini-research Work 1 2 marks 2 marks

Mid-semester Examination Papers 2 2 marks each 4 marks

End of semester Examination Paper 1 3 marks 3 marks

Total Marks 20 marks
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	 APPENDIX C: MID-SEMESTER EXAMINATION

Structure
Forty (40) objective test items comprising multiple choice questions.

Sample principles to consider in developing Multiple Choice Questions
1.	 Keep questions simple and clear.
2.	 Match questions to indicators and content.
3.	 Add believable wrong answers (distractors).
4.	 Make sure there is only one correct answer.
5.	 Include questions with DoK levels.
6.	 Make questions practicable whenever possible.
7.	 Use fair and bias-free language for all learners.

Table of Specification

Week Focal Area Type of 
Question

DoK Level Total

1 2 3 4

1 a. Understanding the meaning of 
religion from learners’ perspective
b. Classical definitions of religion 
and what they reveal about the 
nature of religion

Multiple 
Choice

3 3 3 - 9

2 a. Characteristics of religion
b. Misconceptions about the study 
of religion

Multiple 
Choice

2 3 3 - 8

3 a. Reasons for the study of religion 
at the SHS
b. Career Avenues in the study of 
religion

Multiple 
Choice

3 3 2 - 8

4 History of Christianity: The life of 
Jesus Christ and the Early Church

Multiple 
Choice

2 4 2 - 8

5 History of Christianity: From the 
Early Church to the Medieval Pe-
riod

Multiple 
Choice

2 3 2 - 7

Total 12 16 12 40
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Strand: Study of Religions, God’s Creation and Humankind

Sub-Strand: Background to the study of religion and Christianity

Learning Outcome: Recount the history of Christianity and appraise its contribution to the 
development of Ghana.

Content Standard: Demonstrate an understanding of the history of Christianity and 
evaluate its contributions to the development of Ghana.

INTRODUCTION AND SECTION SUMMARY
This section explores the origins and historical development of Christianity in Ghana, beginning 
with the religious landscape before the arrival of Christianity. It introduces learners to the rich 
spiritual traditions of African Indigenous Religion (AIR) and demonstrates how these shaped 
and later interacted with Christianity. Learners are guided to appreciate the syncretic relationship 
between pre-Christian religious beliefs and emerging Christian expressions.
In Week 7, the focus is on the permeating influence of African Indigenous (AIR) before the 
advent of Christianity. Learners examine the core beliefs and practices, such as the belief in a 
Supreme Being, ancestral veneration, rituals, moral codes, and sacred places, that defined 
African spirituality. In Weeks 8 and 9, attention shifts to the arrival and establishment of 
Christianity in the Gold Coast through missionary activities. Learners study the contributions 
of major missionary societies (e.g., Basel, Methodist, Bremen, Catholic), the development of 
other denominations, and the rise of Pentecostal and Charismatic churches. This section aims 
to help learners build historical awareness, inter-religious sensitivity, and an appreciation of the 
diverse origins of Ghana’s Christian landscape.
The weeks covered in this section are:

Week 7: Examine the role of religion in the life of Africans (Ghanaians) before the arrival of 
Christianity
Week 8: Describe the historical backgrounds of Christianity in Ghana
Week 9: Assess the influence of the arrival of Christianity on African Indigenous Religion 
(AIR)

SUMMARY OF PEDAGOGICAL EXEMPLARS
Teaching in this section integrates experiential, collaborative, and digital pedagogies to deepen 
learners’ understanding of religious history and the dynamic interactions between Indigenous 
beliefs and Christianity.
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Suggested strategies include:

•	 Collaborative Learning where learners in mixed-religion and mixed-ability groups 
explore similarities and influences between AIR and Christianity.

•	 Talk-for-Learning activities tracing the evolution of Christianity from pre-Christian 
roots.

•	 Digital Research tasks where learners search for information about Indigenous beliefs 
or denominational histories online.

•	 Resource Persons and Storytelling to bring in voices from AIR practitioners and 
denominational leaders.

•	 Experiential learning and field trips to Indigenous religious sites and Christian heritage 
landmarks (e.g., castles, Akropong).

These strategies help learners engage actively, respect different perspectives, and link historical 
content to personal and communal identities.

ASSESSMENT SUMMARY
Assessment for this section is formative and multi-modal, assessing learners’ understanding of 
both Indigenous religion and the history of Christianity in Ghana. It focuses on learners’ ability 
to recount, analyse, and creatively present historical and religious knowledge.
Examples of assessment tasks include:

•	 Oral reports and reflections on AIR beliefs and their connection to Christianity.
•	 One-page written summaries of three pre-Christian beliefs and practices.
•	 Peer-reviewed questions and surveys to explore learners’ knowledge of AIR - Christian 

intersections.
•	 Reflective writing and timeline creation after historical field trips.
•	 Role-plays, skits, and dramatizations depicting episodes in the introduction of 

Christianity.
•	 Creative outputs such as maps, drawings, and musical compositions (songs or poems) 

about Christian denominations.

These assessments are designed across Depth of Knowledge (DoK) levels and aligned with the 
Teacher Assessment Manual and Toolkit (TAMT). Teachers are encouraged to use visuals, 
differentiated roles, and inclusive grouping to meet diverse learner needs.
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WEEK 7
Learning Indicator: Examine the role of religion in the life of Africans (Ghanaians) before the 
arrival of Christianity

FOCAL AREA:	 RELIGION IN THE LIFE OF AFRICANS 
(GHANAIANS) BEFORE THE ARRIVAL OF 
CHRISTIANITY

Key Concepts
This lesson introduces learners to the spiritual and cultural life of Ghanaians prior to the advent 
of Christianity. It explores how African Indigenous Religion (AIR) was deeply integrated into 
all aspects of daily life—governance, morality, health, agriculture, and festivals. Learners will 
examine how religion influenced both personal and communal identity and how spiritual beliefs 
governed social behaviour, leadership, and community values. The lesson highlights AIR as a 
dynamic system that shaped and reflected the worldview of Ghanaian societies.

1. 	 Nature and Characteristics of AIR
a.	 AIR is unwritten, orally transmitted, and practiced communally.
b.	 Belief in a Supreme Being expressed through lesser gods and ancestral spirits.
c.	 Rituals, totems, taboos, and religious functionaries such as priests, priestesses, and 

diviners are central.

2. 	 Religion in Daily Life
a.	 Governance: Chiefs and elders ruled with spiritual legitimacy; oaths and installations 

involved rituals.
b.	 Morality: Taboos and ancestral judgment enforced ethical behaviour like honesty, 

respect, and justice.
c.	 Health: Healing combined herbal knowledge with spiritual diagnosis and purification 

rites.
d.	 Agriculture: Rituals ensured rainfall, fertility of the land, and thanksgiving after 

harvest.
e.	 Festivals: Celebrated the link between the physical and spiritual realms, reinforcing 

community identity.

3. 	 Spiritual Worldview
a.	 AIR sees the universe as layered: the visible world, the spirit world, and the Supreme 

Being.
b.	 The sacred and secular are inseparable—every action has spiritual significance.
c.	 Communal wellbeing is prioritised over individual interests.
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Learning Tasks

1.	 After watching videos or viewing images of traditional Ghanaian religious 
practices, reflect in your journals and discuss how these practices shaped moral 
values and strengthened community bonds.

2.	 In assigned groups, investigate how African Indigenous Religion influences 
one domain of Ghanaian life (e.g., governance, agriculture, health, festivals, or 
morality) and present your findings creatively using skits, role play, or visual 
charts.

3.	 Using the prompt “In traditional Ghanaian societies, there was no distinction 
between the sacred and the secular,” share researched or personal examples that 
illustrate how religious beliefs influenced everyday activities.

4.	 Create a concept map titled “AIR in Ghanaian Life” showing how African 
Indigenous Religion connects to aspects like leadership, family, health, and 
morality.

Pedagogical Exemplars
1.	  Experiential Learning
Play curated videos or show images of traditional Ghanaian religious practices such as libation, 
naming ceremonies, or purification rituals. Learners reflect in journals and discuss how these 
practices contributed to moral instruction and community cohesion.

2. 	 Group Work / Collaborative Learning
Divide learners into groups, each investigating AIR’s influence in a domain: governance, 
agriculture, health, festivals, or morality.
Groups present findings using charts, skits, or role plays. Teachers support with guiding 
questions and differentiated materials.

3. 	 Talk for Learning: Use the discussion prompt
“In traditional Ghanaian societies, there was no distinction between the sacred and the secular.”
Encourage learners to provide real or researched examples (e.g., role of ancestors in governance, 
taboos shaping behaviour).

4. 	 Concept Mapping (Structuring Talk for Learning)
Learners create a central concept map titled “AIR in Ghanaian Life.”
Branches may include: Leadership, Family, Agriculture, Health, Morality, Rituals.
This helps visualise connections and synthesise learning.

Key Assessment
DoK Level 1: Identify two features of African Indigenous Religion.
DoK Level 2: Describe how AIR influenced agriculture, health, or morality in traditional 
Ghanaian life.
DoK Level 3: Analyse how the worldview of AIR shaped everyday life in Ghana before 
Christianity.
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DoK Level 4: Create a poster or digital presentation showing how AIR served as the foundation 
of Ghanaian society before external religions arrived.

Hint

The recommended mode of assessment for Week 7 is Poster Presentation. Refer to the Key 
Assessment DoK Level 4 for a sample task to assign to learners. See the Teacher Assessment 
Manual and Toolkit page 76 for additional information on how to go about poster assessment.
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WEEK 8
Learning Indicator: Describe the historical backgrounds of Christianity in Ghana

FOCAL AREA 1:	 HISTORY OF CHRISTIANITY: THE COMING OF 
CHRISTIANITY TO GHANA

Key Concepts
Following the schism caused by the Protestant Reformation in Europe, missionary activities 
sprung up. It was through the efforts of these missionaries that Christianity was brought to 
Ghana (Gold Coast). Given the extensive nature of this topic and the number of histories of 
various denominations, teachers should focus on at least one of the denominations in each of 
the following three historical clusters described below. Choices to be made should be influenced 
by learners’ interest, the relevance of denominations in the immediate community and 
availability of resources (including resource persons) for effective delivery of the lesson(s).

1.	 Highlight of the early Christian missionary activities in Ghana

a.	 Basel Missionary Society (1828) – Presbyterian Church of Ghana. It started from the 
Christiansborg Castle. Highlight the role of Andreas Riis, and the Jamaican freed 
slaves

b.	 Wesleyan Methodist Society: (1835) – Methodist Church from Anomabu. It started 
from Anomabu, then to Cape Coast. Highlight the role of Joseph Rhodes Dunwell and 
T. B. Freeman.

c.	 Bremen Missionary Society – North German Missionary Society (1847) – Evangelical 
Presbyterian Church. It started from Peki in the Volta Region.

d.	 Society for the Propagation of the Gospel in Foreign Parts (SPGFP) championed 
Anglicanism.

e.	 Roman Catholic Missionary (1880). Failed first attempt in 1482 at Elmina. Creation 
of the Apostolic prefecture of the Gold Coast at the request of Governor Sir James 
Marshall. Highlight the roles of Frs. August Moreau and Eugene Murat at Elmina; 
OLA Sisters

2.	 Emergence of other Christian Denominations

a.	 Seventh Day Adventist Church
b.	 Deeper Life Christian Ministry
c.	 Jesus Christ of Latter-Day Saints

3.	 Pentecostalism

a.	 Apostle Peter Anim and the rise of Pentecostalism
b.	 The Church of Pentecost

4.	 Charismatic Churches

a.	 Christian Action Faith Ministries
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b.	 International Central Gospel Church
c.	 Lighthouse Chapel International

Learning Tasks

1.	 In mixed-denomination groups, learners discuss and share significant episodes 
from their churches’ histories in Ghana, using prior preparation to guide their 
contributions.

2.	 Use online sources to research early Christian missionary activities in Ghana and 
take notes for classroom sharing.

3.	 Listen to a resource person narrate the historical development of a Christian 
denomination in Ghana and ask questions to clarify key events.

4.	 Watch selected video clips or listen to audio recordings on the history of 
Christianity in Ghana and summarise the main events discussed.

5.	 Participate in a field trip to a historical Christian site such as a castle or seminary 
and reflect on how the experience enhances your understanding of Christianity’s 
origins in Ghana.

Pedagogical Exemplars
For effective delivery of lessons on the history of Christianity in Ghana, the following pedagogies 
are suggested. Teachers may choose from among the following options or plan their own 
techniques and strategies.

1.	 Collaborative Learning: In mixed groups made up of learners belonging to different 
denominations, learners work in groups to discuss the histories of their denominations in 
Ghana. To use this technique, learners should be prompted ahead of time so they can 
prepare significant episodes of their denomination’s history to share.

2.	 Digital pedagogy: Task learners to search online for information on early Christian 
missionary activities in Ghana and make their own notes.

3.	 Story Telling: Resource persons to recount histories of various Christian denominations in 
Ghana. Religious leaders and history teachers may be useful resource persons for this 
pedagogy.

4.	 Audio-visuals: Where available, teachers may show video clips, documentaries, audiobooks 
on segments of the history of Christianity in Ghana.

5.	 Experiential Learning: Teachers may carefully plan field trips for learners to visit historical 
sites associated with Christianity to learn its history at firsthand. Potential visit sites may 
include: Castles, Akropong, etc.

Key Assessment
DoK Level 1: Learners narrate the story of how Christianity first came to Gold Coast.
DoK Level 2: Learners write reflective notes after field trip.
DoK Level 3: Task learners to create a timeline of events related to the introduction of 
Christianity in Ghana. Learners may use digital tools such as computer software or manually 
design posters for this assessment activity.
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DoK Level 4
1.	 Task learners to rehearse and dramatize segments of the history of Christianity in Ghana. 

Be sure to define diverse roles so that every learner may have a role to play.
2.	 Task learners to draw a map of Ghana locating the establishments of different Christian 

denominations to show areas of the country where they are dominant
3.	 Task learners in groups to compose a song/rap or poem on the history of any Christian 

denomination and perform it in class.

FOCAL AREA 2:	 HOW CHRISTIANITY FIRMLY ESTABLISHED IN 
GHANA

This lesson introduces learners to how Christianity took root in Ghana. It highlights the early 
efforts of both foreign missionaries and indigenous agents such as Philip Quaque in spreading 
the Christian faith. Learners will examine how mission schools and churches served as centres 
for religious, cultural, and educational influence, helping to entrench Christian beliefs and 
practices in Ghanaian society. The lesson also explores how Christianity adapted to and 
interacted with local traditions as it spread to various communities.

Key Concepts
1. Early Missionary Activity

•	 Early Christian settlements and the building of churches and schools.
•	 Challenges faced by missionaries (language barriers, disease, resistance).

2. Role of Indigenous Agents
•	 Philip Quaque as the first African Anglican priest and educator.
•	 Importance of local converts in spreading the faith and interpreting Christian 

teachings in African contexts.

3. Spread and Localisation of Christianity
•	 Use of mission schools as tools for conversion and literacy.
•	 Translation of the Bible and hymns into local languages.
•	 The role of African leaders and churches in contextualising Christianity.

Learning Tasks

1.	 Investigate the life and contributions of indigenous Christian agents like Philip 
Quaque by reading short biographies and primary sources, and present findings 
on how they bridged African and Western religious cultures.

2.	 Interact with a local church elder or historian who shares the story of how 
Christianity was introduced to their community, and write a reflective summary 
based on notes taken during the session.

3.	 Listen to and retell stories of early Christian figures such as Philip Quaque or the 
Basel missionaries, followed by class discussions analysing their contributions 
and the challenges they faced.
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Pedagogical Exemplars
1. Inquiry-Based Learning
Learners investigate the role of indigenous agents such as Philip Quaque. They may read brief 
biographies, analyse letters or primary accounts, and report on how these individuals helped 
bridge cultural gaps between Western Christianity and African communities.

2. Experiential Learning
Invite a local church historian or elder to speak about how Christianity began in their community. 
Learners prepare questions in advance, take notes, and write reflection summaries. This 
connects learners to lived religious history.

3. Storytelling (Talk for Learning)
Use storytelling to narrate the life and work of early Christian agents like Philip Quaque or the 
Basel missionaries. Follow with class discussions on their contributions and challenges. 
Learners may retell the stories in pairs to reinforce memory and comprehension.

Key Assessment
DoK Level 1: List two early Christian missionaries who came to Ghana.
DoK Level 2: Describe how mission schools helped spread Christianity in Ghana.
DoK Level 3: Compare the contributions of foreign missionaries and local converts in spreading 
Christianity.
DoK Level 4: Create a digital timeline or illustrated report showing the history of Christianity 
in a selected region of Ghana, identifying key figures and institutions.

Hint

The recommended mode of assessment for Week 8 is Story telling. Refer to pedagogy 3 under 
the pedagogical exemplars.
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WEEK 9
Learning Indicator: Assess the influence of the arrival of Christianity on African Indigenous 
Religion

FOCAL AREA:	 THE INFLUENCE OF THE ARRIVAL OF 
CHRISTIANITY ON AFRICAN INDIGENOUS 
RELIGION (AIR)

Key Concepts
1. Areas of Convergence and Conflict

a.	 Convergence: Shared values such as morality, reverence for a Supreme Being, and 
community cohesion.

b.	 Conflict: Condemnation of traditional rites (e.g., libation, ancestral reverence) by some 
Christian groups; destruction of shrines; redefinition of festivals as “pagan.”

2. Impact on AIR Beliefs and Practices
a.	 Suppression: Decline of certain rituals and priestly roles due to missionary disapproval.
b.	 Transformation: Some AIR beliefs reinterpreted within Christian frameworks (e.g., 

deliverance from curses).
c.	 Endurance: Persistence of practices such as naming ceremonies, drumming, and 

festivals with religious significance.

3. AIR Adaptation Strategies
a.	 Resistance through secrecy or cultural preservation.
b.	 Selective incorporation of Christian symbols or narratives into AIR rituals.
c.	 Emergence of African Independent Churches blending both traditions.

4. Dual Religious Identity
a.	 Many individuals and communities practising both Christianity and elements of AIR 

simultaneously.

Learning Tasks

1.	 Work in groups to investigate the roots of tension between Christianity and 
traditional festivals and propose respectful ways both traditions can coexist.

2.	 Participate in a class debate on the motion “Christianity has enriched rather than 
destroyed African Indigenous Religion,” using research to support your team’s 
position.

3.	 Discuss the prompt “Some traditional priests became Christian pastors—why?” 
using peer exchange and questioning strategies like the 5 Whys to explore and 
challenge ideas.
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4.	 In assigned groups, analyse how Christianity has influenced specific aspects of 
African Indigenous Religion such as rituals, leadership, or moral teachings, and 
present findings to the class.

Pedagogical Exemplars
1. Problem-Based Learning
Present the scenario: “A community’s traditional festival is criticised by some Christians as 
demonic.” Learners work in groups to investigate historical roots of such tensions, explore both 
religious perspectives, and suggest respectful and inclusive approaches to coexistence.

2. Talk for Learning (Structured Debate)
Organise a debate around the motion: “Christianity has enriched rather than destroyed African 
Indigenous Religion.” Learners research, present arguments, and critically evaluate the 
opposing team’s stance.

3. Building on What Others Say
Use Concept Cartoons or a 5 Whys routine. Example prompt: “Some traditional priests became 
Christian pastors—why?” Learners discuss responses in pairs and refine their thinking using 
peer input and teacher scaffolding.

4. Group Work/Collaborative Learning
Assign groups to domains such as leadership, rituals, worldview, or moral teachings. Each 
group assesses how Christianity has impacted that domain of AIR. Presentations are followed 
by peer questions and reflections.

Key Assessment
DoK Level 1: Identify two practices in AIR that were challenged by Christian missionaries.
DoK Level 2: Describe one way Christianity has changed traditional festivals in Ghana.
DoK Level 3: Analyse how AIR has responded to the spread of Christianity in Ghanaian. 
communities.
DoK Level 4: Develop a comparative chart that illustrates both the conflicts and convergences 
between Christianity and AIR on key issues such as worship, moral values, and social leadership.

Hint

The recommended mode of assessment for Week 7 is Chart. Refer to the Key Assessment DoK 
Level 4 for a sample task to assign to learners.
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SECTION 3 REVIEW
This section enabled learners to explore Ghana’s religious heritage, from African Indigenous 
Religion (AIR) to the arrival of Christianity. Learners examined the theological, moral, 
and communal dimensions of AIR and noted its continuing influence on Christian thought 
and practice. Through this, they developed respect for traditional religion as a vital part of 
Ghanaian identity.

Learners also traced the complex history of Christianity in Ghana, beginning with early 
missionary efforts and leading to the emergence of diverse Christian expressions—from 
mainline churches to Pentecostal and Charismatic movements. They gained insight into 
key personalities, denominational histories, and the contextual challenges and triumphs of 
Christianity’s growth.

The section promoted historical empathy, interfaith awareness, and critical thinking. 
Learners applied skills in research, communication, collaboration, and creativity. The use 
of inclusive and context-rich pedagogies ensured that all learners could access the content 
meaningfully. Overall, the section affirmed the interconnectedness of religious traditions 
and their role in shaping Ghanaian society.
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Strand: Study of Religions, God’s Creation and Humankind

Sub-Strand: Background to the study of religion and Christianity

Learning Outcome:  Recount the history of Christianity and appraise the contributions of 
Christianity to the development of Ghana.

Content Standard: Demonstrate an understanding of the history of Christianity n and 
evaluate the contributions of Christianity to the development of Ghana.

INTRODUCTION AND SECTION SUMMARY
This section focuses on the role of Christianity in the development of society, with particular 
attention to Ghana. Learners explore how Christian values, institutions and individuals have 
contributed to the advancement of education, health care, governance, moral development and 
social welfare.
The section begins by examining biblical principles such as love for neighbour, justice, service, 
and stewardship, and how these underpin Christian contributions to social progress. Learners 
are introduced to historical and contemporary examples of Christian missionaries, churches, 
and faith-based organisations that have positively influenced national life. Emphasis is also 
placed on the role of Christian ethics in promoting peace, gender equality, environmental care, 
and national unity.
The aim of this section is to help learners appreciate how Christianity, beyond being a personal 
faith, plays a public role in shaping just and inclusive societies.

The week covered in this section is:
Week 10: Discuss the contributions of Christianity to the development of Ghana

SUMMARY OF PEDAGOGICAL EXEMPLARS
The section employs research-based, collaborative, and values-driven pedagogies to help 
learners link religious knowledge to practical development outcomes. Teachers are encouraged 
to use examples from learners’ communities to make the content meaningful and locally 
grounded.
Effective strategies include:

•	 Case Study Investigations on Christian contributions to education, hospitals, or NGOs 
in Ghana.

•	 Role play or skits dramatising Christian ethical responses to poverty, injustice, or 
corruption.
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•	 Group projects mapping faith-based institutions in Ghana and their developmental 
roles.

•	 Talk-for-Learning discussions on how Christian values like honesty and service build 
strong societies.

•	 Multimedia Exploration (videos, documentaries, guest interviews) showcasing 
Christian-led development initiatives.

Teachers should ensure that activities are inclusive, gender-sensitive, and accommodating of 
learners with diverse learning styles or special needs. Encourage respectful engagement and 
critical thinking when discussing religion’s public influence.

ASSESSMENT SUMMARY
Assessment for this section evaluates learners’ ability to describe and analyse the positive 
impact of Christianity on social development, and to reflect on how Christian values can guide 
civic responsibility and ethical leadership.
Sample assessment activities include:

•	 Reflective essays or posters on Christian contributions to education, healthcare, or 
gender equity.

•	 Oral presentations or debates on Christianity and moral development in Ghana.
•	 Community mapping tasks identifying churches and their social programmes.
•	 Character profiles or timelines of key Christian figures (e.g., missionaries, faith-based 

advocates).
•	 Creative assignments linking biblical teachings to development goals (e.g., SDGs).

Tasks should be aligned with Depth of Knowledge (DoK) levels and supported by the Teacher 
Assessment Manual and Toolkit (TAMT). Assessment should reflect learners’ analytical 
thinking, personal reflection, and creativity.
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WEEK 10
Learning Indicator: Discuss the contributions of Christianity to the development of Ghana

FOCAL AREA 1:	 UNDERSTANDING THE CONCEPT OF 
DEVELOPMENT

Key Concepts
Understanding development (Note: This section is best taught in collaboration with teachers 
from Social Studies and/or Economics.)

1.	 Meaning of Development
a.	 It is a broad term which is used in various contexts.
b.	 Generally, it refers to the process of growth, progress, positive change or the addition 

of physical, economic, environmental components to the life of people. The components 
can also be moral.

c.	 National development refers to the ability of a nation to improve the lives of its citizens.

2.	 Indicators of national development
a.	 Economic indicators such as Gross National Income (GNI), e. g., poverty and economic 

inequality indicators.
b.	 Social indicators such as health, life expectancy and happiness.
c.	 Environmental indicators
d.	 Education (including moral education) level of literacy, development of skills and 

desirable attitudes.

3.	 Steps nations can use to promote national development
a.	 Promoting values such as peace and justice
b.	 Promoting education
c.	 Empowering women
d.	 Negotiating strategic political relations
e.	 Reforming the systems of food and aid distribution
f.	 Developing rural areas
g.	 Increasing agricultural outputs
h.	 Enlarging economic knowledge
i.	 Handling growth in urban areas
j.	 Eradicating poverty
k.	 Eradication of environmental degradation
l.	 Collaboration with all actors including religious or faith-based bodies, e.g., AIR, 

Christianity and Islam.
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Learning Tasks

1.	 In groups, explore the concept of development, using the internet and other 
sources as directed. Share your understanding with the rest of the class.

2.	 Consider how religion is connected to the development of a country.

3.	 Explain the contributions of religion to socio-economic development.

4.	 Evaluate the steps religion can take towards socio-economic development of a 
country.

Pedagogical Exemplars
To facilitate lessons that will help learners appreciate the concept of development, the teacher 
may choose from one or more of the following exemplars to deliver the lesson.

1.	 Collaborative learning: In mixed ability/religion/gender groups, learners research and 
discuss the concept of development from the internet or other sources on the following:

a.	 the meaning of development
b.	 indicators of national development
c.	 steps to promote national development

2.	 Talk for learning: Learners meet in groups and discuss the meaning of development and 
the indicators of national development and present their findings preferably using Power 
Point presentation for a general class discussion. Teacher should pay attention to involve 
all learners in discussion, bearing in mind their different levels of ability. The following 
questions may guide the discussions:

a.	 Does religion have a part to play in national development?
b.	 What contributions does religion make in national development?
c.	 What steps can religion take to promote national development

3.	 Resource person: Invite a resource person /persons knowledgeable in the concept of 
national development. The resource persons could be a lecturer of Development Studies, 
or teacher of Economics or Social Studies. Prior to the visit, learners should compose their 
questions to ask the resource person. The teacher should moderate the presentation to focus 
on the concept of development.

4.	 Digital Literacy: Learners search online for documentary, videos and pictures of developed 
countries and underdeveloped countries. They watch and outline the characteristics of the 
two for comparison, in order to appreciate the concept of development.

Key Assessment
DoK Level 1: Explain how religion is connected to the concept of national development.
DoK Level 2: Draft one-page notes on the relationship between religion and national 
development.
DoK Level 3: Create a power point presentation on the steps religion can take to contribute to 
national development for class discussion.
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DoK Level 4: Conduct online search for information to justify the position that religion has a 
part to play in national development. Such evidence can be collated as a portfolio and submitted 
for assessment.

FOCAL AREA 2:	 CONTRIBUTIONS OF CHRISTIANITY TO THE 
DEVELOPMENT OF GHANA

Key Concepts
The contributions of Christianity to the development of Ghana

1.	 General education and skills development
a.	 Formal education at all levels; technical, agricultural and vocational education;
b.	 Socialisation of people through church activities.

2.	 Moral education
a.	 Schools established by churches impart moral education through the activities of the 

schools.
b.	 Serving as a ‘moral conscience’ of the country, through sermons and moral teachings.
c.	 Occasional contribution to national dialogue (e.g. Pastoral letters from the Bishop’s 

conference, communiques issued church groups)

3.	 Health care provision
a.	 Hospital and clinics established by various Christian groups.
b.	 Health campaigns – Churches organise free health screening, and medical services to 

communities.

4.	 Provision of social and welfare services
a.	 Christian NGOs providing social and relief services (e.g. Adventist Development and 

Relief Agency (ADRA), Catholic Relief Services (CRS) World Vision International)
b.	 Provision of infrastructure: (school building projects, prison building, bole-holes, 

KVIP, rehabilitation centres, etc.)
c.	 Scholarships and bursaries for the needy (e.g. Paying school fees, hospital bills, welfare 

support to aged, etc.)
d.	 Counselling and motivation (counselling services, visitations, motivational messages, 

for people going through stress, anxiety and depression)

5.	 Conservation of the environment
	 Planting of trees (e.g. Arbor Week of the Roman Catholic Church, reafforestation 

programmes by Church of Pentecost, Seventh-day Adventist (SDA) church etc.)
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Learning Tasks

1.	 Visit a Christian-founded school, hospital, or development project site and reflect 
on how it contributes to Ghana’s national development.

2.	 Listen to a guest speaker explain the impact of Christianity on Ghana’s 
development and ask prepared questions to deepen your understanding.

3.	 Research and compile news stories online about social development projects by 
Christian churches in Ghana and present your findings to the class.

4.	 Engage in a class debate on the motion “Christianity has shown more commitment 
to Ghana’s development than the state,” using evidence to support your team’s 
stance.

Pedagogical Exemplars
To facilitate lessons that will help learners appreciate this section of the lesson, which focuses 
on the contribution of Christianity to the development of Ghana, the teacher may choose from 
one or more of the following exemplars to deliver the lesson.

1.	 Experiential Learning: Learners visit institutions and project sites established by Christian 
churches (such as schools, universities, hospitals, community water project, etc) to witness 
firsthand the contribution of Christianity to the development of Ghana.

2.	 Resource Person: A resource person is invited to present on the contribution of Christianity 
to the development of Ghana. Such resource person may include: a Christian priest, a 
teacher, development practitioner, etc. Prior to the visit, learners should compose their 
questions to ask the resource person. Teacher should moderate the presentation to focus on 
the contribution of Christianity to the development of Ghana.

3.	 Digital Literacy: Learners search online for news reports about Christian denominations 
undertaking social projects. They compile these reports and present them for class 
discussion.

4.	 Debate: In two groups (for and against), leaners debate the motion: “Christianity has shown 
more commitment to Ghana’s development than the state”

Teacher may differentiate task in these debate groups along the lines of:

a.	 Principal Speaker – HP
b.	 Supporting speakers - P
c.	 Moderator - AP
d.	 Time-keeper-AP
e.	 Cheer group - AP

Key Assessment
DoK Level 1: Mention three contributions of Christianity to the development of Ghana.
DoK Level 2: Search for and list the contributions of Christianity to the development of Ghana.
DoK Level 3: Plot on the Map of Ghana, 10 locations where Christian infrastructural 
development can be located.
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DoK Level 4: Role play a Minister of Religious Affairs. In this capacity they are tasked to draft 
a speech highlighting the contributions of Christianity to the development of Ghana, to be 
delivered at the commissioning of a Christian school.

Hint

The recommended mode of assessment for Week 10 is Poster Presentation. Refer to the Key 
Assessment DoK Level 4 for a sample task to assign to learners. See the Teacher Assessment 
Manual and Toolkit page 76 for additional information on how to go about poster assessment.

SECTION 4 REVIEW
This section enabled learners to critically explore the transformative role of Christianity 
in Ghana and beyond. They examined how Christian individuals and institutions have 
contributed to national development through education, healthcare, social services, and 
moral leadership.

Through classroom activities and assessments, learners connected religious values to real-
world development outcomes and reflected on how faith can inspire civic engagement 
and ethical living. The section helped cultivate a sense of appreciation for the relevance of 
Christian principles—such as justice, compassion, and integrity—in building inclusive, 
peaceful, and prosperous societies.

Pedagogically, the section promoted research, reflection, creativity, and collaboration. It 
helped learners acquire skills in public speaking, critical analysis, teamwork, and value-
based reasoning—essential for nurturing responsible citizens and future leaders.
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SECTION 5: MAJOR BELIEFS OF CHRISTIANITY

Strand: Religious beliefs, practices, moral values and 
human development

Sub-Strand: The major beliefs of Christianity

Learning Outcome: Identify core Christian beliefs and AIR’s influence on denominational diversity, 
and critically examine the interpretations of Christian beliefs

Content Standard: Demonstrate knowledge and understanding of the beliefs of Christianity 
and AIR’s influence and critically assess the varied interpretations of these beliefs

Hint

•	 The End of First Semester Examination will be conducted in Week 12. Refer to Appendix D 
of this Section for a Table of Specification to guide you to set the questions. Set questions to 
cover all the indicators covered for at least weeks 1 to 11.

•	 Assign Individual Project Work for the academic year by Week 14. The project should be 
submitted by Week 19. See Appendix E of this Section and Teacher Assessment Manual and 
Toolkit for more information on how to organise a group project.

INTRODUCTION AND SECTION SUMMARY
This section introduces learners to the core beliefs of the Christian faith, with a focus on 
doctrines that define Christian identity and worldview. It helps learners to understand not only 
what Christians believe, but also how these beliefs influence moral conduct, worship practices, 
and daily decision-making.
Learners begin with the doctrine of the Trinity, which affirms belief in God as Father, Son, and 
Holy Spirit. This is followed by teachings on the birth, life, death, and resurrection of Jesus 
Christ, as well as the Christian understanding of salvation, grace, judgement, and eternal life. 
The section also draws attention to shared beliefs across denominations and highlights 
differences in interpretation, helping learners appreciate unity and diversity within the Christian 
tradition.
The section promotes respectful engagement with Christian doctrine, encourages comparison 
with beliefs from other religions (where appropriate), and nurtures value-based reflection.

The weeks covered in this section are
Week 11: Identify the main beliefs of Christianity
Week 12: Interrogate differences in denominational interpretations of religious beliefs of 
Christianity
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Week 13: Assess the effects of misinterpretations of beliefs of Christianity
Week 14: Examine ways in which African Indigenous Religion has influenced the belief system 
of Christians in Ghana

SUMMARY OF PEDAGOGICAL EXEMPLARS
The teaching approach in this section blends doctrinal inquiry, critical reflection, and 
comparative analysis. The goal is to promote deep understanding of key Christian teachings in 
a way that respects learners’ diverse religious and cultural backgrounds.
Suggested pedagogical strategies include:

•	 Think-Pair-Share to reflect on the meaning of key doctrines and their relevance to 
daily life.

•	 Diagramming and Concept Mapping of beliefs such as the Trinity, salvation, or grace.
•	 Comparative Discussions exploring how different denominations interpret the same 

belief (e.g., baptism or the Holy Spirit).
•	 Scriptural Exploration of key biblical texts (e.g., John 3:16, Romans 10:9, Matthew 

28:19).
•	 Guest Speaker or Panel Discussions with representatives from different denominations 

sharing views on central beliefs.

Teachers should encourage inclusive and respectful dialogue, especially in mixed-faith or 
mixed-denomination classrooms. Use visuals, analogies, and simplified language to support 
learners with low literacy or special educational needs.

ASSESSMENT SUMMARY
Assessment tasks in this section aim to evaluate learners’ understanding of key Christian 
beliefs, their ability to explain doctrinal concepts, and their skill in identifying similarities and 
differences across denominations.
Examples of assessment activities include:

•	 Concept Maps or Summary Charts of Christian beliefs (e.g., Trinity, salvation, 
resurrection).

•	 Short Essays or Reflective Journals explaining what a particular belief means to 
Christians.

•	 Creative Writing or Art expressing the meaning of grace, forgiveness, or eternal life.

Assessment activities should reflect varied Depth of Knowledge (DoK) levels and draw on 
principles from the Teacher Assessment Manual and Toolkit (TAMT). Allow learners to express 
understanding through oral, written, or visual means, and provide scaffolds for those who need 
support.
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WEEK 11
Learning Indicator: Identify the main beliefs of Christianity

FOCAL AREA 1:	 CORE CHRISTIAN BELIEFS

Key Concepts
1. Core Beliefs of Christianity

•	 Oneness of God and the Trinity: Christians believe in one God expressed in three 
persons—Father, Son, and Holy Spirit (Deut. 6:4; Matt. 3:16–17).

•	 Jesus as God Incarnate: Christians believe that Jesus is both fully God and fully 
human, who came to save humanity from sin (John 1:4).

•	 Second Coming of Christ: Christians await the return of Jesus Christ to fulfil 
God’s final plan of redemption (John 14:1–3).

•	 Resurrection and Judgement: Christians believe in bodily resurrection and divine 
judgement based on human actions and faith (Matt. 12:36–37).

•	 Authority of Scripture: The Bible is seen as inspired and useful for teaching, 
correcting, and guiding believers (2 Tim. 3:16–17).

2. Significance of Key Doctrines

•	 Trinity: Expresses the mystery and unity of God’s nature; shapes Christian 
worship and prayer.

•	 Resurrection: Central to Christian hope in eternal life and victory over sin and 
death.

•	 Forgiveness of Sins: Foundation for moral living and reconciliation with God and 
others.

•	 Second Coming: Promotes ethical living and hope for divine justice.

Learning Tasks

1.	 Participate in a whole-class discussion to share, question, and clarify what 
Christians believe about core teachings such as the Bible and the Second Coming 
of Christ.

2.	 In pairs or small groups, create a concept map outlining the core beliefs of 
Christianity, including their definitions, scriptural bases, and everyday relevance.

3.	 In assigned groups, research a key Christian belief and present its meaning, 
biblical foundation, and significance to Christian life using visual aids and engage 
in peer questioning.
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Pedagogical Exemplars
1. Talk for Learning (Guided Whole-Class Discussion)
Pose questions like “What do Christians believe about the Bible?” or “Why do Christians 
believe Jesus will return?” Encourage learners to express what they know, respond to peers, 
and ask questions for clarification. Use the responses to guide and build a shared understanding.

2. Concept Mapping (Structuring Talk for Learning)
Learners develop a concept map with “Core Beliefs of Christianity” at the centre. Branches 
include major beliefs (e.g., Trinity, Resurrection), definitions, scriptural references, and their 
relevance to daily living. This method helps in organising content visually and promoting 
deeper connections.

3. Group Work/Collaborative Learning
Each group is assigned a core belief (e.g., Trinity, Salvation, Resurrection, Scripture). Groups 
research the belief, identify its scriptural foundation, and prepare a 5-minute presentation 
including a visual aid. Encourage inter-group Q&A to reinforce collaborative learning.

Key Assessment
DoK Level 1: List three core Christian beliefs and their scriptural references.
DoK Level 2: Explain the Christian understanding of the Trinity using examples from the 
Bible.
DoK Level 3: Analyse how belief in the second coming of Christ shapes Christian ethical 
behaviour.
DoK Level 4: Create a digital or visual presentation illustrating how five core Christian beliefs 
influence Christian living in Ghanaian society today.

FOCAL AREA 2:	 THE EXPRESSION OF THE MAIN CHRISTIAN 
BELIEFS IN RELIGIOUS LIFE

Besides the recitation of the Apostles’ Creed the major Christians beliefs are expressed in the 
lives of Christians. This lesson aims to identify the various aspects of Christian life in which 
the major Christian beliefs manifest themselves.

Key Concepts
1.	 Worship: Christians manifest their beliefs through worship. Christian worship may be 

individual or communal. For most Christian homes, worship is undertaken either in the 
morning or evening. Individuals may also have their quiet times of worship at secluded 
places like top of mountains, monasteries and other quiet places. Communal worship 
happens periodically at the temple/auditoriums/cathedrals (church house) or open air and 
may be weekly (Saturday or Sunday). Other Christian denominations have other days in 
the week during which they have Bible studies, groups meetings and prayer sessions.

2.	 Christian beliefs expressed in songs: Another way Christian beliefs are expressed is 
through songs. Traditionally Christian music existed as hymns. Catholics and Protestants 
have collections of hymns contained in hymnals such as Methodist Hymnal, Seventh-day 
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Adventist Hymnals, Presbyterian Hymnal, Anglican/Catholic Hymnal etc. Examples of 
popular hymns include:

•	 Abide with me Anglican Hymn 783
•	 To God be the glory Methodist Hymn Book 313,
•	 God will take care of you SDA Hymn 99;
•	 Resurrection of the dead Presbyterian Hymn 313
•	 Amazing Grace Catholic Book of Worship 480

	 Besides hymns, Catholics and other Protestants sing canticles, kyries and mass. During 
worship and other meetings, the whole congregation may sing or the choir and other 
singing groups may sing hymns.

	 Christians sing other songs beside hymns. Such songs may be choral compositions, E.g.,

•	 Yesu ka wo ho – Osei Boateng
•	 Oye - James Varrick Armaah
•	 Sankudwom – Sam Asare Bediako
•	 Grace and Mercy – Newlove Annan

	 There are other Christian highlife songs, and popular Christian folk songs such as:

•	 Da no ase (Composer unknown)
•	 Yesu ye nkwa abodoo – Koda featuring Nacee
•	 Adom – Diana Hamilton
•	 Something new my life – Elder Collins Amponsah
•	 Bo noo ni – Joe Mettle
•	 Agbelolo – Celestine Donkor

All these Christian songs contain lyrics that manifest Christian beliefs.

3.	 Prayers: Another way Christian beliefs are expressed is through prayer. Christians have a 
model prayer by Jesus in Matthew 6:9-13 called the Lord’s prayer. Besides this recitational 
prayer, Christians pray in different forms including meditative prayer, congregational 
prayer, speaking in tongues etc. During prayers, Christians my kneel, stand, sit or prostrate.

4.	 Evangelism: Christians express their beliefs through evangelism. Evangelism is the process 
of preaching and witnessing the Christian message to others. Christian evangelism follows 
the command of Jesus to go to the world and preach to all people (Mathew 28: 19-20). 
Christian evangelism may happen in the church house or through open air crusades, 
electronic media and Christian literature. Notably, one-on-one witnessing is also evident 
with some Christian groups.

5.	  Giving: Christians also manifest their beliefs through giving. The Bible admonishes 
Christians to give to the poor (2 Corinthians 9:6-7) and to the church through tithes and 
offerings (Malachi 3: 10). Some Christian denominations have formalised the act of giving 
by mobilising resources from members and donating to people in need through Christian 
NGOs such as Catholic Relief Services, Adventist Development and Relief Agency, World 
Vision International etc.
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Learning Tasks

1.	 Visit a Christian worship centre and observe how core Christian beliefs are 
expressed through activities such as prayer, music, and sermons.

2.	 Search assigned websites for information on how key Christian beliefs are 
expressed in worship practices like music, dance, and prayer, and present findings 
for discussion.

3.	 Engage a visiting Christian leader by asking prepared questions to understand 
how major Christian beliefs are expressed in worship and daily life.

4.	 Watch video clips or documentaries on Christian worship and identify how beliefs 
such as the Trinity and Resurrection are expressed in religious practice.

5.	 Participate in a dialogue with a Christian leader about how Christian beliefs 
influence everyday choices and reflect on the discussion in a short-written 
summary.

6.	 Dramatise how major Christian beliefs are expressed in religious life, such as 
through acts of worship, moral decisions, or community service.

Pedagogical Exemplars
To facilitate lessons that will help learners appreciate this section of the lesson which focuses 
on the expression of the major Christian beliefs in religious life, the teacher may choose from 
one or more of the following exemplars to deliver the lesson.

1.	 Experiential Learning: Learners visit a Christian religious site to observe the expression 
of Christian beliefs as manifested in worship activities.

2.	 Digital Pedagogy: Learners search the internet for information on the expressions of the 
major Christian beliefs in religious life such as music, dance, prayer etc. The teacher 
should provide guidance on which site to search, and also which information is relevant 
for the learners.

3.	 Resource Person: Invite a resource person knowledgeable in Christian beliefs and practices 
to demonstrate the expression of Christian beliefs in religious life. Such a resource person 
may include a Clergy, an Elder of a recognised Christian religious denomination, a teacher/
lecturer in Christianity. Prior to the visit, the teacher should guide learners to compose 
their questions to ask the resource person. Teacher should moderate the presentation to 
focus on the expression of the major Christian beliefs in religious life.

4.	 Audio Visuals: Where available, teacher may show video clips, documentaries on segments 
of expressions of the major Christian beliefs in religious life

5.	 Experiential Learning:
	 Invite a Christian leader (e.g., youth pastor or lay minister) to discuss how these beliefs 

influence daily choices, such as honesty, prayer, and community service. Learners 
engage with the speaker through guided questions and reflect on key takeaways.

6.	 Roleplay/Dramatisation: Learners dramatise the expression of major Christian beliefs in 
their religious life. To harness the potential of every learner, teacher may differentiate 
tasks, making relevant accommodations for learners based on their diverse proficiency 
levels as in:

	 Actors: Act out in role play or drama
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	 Script writers: Script the performance
	 Director/Producer: Direct performance and critique their peers’ performance.

Key Assessment
DoK Level 1: Mention three ways Christians express their beliefs.
DoK Level 2: Draft a one-page response describing how Christians express their religious 
beliefs.
DoK Level 3: Conduct online search for ways Christians express their religious beliefs.
DoK Level 4: Script, rehearse and dramatise Christians expressing their religious beliefs.

Hint

The recommended mode of assessment for Week 11 is Dramatisation. Refer to the Key 
Assessment DoK Level 4 for a sample task to assign to learners. See the Teacher Assessment 
Manual and Toolkit page 80 for additional information on how to go about dramatisation.
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WEEK 12
Learning Indicator: Interrogate differences in denominational interpretations of religious beliefs 
of Christianity

FOCAL AREA:	 DENOMINATIONAL DIFFERENCES IN 
INTERPRETATION OF CHRISTIAN BELIEFS

Key Concepts
1.	 Overview of Christian Denominations

a.	 Christianity comprises several branches including Catholicism, Orthodoxy, and 
Protestantism.

b.	 Protestantism further includes Methodist, Presbyterian, Pentecostal, Baptist, and 
Charismatic traditions.

2.	 Areas of Theological Differences
a.	 Baptism: Infant baptism (Catholic, Methodist) vs. adult/immersive baptism (Pentecostal, 

Baptist).
b.	 Tithing: Viewed as compulsory (Pentecostal), voluntary (Presbyterian), or not 

emphasised (some liberal denominations).
c.	 Gifts of the Holy Spirit: Emphasised as present-day manifestations in Pentecostalism; 

viewed more cautiously or symbolically in others.
d.	 Sabbath Observance: Sunday worship (mainstream), Saturday observance (e.g., 

Seventh-Day Adventists).
e.	 Life After Death: All believe in heaven and hell but differ on purgatory (Catholics) or 

soul sleep (some Protestants).
f.	 The Role of Women: Varies from full ordination (Methodist) to restricted roles (some 

Evangelical groups).

3.	 Unity in Diversity
Despite differences, all denominations uphold belief in the divinity of Christ, the authority of 
the Bible, and the call to moral living and evangelism.

Learning Tasks

1.	 In assigned groups, investigate how three Christian denominations interpret and 
practice a selected belief (e.g., Baptism), and present a comparison chart showing 
similarities, differences, and scriptural references.

2.	 Role-play as representatives of different denominations to present and defend 
their church’s view on a selected Christian belief in a panel discussion moderated 
by the teacher.

3.	 Construct a concept matrix comparing how different denominations (e.g., 
Catholic, Methodist, Pentecostal) view key Christian doctrines and practices.
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4.	 Reflect on the question “Do denominational differences strengthen or weaken 
Christianity in Ghana?”, share your views with a partner, then discuss and refine 
your position in a small group using insights from peers.

Pedagogical Exemplars
1. Group Work/Collaborative Learning
Divide learners into topic-based groups (e.g., Baptism, Sabbath, Tithing). Each group investigates 
how three denominations (e.g., Catholic, Methodist, Pentecostal) approach the assigned belief. 
Learners create a comparison chart noting similarities, differences, and scriptural bases. 
Presentations should include brief rationale for denominational interpretations.

2. Experiential Learning (Panel Simulation)
Learners role-play as clergy or members of various denominations. In a panel format, each 
“representative” presents their church’s view on one selected issue. The audience asks questions, 
and discussion is moderated by the teacher. This activity builds empathy, critical thinking, and 
interfaith communication.

3. Concept Mapping (Structuring Talk for Learning)
Using a matrix format, learners map out beliefs and practices across different denominations. 
For example, columns may list beliefs (e.g., Sabbath, life after death), while rows list 
denominations. Learners use colour codes or notes to highlight areas of convergence and 
divergence.

4. Building on What Others Say (Pyramid Discussion)
Learners individually write a reflection on the question: “Do denominational differences 
strengthen or weaken Christianity in Ghana?” They then discuss in pairs and in small groups, 
refining their arguments and incorporating peer perspectives. This encourages respectful 
debate and critical thinking.

Key Assessment
DoK Level 1: Identify three Christian denominations and one core belief of each.
DoK Level 2: Explain how baptism is practiced differently in Catholic and Pentecostal churches.
DoK Level 3: Compare the views of three denominations on tithing and discuss reasons for 
their differences.
DoK Level 4: Create a visual or digital presentation showing how denominational interpretations 
of the Sabbath reflect broader theological and historical influences.

Hint

The End of First Semester Examination will be conducted in Week 12. Refer to Appendix D of 
this Section for a Table of Specification to guide you to set the questions. Set questions to cover 
all the indicators covered for at least weeks 1 to 11.
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WEEK 13
Learning Indicator: Assess the effects of misinterpretations of beliefs of Christianity

FOCAL AREA:	 MISINTERPRETATION OF CHRISTIAN BELIEFS

Key Concepts
1.	 Biblical Beliefs and Misapplications

a.	 “God will provide” (Phil. 4:19; Matt. 6:31–32): A message of divine provision, not a 
license for idleness.

b.	 “Generational curses” (Exod. 34:7): A call to accountability, not an excuse for 
addiction or irresponsibility.

c.	 “New Earth” (Isa. 65:17–19): A vision of hope that calls for present-day stewardship, 
not passivity.

d.	 Role of Women: Misinterpretation of biblical roles can perpetuate exclusion and gender 
bias.

e.	 Peace and War: Christian teachings emphasise peace making (Matt. 5:9), though texts 
are sometimes used to justify violence.

f.	 God’s Judgement: Often misused to provoke fear rather than promote moral 
transformation.

2.	 Effects of Misinterpretation
a.	 Social: Justification for laziness, oppression of women, stigmatisation of others.
b.	 Environmental: Neglect of ecological responsibility.
c.	 Personal: Fatalism, moral irresponsibility, and shallow spirituality.
d.	 Theological: Weak understanding of Christian doctrine and ethics.

Learning Tasks

1.	 In mixed-ability groups, analyse real-life scenarios based on misinterpreted 
Christian beliefs and provide biblically sound explanations and responses.

2.	 In whole-class or small-group discussions, evaluate short case studies of 
doctrinal misinterpretation using relevant scripture and theological reasoning.

3.	 In assigned groups, research commonly misinterpreted Bible verses to determine 
their original context and meaning, and present accurate interpretations to the 
class.

4.	 Using cartoon-based scenarios, apply the 5 Whys strategy to explore and correct 
flawed beliefs by identifying their root causes and scriptural responses
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Pedagogical Exemplars
1. Problem-Based Learning (Case Analysis)
Present learners with real-life dilemmas:

•	 A youth refuses to work, saying, “God will provide.”
•	 A family blames alcoholism on a generational curse.
•	 A community refuses to engage in a tree-planting initiative due to belief in a “New 

Earth.”

Learners work in groups to analyse the underlying beliefs, identify the misinterpretations, and 
provide biblically sound responses. This approach sharpens analytical reasoning and scriptural 
engagement.

2. Talk for Learning (Guided Discussion with Case Studies)
Introduce short scenarios for each misinterpretation. For example:

•	 “A woman is denied church leadership because of her gender.”
•	 “Some believers justify violence using selective Bible verses.”

Use discussion prompts and scripture texts to guide learners in evaluating each scenario. 
Encourage respectful sharing and theological correction.

3. Inquiry-Based Learning (Scripture Research)
Assign groups different scriptures that are often misinterpreted. Tasks include:

•	 Identifying the original context
•	 Explaining the intended meaning
•	 Presenting correct interpretations to the class

This builds critical reading and doctrinal accuracy.

4. Building on What Others Say (Concept Cartoons or 5 Whys)
Use visual cartoons with dialogue such as:

•	 “I don’t need to work, God will provide!”
•	 “Our family is cursed, we can’t change.”

Learners use the 5 Whys questioning strategy to identify root misunderstandings and challenge 
them with scripture. This fosters reflection and correction.

Key Assessment
DoK Level 1: Identify two misinterpreted Christian beliefs and the correct scripture associated 
with each.
DoK Level 2: Explain the consequences of misinterpreting “God will provide” or “generational 
curses.”
DoK Level 3: Analyse how misinterpretation of “New Earth” affects environmental action 
among Christians.
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DoK Level 4: Develop a short skit or infographic showing a misinterpreted belief, its real-
world consequence, and the correct biblical teaching.

Hint

The recommended mode of assessment for Week 11 is Skit making. Refer to the Key Assessment 
DoK Level 4 for a sample task to assign to learners. See Appendix F of this Section and Teacher 
Assessment Manual and Toolkit for more information on how to organise skits.
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WEEK 14
Learning Indicator: Examine ways in which African Indigenous Religion has influenced the belief 
system of Christians in Ghana

FOCAL AREA:	 THE INFLUENCE OF AFRICAN INDIGENOUS 
RELIGION ON CHRISTIANITY

Key Concepts
The influence of African Indigenous Religion (AIR) on Christianity in Africa is significant and 
can be seen in various cultural, spiritual, and ritualistic aspects. When Christianity was 
introduced to Africa - initially through early contact in places like North Africa and later more 
broadly during the colonial era - it often encountered deeply rooted traditional belief systems. 
Instead of completely replacing these systems, Christianity in many cases adapted and integrated 
elements of Indigenous religion.

Key Areas of Influence of African Indigenous Religion on Christianity:

1. 	 Worship Style and Music
a.	 African Christianity often incorporates traditional music, drumming, dancing, and 

call-and-response patterns, all of which are rooted in Indigenous religious practices.
b.	 Many Ghanaian churches—especially Pentecostal, Charismatic, and African 

Independent Churches—incorporate traditional instruments like the atumpan (talking 
drums) and rhythmic dancing during worship. This mirrors the vibrant ceremonial 
practices of groups like the Akan, Ewe, and Ga.

c.	 Worship tends to be vibrant, communal, and emotionally expressive traits drawn from 
traditional ceremonies.

2. 	 Spiritual Mediators and Saints
a.	 The role of ancestral spirits in Indigenous religion parallels the veneration of saints 

and spiritual intercessors in some Christian denominations.
b.	 Many African Christians perceive saints, the Holy Spirit, or angels in ways that 

resonate with traditional ideas of spirit beings or ancestors.
c.	 Although Christianity officially discourages ancestor worship, many Ghanaian 

Christians still hold strong reverence for ancestors. This is reflected in elaborate 
funeral celebrations that blend Christian rites with traditional customs.

3. 	 Healing and Deliverance
a.	 Traditional religious healers and diviners have influenced the prominence of healing 

ministries and deliverance services in African Christianity.
b.	 The belief in spiritual causes of illness and misfortune is addressed through Christian 

prayer, anointing, and exorcism—practices that mirror traditional healing rituals.
c.	 Traditional healers (akomfo in Akan religion) once played central roles in spiritual 

healing. Today, Christian prophets and deliverance pastors offer similar services, such 
as casting out demons or diagnosing spiritual causes of illness.



74

SECTION 5: Major Beliefs of Christianity

d.	 Churches like The Church of Pentecost or International Central Gospel Church 
(ICGC) often hold healing crusades, reflecting AIR’s focus on spiritual intervention 
for health and protection.

4. 	 Community and Moral Order
a.	 Just as Indigenous religion emphasizes moral conduct, community harmony, and 

respect for elders, these values continue to be central in African Christian teachings.
b.	 Religious ceremonies often serve both spiritual and social functions, as they did 

traditionally.
c.	 Churches such as the Musama Disco Christo Church, Twelve Apostles Church, and 

African Faith Tabernacle Church were founded in Ghana and openly blend Christian 
teachings with traditional rituals.

d.	 These churches often use holy water, prayer flags, and even ritual baths, much like 
traditional cleansing rites.

e.	  Prophets in these churches function similarly to traditional diviners or spiritual 
mediums

5. 	 Syncretism and Theology
a.	 In some cases, syncretism occurs, where Christian doctrine is blended with traditional 

beliefs. This might include continued reverence for ancestors or the use of traditional 
symbols alongside Christian ones.

b.	 African theologians have also reinterpreted Christian texts through an African cultural 
lens, creating a unique theological framework known as African Christianity or 
African theology.

c.	 Ghanaian Christians often interpret the Bible through an African cosmological lens, 
where spiritual causes are seen behind physical events like sickness, poverty, or 
success.

d.	 Concepts like witchcraft, curses, and spiritual warfare—deeply rooted in traditional 
belief—are now framed in Christian terms but remain central to many sermons and 
teachings.

6. 	 Rites of Passage
a.	 Indigenous religious rites of passage—such as initiation, marriage, and burial—have 

shaped Christian equivalents, especially in how they are celebrated and what symbolic 
elements are retained.

b.	 Naming ceremonies for newborns, a deeply rooted cultural practice, are now often 
held in churches but still retain Indigenous elements like pouring libation (in private) 
or choosing names based on the day of the week (e.g., Kofi, Ama).

c.	 Marriage and funeral ceremonies blend Christian liturgy with customary rites like 
bride price negotiations or traditional attire.

In short, Christianity in Africa is not a foreign transplant but a faith that has been localized and 
shaped by African worldviews. This influence continues to define how many Africans experience 
and practice their Christian faith today.
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Learning Tasks

1.	 Visit an African Independent Church and observe how Christian beliefs and 
practices have been shaped by African Indigenous Religion, then discuss findings 
in class.

2.	 Search the internet for examples of Christian practices influenced by African 
Indigenous Religion—such as drumming, dance, and ritual—and share key 
findings with the class.

3.	 Listen to a guest speaker with expertise in both Christianity and African Traditional 
Religion to explain and demonstrate how African beliefs have influenced Christian 
worship and theology.

4.	 Watch selected video clips or documentaries showcasing African Indigenous 
elements in Christian practice and identify specific ways in which these beliefs 
have shaped Christian worship.

5.	 In groups, dramatise Christian beliefs and worship forms that show clear 
influence from African Indigenous Religion, with tasks differentiated to include 
all learners.

Pedagogical Exemplars
To help learners appreciate this section of the lesson, which focuses on the influence of African 
Indigenous Religion on Christianity, the teacher may choose from one or more of the following 
exemplars to deliver the lesson.

a.	 Experiential Learning: Learners visit an African Independent Church to observe the 
expression of Christian beliefs that have been influenced by African Indigenous 
religion.

b.	 Digital Pedagogy: Learners search the internet for information on the expressions of 
major Christian beliefs that have been influenced by African Indigenous beliefs and 
practices such as music, dance, prayer etc. The teacher should provide guidance on 
which site to search, and also which information is relevant for the learners.

c.	 Resource Person: Invite a resource person knowledgeable in both Christian and 
African beliefs and practices to demonstrate the expression of Christian beliefs and 
practices that have been influenced by African Indigenous beliefs and practices. Such 
a resource person may include a Clergy, an Elder of a recognised Christian religious 
denomination, a traditional priest, a teacher/lecturer in Christianity or African 
Indigenous Religion. Prior to the visit, the teacher should guide learners to compose 
their questions to ask the resource person. Teacher should moderate the presentation 
to focus on the expression of the influence of African Indigenous beliefs and practices 
on Christianity.

d.	 Audio Visuals: Where available, teacher may show video clips, documentaries on 
segments of expressions of African Indigenous beliefs and practices that have 
influenced Christian beliefs and practices.

e.	 Roleplay/Dramatisation: Learners dramatise the expression of major Christian beliefs 
and practices that have been influenced by African Indigenous Religious beliefs and 
practices. To harness the potential of every learner, teacher may differentiate tasks, 
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making relevant accommodations for learners based on their diverse proficiency levels 
as in:

Actors: Act out in role play or drama
Script writers: Script the performance
Director/Producer: Direct performance and critique their peers’ performance.

Key Assessment
DoK Level 1: Mention three ways Christian beliefs and practices that have been influenced by 
African Indigenous beliefs and practices. (Teacher should accept oral or written response).
DoK Level 2: Draft a one-page response describing how Christian beliefs and practices have 
been influenced by African Indigenous beliefs and practices.
DoK Level 3: Conduct online search for ways which Christian beliefs and practices have been 
influenced by African Indigenous beliefs and practices.
DoK Level 4: Drama/Role play Learners script, rehearse and dramatise Christians beliefs and 
practices that have been influenced by African Indigenous beliefs and practices.

Hint

Assign Individual Project Work for the academic year by Week 14. The project should be 
submitted by Week 19. See Appendix E of this Section and Teacher Assessment Manual and 
Toolkit for more information on how to organise an individual project.

SECTION 5 REVIEW
In this section, learners gained insight into the central beliefs of Christianity—including 
the doctrine of the Trinity, the person and work of Jesus Christ, the concept of salvation, 
judgement, and eternal life. They learned how these beliefs shape the identity, worship, and 
moral vision of Christians globally and in Ghana.

Through pedagogical strategies that combined doctrinal study with learner participation, 
critical thinking, and creativity, learners were able to engage deeply with theological content. 
Assessment tasks allowed learners to demonstrate both comprehension and reflection, 
while teachers ensured inclusive strategies that supported learners with diverse needs and 
backgrounds.

This section thus helped lay a strong theological foundation for learners, equipping them 
with the knowledge, empathy, and critical awareness needed to appreciate the Christian faith 
within a pluralistic world.
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	 APPENDIX D: END OF SEMESTER EXAMINATION

STRUCTURE
Duration: 2 hours
Total marks: 100
Sections

1.	 Section A (40 marks): 40 multiple choice questions (45 minutes)
2.	 Section B (60 marks): 5 essay type questions for learners to answer any 3. Each question 

is rated 20 marks (75 Minutes)

Sample Table of Test Specification

Week Focal Area Type of 
Question

DoK Level Total

L1 L2 L3 L4

1 a. Understanding the meaning of reli-
gion from learners’ perspective
b. Classical definitions of religion and 
what they reveal about the nature of 
religion

Multiple 
Choice

1 1 1 - 3

Essay

2 a. Characteristics of religion
b. Misconceptions about the study of 
religion

Multiple 
Choice

1 1 2 - 4

Essay 1 1

3 a. Reasons for the study of religion at 
the SHS
b. Career Avenues in the study of reli-
gion

Multiple 
Choice

2 2 1 - 5

Essay

4 History of Christianity: The life of Jesus 
Christ and the Early Church

Multiple 
Choice

1 2 1 - 4

Essay 1 1

5 History of Christianity: From the Early 
Church to the Medieval Period

Multiple 
Choice

1 2 - 3

Essay

6 History of Christianity: The Protestant 
Reformation (1517) and the prolifera-
tion of many Christian Denominations 
that separated from the Roman Catho-
lic Church

Multiple 
Choice

1 1 1 3

Essay 1 1

7 Religion in the life of Africans (Ghana-
ians) before the arrival of Christianity

Multiple 
Choice

1 2 1 4

Essay
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8 History of Christianity: The coming of 
Christianity to Ghana
How Christianity firmly established in 
Ghana

Multiple 
Choice

1 2 1 4

Essay

9 The Influence of the arrival of Chris-
tianity on African Indigenous Religion 
(AIR)

Multiple 
Choice

1 1 1 3

Essay 1 1

10 Understanding the concept of develop-
ment
Contributions of Christianity to the 
development of Ghana

Multiple 
Choice

1 1 2 4

Essay

11 Core Christian Beliefs
The expression of the main Christian 
beliefs in religious life

Multiple 
Choice

1 1 1 3

Essay 1 1

Total 13 18 14 45
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	 APPENDIX E: INDIVIDUAL PROJECT

Title: Assessing the Effects of Misinterpretations of Christian Beliefs

Purpose (for the learner)
You will investigate one common misinterpretation of a Christian belief, examine why it 
occurs, and assess its effects on individuals and the community. You will use real evidence 
(interviews/observations/documents), analyse impacts (positive/negative or intended/
unintended), and suggest practical, respectful solutions.

Output (what you will submit)
1.	 Research Report (1,200–1,600 words) with:

•	 Title, Introduction (key belief vs. misinterpretation),
•	 Methods (how you gathered information),
•	 Findings (what you discovered),
•	 Effects analysis (on people, families, school, church, community),
•	 Recommendations (realistic actions to reduce harm/misunderstanding),
•	 Conclusion.

2.	 Evidence Folder (appendix): interview notes, consent notes, photos of notices/pamphlets 
(if allowed), extracts of sermons/articles (properly cited), observation log.

3.	 One-page Brief (for a community audience): the issue, 3 key effects, 3 practical 
recommendations.

Ethical & Respect Guidelines
•	 Be respectful and neutral. You are assessing effects, not attacking faith or people.
•	 Consent first for any interviews; anonymise names (e.g., “Youth leader A”).
•	 Do not record audio/video without permission.
•	 Avoid sensitive private details.
•	 If someone is uncomfortable, stop the interview.

Low/No-Cost Resources
•	 Church notices/bulletins, sermon notes (with permission)
•	 School/Youth fellowship discussions
•	 Community elders/leaders
•	 Bible translations/denominational statements (printed/phone)
•	 Radio talk shows, community WhatsApp posts (screenshots with permission)
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Rubric (20 Marks Total)

Criteria (4 
marks each)

4 – Excellent 3 – Good 2 – Fair 1 – Needs 
Improvement

A. 	Accuracy: Be-
lief vs Misin-
terpretation

Clearly distinguish-
es original belief from 
misinterpretation with 
precise, correct expla-
nations.

Mostly ac-
curate; small 
gaps/unclear 
areas.

Some confu-
sion; mixes 
belief and 
misinterpre-
tation.

Largely inaccu-
rate/unclear.

B. 	Effects  
Analysis  
(Evidence- 
based)

Assesses indi-
vidual, family/
church, communi-
ty effects with specif-
ic evidence (quotes/
observations).

Explains 
effects with 
some evi-
dence; misses 
one level.

General 
statements; 
limited or 
weak evi-
dence.

Claims without 
evidence.

C. 	Use of Sources 
& Ethics

3+ credible sources, 
proper notes/citations; 
consent/anonymity 
clearly handled.

2–3 sources; 
minor cita-
tion/ethics 
issues.

1–2 sources; 
weak notes 
or unclear 
ethics.

Single/unreliable 
source; ethics 
ignored.

D. 	Recom-
mendations 
(Feasibility & 
Respect)

3–5 practical, respect-
ful, context-fit actions 
directly linked to find-
ings.

Useful rec-
ommenda-
tions; some 
link to find-
ings.

General or 
hard-to-ap-
ply sugges-
tions.

Irrelevant or 
insensitive sug-
gestions.

E. 	Communica-
tion & Organ-
isation

Clear structure, coher-
ent analysis, correct 
language; meets word 
count; neat One-page 
Brief.

Mostly clear; 
minor organ-
isation/lan-
guage issues.

Some sec-
tions unclear; 
errors dis-
tract.

Disorganised; 
hard to follow; 
missing compo-
nents.

Teacher Notes for Consistency
•	 Accept multiple Christian traditions; mark accuracy and fairness, not denominational 

loyalty.
•	 “Evidence” can include anonymised interview notes, dated observations, printed/

photographed notices (with permission), or quoted sermon lines (with date/venue).
•	 If context is sensitive, allow a document analysis project (no interviews) and score 

under the same rubric.
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	 APPENDIX F: Skit Making

Assessment Task: Digital skit to debunk misinterpretation of Christian beliefs
Group Task
Your group will produce a digital skit (video) that helps explain and correct the wrongful 
misinterpretation of one or both of these Christian beliefs:

•	 “God will provide” – often misinterpreted to encourage laziness or lack of effort.
•	 “Generational curses” – often misinterpreted to deny individual agency and 

personal responsibility.

The skit should creatively communicate the correct understanding of these beliefs and show 
their relevance to responsible Christian living in Ghana today.

Instructions for Learners
1.	 In groups of 4–6, choose one or both of the following misinterpreted beliefs:

•	 “God will provide”
•	 “Generational curses”

2.	 Research and discuss

•	 The biblical origin and proper interpretation of the belief
•	 Common misinterpretations and how they negatively affect individuals and society
•	 Relevant Bible verses that support the correct understanding

3.	 Plan and write a script for a short skit (3–5 minutes) that:

•	 Portrays a real-life situation in which the belief is misapplied
•	 Shows the consequences of the misinterpretation
•	 Introduces correction using scripture and responsible Christian values
•	 Ends with a clear moral or lesson

4.	 Produce a digital video of your skit using a smartphone, tablet, or computer.

•	 Ensure clear sound and visuals
•	 Include a short introduction and a closing message
•	 You may include background music or effects if appropriate

5.	 Upload and submit your video. Be prepared to answer one question about your production 
during class discussion.

Tiered Task Options Based on Learner Readiness
Approaching Proficiency: Basic Support (Emerging Learners)

•	 Choose one belief only (“God will provide” or “Generational curses”)
•	 Use a teacher-provided skit outline or script scaffold
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•	 Focus on one scene showing the misinterpretation and a short correction
•	 Teacher or peer support may assist in filming and editing

Support Tools

•	 Bible verse list with simple explanations
•	 Skit template with sentence starters
•	 Visual storyboard frames for scene planning

Presentation Expectation

•	 Submit a 2-minute video with basic dialogue and visuals
•	 Share one idea from the skit during class

Proficient: Core Task (Majority of Learners)

•	 Choose one or both beliefs to address
•	 Write a 3 to 4 minute script with multiple scenes
•	 Include accurate references to scripture and moral teaching
•	 Edit and produce a coherent, clear video

Highly Proficient: Extended Challenge (Advanced Learners)

•	 Creatively integrate both beliefs in a well-developed 5-minute video
•	 Include conflict-resolution structure, dialogue, music or voice-over
•	 Offer critical commentary on real-world examples in Ghana
•	 Add scripture references on-screen or in the closing message

Extended Presentation Expectation

•	 Provide a short-written reflection on the skit’s message and scriptural foundation
•	 Respond to one analytical class question (e.g., “Why is this misinterpretation common 

in Ghanaian churches?”)

Scoring Rubric (Total: 20 Marks)

Criteria Excellent (4 marks) Very Good 
(3 marks)

Satisfactory (2 
marks)

Needs 
Improvement  
(1 mark)

Script Con-
tent

Accurate, well-struc-
tured, addresses key 
issues with clarity

Good struc-
ture with 
minor gaps

Some factual or 
interpretative 
errors

Script lacks clarity 
or relevance

Creativity Highly original, en-
gaging, and emotion-
ally resonant

Clear effort at 
creativity and 
message

Basic creative 
ideas present

Lacks creativity or 
emotional impact

Biblical Inte-
gration

Strong, relevant use 
of scripture to correct 
misinterpretation

Some appro-
priate biblical 
references

Minimal scrip-
ture used or weak 
connections

No clear biblical 
support
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Technical 
Quality

Clear visuals/audio, 
smooth transitions, 
well-edited

Minor issues 
in sound or 
visuals

Understandable 
with effort

Poor quality 
hinders message 
clarity

Group Col-
laboration

All members contrib-
ute significantly; roles 
clearly shared

Most mem-
bers partici-
pate actively

Uneven contribu-
tions

Few members 
participated 
meaningfully

Key Learning Outcome Assessed
Learners will be able to critically examine and correct misinterpretations of Christian beliefs 
through the creative application of biblical knowledge in digital storytelling.
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Strand: Religious Communities and Nation Building

Sub-Strand: Origin and Nature of Religious communities

Learning Outcome: Trace the origins of Christian religious communities, examine their 
characteristics and explain the roles they play within the presence of AIR

Content Standard: Demonstrate understanding of the origin, characteristics and roles of 
Christian religious communities and their relationship with AIR

INTRODUCTION AND SECTION SUMMARY
This section introduces learners to the origin, characteristics, changing roles, and cross-religious 
collaboration of Christian religious communities in Ghana. It presents an in-depth view of how 
Christian communities have historically shaped and been shaped by Ghanaian society, offering 
insights into their religious, cultural, social, and developmental roles.
In Week 15, learners explore the origins of Christian religious communities, tracing their 
beginnings to missionary efforts, local initiatives, and the emergence of African Independent 
Churches (AICs). They also analyse the characteristics that define these communities—such as 
vibrant worship, communal support systems, and cultural integration—while comparing them 
to African Indigenous Religious (AIR) communities.
Week 16 focuses on the evolving roles of Christian religious communities. Learners examine 
the shift from spiritual focus to broader socio-political, technological, and educational influence. 
Emphasis is placed on how Christian communities today impact public policy, gender inclusion, 
youth engagement, and national development.
Week 17 examines the relationship between Christianity and African Indigenous Religion. 
Learners explore how initial tensions have gradually given way to mutual adaptation and 
cooperation, particularly in areas of cultural expression, moral values, language, and interfaith 
dialogue. The influence of AIR on Christian practices has resulted in a distinctively African 
form of Christianity that values both faith and cultural identity.
This section promotes religious literacy, interfaith tolerance, and civic responsibility by 
encouraging learners to critically examine religion’s role in social change, identity, and 
coexistence.
The weeks covered in this section are

Week 15: Explain the origin of Christian religious communities in Ghana  
Describe the characteristics of Christian communities
Week 16: Examine the changing roles of Christian religious communities in Ghanaian society
Week 17: Examine the relationship between Christianity, AIR, Islamic and other religious 
communities in Ghana
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SUMMARY OF PEDAGOGICAL EXEMPLARS
Teaching strategies for this section aim to develop learners’ appreciation for the cultural, 
historical, and social relevance of Christian religious communities. The section integrates 
learner-centred, inquiry-based, and experiential approaches.
Suggested pedagogies include:

•	 Field Trips: Learners visit Christian communities or African Independent Churches 
to observe practices, community life, and hybrid religious expressions.

•	 Digital Literacy: Learners search for media content (e.g., YouTube, church websites) 
to identify characteristics and evolving roles of Christian communities.

•	 Resource Persons: Learners engage Christian leaders, AIC elders, or religious scholars 
to discuss history, cultural adaptations, and current relevance.

•	 Talk for Learning and Directed Reading: Learners engage in structured reading and 
discussion activities to build knowledge and share perspectives.

•	 Roleplay/Drama: Learners enact historical or contemporary scenarios, such as the 
founding of a Christian community or AIR-Christian collaboration in rituals or 
festivals.

Differentiation is embedded by assigning learners varied roles (photo takers, scriptwriters, 
interviewers, performers) depending on their skills and learning needs.

ASSESSMENT SUMMARY
To measure and evaluate the success of the lesson, different assessment strategies have been 
suggested for each of the lessons. The emphasis here is on formative assessment with the end 
result of improving learning outcomes. Assessment tools to be applied include, composition of 
songs and poems, among others. These assessment strategies are not meant to assign grades to 
determine outstanding or weak learners but to ensure that learners progress towards achieving 
the learning outcomes. Teachers are expected to be innovative enough to choose or create 
assessment activities that will ensure the achievement of this goal. In order to accommodate 
diverse abilities of learners, teachers are to make choices that will ensure a good mix of high 
and low levels of Depth of Knowledge (DoK).
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WEEK 15
Learning Indicator: Explain the origins of Christian religious communities in Ghana2. Describe the 
characteristics of Christian communities

FOCAL AREA 1:	 ORIGIN OF CHRISTIAN COMMUNITIES

Key Concepts
Christian religious communities
1.	 These communities started with the introduction of Christianity to Ghana and have 

remained relatively stable over time. Christian religious communities established at the 
early missionary periods are popularly referred to as Salems. Besides, other African 
Independent churches also adopted the model of Salems and established religious 
communities. Examples of Christian religious communities are:

a.	 Abokobi Salem in Accra
b.	 Osu Salem in Accra
c.	 Dome-Kwabenya in Accra for Christ Reformed Church (Kristo Asafo)
d.	 Mosano in Central Region for Mosama Disco Christo Church
e.	 Anyinam in Eastern Region for African Faith Tabernacle Church
f.	 Osiem in Eastern Region for Faith Church

2.	 Factors that caused the establishment of Christian religious communities include:

a.	 Direct activities of foreign missionaries, e.g., The Presbyterian church purposefully 
established Salems at places like Osu.

b.	 Some community members created salems as a way of taking refuge from a bad 
occurrence, e.g., Abokobi.

c.	 The desire to run away from the influence of indigenous African culture.
d.	 Seeking favourable environmental conditions, e.g., the origin and development of the 

Presbyterian church in Akuapem and Kwahu.
e.	 Direct invitation of missionaries by local leaders.
f.	 The rise of African Independent Churches (AICs) and the desire to create and maintain 

a distinct identity from missionary Christianity and keep aspects of the indigenous 
culture.

Roles of religious communities in society
1.	 Religious communities provide social support to each other.
2.	 Religious communities provide economic support to each other
3.	 Communal lifestyle provides a safety net for the poor and needy
4.	 Security is guaranteed for the members of the community
5.	 Religious communities strengthen religious faith of members
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6.	 Religious communities promote tolerance by embracing non-adherents to live peaceably 
with them

7.	 Religious communities provide moral education to the young ones through informal 
education.

8.	 Religious communities provide public infrastructure like access to water, schools, hospitals, 
markets etc. for use by members.

Learning Tasks

1.	 Search the internet, using teacher-guided keywords, for Christian religious 
communities in Ghana and gather relevant information on their origins and roles 
for class presentation.

2.	 Interact with a guest speaker knowledgeable about Christian religious communities 
in Ghana by asking prepared questions and summarising key insights about their 
origins and functions.

3.	 Read assigned literature on the origins and roles of Christian religious communities 
in Ghana—individually or in groups—and explain the key ideas during class 
discussion.

4.	 Participate in structured group discussions using Think-Pair-Share or Build-
on-What-Others-Say strategies to share and refine ideas about the origins and 
roles of Christian religious communities in Ghana.

Pedagogical Exemplars
1.	  Digital Literacy: Teacher should provide guidance to learners to visit the internet to search 

for some Christian religious communities in Ghana. Learners should be guided on which 
information is relevant for them.

2.	 Resource Person: Invite a resource person knowledgeable about origins and roles of 
Christian religious communities in Ghana. Such resource person may include a lecturer of 
Christian Religious Studies, a Reverend minister, etc. Before the arrival of the resource 
person, learners should compose their questions they will ask. Teacher should moderate 
their presentation to focus on the origins of said communities.

3.	 Directed Reading: Teacher to provide the relevant literature on the origins and roles of 
Christian religious communities in Ghana and guide learners to do independent and group 
reading of selected sections for discussion. For this and other pedagogical exemplars, 
differentiate tasks making relevant accommodations for learners based on their diverse 
proficiency levels as in:
	 AP: Read the passages when they are opened
	 P: Interpret suggestions as they are read from the relevant literature
	 HP: Explain suggestions that are read and offer some level of interpretation

4.	 Talk for Learning: Learners engage in discussion about the origins and roles of Christian 
religious communities in Ghana from their participation in digital literacy, resource person 
and directed reading activities. Learners internalise their knowledge about the origins and 
roles of Christian religious communities in Ghana through Talk for Learning activities 
such as build-on-what-others-say, pyramid discussion, and think-pair-share.
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Key Assessment
DoK Level 1: Mention three Christian religious communities in Ghana.
DoK Level 2: Draft a one-page notes explaining the origins and roles of Christian religious 
communities in Ghana.
DoK Level 3: Produce a PowerPoint presentation on five Christian religious communities, their 
roles in Ghanaian communities and their associated relevant literature references for class 
discussion.
DoK Level 4: Create a poem or music to communicate the origin and roles of Christian religious 
communities in Ghana.

FOCAL AREA 2:	 CHARACTERISTICS OF RELIGIOUS 
COMMUNITIES

Key Concepts
Characteristics of Christian Religious Communities

1. 	 Strong Community and Fellowship
a.	 Ghanaian Christians emphasize communal worship and togetherness.
b.	 Churches often act as extended families, providing support networks during crises 

such as illness, death, or financial difficulty.

2. 	 Vibrant Worship and Music
a.	 Worship is highly expressive, featuring:

•	 Drumming and dancing
•	 Gospel music
•	 Choral singing in local languages

b.	 Services are lively, energetic, and joyful, reflecting African traditional expressions.

3. 	 Diverse Denominations
a.	 Ghana is religiously diverse within Christianity, including:

•	 Roman Catholics
•	 Methodists
•	 Presbyterians
•	 Pentecostals/Charismatics (very influential and growing fast)
•	 Evangelicals
•	 African Independent Churches (e.g., the Church of Pentecost, The Apostolic 

Church)

4. 	 Role of the Holy Spirit and Prophecy
a.	 Particularly in Pentecostal and Charismatic churches, there is a strong emphasis on:

•	 The gifts of the Holy Spirit (speaking in tongues, healing, prophecy)
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•	 Deliverance ministries to address spiritual attacks or curses

5. 	 Indigenous Cultural Integration
a.	 Worship incorporates local languages, attire, and cultural values.
b.	 Certain churches blend traditional African beliefs with Christian doctrine, especially 

among African Independent Churches.

6. 	 Active Evangelism and Revivalism
a.	 Frequent revival meetings, all-night prayers, and open-air crusades.
b.	 Evangelism is an active duty, often done through street preaching, media, or social 

outreach.

7. 	 Moral and Social Influence
a.	 Churches play a strong role in shaping public morality and social norms.
b.	 Clergy often comment on issues like corruption, family life, and governance.

8. 	 Education and Social Services
a.	 Many churches run schools, universities, hospitals, and NGOs.
b.	 Christian organizations contribute significantly to national development, especially in 

health and education.

9. 	 Leadership and Authority
a.	 Churches often have strong, charismatic leaders.
b.	 In Pentecostal/Charismatic movements, founders or prophets may wield significant 

influence.

Learning Tasks

1.	 Work in groups to research and document the characteristics of a Christian 
religious community in Ghana for class presentation and discussion.

2.	 Engage with a knowledgeable guest from a Christian religious community by 
asking pre-prepared questions and reflecting on their explanation of community 
practices and any misinterpretations of concepts such as “Jihad.”

3.	 Watch selected online videos (e.g., from Faith Ministry TV) on Christian religious 
communities and summarise key observations on their worship practices, values, 
and beliefs.

4.	 Visit a Christian religious community to observe their practices and take notes, ask 
questions, or give a brief report to share your reflections on what you observed.

Pedagogical Exemplars
1.	 Collaborative learning: In mixed-ability/gender/religious groups, learners research and 

document the characteristics of a Christian religious community for class discussion
2.	 Resource person: Learners engage with resource person to discuss Christian religious 

communities. Such a resource person can be a member of a Christian religious community 
or any other person of knowledge on the subject matter. Prior to the visit, learners should 

https://www.youtube.com/@faithministrytv
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compose their questions to ask the resource person, Teacher should moderate the 
presentations to ensure focus on the task.

3.	 Digital pedagogy: Learners search online and watch videos of religious communities
	 E.g. https://www.youtube.com/@faithministrytv
4.	 Field trip: Learners undertake a field trip to a Christian religious community to observe, 

at first hand, religious practices in those communities. Differentiate opportunities for 
learning by scaffolding learners to do one or more of the following based on their individual 
levels of proficiency:

AP: Photo taking
P: Notes taking and recording
HP: Interviews with community members

Key Assessment
DoK Level 1: State three characteristics of a Christian religious communities
DoK Level 2: Explain three characteristics Christian religious communities that are common 
to AIR religious communities
DoK Level 3: Contrast AIR religious communities to Christian communities
DoK Level 4: Create a photo album to show the characteristics of a known Christian religious 
community

Hint

The recommended mode of assessment for Week 15 is Report Writing. Refer to the Key 
Assessment DoK Level 2 under the Focal Area 1 for a sample task to assign to learners.

https://www.youtube.com/@faithministrytv
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WEEK 16
Learning Indicator: Examine the changing roles of Christian religious communities in Ghanaian 
societies

FOCAL AREA:	 CHANGING ROLES OF CHRISTIAN RELIGIOUS 
COMMUNITIES

Key Concepts
1. 	 From Solely Spiritual to Socio-Political Engagement

a.	 Past Role: Primarily focused on spiritual salvation, prayer, and moral guidance.
b.	 Current Role: Increasingly vocal on national issues—corruption, elections, governance, 

peacebuilding.

i.	 Example: The Christian Council of Ghana and other church bodies often release 
statements or mediate in political tensions.

2. 	 From Missionary Dependence to Indigenous Leadership
a.	 Past Role: Dominated by foreign missionaries from Europe and North America.
b.	 Current Role: Strong local leadership and African theology, with thriving indigenous 

churches (e.g., Church of Pentecost, Lighthouse Chapel).

3. 	 From Church-Based Education to National Educational Influence
a.	 Past Role: Early churches focused on basic literacy and small mission schools.
b.	 Current Role: Many churches now run prestigious universities and senior high schools 

(e.g., Central University, Valley View University), contributing to national education 
policy and quality.

4. 	 From Limited Social Impact to Major Development Partners
a.	 Past Role: Limited resources meant churches had small community programs.
b.	 Current Role: Churches are now key players in health care, disaster relief, poverty 

reduction, and social entrepreneurship.
i.	 Example: Church-run hospitals and clinics across the country.

5. 	 From Conservative Gender Roles to Increasing Women’s Participation
a.	 Past Role: Women were mainly support staff (choir, ushers, cooking groups).
b.	 Current Role: Growing number of female pastors, evangelists, and church executives, 

especially in Charismatic and Evangelical churches.

6. 	 From Traditional Worship to Modern Media and Technology Use
a.	 Past Role: Worship limited to physical church gatherings and hymn books.
b.	 Current Role: Churches now use radio, TV, YouTube, Facebook, and TikTok to 

evangelize and engage youth.
i.	 Live-streamed services and mobile giving have become normal.



92

SECTION 6: Religious Communities

7. 	 From Solely Urban Presence to Nationwide Reach
a.	 Past Role: Many churches were urban-centred, especially early mission churches.
b.	 Current Role: Rapid church planting in rural areas and even international branches of 

Ghanaian churches abroad (e.g., in the UK, US, Germany).

8.	  From Dogmatic Authority to Youth-Centred Reforms
a.	 Past Role: Clergy authority was rarely questioned; rigid traditions were followed.
b.	 Current Role: Churches are adapting to youth interests—offering career coaching, 

mentorship, and addressing mental health and relationships in sermons.

Here is a table showing the summary of the changing roles of Christian religious communities 
in Ghana:

Learning Tasks

1.	 Visit a Christian religious community to observe and reflect on how the roles and 
contributions of the community have changed over time.

2.	 Search the internet, under teacher guidance, to gather information on the 
evolving roles of a Christian religious community and present your findings for 
discussion.

3.	 Engage with a knowledgeable guest to ask questions and discuss the ways in 
which the roles of Christian religious communities have changed and influenced 
wider society.

4.	 Watch selected video clips or documentaries showing the changing roles of 
Christian religious communities and note key developments for class discussion.

5.	 In groups, dramatise how the roles of Christian religious communities have 
changed over time, making sure each learner participates in a way that suits their 
ability level.

Pedagogical Exemplars
To enable learners to focus on the changing roles of Christian religious communities in Ghana, 
the teacher may choose from one or more of the following exemplars to deliver the lesson.

a.	 Experiential Learning: Learners visit a Christian religious community to observe the 
changing roles of the chosen Christian religious community.

b.	 Digital Pedagogy: Learners search the internet for information on the changing roles 
of a Christian religious community. The teacher should provide guidance on which 
site to search, and also which information is relevant for the learners.

c.	 Resource Person: Invite a resource person knowledgeable in Christian religious 
communities to demonstrate the changing roles of such a Christian religious community 
that have influenced the entire community. Such a resource person may include a 
Clergy, an Elder of a recognised Christian religious denomination, a teacher/lecturer 
in Christianity. Prior to the visit, the teacher should guide learners to compose their 
questions to ask the resource person. Teacher should moderate the presentation to 
focus on the changing roles of Christian religious communities.
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d.	 Audio Visuals: Where available, teacher may show video clips, documentaries on 
segments of the changing roles of Christian religious communities.

e.	 Roleplay/Dramatisation: Learners dramatise the expression of some changing roles 
of Christian religious communities. To harness the potential of every learner, teacher 
may differentiate tasks, making relevant accommodations for learners based on their 
diverse proficiency levels as in:
	 Actors: Act out in role play or drama
	 Script writers: Script the performance
	 Director/Producer: Direct performance and critique their peers’ performance.

Key Assessment
DoK Level 1: Mention three changing roles of Christian religious communities.
DoK Level 2: Draft a one-page response describing the changing roles of Christian religious 
communities.
DoK Level 3: Conduct online search for changing roles of Christian religious communities.
DoK Level 4: Script, rehearse and dramatise the changing roles of Christian religious 
communities.

Hint

The recommended mode of assessment for Week 16 is Essay. Refer to the Key Assessment DoK 
Level 2 for a sample task to assign to learners. See the Teacher Assessment Manual and Toolkit 
page 144 for more information on how to use the essay.
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WEEK 17
Learning Indicator: Examine the relationship between Christianity, AIR, Islamic and other religious 
communities in Ghana

FOCAL AREA:	 CHRISTIANITY AND INTER-RELIGIOUS 
RELATIONSHIPS IN GHANA

Key Concepts
1. Historical and Social Encounters

a.	 Islam entered Ghana through trans-Saharan trade and spread through commerce and 
education.

b.	 Christianity was introduced through European missionaries and became widespread 
through schools and churches.

c.	 AIR has been the foundation of Ghanaian spiritual life, influencing culture, ethics, and 
community structures.

2. Areas of Interaction
a.	 Conflict: Rejection of ancestral rites by some Christians; competition over converts.
b.	 Accommodation: Use of African rhythms, symbols, and languages in Christian and 

Islamic practices.
c.	 Mutual Influence: Adoption of communal structures, contextual prayers, and cultural 

ceremonies across religions.

3. Importance of Interfaith Understanding
a.	 Respect for others’ beliefs and values is crucial for national peace.
b.	 Inter-religious cooperation promotes development and social cohesion.
c.	 Shared values like respect, compassion, and hospitality offer a basis for unity.

Learning Tasks

1.	 Discuss in class whether it is possible to be a Ghanaian Christian while maintaining 
aspects of traditional religion, using examples such as naming ceremonies, 
libation, and funerals to support your view.

2.	 Write down an example of where you have seen African Indigenous Religion (AIR) 
interact with Christianity or Islam, then share and discuss your example with a 
partner and later in a small group to explore common themes.

3.	 Watch a video or attend a cultural event and reflect on how traditional religious 
and Christian or Islamic practices mix or come into conflict, using guiding 
questions provided by your teacher.

4.	 Create a three-column chart comparing beliefs, worship, and rituals in AIR, 
Islam, and Christianity, highlighting similarities, differences, and areas where 
these traditions blend in Ghana
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Pedagogical Exemplars
1. Talk for Learning (Comparative Discussion)
Use the prompt: “Can one be a Ghanaian Christian and still hold on to aspects of traditional 
religion?”
Facilitate discussion on everyday practices such as naming ceremonies, funerals, libation, and 
drumming. Encourage learners to provide personal or observed experiences that demonstrate 
religious blending or divergence.

2. Building on What Others Say (Pyramid Discussion)
Each learner writes one instance where they observed interaction between AIR and Christianity 
or Islam in their community (e.g., church events incorporating drumming, mosque architecture 
reflecting local art). They share in pairs, then small groups, comparing experiences. This 
method builds dialogue, empathy, and collective analysis.

3. Experiential Learning
Learners watch videos or visit cultural events (e.g., Aboakyer Festival, traditional Christian 
funerals). They reflect on elements of religious syncretism or tension, guided by questions such 
as: “What practices are shared or contested?” or “How do participants show respect across 
faiths?”

4. Concept Mapping (Structuring Talk for Learning)
Learners develop a three-column chart comparing AIR, Islam, and Christianity across themes 
such as beliefs, worship, symbols, and rites of passage. They highlight shared values, differences, 
and instances of blending. This visual approach deepens understanding of religious dynamics 
in Ghana.

Key Assessment
DoK Level 1: List two ways Christianity and AIR interact in Ghanaian communities.
DoK Level 2: Describe a situation where Christian and Islamic practices show accommodation 
in Ghana.
DoK Level 3: Analyse how a cultural practice like a funeral can reflect both AIR and Christian 
influences.
DoK Level 4: Create a group poster or presentation proposing ways religious groups in your 
community can work together to promote peace and development.

Hint

The recommended mode of assessment for Week 17 is Group Poster Presentation. Refer to the 
Key Assessment DoK Level 4 under for a sample task to assign to learners. See the Teacher 
Assessment Manual and Toolkit page 144 for more information on how to use the poster.
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SECTION 6 REVIEW
This section provided a comprehensive exploration of Christian religious communities in 
Ghana, their historical development, and their contemporary relevance. Learners discovered 
that these communities are more than worship spaces; they are social ecosystems that 
provide moral guidance, education, healthcare, economic support, and public infrastructure.

Through the study of African Independent Churches and missionary legacies, learners 
recognised the rich diversity within Ghanaian Christianity and how these traditions 
have integrated indigenous values, languages, and rituals to form a distinctly African 
Christian identity.

They also analysed the shifting roles of these communities—from spiritual ministries to 
national development agents—and how Christian institutions today engage in political 
dialogue, digital evangelism, and social innovation.

The section concluded with an examination of interfaith collaboration; particularly how 
African Indigenous Religion has shaped modern Christian expressions. Learners explored 
inculturation, shared values, and respectful co-existence as key elements of religious 
harmony in Ghana.

This section contributes significantly to learners’ understanding of religion as a dynamic 
social force, equipping them to become informed, tolerant, and responsible members of a 
religiously pluralistic society.
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Strand: Religion and Contemporary issues

Sub-Strand: Religion and the Environment

Learning Outcome: Explain human activities that affect the environment and describe how 
environmental values in the teachings of Christianity align with AIR, science and technology for the 
care of the environment.

Content Standard: Demonstrate an understanding of the environmental values in the 
teachings of Christianity and show how they can be combined with AIR and science to address 
environmental problems.

Hint

The recommended mode of assessment for Week 18 is Mid-Semester Examination. Refer to 
Appendix G for further information on how to go about the mid-semester examination for the 
Second Semester.

INTRODUCTION AND SECTION SUMMARY
This section explores the Christian perspective on environmental stewardship, highlighting the 
theological, moral, and ethical imperatives that underpin care for creation. It opens with an 
appreciation of the interdependence between humans and the environment, encouraging 
learners to understand how mutual reliance sustains life and contributes to ecological balance.
The section then delves into the consequences of human activity, both positive and negative, 
emphasising the real-world impact of choices such as irresponsible mining, deforestation, and 
waste disposal. Learners are introduced to Christian teachings and values that call for reverence 
toward the Earth, responsible living, and advocacy for justice—particularly for the vulnerable 
who suffer most from environmental degradation.
The final two weeks extend this exploration by drawing connections between Christian values 
and those of African Indigenous Religion (AIR). Learners are guided to appreciate the 
complementarity of these traditions in advancing environmental ethics, stewardship, and 
sustainability within the Ghanaian context.
The weeks covered in this section are
Weeks 18 & 19 – Identify human activities that affect the environment

Week 20&21 – Identify the environmental values in the teachings of Christianity
Week 22 – Comparatively analyse how Christian values align with those of AIR on environmental 

protection
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SUMMARY OF PEDAGOGICAL EXEMPLARS
The pedagogical strategies in this section are rooted in experiential, dialogic, and differentiated 
learning approaches that foster religious understanding and environmental consciousness.
Key exemplars include:

•	 Nature Walks and Field Trips: Learners engage in environmental exploration to 
observe interdependence and consequences of human actions.

•	 Experiential Learning: Site visits to church-led environmental projects (e.g. clean-
ups, tree-planting) provide contextualised learning.

•	 Resource Persons: Learners interact with clergy, EPA officers, and NGO 
representatives to gain first-hand insights on stewardship and values.

•	 Talk for Learning: Collaborative group discussions (gender-balanced and 
religiously mixed) promote shared reflection and critical dialogue.

•	 Digital Literacy: Learners use the internet to access videos and resources on 
environmental ethics and Christian/AIR values.

•	 Directed Reading: Scripture-based learning activities are adapted for varying 
reading proficiencies, encouraging theological reflection and personal 
interpretation.

Differentiation is achieved through tasks tailored to learners’ levels of proficiency, ranging 
from guided reading to scriptural interpretation and public presentations.

ASSESSMENT SUMMARY
Assessment in this section evaluates learners’ knowledge, interpretation, and application of 
religious teachings and values relating to environmental protection. It spans from foundational 
understanding of interdependence and environmental ethics to higher-order tasks involving 
analysis, poster creation, and multimedia presentations.
The focal areas of assessment include:

•	 Learners’ ability to identify and explain human-environment interactions, both 
beneficial and harmful.

•	 Understanding of Christian teachings and values on the environment drawn from 
scripture and tradition.

•	 Comparative analysis of values in Christianity and African Indigenous Religion 
(AIR).

•	 Learners’ capacity to synthesise religious knowledge into creative advocacy tools 
such as presentations and posters.

Assessments are designed to support both formative and summative evaluation, with oral, 
written, visual, and performance-based modes that align with Ghanaian classroom realities and 
learners’ varying proficiencies.



99

SECTION 7: Religion and Environment

WEEK 18
Learning Indicator: Identify human activities that affect the environment

FOCAL AREA 1:	 INTERDEPENDENCE AMONG MEMBERS OF 
THE ENVIRONMENT

The aim of this focal area is to guide learners to appreciate the relationship existing among the 
organisms in the environment. Key concepts, pedagogical exemplars and assessment strategies 
have been provided below as guidance for the teacher to deliver lessons effectively in achieving 
the learning indicator.

Key Concepts
a.	 Interdependence: Refers to the mutual reliance between humans and other living 

organisms in the environment. These relationships form complex networks of 
interactions that sustain life on earth.

b.	 How humans depend on the environment

i.	 Food – fruits, vegetables, staples, meat, fish and other protein forms
ii.	 Resources - e.g. minerals, oil, timber
iii.	 Medicine – medicinal plants
iv.	 Habitation - buildings
v.	 Aesthetics – grasses, flowers etc
vi.	 Use of animals – transport, agriculture, recreation, security
vii.	 Wealth – land ownership, animal ownership.

c.	 How the environment depends on humans

i.	 Carbon dioxide for plants survival
ii.	 Nurture – provision of fertilizer, manure
iii.	 Reafforestation
iv.	 Protection
v.	 Spread of living organisms – pollination and breeding and transportation of 

animals and plants across different context.

d.	 Relationship is symbiotic
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Learning Tasks

1.	 Undertake a nature walk around your school to observe and document (with notes, 
pictures, or videos) how plants, animals, or physical features support human life, 
then return to class to discuss your findings in groups.

2.	 In groups, discuss your observations and ideas about how humans and the 
environment depend on each other and share your group’s conclusions with the 
whole class.

3.	 Search online for pictures or videos showing how humans and the environment 
rely on each other (e.g., people farming, trees providing shade or medicine) and 
use your findings to explain the idea of interdependence.

Pedagogical Exemplars
1.	 Nature Walk: Learners undertake a nature walk through the school compound identifying 

objects and organisms in the environment that have symbiotic relationship with humans. 
Learners take notes of their observations including pictures and videos. Learners return to 
class and discuss their observations.

2.	 Talk for Learning: In mixed-ability gender/religious groups, learners discuss the 
interdependence of humans and the environment. They organise their ideas and share with 
the bigger group. In the discussion, teachers may provide different prompt questions or 
briefs as the basis for learners’ reflection to determine whether they are approaching 
proficiency, proficient or highly proficient e.g.

AP: What did you observe in the environment that supports human survival?
P: What evidence did you pick that shows that humans depend on the environment?
HP: If humans were not living in this environment, how different would it be?

3.	 Digital Literacy: Learners visit online to search for and read/watch videos and images that 
show the interdependence between humans and the environment.
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Key Assessment
DoK Level 1: State three ways in which humans depend on the environment.
DoK Level 2: Explain three ways in which humans and the environment depend on each other
DoK Level 3: Produce a formal presentation on interdependence between humans and the 
environment.
DoK Level 4: Create an image or chart to show the interdependence between humans and the 
environment.

Hint

The recommended mode of assessment for Week 18 is Mid-Semester Examination. Refer to 
Appendix G for further information on how to go about the mid-semester examination for the 
Second Semester.
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WEEK 19
Learning Indicator: Identify human activities that affect the environment

FOCAL AREA:	 CONSEQUENCES OF HUMAN ACTIVITIES ON 
THE ENVIRONMENT

The aim of this focal area is to guide learners to appreciate the consequences of human activities 
on the environment. Key concepts, pedagogical exemplars and assessment strategies have been 
provided below as guidance for the teacher to deliver lessons effectively in achieving the 
learning indicator.

Key Concepts
a.	 Positive consequences of human activities on the environment

i.	 Regeneration of plants/reafforestation
ii.	 Provision of resources – carbon dioxide and manure for plants
iii.	 Protection of organisms through religious restrictions and taboos
iv.	 Landscaping and beautification

b.	 Negative consequences of human activities on the environment

i.	 Bad agricultural practices
ii.	 Irresponsible mining
iii.	 Improper waste disposal
iv.	 Irresponsible hunting and fishing practices
v.	 Modernisation- buildings, roads and other infrastructure
vi.	 Overexploitation of natural resources

Effect of Galamsey activities on the environment (Source: Ministry of Lands and Mineral Resources)
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Galamsey activities on the environment

Learning Tasks

1.	 Participate in a field trip to a local environmental degradation site (e.g., galamsey 
site or dumpsite), and carry out differentiated tasks such as taking photos, 
recording notes, or interviewing locals, then return to class for group discussion 
of findings.

2.	 Watch a documentary showing how human activities negatively impact the 
environment, then engage in a guided class discussion to reflect on the causes 
and consequences illustrated.

3.	 Engage with an invited expert (e.g., EPA official) to ask prepared questions and 
learn about the environmental consequences of human actions, then summarise 
key insights from the session in your group.

4.	 Use the internet to find credible news stories and reports on how human activities 
affect the environment, guided by teacher-provided questions, and present your 
findings for class discussion.

Pedagogical Exemplars
a.	 Experiential Learning: Learners embark on a field trip to a site of interest (e.g. illegal 

mining site/refuse dump site/sand winning site etc.) to learn at first hand the effect of 
human activities on the environment. Differentiate opportunities for learning by 
supporting learners to do one or more of the following based on their individual levels 
of proficiency:

	 AP: Photo taking
	 P: Notes taking and recording
	 HP: Interviews with community members
	 Learners to prepare for discussion when they are back in the classroom to discuss 

what they have observed.

b.	 Group work: Learners watch documentaries on human activities that destroy the 
environment and follow-up with whole group discussion.
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c.	 Resource person: Learners engage with resource person to discuss consequences of 
human activities on the environment. Such a resource person can be personnel from 
the Environmental Protection Agency (EPA) or any other person of knowledge on the 
subject matter. Prior to the visit, teachers are to support learners, where required, to 
compose their questions to ask the resource person. Teachers should moderate the 
presentations to focus on the consequences of human activities on the environment.

d.	 Digital Pedagogy: Learners visit online and search for news reports human activities 
that affect the environment. Teacher to model the use of internet and appropriate 
sources of information. Teacher to provide prompt questions for learners to address 
through their research. These can be differentiated to support different levels of 
learning.

Key Assessment
DoK Level 1: Mention three consequences of human activities that affect the environment
DoK Level 2: Explain three consequences of human activities that affect the environment
DoK Level 3: Analyse three human activities that affect the environment
DoK Level 4: Create a poster of human activities that degrade the environment

Hint

The recommended mode of assessment for Week 19 is Individual Poster. Refer to the Key 
Assessment DoK Level 4 for a sample task to assign to learners. Refer to the Teacher Assessment 
Manual and Toolkit page 144 for additional information on how to go about the poster.
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WEEK 20
Learning Indicator: Identify the environmental values in the teachings of Christianity

FOCAL AREA:	 TEACHINGS OF CHRISTIANITY ON THE 
ENVIRONMENT

The aim of this focal area is to guide learners to understand and appreciate the teachings of 
Christianity on the environment. Key concepts, pedagogical exemplars and assessment 
strategies have been provided below as guidance for the teacher to deliver lessons effectively in 
achieving the learning indicator.

Key Concepts
1. 	 Creation is Good and from God

a.	 Genesis 1–2 teaches that God created the world and declared it “very good” (Genesis 
1:31). The natural world is not an accident but a deliberate act of divine creativity.

b.	 Humans are created in God’s image and placed in the Garden of Eden “to till it and 
keep it” (Genesis 2:15). This implies a duty of care, not exploitation.

2. 	 Responsible Stewardship
a.	 Genesis 1:28: “Have dominion over the fish of the sea and over the birds of the air...” 

has sometimes been misinterpreted as a license to exploit. However, most modern 
Christian interpretations stress responsible stewardship, not tyrannical control.

b.	 Psalm 24:1: “The Earth is the Lord’s, and everything in it.” Humans are caretakers, 
not owners.

3. 	 The Interconnectedness of Creation
a.	 The Bible portrays all creation as interconnected. In Romans 8:19-22, Paul writes of 

creation “groaning” as it awaits redemption.
b.	 Colossians 1:16-17 states that all things were created through Christ and hold together 

in Him, emphasizing Christ’s cosmic role and the spiritual unity of all creation.

4. 	 Creation as God’s Glory
a.	 Psalm 19:1: “The heavens declare the glory of God; the skies proclaim the work of His 

hands.”
b.	 Nature reveals aspects of God’s character—beauty, order, and power—so caring for it 

is also an act of reverence.

5. 	 Sin and Environmental Degradation
a.	 Christian theology links environmental degradation to human sin—greed, pride, and 

irresponsibility lead to pollution, deforestation, and climate change.
b.	 Jeremiah 2:7: “I brought you into a fertile land... but you defiled my land and made my 

inheritance detestable.”
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6. 	 Justice and the Poor
a.	 Environmental destruction disproportionately affects the poor. Proverbs 14:31: 

“Whoever oppresses the poor shows contempt for their Maker.”
b.	 Many Christian teachings connect ecological responsibility with social justice, 

emphasizing the preferential option for the poor (especially in Catholic Social 
Teaching).

7. 	 Sabbath and Limits
	 The Sabbath principle includes rest for the land (Exodus 23:10-11; Leviticus 25), which 

teaches restraint, respect for natural cycles, and the need for ecological balance.

8. 	 Redemption and a New Creation
a.	 Christian eschatology looks forward to the renewal of all creation, not its destruction. 

Revelation 21:1 speaks of “a new heaven and a new earth.”
b.	 This vision affirms that creation has enduring value in God’s redemptive plan.

9. 	 Practical Implications for Christians
a.	 Sustainable living: Reduce consumption, recycle, support clean energy.
b.	 Advocacy: Support policies that protect creation and help vulnerable communities.
c.	 Spiritual formation: Include environmental themes in worship, prayer, and education.
d.	 Community action: Church gardens, clean-up drives, eco-theology education.

10. 	Christian activities that promote and protect the environment
a.	 Environmental Education and awareness
b.	 Tree planting programmes – E.g. Arbor Week and Laudato si Action Programme by 

the Catholic Church, Church of Pentecost initiative, ADRA tree planting programme,
c.	 Clean up campaigns – Occasionally organised by churches

SDA Church involved in tree-planting
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Learning Tasks

1.	 Take a field trip to observe Christian environmental activities (e.g., clean-up 
exercises, tree planting), where you will engage in differentiated tasks such as 
taking photos, recording notes, or interviewing community members to prepare 
for class discussion.

2.	 Engage with a Christian leader or NGO worker to explore how Christian teachings 
promote environmental protection, asking prepared questions and summarising 
key points for class sharing.

3.	 Read and interpret selected Bible passages on the environment in groups, 
with differentiated support based on your reading proficiency, and share your 
understanding with the class.

4.	 Search online for videos or articles showing how Christian teachings address 
environmental issues and present your findings for class discussion.

Pedagogical Exemplars
a.	 Experiential learning: Learners take a trip to observe Christian environmental 

protection activities. Examples: Clean up campaigns, tree planting exercise, etc. 
During the visit, learners take pictures/videos and interact with people. Differentiate 
opportunities for learning by supporting learners to do one or more of the following 
based on their individual levels of proficiency:

	 AP: Photo taking
	 P: Notes taking and recording
	 HP: Interviews with community members
	 Learners prepare for discussion when they are back in the classroom.

b.	 Resource Person: Learners engage with resource person to discuss Christian teachings 
on the environment. Such a resource person could be a priest, elder or leader of 
Christian NGOs involved in environmental protection. Prior to the visit, teachers 
should support learners, where required, to compose their questions to ask the resource 
person, Teacher should moderate the presentations to focus on the teachings of 
Christianity on the environment.

c.	 Directed Reading Activity: Learners read quotations from the Bible to learn about 
Christian teachings on the environment. Differentiate opportunities for learning by the 
following:

	 AP: Learners struggling to read will observe and read along with others who are 
appointed to read.

	 P: Proficient learners read scriptural passages and receive support from teachers 
with unfamiliar words

	 HP: Highly proficient learners read scriptural passages, explain them in their 
own words and ask questions to clarify certain portions.

d.	 Digital Literacy: Learners visit online to search for and watch videos that show 
environmental teachings on the environment (suggested links are provided in the 
summary section).
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Key Assessment
DoK Level 1: Mention three environmental teachings of Christianity on the environment.
DoK Level 2: Explain three environmental teachings of Christianity on the environment.
DoK Level 3: Analyse the teachings of Christianity on the environment and formally present 
to an audience.
DoK Level 4: Create a poster that explains the teachings of Christianity on the environment.

Hint

The recommended mode of assessment for Week 20 is Group Poster. Refer to the Key Assessment 
DoK Level 4 for a sample task to assign to learners. See the Teacher Assessment Manual and 
Toolkit page 144 for additional information on how to go about the poster.
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WEEK 21
Learning Indicator: Identify the environmental values in the teachings of Christianity

FOCAL AREA 1:	 CHRISTIAN VALUES REGARDING THE 
ENVIRONMENT

Christianity contains a rich and diverse set of values that shape its perspective on the environment. 
These values are derived from Scripture, theology, and centuries of ethical reflection.

Key Concepts
1. 	 Stewardship (Caretaking of Creation)
	 Core idea: Humans are caretakers or stewards of God’s creation, not owners.

•	 Biblical foundation
-	 Genesis 1:26-28: God gives humans “dominion” over creation, but this is best 

understood as responsible stewardship, not exploitation.
-	 Genesis 2:15: “The Lord God took the man and put him in the Garden of Eden to 

work it and take care of it.”

•	 Implication
	 Christians are called to protect and sustain the environment as a divine trust. 

Stewardship includes

-	 Conserving natural resources
-	 Reducing pollution
-	 Promoting biodiversity and sustainability

2. 	 Creation as Sacred (Intrinsic Value of Nature)
	 Core idea: Nature is not just useful; it has inherent worth because it is God’s creation.

•	 Biblical foundation
-	 Psalm 24:1: “The earth is the Lord’s, and everything in it.”
-	 Genesis 1: Repeated phrase “And God saw that it was good,” affirming the 

goodness of creation.
-	 Colossians 1:16-17: All things were created through Christ and for Christ.

•	 Implication
	 Christians are to treat the environment with reverence and respect, not merely as a 

resource to be exploited.

3. 	 Interconnectedness of Life
	 Core idea: Humans are part of a larger creation; all of life is interdependent.
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•	 Biblical foundation
-	 Romans 8:19-22: All of creation groans, waiting for redemption — suggesting 

that human sin affects the natural world.
-	 Job 12:7-10: Nature is a teacher and witness of God’s power and provision.

•	 Implication
	 Christians are called to live in harmony with nature and recognize that harm to the 

environment affects all of life, including future generations.

4. 	 Justice and Equity (Environmental Justice)
	 Core idea: Environmental degradation often harms the poor and vulnerable the most.

•	 Biblical foundation
-	 Proverbs 31:8-9: Speak up for those who cannot speak for themselves.
-	 Micah 6:8: “Act justly, love mercy, and walk humbly with your God.”

•	 Implication
	 Environmental policies and practices should be shaped by a commitment to justice, 

ensuring that:

-	 Poor communities are protected from pollution
-	 Future generations have access to clean air, water, and food
-	 The global South is not disproportionately burdened by climate change

5. 	 Gratitude and Simplicity
	 Core idea: Christians are called to live with thankfulness and moderation, avoiding 

consumerism and greed.

•	 Biblical foundation
-	 1 Timothy 6:6-8: “Godliness with contentment is great gain.”
-	 Matthew 6:19-21: Do not store up treasures on earth.

•	 Implication
	 A Christian approach to the environment includes:

-	 Reducing waste
-	 Living simply
-	 Choosing sustainable consumption patterns as an act of gratitude to God

6. 	 Hope and Renewal
	 Core idea: Creation is destined for renewal, not destruction.

•	 Biblical foundation
-	 Revelation 21:1-5: God will create a “new heaven and a new earth.”
-	 Romans 8:21: Creation will be liberated from its bondage to decay.
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•	 Implication
	 Christians are hopeful environmentalists, believing that God’s plan includes the restoration 

of all creation, and that caring for the earth aligns with the coming Kingdom of God.

7. 	 Human Responsibility for Sin and Redemption
	 Core idea: Human sin has led to ecological degradation, but redemption includes healing 

the earth.

•	 Biblical foundation
-	 Hosea 4:1-3: Human sin causes environmental collapse.
-	 2 Chronicles 7:14: God promises to “heal the land” when people repent.

•	 Implication
	 Christian environmental ethics acknowledge

-	 Human culpability in environmental crises
-	 A call to repent from destructive habits and systems
-	 Active participation in renewing creation through advocacy and action

Learning Tasks

1.	 Take part in a field trip to observe Christian environmental protection activities and 
complete a differentiated task—photo-taking, note-taking, or interviewing—to 
prepare for a classroom discussion.

2.	 Engage with a resource person to explore and discuss the values Christianity 
upholds regarding the environment, using pre-composed questions to guide the 
interaction.

3.	 Read and reflect on Bible passages about Christian values on the environment, 
and in your group, explain or summarise the meanings with support suited to 
your reading level.

4.	 Search the internet to find and watch videos about Christian teachings and values 
on the environment and prepare notes for class discussion.

Pedagogical Exemplars
1.	 Experiential learning: Learners take a trip to observe Christian environmental protection 

activities. Examples: Clean up campaigns, tree planting exercise, etc. During the visit, 
learners take pictures/videos and interact with people. Differentiate opportunities for 
learning by supporting learners to do one or more of the following based on their individual 
levels of proficiency:

	 AP: Photo taking
	 P: Notes taking and recording
	 HP: Interviews with community members
	 Learners prepare for discussion when they are back in the classroom.
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2.	 Resource Person: Learners engage with resource person to discuss values of Christianity 
regarding the environment. Such a resource person could be a priest, elder or leader of 
Christian NGOs involved in environmental protection. Prior to the visit, teachers should 
support learners, where required, to compose their questions to ask the resource person, 
Teacher should moderate the presentations to focus on the teachings and values of 
Christianity on the environment.

3.	 Directed Reading Activity: Learners read quotations from the Bible to learn about Christian 
values on the environment and discuss in class. Differentiate opportunities for learning by 
the following:

	 AP: Learners struggling to read will observe and read along with others who are 
appointed to read.

	 P: Proficient learners read scriptural passages and receive support from teachers 
with unfamiliar words

	 HP: Highly proficient learners read scriptural passages, explain them in their own 
words and ask questions to clarify certain portions.

4.	 Digital Literacy: Learners visit online to search for and watch videos that show 
environmental teachings and values on the environment (suggested links included in the 
section summary).

Key Assessment
DoK Level 1: Mention three environmental values of Christianity on the environment.
DoK Level 2: Explain three environmental values of Christianity on the environment.
DoK Level 3: Analyse the relationship between teachings and values of Christianity on the 
environment and formally present to an audience.
DoK Level 4: Create a poster that explains the values of Christianity on the environment.

Hint

The recommended mode of assessment for Week 21 is Individual Class Exercise. Refer to the 
Key Assessment DoK Levels 1 & 2 for sample tasks to assign to learners.
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WEEK 22
Learning Indicator: Comparatively analyse how Christian values align with those of AIR on 
environmental protection

FOCAL AREA:	 CHRISTIAN AND AIR VALUES ON THE 
PROTECTION OF THE ENVIRONMENT

This lesson introduces learners to the shared moral and spiritual values in Christianity and 
African Indigenous Religion (AIR) concerning environmental protection. While these traditions 
differ in theology and ritual, they both promote respect for nature, responsible use of resources, 
and moral accountability for environmental harm. Learners will explore how beliefs in 
stewardship (Christianity) and sacred ecology (AIR) provide foundations for sustainable living, 
especially within the Ghanaian context. They will also critically compare these values and 
reflect on the potential for interfaith collaboration in responding to Ghana’s ecological 
challenges.

Key words and phrases to guide discussion
•	 Stewardship
•	 Sacred groves
•	 Taboos
•	 Creation care
•	 Interfaith collaboration
•	 Harmony with nature
•	 Environmental sustainability

Key Concepts
1. 	 Environmental Values in Christianity

•	 God as Creator (Genesis 1:1–31) commands humans to “tend and keep” the earth 
(Genesis 2:15).

•	 Humans are stewards, not owners, of creation.
•	 Environmental degradation is viewed as a moral and spiritual failure.
•	 Christian values like love, justice, and moderation guide eco-friendly living.

2. 	 Environmental Values in African Indigenous Religion (AIR)
•	 Nature is sacred and inhabited by spirits and ancestors.
•	 Certain forests, rivers, and mountains are protected as sacred sites.
•	 Taboos regulate resource use (e.g., days of rest from farming, hunting bans).
•	 Environmental laws are communal and enforced through rituals and social 

sanctions.	
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3. 	 Areas of Convergence
•	 Both traditions teach respect for nature as a gift or spiritual entity.
•	 Emphasis on communal responsibility and ethical behaviour.
•	 Use of rituals to honour the environment (e.g., Christian harvest festivals; AIR libation).

4. 	 Areas of Divergence
•	 Christianity tends to approach the environment through the lens of divine stewardship; 

AIR sees nature as spiritually inhabited.
•	 Christian teachings are often documented in scripture, whereas AIR is orally 

transmitted.
•	 AIR often links environmental violation to ancestral wrath; Christianity emphasises 

divine judgement and human repentance.

5. 	 Relevance for Ghana Today
•	 Environmental crises like illegal mining, deforestation, and pollution threaten 

livelihoods.
•	 Interfaith efforts (e.g., religious leaders advocating against Galamsey) can offer united 

moral voices.
•	 Cultural sensitivity to both traditions is essential in designing environmental education.

Learning Tasks

1.	 Engage in a class discussion comparing how Christianity and African Indigenous 
Religion view nature, building on peers’ ideas to explore shared values like 
sacredness and moderation.

2.	 Create a two-column concept map that compares Christian and African 
Indigenous environmental values, using lines and examples to show similarities 
and differences.

3.	 Work in groups to investigate how Christianity and AIR address a specific 
environmental issue (e.g., land use or water) and present your comparative 
findings to the class.

4.	 In groups, rank nine environmental values from Christianity and AIR in order of 
importance for Ghana today, and explain your rankings to the whole class.

5.	 Read Christian and AIR quotations on environmental values at your proficiency 
level and discuss their meaning with your group to deepen your understanding.

6.	 Search the internet to find and watch videos about religious values on the 
environment and summarise key teachings for class discussion.

Pedagogical Exemplars
1. 	 Talk for Learning (Comparative Dialogue)
	 Begin with the question: “What do Christianity and African Indigenous Religion say about 

nature?”
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	 Guide learners to reflect on key values such as sacredness, responsibility, and moderation. 
Learners build on others’ responses to deepen understanding.

2. 	 Concept Mapping (Structuring Talk for Learning)
	 Learners create a two-column map: one side for Christian values, the other for AIR. They 

include examples and draw lines to show overlaps (e.g., both traditions discourage greed 
and waste). This visual helps compare abstract beliefs clearly.

3.	 Group Work / Collaborative Learning
	 Divide learners into groups, each investigating an environmental domain (e.g., water 

conservation, land use). Groups research how both religions view this issue and prepare a 
comparative presentation.

4. 	 Diamond Nine Activity
	 Provide nine cards with values (e.g., sacredness of nature, love for creation, divine 

accountability, taboos, communal living). In groups, learners rank these based on their 
importance in Ghana’s environmental context. They explain their choices to the class.

5. 	 Directed Reading Activity
	 Learners read quotations from Christianity and AIR to learn about Christian and AIR 

values on the environment. Differentiate opportunities for learning by the following:

	 AP: Learners struggling to read will observe and read along with others who are 
appointed to read.

	 P: Proficient learners read scriptural passages and receive support from teachers 
with unfamiliar words

	 HP: Highly proficient learners read scriptural passages, explain them in their own 
words and ask questions to clarify certain portions.

6.	 Digital Literacy
	 Learners visit online to search for and watch videos that show environmental values (links 

included in section summary).

Key Assessment
DoK Level 1: List two environmental values shared by Christianity and AIR.
DoK Level 2: Describe how each tradition views the environment as sacred.
DoK Level 3: Compare and contrast the religious teachings of Christianity and AIR on nature.
DoK Level 4: Propose a community-based interfaith project where Christian and traditional 
religious leaders collaborate to protect a local water source or forest area.

Hint

The recommended mode of assessment for Week 22 is Proposal Writing. Refer to the Key 
Assessment DoK Level 4 for a sample task to assign to learners.
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SECTION 7 REVIEW
This section has offered a profound and multi-dimensional examination of environmental 
stewardship from a Christian worldview. Learners were introduced to the fundamental 
principle that humans and the environment are mutually dependent, with each sustaining 
and shaping the other. They analysed the diverse consequences of human activities—
appreciating both the harms and the redemptive potential of human action.

The study of Christian teachings illuminated theological foundations such as stewardship, 
sacredness of creation, justice, and hope. By engaging with Christian values, learners 
developed ethical reasoning around sustainability, simplicity, compassion, and responsibility 
for future generations.

Crucially, the final week drew attention to the complementarity between Christian and 
AIR values, offering a culturally grounded framework for environmental protection. This 
interfaith approach enriched learners’ understanding of religion as a force for ecological and 
moral transformation in Ghanaian society.

By the end of this section, learners are not only better informed about environmental ethics 
but also empowered to become advocates for responsible environmental action within their 
faith communities and beyond. The section builds capacities in critical thinking, scriptural 
reasoning, interfaith dialogue, and civic responsibility—hallmarks of transformative 
religious education.
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	 APPENDIX G: MID-SEMESTER EXAMINATION

Structure
Forty (40) objective test items comprising multiple choice questions.
Sample principles to consider in developing Multiple Choice Questions

1.	 Keep questions simple and clear.
2.	 Match questions to indicators and content.
3.	 Add believable wrong answers (distractors).
4.	 Make sure there is only one correct answer.
5.	 Include questions with DoK levels.
6.	 Make questions practicable whenever possible.
7.	 Use fair and bias-free language for all learners.

Table of Specification

Week Focal Area Type of 
Question

DoK Level Total

1 2 3 4

13 Misinterpretation of Christian beliefs Multiple Choice 2 3 3 - 8

14 The influence of African Indigenous 
Religion on Christianity

Multiple Choice 3 3 3 - 9

15 Origin of Christian Communities
Characteristics of Religious Commu-
nities

Multiple Choice 2 3 2 - 7

16 Changing roles of Christian religious 
communities

Multiple Choice 3 4 2 - 9

17 Christianity and Inter-Religious Re-
lationships in Ghana

Multiple Choice 2 3 2 - 7

Total 12 16 12 40
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Strand: Religion and Contemporary issues

Sub-Strand: Religion and the Environment

Learning Outcome: Explain human activities that affect the environment and describe how 
environmental values in the teachings of Christianity align with AIR, science and technology for the 
care of the environment

Content Standard: Demonstrate an understanding of the environmental values in the 
teachings of Christianity and show how they can be combined with AIR and science to address 
environmental problems.

Hint

The Recommended Mode of Assessment for Week 24 is End of semester Examination. Refer to 
Appendix H at the end of this Section for further information on how to go about the end of 
semester examination.

INTRODUCTION AND SECTION SUMMARY
This final section examines how religious values—especially Christian principles—can work 
in harmony with science and technology to address environmental challenges. The section 
begins by exploring the contributions of science and technology to environmental protection, 
including innovations such as renewable energy, artificial intelligence, and recycling systems. 
Learners are introduced to the importance of scientific enquiry and technological innovation 
in solving real-world problems affecting the natural world.
However, the section also reflects on the ethical and moral limitations of science and technology 
when used in isolation. This leads to a discussion on the importance of integrating Christian 
values—such as stewardship, justice, moderation, and ethical responsibility—into scientific 
practice. Learners engage with the idea that moral and spiritual values provide the compass that 
can guide scientific knowledge toward equitable and sustainable outcomes.
Finally, the section focuses on practical ways that Christian values and scientific knowledge 
can be integrated in everyday life and in community-based environmental actions. Emphasis 
is placed on interdisciplinary collaboration between religious institutions, scientists, 
policymakers, and communities, especially within the Ghanaian context.
The weeks covered by the section are:

Weeks 23 and 24: Examine how Christian values can complement science and technology for 
the protection of the environment
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SUMMARY OF PEDAGOGICAL EXEMPLARS
In this section, teachers are encouraged to apply the learner-centered pedagogical exemplars 
such as talk for learning, experiential learning, debate, video watching, digital literacy and 
resource persons, among others. It is expected that teachers will engage learners in activities 
such as mock parliament, presentations, research, etc. to generate excitement and motivation 
for learning. Teachers should be aware of the diversity of their learners in terms of gender, 
mixed ability and religion and utilise that as a resource during teaching. Teachers should be 
mindful of the fact that there are diverse abilities among learners which may not lead them to 
accomplish the same tasks. Content and pedagogy of the lesson should be differentiated along 
the different abilities of the learners. Teachers should consider gender imbalance and pay 
particular attention to learners with special educational needs in order to ensure their full 
participation.

ASSESSMENT SUMMARY
To measure and evaluate the success of the lesson, different assessment strategies have been 
suggested. The emphasis here is on formative assessment with the end result of improving 
learning outcomes. Assessment tools to be applied include: research data generation and 
analysis, official statement writing, creative compositions, among others. These assessment 
strategies are not meant to assign grades but to ensure that learners progress towards achieving 
the learning outcomes.
Teachers may select from the assessments provided in this manual as exemplars or create 
innovative assessment activities of their own that will ensure the achievement of this goal. 
Depth of Knowledge (DoK) levels have been attributed to each assessment in order to 
accommodate the diverse abilities of learners.
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WEEK 23
Learning Indicator: Examine how Christian values can complement science and technology for the 
protection of the environment

FOCAL AREA I:	 SCIENCE AND TECHNOLOGY AND THE 
ENVIRONMENT

The aim of this focal area is to guide learners to understand the relationship between Science, 
Technology and the environment. Key concepts, pedagogical exemplars and assessment 
strategies have been provided below as guidance for the teacher to deliver lessons effectively in 
achieving the learning indicator.

Key Concepts
a.	 Science is a method of enquiry based on empirical data, objectivity, experimentation/

observation and verifiability. Science makes observation of the natural world to 
identify patterns, ask questions, find answers, and ask more questions. It is a problem-
solving method.

b.	 Technology is the application of scientific knowledge to the practical aims of human 
life or to manipulate the natural environment.

c.	 Contribution of science and technology to environmental protection

i.	 Scientific research and the use of Artificial Intelligence (AI) have enabled us to 
understand the earth, make prediction about the environment and suggest ways to 
reduce the harm we cause to the environment.

ii.	 Efficient production leading to waste reduction.
iii.	 Development of new environmental technology – green/clean technology – seen 

in the use of electric cars and renewable energy (produced by, e.g., wind, water 
and sunshine)

iv.	 Raising of environmental awareness and sharing environmental research findings 
through the use of the technology of the internet.

v.	 Preservation of forest and its resources through the use of the computer/phones/
camera and the internet and saving paper use.

vi.	 Emerging environment friendly scientific knowledge and technology help to 
produce food efficiently and help in land use and water preservation.

vii.	 Recycling of waste through scientific knowledge and technological tools.

Learning Tasks

1.	 Engage with a guest expert (e.g., from EPA or a scientific field) to ask questions 
and learn how science and technology contribute to protecting and conserving 
the environment.
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2.	 In mixed-ability groups, research from books and online sources to identify how 
science and technology help protect the environment, working at your own level 
of reading proficiency.

3.	 Watch videos online about how science and technology are used to protect the 
environment and summarise key ideas for a class discussion.

Pedagogical Exemplars
a.	 Resource person: Learners engage with resource person to discuss the contributions 

of science and technology to environmental protection and conservation. Such a 
resource person could be a scientist or staff from Environmental Protection Agency 
(EPA) or any other person knowledgeable on the subject matter. Prior to the visit, 
teachers should support learners, where required, to compose their questions to ask 
the resource person, Teacher should moderate the presentations to focus on the topic.

b.	 Research: Learners in mixed-ability groups, undertake research from books and 
online to learn about the contributions of science and technology to environmental 
protection and conservation. Differentiate opportunities for learning by supporting 
learners with diverse needs and difficulty levels such as:

	 AP: Learners struggling to read will observe and read along with others who are 
appointed to read.

	 P: Proficient learners read and receive support from teachers with unfamiliar 
language and ideas

	 HP: Highly proficient learners read, explain them in their own words and ask 
questions to clarify certain portions.

c.	 Digital pedagogy/Video: Learners visit online and watch videos on how science and 
technology supports environmental protection (suggestions are included in the section 
summary).

Key Assessment
DoK Level 1: State three ways in which science and technology contribute to environmental 
protection and conservation.
DoK Level 2: Explain three ways in which science and technology contribute to environmental 
protection and conservation.
DoK Level 3: Discuss the contributions of science and technology to environmental protection 
and conservation.
DoK Level 4: Use science and technology to research and analyse the content of waste generated 
by the school over a period of time and make recommendations for ways to address waste 
challenge in the school.
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FOCAL AREA 2:	 CHALLENGES IN USING SCIENCE 
AND TECHNOLOGY ALONE TO SOLVE 
ENVIRONMENTAL PROBLEMS

The aim of this focal area is to guide learners to understand the challenges in using science and 
technology alone to solve environmental problems. Key concepts, pedagogical exemplars and 
assessment strategies have been provided below as guidance for the teacher to deliver lessons 
effectively in achieving the learning indicator.
Key concepts
Weaknesses of science and technology in environmental protection

a.	 Science and technology may have the knowledge and the knowhow but lack the values 
to direct the knowledge to serve the whole of humankind in an equitable way. 
Theoretically, science and technology are devoid of value judgement.

b.	 Science and technology see the world from a materialistic perspective which must be 
exploited for the benefit of humans.

c.	 Science and technology can create more environmental problems in trying to solve 
human problems.

d.	 Science and technology are over focused on material prosperity and this may go 
against the sustainable use of the environment.

Learning Tasks

1.	 Take on a specific role in a mock parliamentary debate about promoting science 
and technology for environmental protection and contribute to the discussion 
based on your assigned duties and ability level.

2.	 Engage with a visiting expert to learn and ask questions about the limitations of 
relying solely on science and technology for protecting the environment.

3.	 Search the internet for credible sources to explore weaknesses of science and 
technology in solving environmental problems, guided by teacher prompts and 
your learning level.

Pedagogical Exemplars
a.	 Mock Parliament: Learners implement a mock parliamentary debate on a bill to 

advance science and technology to improve environmental protection. Differentiate 
learning by assigning roles based on the abilities and interests of the learners such as:

i.	 AP: Take up roles such as Clerk of Parliament or media persons to record and 
video-tape proceedings

ii.	 P: Take up roles like Members of Parliament to debate the motion in favour of 
their constituents.

iii.	 HP: Take up role of Speaker of Parliament, controlling affairs and managing 
debates.
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b.	 Resource person: Learners engage with resource person to discuss the weakness of 
using science and technology alone to promote environmental protection and 
conservation. Such a resource person could be a scientist, staff from Environmental 
Protection Agency (EPA) or any other person knowledgeable on the subject matter. 
Prior to the visit, teachers should support learners, where required, to compose their 
questions to ask the resource person. Teacher should moderate the presentations to 
focus on the topic.

c. 	 Digital pedagogy: Learners search online for information on the weaknesses of 
science and technology in addressing environmental problems. Teacher to model 
use of internet and appropriate sources of information. Teacher to provide 
prompt questions for learners to address through their research. These can be 
differentiated to support different levels of learning.

Key Assessment
DoK Level 1: State three weaknesses of science and technology in environmental protection.
DoK Level 2: Explain three weaknesses of science and technology in environmental protection.
DoK Level 3: Analyse the areas of science and technology that are less impactful on addressing 
environmental problems.
DoK Level 4: Compose a statement and present as a parliamentarian on the weaknesses of 
science and technology in addressing environmental problems.

Hint

The recommended mode of assessment for Week 23 is Group Discussion. Refer to the Key 
Assessment DoK Levels 2 for sample tasks to assign to learners.
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WEEK 24
Learning Indicator: Examine how Christian values can complement science and technology for the 
protection of the environment

FOCAL AREA:	 INTEGRATING CHRISTIAN VALUES INTO 
SCIENCE AND TECHNOLOGY TO SOLVE 
ENVIRONMENTAL PROBLEMS

The aim of this focal area is to guide learners to appreciate how Christian values can be 
harnessed to support science and technology in solving environmental problems. Key concepts, 
pedagogical exemplars and assessment strategies have been provided below as guidance for the 
teacher to deliver lessons effectively in achieving the learning indicator.

Key Concepts
The complementary role of Christianity in environmental protection:

a.	 Moral and ethical guidance: Christian teachings often emphasize the intrinsic value 
of nature and the moral responsibility of humans to care for the earth. This moral 
framework can complement scientific knowledge by providing ethical guidance for 
decision-making in environmental issues.

b.	 Community engagements: Christian institutions serve as hubs for community 
engagement and activism. They can mobilize their members to participate in 
environmental initiatives, such as clean-up campaigns, tree planting projects, and 
advocacy efforts.

c.	 Simplicity and moderation: Christian values often promote principles of simplicity, 
moderation, and conservation. These values align with sustainable living practices, 
such as reducing consumption, minimizing waste, and conserving resources.

d.	 The value of stewardship: Christian narratives and scriptures often depict humanity’s 
role as stewards of the earth. These stories can inspire individuals to develop a deeper 
connection with nature and to take responsibility for its care and protection.

e.	 Interdisciplinary collaboration: Collaboration between religious leaders, scientists, 
policymakers, and technologists can foster interdisciplinary approaches to 
environmental problem-solving.

Learning Tasks

1.	 Identify three Christian values that can complement science and technology for 
environmental protection.

2.	 Explain three Christian values that can complement science and technology for 
environmental protection.

3.	  Assess the effectiveness of three Christian values in complementing science and 
technology for environmental protection.
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Pedagogical Exemplars
a.	 Resource Person: Learners interact with religious persons, scholars and environmental 

scientists to explore the intersection between faith traditions and environmental 
stewardship. This will promote dialogue, mutual understanding and collaboration 
among diverse religious communities in solving environmental problems. Teachers 
should moderate the interaction between learners and the resource person(s) to meet 
their learning objectives.

b.	 Project- based learning: Engage learners in community-based environmental action 
projects that integrate scientific knowledge with religious teachings on compassion, 
empathy and service to others. Learners could collaborate with local religious 
institutions to organize tree planting initiatives, clean-up campaigns, etc to address 
environmental issues while fostering social cohesion and collective responsibility. 
Differentiate learning based on interest and abilities of learners such as:

	 AP: identify potential environmental problems facing the community
	 P: Prescribe practical learner-led solutions to environmental problems facing 

the community
	 HP: Solicit collaboration with other organisations and stakeholders to implement 

solutions to environmental problems facing the community.

c.	 Digital pedagogy: Learners search online for information on integrating Christian 
values into science and technology to solve environmental problems. Teacher to model 
the use of internet and appropriate sources of information. Teacher to provide prompt 
questions for learners to address through their research. These can be differentiated to 
support different levels of learning.

Key Assessments
DoK Level 1: State three Christian values that can complement science and technology for 
environmental protection.
DoK Level 2: Explain three Christian values that can complement science and technology for 
environmental protection.
DoK Level 3: Analyse Christian values that can address weaknesses in science and technology’s 
ability to address environmental problems.
DoK Level 4: Create a poster that explains Christian values that complement science and 
technology for environmental protection.

Hint

The Recommended Mode of Assessment for Week 24 is End of semester Examination. Refer to 
Appendix H at the end of this Section for further information on how to go about the end of 
semester examination.
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SECTION 8 REVIEW
In this section, learners have explored the connection between religion and environment. 
The focus had been on assessing science and technology’s impact on environmental 
protection and conservation. They also learnt of the weaknesses of science and technology 
and how religion can be harnessed to support the environmental protection and conservation 
agenda. Pedagogical and assessment choices for the lessons in this section provided 
opportunities for learners to be creative, collaborative, think critically, develop their digital 
skills, communication skills and other 21st century skills and competencies. They have 
also developed attitudes such as teamwork, tolerance, respect, perseverance and peaceful 
coexistence through the various activities that promoted engagement with colleagues. The 
knowledge learnt, skills developed, and attitudes nurtured will contribute significantly 
towards learners ‘preparation for adult life, world of work and further studies.
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	 APPENDIX H: END OF SEMESTER EXAMINATION

STRUCTURE
Duration: 2 hours
Total marks: 100

Sections
1.	 Section A (40 marks): 40 multiple choice questions (45 minutes)
2.	 Section B (60 marks): 5 essay type questions for learners to answer any 3. Each question 

is rated 20 marks (75 Minutes)

Sample Table of Test Specification

Week Focal Area Type of 
Question

DoK Level Total

L1 L2 L3 L4

13 Misinterpretation of Christian 
beliefs

Multiple 
Choice

1 1 1 - 3

Essay

14 The influence of African Indige-
nous Religion on Christianity

Multiple 
Choice

1 1 2 - 4

Essay 1 1

15 Origin of Christian Communities
Characteristics of Religious Com-
munities

Multiple 
Choice

2 2 1 - 5

Essay

16 Changing roles of Christian reli-
gious communities

Multiple 
Choice

1 2 1 - 4

Essay 1 1

17 Christianity and Inter-Religious 
Relationships in Ghana

Multiple 
Choice

1 2 - 3

Essay

18 Interdependence among members 
of the environment

Multiple 
Choice

1 1 1 3

Essay 1 1

19 Consequences of human activities 
on the environment

Multiple 
Choice

1 2 1 4

Essay

20 Teachings of Christianity on the 
environment

Multiple 
Choice

1 1 1 3

Essay
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21 Christian values regarding the 
environment

Multiple 
Choice

1 1 1 3

Essay 1 1

22 Christian and AIR values on the 
protection of the environment

Multiple 
Choice

1 1 2 4

Essay

23 Science and Technology and the 
Environment
Challenges in using Science and 
Technology alone to solve envi-
ronmental problems

Multiple 
Choice

1 1 1 3

Essay 1 1

24 Integrating Christian values into 
science and technology to solve 
environmental problems

Multiple 
Choice

1 1

Essay

Total 13 18 14 45

Digital Resources

https://web.pdx.edu/~tothm/religion/Definitions.htm#:~:text=Schmidt%2C%20
et%20al.,and%20of%20what%20ultimately%20matters.%22&tex-
t=%E2%80%9CReligion%20is%20the%20price%20we,not%20as%20yet%20intelli-
gent%20enough.%E2%80%9D

https://www2.kenyon.edu/Depts/Religion/Fac/Adler/Reln101/definitions.pdf

https://www.sociologydiscussion.com/society/development-meaning-and-con-
cept-of-development/688

https://www.govtgirlsekbalpur.com/Study_Materials/Geography/SEM4_GEOG_
HONS._CC9_TOPIC%206_Indicators%20of%20Development.pdf

https://www.youtube.com/watch?v=G_KYQ-8Y2Mk

https://www.youtube.com/watch?v=Bs4ZH21-VoM

https://www.youtube.com/watch?v=4Qp_Um1bWsc

https://web.pdx.edu/~tothm/religion/Definitions.htm
https://web.pdx.edu/~tothm/religion/Definitions.htm
https://web.pdx.edu/~tothm/religion/Definitions.htm
https://web.pdx.edu/~tothm/religion/Definitions.htm
https://www.govtgirlsekbalpur.com/Study_Materials/Geography/SEM4_GEOG_HONS._CC9_TOPIC%206_Indicators%20of%20Development.pdf
https://www.govtgirlsekbalpur.com/Study_Materials/Geography/SEM4_GEOG_HONS._CC9_TOPIC%206_Indicators%20of%20Development.pdf
https://www.youtube.com/watch?v=4Qp_Um1bWsc
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https://www.youtube.com/watch?v=RoIpCJwX7-M

https://www.youtube.com/watch?v=5NctlCOcGRM

Church of Pentecost tree planting programme
https://www.youtube.com/watch?v=KgXbKzjieZQ

ADRA tree planting programme
https://www.youtube.com/watch?v=b3eeFGtsscc

Presby Church Clean-up campaign in Techiman
https://www.youtube.com/watch?v=Kjg-DWNq-1k

https://www.youtube.com/watch?v=JWTVtYEeJic

https://www.youtube.com/watch?v=IPddkbeY9og

https://www.youtube.com/watch?v=SN4hQUAi8kE

https://www.youtube.com/watch?v=FIYVnvHa2dc
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