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INTRODUCTION

The National Council for Curriculum and Assessment (NaCCA) has developed a new 
Senior High School (SHS) curriculum which aims to ensure that all learners achieve 
their potential by equipping them with 21st Century skills, competencies, character 
qualities and shared Ghanaian values. This will prepare learners to live a responsible 
adult life, further their education and enter the world of work.
This is the first time that Ghana has developed an SHS Curriculum which focuses on 
national values, attempting to educate a generation of Ghanaian youth who are proud 
of our country and can contribute effectively to its development.
This Teacher Manual for Dagaare is a single reference document which covers all 
aspects of the content, pedagogy, teaching and learning resources and assessment 
required to effectively teach Year Two of the new curriculum. It contains information 
for all 24 weeks of Year Two including the nine key assessments required for the 
Student Transcript Portal (STP).
Thank you for your continued efforts in teaching our children to become 
responsible citizens.
It is our belief that, if implemented effectively, this new curriculum will go a long way 
to transforming our Senior High Schools and developing Ghana so that we become a 
proud, prosperous and values-driven nation where our people are our greatest 
national asset.
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FOƆLAA 1: KƆKƆTƐGƐ ANE KƆKƆGAALE

YELZU: NOƆRE DƐMƐ DIIBU
Yelzu Ulee: Noɔre dɛmɛ diibu (kɔkɔtɛgɛ ane kɔkɔgaale)

Zanno Yelnyɛrre
1.	 De kɔkɔtɛgɛ meɛroŋ bammo maale ne yelbie
2.	 De yɛmbammo ne parebammo kyaare kɔkɔgaale ka a wuli yelbie ane yɛlɛ 

tɛɛtɛɛloŋ.

Zannoo Yelboɔraa
1.	 Wuli fo bammo ane baŋaapare kyaare kɔkɔ-tɛgɛ Dagaare poɔ.
2.	 Wuli fo bammo ane baŋaapare kyaare ne kɔkɔgaale Dagaare poɔ.

Hint

•	 Assign Group Project Work in Week 2. See Appendix A has been provided at 
the end of this section detailing the structure of the group project. The 
group project will be submitted in Week 5. 

•	 Assign learners their Portfolios by Week 2. Refer to Appendix B for details 
of the structure of the portfolio.

INTRODUCTION AND SECTION SUMMARY
This section discusses the syllable structure and tone of the language of study. Learners 
will be introduced to the description, types and structure of syllables. They will also 
learn about tone. Here, they will learn about the explanation of tone as well as types 
and functions of tones. Knowledge in this will help learners to form meaningful 
words, distinguish between the meaning of words and communicate properly using 
the appropriate vocabulary. This section is essential for learners not only in the 
context of Ghanaian language studies but also establishes links with related subjects 
such as English and other languages. The section equips learners with foundational 
knowledge and functional understanding of words and their role in language learning. 
The teacher is encouraged to employ interactive pedagogical strategies, resources, 
differentiation and assessment strategies to support learning.
The weeks covered by the section are: 
Week 1: The syllable, its types and structure 
Week 2: The concept of tone
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FOƆLAA 1: KƆKƆTƐGƐ ANE KƆKƆGAALE

SUMMARY OF PEDAGOGICAL EXEMPLARS
The pedagogical exemplars include many approaches to teaching Ghanaian language 
concepts. Problem-Based Learning (PBL) involves methods in which complex real-
world problems are used as the medium to promote students’ learning of concepts and 
principles as opposed to direct presentation of facts and concepts. It includes specific 
approaches such as individual learning, pair work, mixed-ability/gender groupings 
and whole class activities. These approaches can promote the development of critical 
thinking skills, problem-solving abilities, and communication skills. It can also provide 
opportunities for working in groups, finding and evaluating research materials, and 
life-long learning. For the gifted and talented learners, additional tasks are assigned 
to them to perform leadership roles as peer-teachers to guide colleague learners to 
have a deeper understanding of Ghanaian language concepts. Teachers are guided to 
aid learners’ pronunciation problems and skilfully resolve them. 

ASSESSMENT SUMMARY
A variety of assessment modes should be implemented to evaluate learners’ 
understanding and performance in the concepts covered in this section. It is essential 
for teachers to conduct these assessments regularly to track students’ progress 
effectively. You are encouraged to administer the recommended assessments each 
week, carefully record the results, and submit them to the Student Transcript Portal 
(STP) for documentation. The assessments are:
Week 1: Class Exercise
Week 2: Group Project Work 
Refer to the “Hint” at the key assessment of each week for additional information on how 
to effectively administer these assessment modes. Always remember to score learners’ 
work with rubric/marking scheme and provide prompt feedback to learners on their 
performance. 
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FOƆLAA 1: KƆKƆTƐGƐ ANE KƆKƆGAALE

DAA 1

Zannoo Yelboɔre
1.	 Wuli kɔkɔ-tɛgɛ parɛɛ (anaŋ naŋ yuoro ane anaŋ naŋ pɔgera) a Ghana 

kɔkɔɛ poɔ
2.	 Di dɛmɛ kyaare ne kɔkɔ-tɛgɛ meɛroŋ Dagaare poɔ kyaare ne yelbie 

maaloo

YELNYƆGERE 1 & 2: KƆKƆ-TƐGƐ, O PARƐƐ ANE A MEƐROŊ
Kɔkɔ-tɛgɛ mannoo/bigiruu: kɔkɔtɛgɛ e la yelyaga yelbu bɔgre kaŋa na naŋ maŋ taa 
sɛgebinyaŋaa naŋ na baŋ maale yelbi-kyɛlee bee yelbie. Kɔkɔ-tɛgeloŋ sɛgebidaa maŋ 
pege la a kɔkɔ-tɛgɛ. Kɔkɔ-tɛgɛ seŋ ka o taa voonebinyaŋene yeme kyɛ taa bee ba taa 
sɛgebidaare naŋ peɛle a sɛgebinyaŋaa a yelbir na baŋ e la kɔkɔtɛgɛ yeni bee kɔkɔ-tɛgɛ 
ayi bee a taa kɔkɔ-tɛgɛ yaga. Kɔkɔ-tɛgɛ meɛroŋ bammo maŋ soŋ la zanzanna ka o 
maale yelbi-paala ka a tori a kyɛ meŋ la wuli kɔkɔre merɛ. Kɔkɔtɛgɛ 
yeldemannewulli mine la

Kɔkɔ-tɛgɛ parɛɛ 
kɔkɔ-tɛgɛ parɛɛ tɛɛtɛɛ na baŋ be la Ghana kɔkɔrɛɛ poɔ, kyɛ anealɛzaa, kɔkɔtɛge-yuori 
ane kɔkɔtɛge-pɔgere la pore a Ghana kɔkɔrɛɛ yaga poɔ
Kɔkɔ-tɛge pɔgeraa: Ama maŋ baare ne la sɛgebidaa. A yeldemannewulli mine la 
Kyɛŋ, tol, koŋ, bamm, bɔl
A saazu yeldemanne poɔ te nyɛ la ka a yelbie baare ne sɛgebidaare. Azuiŋ kɔkɔ-tɛgɛ 
na naŋ baare yelbiri e la kɔkɔ-tɛge pɔgeraa.
Kɔkɔ-tɛge yuoraa: A ama maŋ baare ne la sɛgebinyaŋaa. A kɔkɔ-tɛge yuoraa poɔ,yelbie 
na naŋ taa a kɔkɔtɛgɛ maŋ baare ne sɛgebinyaŋaa. Yeldemanne mine la tu a puliŋ kyɛ.
Tɔ, poɔ, ŋma:ma, weɛ, ba:la bi:ri amk
Kɔkɔ-tɛgɛ meɛroŋ: Kɔkɔre zaa taa la o kɔkɔtɛgɛ. Te na baŋ de la (C) ka o are ko 
sɛgebidaare kɔkɔtɛgɛ meɛroŋ poɔ, ka (V) meŋ are ko sɛgebinyaŋene ane kɔkɔgaale. A 
sɛgebidaare ane sɛgebinyaŋene semmo a yelbiri poɔ la maŋ wuli a kɔkɔtɛgɛ meɛroŋ. 
Sɛgebidaa kɔkɔtɛgeloŋ maŋ taa la kɔkɔgaale. Amime la tu a puliŋ kyɛ:
(CV) tɔ, (CV), zo (CV) ma
(CVV) Kõɔ, boɔ, naa, poɔ

Toma 

1.	 Bigri kɔkɔtɛgɛ
2.	 Manne wuli kɔkɔtɛgɛ parɛɛ naŋ be Dagaare poɔ.
3.	 Di dɛmɛ kyaare kɔkɔtɛgɛ Dagaare poɔ
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4.	 Manne wuli yelsonne kɔkɔtɛgɛ naŋ taa kyaare ne yelbie maaloo

PEDAGOGICAL EXEMPLARS
Problem Based Learning (individual and group work)

1.	 Whole class activity
	 Through questioning and answers, teacher and learners work together to describe 

what syllables are and identify the types that are available in the language. 
﻿Teacher should regularly check understanding of class by asking different categories 
of learners (e.g. HP, P, AP, etc.) to summarise learning so far in own words. HP 
learners to be stretched to give examples of the types of syllables identified. 

2.	 Mixed ability group
a.	 Learners in mixed ability groups select at least six different words from a text.
b.	 Groups discuss amongst themselves to explain the types of syllables present 

in the words selected.

	 Teacher to assign roles or assist learners to take-up roles (e.g., leader, scribe(s), 
timekeeper, one to ask questions or the “why” of every activity, presenter(s), etc.).

3.	 Whole class activity
	 Groups present their work to the class for discussion.

Group Work/Collaborative Learning
1.	 Whole class discussion: 

a.	 Revise the types of syllables identified in the language.
b.	 Through questions and answers, teacher leads learners to discuss the syllable 

structure in the respective Ghanaian Languages, citing appropriate examples 
(e.g., V, CV, CCV, CVC, and others).

c.	 Discuss how syllables are combined to form words in the language.

	 Task learners of different abilities to give detailed presentations and/or summarised 
presentations. 

2.	 Pair work: (AP learners should be paired with HP learners for support)

a.	 Pairs form new words and tell the number of syllables in them.
b.	 Pairs discuss the structure of the syllables in the words each of them 

has formed. 

3.	 Whole class discussion: Pairs make a presentation to the class for discussion and 
clarification.
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TOMA
Foɔlaa 1: Yɛŋ bammo leɛteɛroo
De fo meŋa yelbie bigiri ne kɔkɔ-tɛgɛ
Foɔlaa 2: Yɛlɛ baŋaapare gɔɔloŋ.	
Pore kɔkɔtɛgɛ parɛɛ Dagaare poɔ a kyɛ tere asemmine ata ata ko a parɛɛ kaŋa zaa.

Foɔlaa 3: Teɛroŋ zuluŋ
De asemmine manne wuli ne yeli mine ata zuiŋ anaŋ seŋ ka te baŋ kɔkɔtɛgɛ meɛroŋ 
Dagaare poɔ.

Hint

The recommended mode of assessment for Week 1 is class exercise. Ensure 
to use a blend of items of different Dok levels from the key assessment.
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DAA 2

Zannoo yelboɔre 
1.	 Manne wuli bammo kyaare kɔkɔgaale a wulo a parɛɛ (aseŋ. Sigi, do, 

soga, duoro, sigire amk) ane a tontonne.
2.	 Di dɛmɛ kyaare kɔkɔgaale tontonne (kɔkɔre merɛ, yelbie zanno ane dɛmɛ 

diibu gɔɔloŋ)

YELNYƆGERE 1 & 2: KƆKƆGAALE BAMMO
Kɔkɔgaale bigiruu/mannoo: Ghana kɔkɔɛ yaga maŋ de la kɔkɔre duobu bee sigibu 
wuli ne eŋkyere bee yeli pare bammo. Kɔkɔgaale la kɔkɔre duobu bee sigibu kyaare 
kɔkɔ-tɛgɛ yelbiri bee yɛlɛ. Kɔkɔregaaloo kɔkɔre poɔ la kɔkɔre yelbie pare bammo naŋ 
maŋ yi kɔkɔgaale poɔ. Ghana kɔkɔɛ yaga zie waa la kɔkɔgaale. 
Kɔkɔgaale parɛɛ: Kɔkɔɛ zaa taa la kɔkɔgaale tɛɛtɛɛ aseŋ kɔkɔgaale duori, soga 
kɔkɔgaale ane kɔkɔgaale sigiri, Aseŋ /báá/ (dog) - duoro, /bàà/ (valley) – sigre. 
Kɔkɔgaale tontonne: Kɔkɔgaale e la yeli naŋ e nimizeɛ ko kɔkɔɛ ayi anaŋ taa tonton-
tɛɛtɛɛ zuiŋ. Kɔkɔre zaa taa la kɔkɔgaale tontonne ata. Ana la yelbie zanno, kɔkɔre 
merɛ ane kɔkɔkpɛlɛ bammo. 
Yelbie kɔkɔgaale poɔ tontonne: Te maŋ de la yelbie kɔkɔgaale wɛle ne yelbie pare 
tɛɛtɛɛ. A yelbie kɔkɔgaale maŋ wa ne la pare wɛlbo ko yelbie na sɛgebo naŋ waa yeni. 
Te seŋ; saa-rain ane saa-father, baa-dog ane baa-valley koŋ taa tɛɛtɛɛloŋ ka kɔkɔgaale 
ba kpɛ a poɔ. Te naŋ baŋ nyɛ la a yelbie ama a kɔkɔgaale poɔ te seŋ sáá-rain ane sàà-
father, báá-dog ane bàà-valley.
Kɔkɔre merɛ tontonne kɔkɔgaale poɔ
Kɔkɔre merɛ kɔkɔgaale la maŋ wa ne tɛɛtɛɛ a kɔkɔre yelibu poɔ. O maŋ wuli la 
wɛletaa kaŋa yeluŋ poɔ, teseŋ, yeli yelibu saŋa,- dawagre bee ŋa wagre. 
Bebiri zaa wagereŋ 
Kɔkɔgaale meŋ na baŋ wuli la tɛɛtɛɛloŋ kɔkɔkpɛlɛ naŋ be kɔkɔyeni poɔ. 
Kɔkɔgaale na baŋ wɛle la Dagaare ane Bifor yelbie mine. Teseŋ; dáá-pito (Birfor), dàà-
pito (Dagaare) 

Toma 

1.	 Manne wulli kɔkɔgaale.
2.	 De yeldemannewulli mine bigri ne kɔkɔgaale parɛɛ Dagaare poɔ.
3.	 Di dɛmɛ kyaare ne kɔkɔgaale tontonne Dagaareŋ.
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PEDAGOGICAL EXEMPLARS
Problem-Based learning (individual and group work) 
1.	 Whole class/group activity

a.	 Teacher models the tone of words and/or tasks high-ability learners to model 
– including giving examples of words that change meaning depending on 
tone. AP/P learners listen and repeat the words modelled by the teacher and 
HP learners

b.	 Teacher leads learners to explain tone and the types of tone. HP learners to 
lead the explanation of tone. 

c.	 Learners work in groups to identify the types of tones available in the language 
(e.g., low, high, mid, falling, rising, etc.).

d.	 Teacher facilitates discussion on the functions of tone in the language.
	 Tasks learners with different learning abilities to:

i.	 lead the class discussion on the functions of tone, providing examples, (HP)
ii.	 take notes and summarise the key points discussed, (P)
iii.	 work with a partner to complete a worksheet on the functions of tone. (AP)

2.	 Pair work (AP learners should be paired with HP learners to support them)

a.	 Listen to some given words and determine the types of tone in the words.
b.	 Identify the syllables in the words that bear the tone.

3.	 Whole class 
	 Pairs make a presentation on the outcomes of the pair work

TOMA 1: LEƐPEƐROO
1.	 De fo meŋa yelbie manne wulli ne kɔkɔgaale.
2.	 Wulli kɔkɔgaale tontonne Dagaare poɔ.

Foɔlaa ayi: Yeli pare bammo gɔɔloŋ
1.	 Pore kɔkɔgaale parɛɛ Dagaare poɔ a kyɛ manne wuli a kaŋa zaa tɛgɛ, tere 

yeldemannewulli anaare. 
2.	 Wuli yeldemanewulii ata ko a kɔkɔgaale tontonne mine ata fo naŋ pore a sazu. 

Wɛlɛmɛ 3 toma: teɛroŋ zuluŋ

Gbuli toma

Sɛge yeli zaa naŋ kyaare kɔkɔtɛgɛ meɛroŋ ane kɔkɔgaale parɛɛ Dagaare poɔ. 
Tere yeldemannewulli pie pie ko a kaŋa zaa
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Hint

•	 The Recommended Mode of Assessment for Week 2 is Group Project Work. 
•	 An Appendix A has been provided at the end of this section detailing the 

structure of the group project. The group project will be submitted in Week 
5. 

Section 1 Review
This section discussed the syllable structure and tone of the language. Learners 
were introduced to the description, types and structure of syllables in the 
language. They were also introduced to the concept of tone. On tone, learners 
learnt about the explanation of tone, types and functions of tones. It is expected 
that after learners have gone through this section, they will have the requisite 
knowledge to form meaningful words, distinguish between the meanings of 
the same words with different tones and communicate properly using the 
appropriate words. 



9

FOƆLAA 1: KƆKƆTƐGƐ ANE KƆKƆGAALE

	 TABOL A YELTUURI: GBULI TOMA MEƐROŊ

Gbuli Toma Meɛroŋ
Niŋe gampɛle (sakuuri yuori, karendie, gbuli deme yue, zannoo bɔgere, bebiri, karema 
yuori, bebiri na ba naŋ na tere a toma)
Kyeyuobu (kɔkɔtɛgɛ mannoo, kɔkɔtɛgɛ meɛroŋ gyɛlebo, kɔkɔgaale mannoo, kɔkɔgaale 
parɛɛ ane a yeldemanewulii)

Toma: sɔre a Dagaare kɔkɔtɛge meɛroŋ ane kɔkɔgaale. Wuli bondemanwulli pie ko a 
kɔkɔtɛge meɛroŋ fo naŋ pore. 
Gbuli Toma Yeltuuri

Yeltuuri Garebanyɛ 
(magere 4)

Mɔɛ yaga  
(magere 3)

Mɔɛ (magere 2) A seŋɛɛ  
(magere 1)

Niŋe gampɛle ka a karembieŋ 
tõɔ wuli ama zaa
 sakuurin yuori, 
karendie, gbuli 
deme yoe, 
zannoo bɔgere, 
bebiri, karema 
yuori, terebo 
bebiri

Ka a karembie tõɔ 
wuli ama mine ata 
sakuurin yuori, 
karendie, gbuli 
yuori, zannoo 
bɔgere, bebiri, 
karema yuori, 
terebo bebiri

ka a karembieŋ 
tõɔ wuli ama 
mine ayi 
sakuurin yuori, 
karendie, gbuli 
yuori, zannoo 
bɔgere, bebiri, 
karema yuori, 
terebo bebiri

ka a karembieŋ 
tõɔ wuli ama 
kaŋa wuli 
boŋyeni
sakuurin yuori, 
karendie, gbuli 
yuori, zannoo 
bɔgere, bebiri, 
karema yuori, 
terebo bebiri

Kɔkɔtɛgɛ 
mannoo

A yelbulo zaa 
naŋ be kɔkɔtɛgɛ 
manne wulibu 
poɔ

Yelbulo ata naŋ 
be a manne wuluu 
poɔ

Yelbulo ayi a 
mannewuluu poɔ

Yelbuli boŋyeni a 
mannewuluu poɔ

Kɔkɔtɛgɛ meɛroŋ 
gyɛlebo

ka a karembie 
wa pore 
yelnimizeere zaa 
a gyɛlebo poɔ.

ka a karembie wa 
pore yelnimizeere 
ata a gyɛlebo poɔ.

ka a karembie wa 
pore yelnimizeere 
ayi a gyɛlebo poɔ.

ka a karembie wa 
pore yelnimizeɛ 
boŋyeni a 
gyɛlebo poɔ.

Yeldemanne 
yelbie terebo 
naŋ tu kɔkɔtɛgɛ 
meɛroŋ 

Yeldemanne 
yelbie anii te ta 
pie (8-10) naŋ tu 
kɔkɔtɛgɛ meɛroŋ

Yeldemanne yelbie 
anuu te ta ayopoi 
(5-7) naŋ tu 
kɔkɔtɛgɛ meɛroŋ

Yeldemanne 
yelbie ata te ta 
anaare (3-4) 
naŋ tu kɔkɔtɛgɛ 
meɛroŋ 

Yeldemanne 
yelbie boŋyeni 
te ta ayi (1-2) 
naŋ tu kɔkɔtɛgɛ 
meɛroŋ

Kɔkɔgaalemanne 
bigiruu

Kɔkɔgaale 
mannoo naŋ 
wullo a yelbulo 
zaa

Kɔkɔgaale mannoo 
naŋ wullo a 
yelbulo ata

Kɔkɔgaale 
mannoo naŋ 
wullo a yelbulo 
ayi

Kɔkɔgaale 
mannoo naŋ 
wullo a yelbuli 
boŋyeni

Kɔkɔgaale 
gyɛlebo

kɔkɔgaale 
gyɛlebo naŋ 
manne wuli 
yelbulo zaa

kɔkɔgaale gyɛlebo 
naŋ manne wuli 
yelbulo ata

kɔkɔgaale gyɛlebo 
naŋ manne wuli 
yelbulo ayi

kɔkɔgaale 
gyɛlebo naŋ 
manne wuli 
yelbulo boŋyeni
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Yeltuuri Garebanyɛ 
(magere 4)

Mɔɛ yaga  
(magere 3)

Mɔɛ (magere 2) A seŋɛɛ  
(magere 1)

Kɔkɔgaale 
yeldemanne 
yelbie sɛgebo

Yeldemannewulli 
Yelbie anii te ta 
pie(8-10) 

Yeldemannewulli 
Yelbie anuu te ta 
apoi(5-7)

Yeldemannewulli 
Yelbie ata te ta 
anaare(3-4)

Yeldemannewulli 
Yelbie boŋyeni te 
ta ayi (1-2)

Dɛmmo diibu 
gɔɔloŋ

Gɔɔloŋ anaare 
wulibu aseŋ;
Kɔkɔre yire 
welweli
Nimie kpɛtaa
Kyɛlle 
kyɛlekyɛlebɛ yɛlɛ
Fooŋ ane 
kyɛlkyɛlebɛ yele 
yelbu
Endaa de manne 
wuluu

Gɔɔloŋ ata wulibu 
aseŋ;
Kɔkɔre yire 
welweli
Nimie kpɛtaa
Kyɛlle kyɛlekyɛlebɛ 
yɛlɛ
Fooŋ ane 
kyɛlkyɛlebɛ yele 
yelbu
Endaa de manne 
wuluu

Gɔɔloŋ ayi wulibu 
aseŋ;
Kɔkɔre yire 
welweli
Nimie kpɛtaa	
Kyɛlle 
kyɛlekyɛlebɛ yɛlɛ
Fooŋ ane 
kyɛlkyɛlebɛ yele 
yelbu
Endaa de manne 
wuluu

Gɔɔloŋ boŋyeni 
wulibu aseŋ;
Kɔkɔre yire 
welweli
Nimie kpɛtaa	
Kyɛlle 
kyɛlekyɛlebɛ yɛlɛ
Fooŋ ane 
kyɛlkyɛlebɛ yele 
yelbu
Endaa de manne 
wuluu

Gbuli toma .. Ka karembieŋ 
wuli a ama 
anaare
Taa gyeremɛ ko 
o tɔsoba teɛroŋ
Sage de fo taaba
Yelbawontaa 
maaloo
Ferebo toma 
tommo

Ka karembieŋ wuli 
a ama ata
Taa gyeremɛ ko o 
tɔsoba teɛroŋ
Sage de fo taaba
Yelbawontaa 
maaloo
Ferebo toma 
tommo

Ka karembieŋ 
wuli a ama ayi
Taa gyeremɛ ko o 
tɔsoba teɛroŋ
Sage de fo taaba
Yelbawontaa 
maaloo
Ferebo toma 
tommo

Ka karembieŋ 
wuli a ama 
boŋyeni
Taa gyeremɛ ko 
o tɔsoba teɛroŋ
Sage de fo taaba
Yelbawontaa 
maaloo
Ferebo toma 
tommo.

Mode of Administration
•	 Design the project, provide guidance and support learners, etc.
•	 Refer to Teacher Assessment Manual and Toolkit pages 27-29 for more information.

Providing Feedback
Discuss learners’ performance with them and provide guidance to help learners 
improve academic work, etc.
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YELZU 1: NOɔRE DƐMMƐ DIIBU
Yelzu ulee/kpɛgelaa 
1. Yel-kaa-irraa kaŋa dɛmɛ diibu.
2. Kannoo

Zanno peɛrenyɛrre: 
1.	 De bammo fo naŋ zanne tere duoro ka o tu velaa. 
2.	 De bammo fo naŋ taa kannoo/kannezuluŋ poɔ a kanne ne sɛgre. 

Yelnyɔgraa
1.	 Manne wuli lɛ fo naŋ na kyɛle yeli baare kyɛ tere duoro ne noɔre ka a tori.
2.	 Manne wuli lɛnɛɛ fo bammo naŋ ta kyaare kannezuluŋ Dagaare poɔ. 

INTRODUCTION AND SECTION SUMMARY
This section discusses how main ideas could be identified after reading or listening 
to a conversation text. Learners will be introduced to the concept of reading where 
they will use the skills gained to identify main ideas and discuss the main ideas in a 
conversation or a context. They will also learn the essential techniques, meaning, and 
characteristics of reading to convey the main ideas in varieties of context in 
communication ranging from GESI to national and international topical issues. 
Learners will be equipped with the skill of discussing main ideas, discuss features of 
intensive reading and examine features of extensive reading. Learners will also 
develop their ability to share opinions and ideas on a given conversational topic. This 
section is appropriate for learners not only in the context of Ghanaian language 
studies but also establishes links with related subjects like English language and other 
languages. The teacher is therefore, encouraged to employ interactive pedagogical 
strategies, resources, and differentiation and assessment strategies to support learners 
with special education needs (SEN).
The weeks covered by this section are: 
Week 3: Identification of main ideas in a conversation
Week 4: Features of intensive reading
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SUMMARY OF PEDAGOGICAL EXEMPLARS
The pedagogical exemplars employed include a variety of approaches to teaching 
Ghanaian language concepts. These include talk for learning where learners will form 
groups to work with and discuss responses. Furthermore, problem-Based learning 
where individual and groups will collaborate to find solutions to problems and 
concepts. Approaches such as group work, whole class discussion and individual work 
are employed under this pedagogy. This helps learners to develop self-confidence. 
Highly proficient learners can assist proficient and approaching proficiency learners 
to understand the concepts that will be taught. Teachers are guided to assist 
learners with SEN.

ASSESSMENT SUMMARY
The assessments outlined for this section are designed to provide a comprehensive 
evaluation of learners’ grasp of key concepts and skills. These assessment methods 
will help identify strengths, address learning gaps, and guide instructional decisions 
to enhance student achievement. The recommended assessment mode for each 
week include:
Week 3: Questioning
Week 4: Discussion
Refer to the “Hint” at the key assessment for each week for additional information on 
how to effectively administer these assessment modes. Always remember to score 
learners’ work with rubric/marking scheme and provide prompt feedback to learners 
on their performance.
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DAA 3

Zannoo Yelboɔra
1.	 Wuli a yelbulo a yi dɛmɛ diibu poɔ
2.	 Di dɛmɛ kyaare a yelbulo na naŋ yi a dɛmmo poɔ

YELNYƆGERAA 1 & 2: A YELBULO KAA IRIBU DƐMƐ DIIBU POƆ
Yelbulo: A yelbulo la bone na a dabegre zaa naŋ kyaare. Bone na yeli ba naŋ yele, 
bone na a kannoo naŋ kyaare bee yeli na te naŋ zanna. A yelbuli pãã maŋ taa la yɛlɛ 
mine naŋ sonna ka a yeli pare na kyaane. A yɛle sonna ama la ka fo na kaa, bone na 
naŋ nyɔge a zaa lantaa la a yelbulo. Ka fōō boɔra ka fo baŋ a yelbuli a dabegere poɔ, 
e a ama naŋ tu:
•	 Kanne a yelzu ane a kyɛyuobu--Boŋ yeli ka a yelzu ane a kyɛyuobu yeli kyaare 

ne a yɛlɛ a dɛmɛ diibu naŋ kyaare?
•	 Bɔ a yɛlɛ yelzuri. Gbɛɛ yaga o maŋ piili la a dabegere.
•	 Wuli a yɛlkpɛlɛ.—soore fo meŋa a soorebie ama: aŋ, boŋ, dabuo, yeŋ, ane wola, 

kyaare ne a yelbulo
•	 Kyoɔre a yelyagesɛgeraa ne fo meŋa yelbie
•	 De a fo kyoɔroo manne ne a sɛgesɛgerɛ kpulluu

Toma

1.	 Manne bigiri fo bammo kyaare a yelbulo.
2.	 Wuli a yelbulo yi yelyagesɛgeraa kaŋa poɔ.
3.	 Yeli yɛlɛ kyaare ne a yelbulo na fo naŋ nyɛ.

PEDAGOGICAL EXEMPLARS
Problem-Based Learning 
1.	 Group work: Mixed ability groups 

a.	 Read a given conversation text chosen from topics on cultural values such as 
respect, loyalty, humility, faithfulness, obedience etc., STEM, energy 
conservation, technology, medicine, agriculture etc. Give learners of different 
abilities texts of varying difficulty levels to read.

b.	 Discuss the main ideas in the conversation within your groups and write 
them down.

2.	 Whole class activity
a.	 Each group shares the main ideas in the text they read with the class
b.	 Class discusses the main ideas shared and asks questions for clarification
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3.	 Pair work: 
	 Teacher gives each pair a theme to create a conversation and role-play it in class. 

Teacher should choose theme carefully based on knowledge of learners’ ability and 
interests.

Collaborative Learning

1.	 Whole class activity
a.	 Discuss the main ideas in the conversation topics used for the role-play.  

Teacher tasks learners based on their ability to analyse how tone influenced the 
conversation, write a short sentence on how tone influenced the conversation, etc.

b.	 Discuss how they were able to identify the main ideas in the conversation. 
Teacher could direct this question to HP learners.

TOMA
Foɔla 2 Toma: Yɛlɛ pare bammo gɔɔloŋ
1.	 Wuli yelbulo yelyagesɛgeraa kaŋa poɔ	
2.	 Di dɛmɛ kyaare ne a yelbulo fo naŋ nyɛ a yelyagesɛgeraa poɔ
3.	 Kanne a dɛmmo ŋa naŋ tu kyɛ wuli a yelbulo 

	 Soŋ: Wola ka fo nyɛ fo gyogo?
	 Dɛre: Nsage la n meŋa waaloŋ lɛ kyɛ ka fo meŋ?
	 Soŋ: N seŋe ne la nembaaloŋ zoe
	 Dɛre: Maa eŋ, N maŋ di la suuri ko mmeŋa ka maa wa ŋmɛ gbɛre a zanne yɛŋ yi a 

gbɛɛ ŋꝳeɛbo poɔ.
	 Soŋ: N meŋ maŋ bare la yelkorɔ kyɛ you sori ko yelpaalba
Foɔlaa 3 toma: Teɛroŋ zuluŋ	
Maale yɛlɛ ata a kyogi ne a saazu dɛmɛ diibu-ta inni a yelbulo na fo naŋ daŋ nyɛ.

Hint 

•	 The recommended mode of assessment for Week 3 is Questioning. [You 
may provide learners with a passage and use the questioning assessment 
technique to assess learners].

•	 Assign learners their Portfolios by Week 3. Refer to Appendix B for details 
of the structure of the portfolio.



15

WԐLEME 2: KANNOO ANE YELBULO BOɔBO

DAA 4

Zannoo Yelboɔre
1.	 Di dɛmɛ kyaare ne kannoo dabie/dɔlɔ (nimi va-fonnuu, kanne ka a kpɛ 

amk)
2.	 Gyɛle kanne gaa tɔɔ meɛroŋ (kanne wieu wieu, sɛgere meɛroŋ, kaabo, 

leɛnyɛre, ane leɛpeɛroo) 

YELNYƆGERAA 1: KANNEZULUŊ NANDAARE
O e la kanne ka a kpɛ, ka pare bammo ane a kɔkɔre nandaare. A kanna yɛŋ maŋ 
tɔgele la a yɛlɛ ayi ama. O meŋ la kyaare la kannoo te naŋ de yɛmbulo eŋ. A kanna 
maŋ kaara yelbizuri mine, sōɔmaa naŋ toɔne bee sɛgebi-ŋmeene bee sɛgebi-soɔre bee 
naŋ pulli yɛlɛ poɔ. A maŋ soŋ la ka yeli pare bammo kyaane. A kanna maŋ sɛgerɛ la 
a yelbulo mine bine a kannoo saŋa bee a bɔ a yelbiri zuri mine pare a kannoo saŋa. 
A ŋaa maŋ soŋ ka a kanna kanne kpɛ, ka pare bammo meŋ kpɛ.

Kanezuluŋ Nandaare
Kannezuluŋ taa la nandaare yaga. Te na kaa la a nandaare ayi ama naŋ tu:
1.	 Nimiri va-fonnuu kannoo
	 A kyɛ, a yelbuli la ka fo boɔra a kannoo bee a sɛgere poɔ. gbɛɛ yaga, senselɛ naŋ 

e yelmeŋa poɔ la a kannoo ŋa maŋ toŋ toma. A nimiri va-fonnuu kannoo ŋa maŋ 
soŋ la ka a kannoo pare bammo e ŋmaa lɛ, bonso, fo ba maŋ kanne a sɛgere zaa. 

2.	 Kanne ka a kpɛ/werewere kannoo
	 A yelzuri yoŋ la ka fo boɔra a kannoo ŋa poɔ. O ne senselyelmeŋa la kyɛnɛ soŋ. 

A kannoo ŋa poɔ, pare bammo maŋ e la tuo bonso, a yelbie zaa naane ka 
fo maŋ nyɛ.

Toma 

1.	 Wuli a yelbie ama naŋ tu tɛgɛ
i.	 Maa eŋɛ kannoo
ii.	 Werewere kannoo
iii.	 Va-fonnuu

PEDAGOGICAL EXEMPLARS
Talk for Learning Approaches
1.	 Whole class discussion

a.	 Learners explain the meaning of intensive reading, skimming, and scanning 
in their own words to each other.
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b.	 Teacher models intensive reading to class

	 Teacher tasks high-ability learners to model intensive reading for peers to imitate. 
AP/P learners to observe the model reading and take short notes to guide their 
own reading. 

	 * Teacher should check understanding of learners with SEN and be ready to explain 
the process again one-to-one.

2.	 Ability groups
a.	 Learners focus on the features of intensive reading to practice in small groups.
	 Teacher should choose text carefully based on knowledge of learners’ ability and 

interests. Consider different texts for AP/P/HP learners.
b.	 Learners share ideas about the main ideas on the piece of reading done. By 

this approach, learners build collaboration, communication, critical thinking 
and problem-solving skills.

c.	 Learners try to read a given text intensively with the foreknowledge of 
skimming and scanning. 

d.	 Learners then discuss the features in the text they have read and share their 
views with others.

3.	 Individual activity
	 Individual learners apply intensive reading approaches to read a given text.

Note

The text/passage should be selected from these themes, cultural values (e.g., 
integrity, honesty, truthfulness, obedience, courage, etc.), GESI, STEM, Technology, 
medicine, etc. 

TOMA
Wɛlemɛ I toma: leɛteɛroo ane leɛmaaloo
1.	 Manne bigri kanne zuluŋ nandaare ayi mine.
2.	 Manne bigri va-fonuu ane kanne ka a kpɛ nandaare.

Foɔlaa 2 Toma: Yeli bammo gɔɔloŋ
1.	 Di dɛmɛ kyaare sommo na va-funnuu ane kanne ka a kpɛ naŋ taa ko sɛgre 

pare bammoo. 
2.	 De a kannezuliuŋ nandaare ka asoŋ fo ka fo kanne a sɛgre ŋa nan tu
	 Yeŋ ka a saseɛ kpeɛŋaa ŋa yi? Boŋ wa ne a fuuru kpeɛŋaa ŋa? Gontekpoŋ le la. Kuu 

de la o nu maaroŋ dɔgele Mba Sombaala a ŋmentantuo ŋa. O yiee la ka ba tuo o ne 
dangbala gaa a asibiti. A yeltuo ŋa da te pɔge la o biiri a yiriŋ. Mba Sombaala pɔge 
naŋ da yi daa waana ba teŋa Nyembale poɔ, o da tuori la a baala lɔɔre naŋ de a Mba 
Sombaala gɛrɛ a asibiti. Wieo zaa ka a biiri taɛ a asibiti a nyɛ ba saa naŋ gaŋ a baala 
gado zu a ba la e ona.
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	 Zie naŋ da veɛ bebimaaroŋ, o biiri da leɛ gaa la na nyɛ a ba saa. Posãã, ba saa da 
ba la poɔ noba poɔ ka ba de eŋ kuuni dieŋ. A biiri da ŋmɛ la a posãã duoro ŋa yaare 
a teŋa zaa. Tontobaa, ka posããnaa ne nentaŋ laare a teŋa zaa.

	 A Balezuzeɛ da iri la noba ka ba te yeli ko a Natɔ naa ne o noba zaa bonso, Mba 
Sombaala teŋa la be. Natɔ e la mɛle ata ne Nyembale. Mba Sombaala da e la tɔbɛrɛ 
(zɔɔre wederɛ) a teŋa poɔ. A duoro naŋ da ta Natɔ, a naa da iri la noba ka ba gaa de 
a kuu yi ne Nyembale wa ne Natɔ. 

	 Ba da ha la lɔɔre gaa ne a Nyembale. A gaŋga ŋmeɛrba da tuori la a noba ne 
koŋkombie. Ba da ta la Nyembale ka a ŋmɛ la zimaane gbeliŋ ata. A teŋa deme da 
de la dãã puori ne ba, ba waabo yaane. A saamba da tere la ba duoro, ka ba wa la 
ka ba de Mba Sombaala kuu a gaa ne Natɔ. A Nyembale noba da ba sage na ko ba a 
kuu. Azuiŋ, nɔkpeɛne da kpɛ ba la. Mba Sombaala e la neɛ naŋ soŋ a teŋa yeli yaga 
poɔ ka a teŋa baa. 

a.	 Kaa-iri a yelbulo a yelyagesɛgeraa poɔ.
b.	 Di dɛmɛ kyaare a yelbulo

3.	 Gyɛle maa eŋɛ yelsonne

Toma 4: Teɛroŋ zuluŋ
Yelpeɛre: Peɛre baŋ yelnyɔgraa yi sɛgre fo naŋ kanne. Bɔ duoro yi ziyaga a gyɛle iri 
fo yelnyɛrre. 

YELNYƆGERAA 2: KANNE GAA TƆƆRE NANDAARE

Maa eŋɛ Kannoo
O e la kannoo ŋa karembiiri naŋ maŋ kanne wo noɔ kyɛ zanne kannoo gɔɔloŋ meŋ. 
Te na baŋ de o la mane ne kannezuluŋ, kanne zuluŋ poɔ, te maŋ kanne la ka a kpɛ 
ka te na nyɛ boŋ kaŋa. A kanne gaa tɔɔre poɔ, gama yaga la ka te maŋ kanne a boɔra 
yeltɛɛtɛɛ a poɔ. A na baŋ e la yeli kaŋa la ka te boɔra bee ka te kanne won noɔ. 

Kanne Gaa Tɔɔre Nandaare
•	 Kanne wieou wieou: kannoo na naŋ gaŋ velaa; ka a yelbie tuuro o soriŋ, ka a 

pare sãã velaa ko a kyɛlekyɛllɛ. Fo na baŋ yeli ka tōɔ kannoo la.
•	 Sɛgre Meɛroŋ: A sɛgesɛgrɛ maŋ de la duoro eŋ a sɛgre poɔ. Sɛgre meɛroŋ maŋ 

soŋ la ka a kanekana teɛroŋ kyaare yelbulo naŋ be be kyɛ gu bone naŋ na yi a 
sɛgtre poɔ. A maŋ wuli la sɛgre pare bammo.

•	 Kaabo: A kyɛ la ka a karembiiri maŋ peɛre baŋ ka pare bammo be la ba kannoo 
poɔ ka ba naŋ wa nyɛ ka bone na ba naŋ kanna ba taa pare bammo, ba na la 
maale a la eŋ kyɛ la kanna. 

•	 Teɛre-eŋ: a kyɛ, a kannekanna maŋ teɛre la bone naŋ be a sɛgreŋ o naŋ ba nyɛ. 
Fo maŋ de la a fo zannekorɔ ŋmaa ne a yɛlɛ zu, a kyɛ bɔ pare bammo ko a sɛgre.
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•	 Peɛroo: Fo na baŋ toŋ la peɛroo toma a kannoo saŋa bee a kanne-baaro saŋa. A 
kanekanna maŋ de la yɛŋ kaŋa, a teɛre gaa tɔɔre kyɛ nyɔge yembulo a sɛgre poɔ.

Toma

1.	 Bigri a yelzuri ama naŋ tu
a.	 Kanne gaa tɔɔre
b.	 Kanne wieou wieou
c.	 Kaabo

2.	 Kanne dɛmmoo/ sɛgre kyɛ wuli kanne gaa tɔɔre nandaare ata. 
3.	 Di dɛmɛ ne fo taaba kyaare a sɛgre fo naŋ kanne. 
4.	 De fo kanne gaa tɔɔre bammo ka a soŋ fo ka fo kanne sɛgre.

PEDAGOGICAL EXEMPLARS
Talk for Learning Approaches
1.	 Whole Class Discussion

a.	 Teacher models extensive reading to whole class.  
	 Learners of different abilities are assigned to model extensive reading, and orally 

summarise the process of model reading.
b.	 Learners explain to each other the meaning of extensive reading. HP/P 

learners should also add why people use extensive reading.
	 High-ability learners take turns first.
c.	 Learners discuss the features of extensive reading, such as fluency, text 

structure, monitoring, inference, and evaluating.
	 Assign roles to learners based on their ability, including discussion facilitator(s)/

lead(s), note takers, summarisers, those to ask the “why” of every activity, etc. 
d.	 Teacher models extensive reading to small groups.

2.	 Mixed Ability Groups: Teacher should direct HP learners to support AP learners
a.	 Groups read different passages selected by teacher based on cultural values 

(integrity, trustworthy, honesty, dignity, etc.), GESI, STEM, Technology, 
medicine, energy conservation, etc. and share ideas from the passages read.

b.	 Groups share views on texts read.

3.	 Individual Activity
	 Individual learners apply extensive reading approaches to read a text and 

summarise their understanding of it and opinions on it. To be shared with 
the class.
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TOMA
Foɔla 1: leɛteɛroo ne leɛ maaloo;
1.	 De fo meŋa yelbie gyɛle kanne gaa tɔɔre
2.	 Kanne gaa tɔɔre nandaare la abuobo. Bigri kaŋa zaa ŋmaa lɛ.

Foɔla 2: Yɛŋ ne teɛroŋ zuluŋ
1.	 Kanne gaa tɔɔre e la wonoɔ yoŋ kannoo kyɛ ka kannezuluŋ e kanne bɔ yɛmbulo” 

wola foŋ sage a yeluu ŋa ta? Wuli fo ananso fo naŋ sage a yeluu ŋa. 

Hint 

•	 The Recommended Mode of Assessment for Week 4 is Discussion. [You may 
refer to Assessment Level 2 in the Key Assessment for an example of a 
discussion question]. 

•	 See Appendix C for a sample rubric to score the discussion.

Section 2 Review
This section has discussed indicators that are taught in weeks three and four. 
Learners have been introduced to the features of intensive reading (skimming 
and scanning etc.) and extensive reading. Discussion of some features of 
extensive reading (fluency, text structure, monitoring, inference, evaluating, 
etc.) have also taken place. By this, learners are expected to exhibit knowledge 
and understanding of intensive and extensive reading of text in a Ghanaian 
language and actually read a lot more material. To help learners demonstrate 
these skills, teachers are encouraged to use the varied pedagogies suggested 
effectively. Sharing opinions and ideas will help learners read well and 
understand forms of reading properly. Skimming and scanning as features of 
intensive reading and other features of extensive reading such as fluency, text 
structure, monitoring, inference, and evaluating would equip learners with the 
requisite skills in reading. Finally, varied assessment forms should be employed 
to test learners’ knowledge and understanding of reading. 
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	 APPENDIX B: STRUCTURE OF THE PORTFOLIO

Task
Create a portfolio showcasing all tasks you have done in Ghanaian Language for the 
academic year.

Structure and Organisation of the Portfolio 
1.	 Cover Page (Title, Student name, Class, Date of submission)
2.	 Contents, etc. 

Items to be Included in the Portfolio
1.	 Learner’s class exercise and homework book for Ghanaian Language 
2.	 Copy(ies) of group class exercise 
3.	 Individual project(s) 
4.	 A copy of group project
5.	 Reflective journal, etc. 

Rubrics for Scoring 
E.g.,

1.	 Cover page (name, class, subject, name of teacher) -4 marks
a.	 If the learner provides three of the items in brackets, award 3 marks
b.	 If the learner provides two of the items, award 2 marks
c.	 If a learner provides only one item, award 1 mark

2.	 Learner’s class exercise and homework book for Ghanaian Language -10 marks
a.	 Award 9 marks if the learner provides only class exercises only or 

homework book only
b.	 Award 0 if no item is supplied 

3.	 At least a copy of one group class exercise -5 marks
a.	 Award 0, if the group exercise is not provided 

4.	 Individual project work -5 marks
a.	 Award 0 mark if no project work is supplied 

5.	 A copy of group project work (reflective journal) -5 marks
a.	 Award 0 mark if no project work is provided 

Administration
•	 Determine the purpose of the portfolio and provide submission and feedback 

dates, etc. 
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•	 Refer to the Teacher Assessment Manual and Toolkits pages 27-31 for more 
information.

Feedback 
Give detailed feedback on the entire portfolio to individual learners, highlighting 
their overall performance, etc.
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	 YELTUURI TABOL C: YELTUURI KYAARE DƐMƐ DIIBU 

yeltuuri Garebanyɛ 
(magere 4)

Mɔɛ yaga (magere 
3)

 Mɔɛ (magere 2) Mɔɛ fẽẽ  (magere 
1)

Yelbulo 
bammo

Ka karembie 
tõɔ pore ananso 
anaare te ta anuu

Ka karembie tõɔ 
pore ananso ata

Ka karembie tõɔ 
pore ananso ayi

Ka karembie tõɔ 
pore boŋyeni

Dɛmmo 
diibu 
gɔɔloŋ

Gɔɔloŋ anaare 
wulibu aseŋ;
Kɔkɔre yire 
welweli
Nimie kpɛtaa
Kyɛlle kyɛlekyɛlebɛ 
yɛlɛ
Fooŋ ane 
kyɛlkyɛlebɛ yele 
yelbu
Endaa de manne 
wuluu

Gɔɔloŋ ata wulibu 
aseŋ;
Kɔkɔre yire welweli
Nimie kpɛtaa
Kyɛlle kyɛlekyɛlebɛ 
yɛlɛ
Fooŋ ane 
kyɛlkyɛlebɛ yele 
yelbu
Endaa de manne 
wuluu

Gɔɔloŋ ayi wulibu 
aseŋ;
Kɔkɔre yire 
welweli
Nimie kpɛtaa
Kyɛlle 
kyɛlekyɛlebɛ yɛlɛ
Fooŋ ane 
kyɛlkyɛlebɛ yele 
yelbu
Endaa de manne 
wuluu

Gɔɔloŋ boŋyeni 
wulibu aseŋ;
Kɔkɔre yire welweli
Nimie kpɛtaa
Kyɛlle kyɛlekyɛlebɛ 
yɛlɛ
Fooŋ ane 
kyɛlkyɛlebɛ yele 
yelbu
Endaa de manne 
wuluu

Gbuli 
toma

Ka karembieŋ wuli 
a ama anaare
Taa gyeremɛ ko o 
tɔsoba teɛroŋ
Sage de fo taaba
Yelbawontaa 
maaloo
Ferebo toma 
tommo

Ka karembieŋ wuli 
a ama ata (3)
Taa gyeremɛ ko o 
tɔsoba teɛroŋ
Sage de fo taaba
Yelbawontaa 
maaloo
Ferebo toma 
tommo

Ka karembieŋ 
wuli a ama ayi(2)
Taa gyeremɛ ko o 
tɔsoba teɛroŋ
Sage de fo taaba
Yelbawontaa 
maaloo
Ferebo toma 
tommo

Ka karembieŋ wuli 
a ama boŋyeni (1)
Taa gyeremɛ ko o 
tɔsoba teɛroŋ
Sage de fo taaba
Yelbawontaa 
maaloo
Ferebo toma 
tommo
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YELZU: KɔKɔRE MERƐ
Yelzu ulee 1: Kɔkɔre Merɛ

Zannoo Peɛrenyaabo: De yɛŋ bammo kyaare marre/yebipeelɛ, tagemarre, 
yelŋmaara ane yelgbɔgere maale ne yɛlɛ naŋ taa tɛgɛ.

Zannoo Yelboɔraa: E wuli yɛmbammo kyaare ne yelbipeelɛ, tagemarre, yelŋmaara 
ane yelgbɔgere.

Yelzu ulee 2: Dagaare Sɛgebo Begɛ

Zannoo Peɛrenyɛre: De fo bammo kyaare yelbipeelɛ, yelŋmaara ane yelgbɔgere 
maale ne yɛlɛ naŋ taa tɛgɛ.

Zannoo Yelboɔraa: de yɛmbammo ne baŋapare wuli ne yelbie maaloo sobie

Hint 

Mid-Semester Examination for the first semester is in Week 6. Refer to 
Appendix E for a Table of Specification to guide you to set the questions. Set 
questions to cover all the indicators covered for at least weeks 1 to 5.

INTRODUCTION AND SECTION SUMMARY
This section discusses affixes, conjunctions and word formation processes in the 
language. Learners will be introduced to the meaning, types and importance of 
affixes, conjunctions and word formation processes. Knowledge of these aspects of 
the grammar of the language is important. Knowledge in affixes for instance, will 
help learners to create new and correct verb tenses and change the word class of a 
word. They also help to change the meaning of or the grammatical functions of 
words. Conjunctions in language are important because they help learners to connect 
several words, ideas and concepts together. This allows learners to build broader 
sentences that convey interesting messages. Knowledge of word formation processes 
also helps in vocabulary acquisition and learning. Here, learners acquire skills to 
decode and encode new words, thus becoming independent learners. Due to the 
significant importance of these units, it is necessary that learners are guided to acquire 
these core language skills. This section is essential for learners not only in the context 
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of Ghanaian language studies but also establishes links with related subjects such as 
English and other languages. This section equips learners with foundational knowledge 
and functional understanding of words and their role in language learning. The 
teacher is encouraged to employ interactive pedagogical strategies, resources, 
differentiation and assessment strategies to support learning.
The weeks covered by the section are: 
Week 5: Affixes
Week 6: Conjunctions 
Week 7: Word Formation Processes

SUMMARY OF PEDAGOGICAL EXEMPLARS
The pedagogical exemplars include many approaches to teaching Ghanaian language 
concepts. Problem-Based Learning (PBL) involves methods in which complex real-
world problems are used as the medium to promote students learning of concepts and 
principles as opposed to the direct presentation of facts and concepts. It includes 
specific approaches such as individual learning, pair work, mixed-ability/gender 
groupings, group work, and whole-class activities. These approaches can promote the 
development of critical thinking skills, problem-solving abilities, and communication 
skills. It can also provide opportunities for working in groups, finding and evaluating 
research materials, and life-long learning. For gifted and talented learners, additional 
tasks are assigned to them such as performing leadership roles as peer-teachers to 
guide colleague learners to have a deeper understanding of Ghanaian language 
concepts. Teachers are guided to aid learners with pronunciation problems and 
skillfully resolve issues and /or misconceptions.

ASSESSMENT SUMMARY
A variety of assessment modes should be carried for the three weeks under this 
section to ascertain learners’ levels of performance in the concepts to be covered. It 
is essential for teachers to conduct these assessments promptly to track learners’ 
progress effectively. You are encouraged to administer these recommended assessments 
for each week, carefully record the results, and submit them to the Student Transcript 
Portal (STP) for documentation. The assessments are;
Week 5: Simulation
Week 6: Mid-semester examination
Week 7: Critiquing
Refer to the “Hint” at the key assessment for each week for additional information 
on how to effectively administer these assessment modes.
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DAA 5

Zannoo Yelboɔraa: Bɔ a nyɛ yelbbipeelɛ tontonne.

YELNYƆGRAA 1 & 2: YELBIPEELƐ / KPƐGLƐ

Yelbipeelaa/ Kpɛgelaa
Yelbipeelaa la yelbiŋmaa fo naŋ de poɔ yelbi-ŋyaga poɔ ka o maale yelbipaalaa. Te na 
baŋ yeli ka yelbipeelɛ bee kpɛglɛ la a kɔkɔre merɛ bie mine naŋ maŋ kpɛ yelbiri piiluŋ 
bee yelbiri baaraaŋ ka a yelbiri na pare kyilli. Yelbipeelɛ e la yuori ko, wederɛ kpɛglɛ, 
kpɛfuri kpɛglɛ ane puori kpɛglɛ. Ka foo de yelbipeelaa mare yelbiri bee yelŋmaa, a 
pare maŋ kyilli la. yelbipeelɛ naŋ mare yelbiri na baŋ kyilli la a yelbiri pare bee a 
kyilli a yelbiri tontonne yɛlɛ poɔ. Ka yelbipeela wa are ka a yelbinyaga tu, te boɔla o 
la wederɛ kpɛgla. Ka a yelbipeelaaŋ kpɛ a yelnyaga sɔga, te boɔla o la kpɛfuri kpɛglaa. 
Ka a yelnyagaŋ wa ka kpɛglaa tu, te boɔla o la puori kpɛglaa. Ka yelbipeelaa kpɛ 
yelbiri poɔ, o maŋ ŋmaa la pare kaŋa biŋ ka o meŋ e yelbiri o meŋa. Aseŋ; baa+re 
= baare. –re- e la yelbipeelaa, bonso, o na la baŋ mare la yelbi you ka o meŋ kyilli 
pare. Aseŋ saa + mine= saamine. Te naŋ de a yelbipeelaa –mine- eŋ saa eŋa, a 
yelbiri, saa eɛ yageroŋ. 

Yelbipeela / Kpɛglɛ Parɛɛ
Te taa la yelbipeelɛ/kpɛglɛ parɛɛ ayi. Ana la; yelbimaale kpɛglɛ ane yelbi-
leɛmaale kpɛglɛ.
Yelbimaale Kpɛglɛ: a kpɛglɛ ama la maŋ maale yelbi paalaa ka o pare e paalaa meŋ. 
A kpɛglɛ ŋa poɔ, a yelbi paalaa ane a yelbinyaga na baŋ be la yelbie zage yeni bee 
yelbie zage tɛɛtɛɛ poɔ. Azuiŋ, yelbimaale kpɛglɛ binne la zagere, bee a zagra yelbie 
zagre. A kpɛglɛ ŋa maŋ ŋmaa la yelbirpaalaa yi ne a yelbinyaga poɔ. Aseŋ; gaa+ 
bo= gaabo. A kyɛ, gaa (eroŋ) ka kpɛgla –bo- wa mare, ko o leɛ gaabo (yuori yelbiri) 
Gaa naŋ e eroŋ yelbiri leɛ la yuori yelbiri gaabo.
Yelbi-leɛmaale Kpɛgla: A ŋaa eŋ o maŋ kyilli la a yelbiri tontonne yoŋ, kyɛ o ba 
kyille a yelbiri zage. Yelbimaale puori kpɛglɛ ba maŋ leɛre a yelbiri pare zaa, azuiŋ o 
ba ŋmaara yelbipaala. lebi-leɛmaala kpɛgla wulo la kɔkɔre merɛ naŋ kyaare, yageroŋ, 
pɔge bee dɔɔ, wagre, amk. Azuiŋ. Ka fōō yelbi-leɛmaale kpɛgla mare yelbiri naŋ e 
yeni o na baŋ leɛre o la eŋ yagroŋ yelbiri. Aseŋ; saa (father)+ mine = saamine 
(fathers). A yelbiri Saa, pare ba kyilli. Saamine eɛ saa yaga. 

Yelbipeelɛ tontonne
Yelbipeelɛ tontonne waa tɛɛtɛɛ. A mine la:
1.	 A maŋ soŋ maale yelbi-paala a yi yelbi-ma eŋɛ. Aseŋ (sɔ + ŋa = sɔŋa, ta + 

laa = talaa)
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2.	 A maŋ soŋ kyilli la yelbiri gaŋgye gaa ne gaŋgye yuo aseŋ. ŋmaa + ŋa = ŋmaaŋa, 
di + e = die 

3.	 Yelbipeelɛ maŋ soŋ maale la eroŋ wagere yelbipaala aseŋ.
4.	 Yelbipeelɛ maŋ kyilli yelbiri wagere . Aseŋ di+re= dire
5.	 Amaŋ leɛre la yelbi yeme eŋ yagroŋ poɔ. Aseŋ lɔŋa +ne = lɔnne.
6.	 Yelbipeelɛ bammo maŋ soŋ maale la yelbie ka a tori ane a kɔkɔre zannoo
7.	 Leɛre bigruu yelbie eŋ eroŋ yelbie: Gbɛɛ yaga -re naŋ waa yelbipeelaa na baŋ are 

ko la a yeli ŋa bee -ne naŋ waa maraa. 
8.	 Leɛre yuori yelbie eŋ eroŋ yelbie:Yelbipeelɛ mine na baŋ leɛre la yuori yelbie eŋ eroŋ. 
9.	 Leɛre yuori yelbie eŋ bigruu yelbie. Yelbipeelɛ naŋ leɛrɛ yuori yelbie ennɛ bigruu 

yelbie la:
10.	Leɛre bigruu yelbie eŋ yuori yelbie:
11.	Leɛre eroŋ yelbie eŋ bigruu yelbie
12.	Leɛre eroŋ yelbiri eŋ yuori yelbiri

Zannoo Toma 

1.	 Manne wuli bone naŋ la yelbipeelɛ bee marre.
2.	 Pore yelbipeelɛ bee marre parɛɛ Dagaare poɔ.
3.	 De yeldemannewulli mine manne wulli ne yelbipeelɛ parɛɛ
4.	 Maale yelbie anuu anuu kyaare a pare kaŋa zaa Dagaare poɔ.
5.	 De dɛmɛ kyaare yelbipeelɛ bee marre tontonne anaare.
6.	 Kaa iri yelbipeelɛ a yelbie ama naŋ tu poɔ kyɛ wuli a yelbipeelɛ pare na poɔ 

a naŋ be.
•	 dire
•	 die
•	 zɔmmene
•	 yɔɔmine
•	 bibiiri
•	 pɔgeba
•	 nuuli
•	 noore
•	 boŋkoɔrɔ

7.	 De yelbipeelɛ bee marre eŋ a yelbie ama naŋ tu a leɛre a eŋ yuori yelbie bee 
bigruu yelbie
•	 gaa
•	 seɛ
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•	 di
•	 wuli
•	 sɛge

PEDAGOGICAL EXEMPLARS
1.	 Problem-Based Learning (individual and group work) 
	 Whole class activity

a.	 Learners discuss to explain affixes and state the types.
b.	 Learners brainstorm important affixes in the language 
c.	 Through questions and answers, teacher facilitates discussions on the meaning 

and types of affixes to clarify learners’ knowledge. The teacher should direct 
questions to a variety of learners to ensure understanding and resolve 
misconceptions.

2.	 Group Work/Collaborative Learning
	 Mixed ability groups - Teacher should direct HP learners to support AP learners. 

Teacher to assign roles or assist learners to take-up roles (e.g., leader, scribe(s), 
timekeeper, one to ask questions or the “why” of every activity, presenter(s), etc.).
a.	 Each group discuss amongst themselves to explain affixes in their own words.
b.	 Learners use concept cartoon to explore the types of affixes available in the 

language and their function.
c.	 Learners provide at least four examples of each of the types of the affix.
d.	 Learners use the affixes to form new words.

3.	 Whole class activity
	 Task learners with different abilities to give detailed presentations and/or summarised 

presentations.
a.	 Each group makes a presentation for discussion and clarification.

TOMA
Foɔlaa I: yɛmbammo leɛpeɛroo 
Dde fo meŋa yelbie bigri ne yelbipeelɛ

Foɔlaa 2: yeli bammo gɔɔloŋ	
1.	 Wuli tɛɛtɛɛloŋ na naŋ be yelbipeelɛ bee marre Dagaare poɔ a kyɛ tere 

yeldemannewulli mine anaare.
2.	 Maale yelbipaala anuu anuu kyaare ne yelbipeelɛ bee marre 
3.	 are a fo nɔ-iri 2 poɔ kyɛ didɛmɛ kyaare yelbipeelɛ tɔn ata.
4.	 wuli yelbipeelɛ a yelbie ama poɔ kyɛ wuli a parɛɛ:

•	 serebɛ
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•	 zanzanna
•	 gama
•	 taŋ
•	 soɔra
•	 soŋ
•	 sɛgesɛgerɛ

Foɔlaa 3 Toma: Teɛroŋ zuluŋ
A friend of yours from another school is struggling to understand the affixes in your 
language. Simulate how you will help your friend establish the types of affixes in your 
language giving three examples each to support your claim. 

Hint 

•	 The recommended mode of assessment for Week 5 is Simulation. Refer to 
Key Assessment Level 3 in the Key Assessment for an example of a Simulation 
question. See Appendix D for a sample rubric to score the Simulation.

•	 Learners are to submit their Group Project Work. Please score the group 
work immediately using the rubric given in Appendix A and record the 
scores for onward submission to the STP. 

•	 Prepare for mid-semester examination.
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DAA 6

Zannoo yelnyɔgeraa: Yɛlɛ maaloo ne tagemarre parɛɛ Dagaare kɔkɔre poɔ

YELZU 1 & 2: TAGEMARRE

Tagemarre pare bammo
Tagemarre waa la yelbie naŋ maŋ tage yelbie ayi bee yelŋmaara bee yelgbɔgere ayi 
laŋtaa. Tagemarre maŋ soŋ maale yel-lereme, yɛlɛ na meɛroŋ naŋ yitaa. Tagemaraa 
toŋkpoŋ zaa la ka tɔnne yeli mine. Tagemarre yeldemannewulli mine la 
O maŋ zanne la azuiŋ o baŋ la boma.
N na gaa la kyɛ N na leɛ la.
Dɛre ane Dabuo

Tagemarre Parɛɛ
Tagemarre parɛɛ waa la tɛɛtɛɛ. A lɛ na, te na di la dɛmɛ kyaare parɛɛ ata yoŋ. Ana la 
sentaa tagemarre, eronwuluu tagemarre ane zultaa tagemarre.
1.	 Sentaa tagemaraa: A maŋ bare la sori ka yelgbɔre ayi bee yelŋmaare ayi naŋ tu 

a kɔkɔre merɛ ta, ka a tɔnne taa. Aseŋ: ane, bee, amk 

a.	 A sentaa tagemarre maŋ tɔnne la yelbie bee yelŋmaare ayi. Aseŋ: bee, 
ane, ne amk

	 Dakoraa ane Yoɔraa
	 Ka kamaana la bee seŋkãã
	 Ona la Dabuo bee?
b.	 A sentaa tagemarre maŋ tɔnne la yelbie ane yelgbɔge. A ŋa poɔ, te ba maŋ la 

eŋ tɛgebo (.) bee pɛnnoo (,) magere.
	 A Naaŋmen na N naŋ sagedi
	 Bone na o naŋ da yeli soma la	
c.	 A sentaa tagemaraa maŋ tōɔ tɔnne la yelgbɔge someŋa ane yelgbɔge yieme 

taa. Aŋaa poɔ, a tagemaraa maŋ poɔ la a yelgbɔge yieme. Aseŋ: ane, kyɛ, ane 
a zaa, ka, amk.

Aseŋ: 
Ka a bondirii baare, ban a gaa la
Ka dɔɔŋ kpi, bie koŋ dɔge.
Ka tenee wa di baare, te na gbiri la. 
Ka lɛŋ na baŋ e,vɛŋ ka emmaaroŋ be fo ne fo tɔ lamkpeɛboŋ. 
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2.	 Eroŋwuluu tagemarre: A eroŋwuluu tagemarre e la tagemarre ayi naŋ lantaa e 
yeni tona. Aseŋ: Ka saaŋ wa, tɔgele kōɔ. 

	 Ka saa wa mi, ɔŋ mine
3.	 Zultaa tagemarre: A tagemaraa ŋa maŋ tɔne la yelgbɔge someŋɛ ane yelgbɔge 

yieme. A tagemaraa ŋa na tōɔ wuli anaso ne azuiŋ yɛlɛ poɔ. Ana baŋ wuli la 
tulimo ane kpɛtaa mine yelgbɔre poɔ. Aseŋ: bee, ka lɛ la, kyɛ, azuiŋ amk. 

Aseŋ: 
Dɛre koŋ di azuiŋ N na di la.
A zie eɛ kpeɛŋaa kyɛ ten a mɔɔ la.
O bɔ o la kyɛ o ba nyɛ o.

Learners should be made aware that the type of sentences also determines the 
function of conjunctions

De tagemarre maale ne yɛlɛ maaloo 
Begɛ mine be be la a gu lɛnɛɛ te naŋ maŋ de tagemarre maale ne yɛlɛ. Ka teneŋ de a 
begɛ ama toŋ ne toma, yɛlɛ sɛgebo na maŋ gaŋ la velaa. 
•	 Te maŋ de la tagemarre tɔnne ne yɛmbulo, ane yeli naŋ erɛ. Azuiŋ, a seŋ ka te de 

tagemara na naŋ tori a tōɔ nyɛ te yelboɔraa. 
•	 Te maŋ de la tagemarre pore ne boma. 
•	 Ka fōō na de tagemaraa sɛge ne yɛlɛ, vɛŋ ka a yɛlɛ lomboi zaa tori. 

Toma

1.	 Manne bigiri tagemarre kyɛ tere yeldemannewulli ata.
2.	 Kaa iri a tagemarre parɛɛ fo kɔkɔre poɔ.
3.	 Wɛle a tagemarre parɛɛ na fo naŋ kaa iri.
4.	 De a tagemarre parɛɛ yeldemannewulli fo naŋ kaa iri.
5.	 De a tagemarre maale ne yɛlɛ.

PEDAGOGICAL EXEMPLARS 
Problem-Based Learning
1.	 Whole class activity:

a.	 Through questions and answers, class work together to explain conjunctions.
b.	 Learners discuss amongst themselves to identify and explain the types of 

conjunctions in their language. Teacher should direct HP learners to lead 
discussion as lead learners.

c.	 Each learner provides at least three examples of the types of conjunctions in 
the language. The teacher should set expectations on how many examples each 
learner should provide based on their ability.
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2.	 Individual work: 
	 Each learner uses their own examples to form meaningful sentences. 
3.	 Whole class activity:
	 Each learner reads their sentences aloud to the class for discussion, clarification 

and correction.

TOMA
Foɔlaa 2: Yeli pare bammo gɔɔloŋ.
1.	 Manne bigiri tagemarre kyɛ tere yeldemannewulli ata.
2.	 Tõɔ soɔmaa wuli tagemarre a yɛlɛ ama naŋ tu poɔ.

a.	 Ayuo kanna la kyɛ ka Naa sɛgerɛ
b.	 Ka onaŋ da be kyɛ o da na sage la.
c.	 Ka fōō zanne fo na baŋ la. 
d.	 Kɔŋ kpɛ o la lɛnso ka o di,
e.	 N nag aa la kyɛ zenɛ naane. 
f.	 N nɔŋ la kapala bee waare. 

3.	 Classify the following conjunctions into the types (na, nna, eso, naaso, ntsi, mbom, 
a, anaa, dɛ, ma, ama, amma, osiandɛ, gyedɛ, tse dɛ, sɛ…a, kyerɛ dɛ, abera… no, 
dɛ mbrɛ…) (Language specific question should be given in relation to this.)

Foɔlaa 3 Toma: teɛroŋ zuluŋ
1.	 De a tagemarre parɛɛ kaŋa zaa maale ne yɛlɛ anaare anaare. 
2.	 Wɛle a tagemarre parɛɛ Dagaare poɔ kyɛ sɛge yeldemannewulli anaare anaare ko 

a parɛɛ kaŋa zaa.
3.	 De tagemarre furi a vori a yɛlɛ ama naŋ tu a puliŋ. 

a.	 N nag aa la weɛ ……. leɛ wa
b.	 Ndi la a saabo ……. N tegɛɛ la
c.	 A bie beɛrɛ la………... ka o nyû tɛɛ
d.	 Te kɔ la kamaana, bɛŋɛ, …………….. mui.

4.	 De a tagemarre ama naŋ tu maale yɛlɛ boŋyeni boŋyeni; azuiŋ, ka lɛ la, kyɛ, 
bonso, ananso, ka, amk.

Hint 

The recommended mode of assessment for Week 6 is Mid-Semester 
Examination. Refer to Appendix E for a Table of Specification to guide you 
to set the questions. Set questions to cover all the indicators covered for at 
least weeks 1 to 5.
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DAA 7

Zannoo Yelnyɛrre: Di dɛmɛ kyaare Dagaare yelbie maaloo. (Yelbikpara, 
kyɛŋmaabo, yelbipɛnne, pulluu, ane kuruu)

ZANNOO YELNYƆGRAA 1 & 2: YELBIE MAALOO SOBIE
Yelbie maaloo la sobie na te naŋ maŋ tu a bɔ yelbipaala a kɔkɔre poɔ. 
Yelbie maaloo sobie parɛɛ e la yaga kɔkɔre zaa maŋ maŋ tu maale yelbipaala. A sobie 
ama mine la, yelbie fɔɔ mare taa, kyɛŋmaabo, pɛmmo, pulluu amk. A mine la ka te 
di ne dɛmɛ a puliŋ.
Fɔɔ mare taa: fɔɔ mare taa la fo naŋ de yelbipeela ayi mare taa ka o leɛ yelbiri 
paalaa. A naŋ baŋ eɛ yelbinyagere ayi bee a gaŋ ayi kyɛ ka a yelbipaalaa pare ba peɛle 
a yelbie na naŋ lantaa. Ayelbipaalaa na baŋ be la yelbie zage yuo poɔ ne a yelbie na 
naŋ lantaa. A na baŋ eɛ, yuori yelbiri+ yuori yelbiri fɔɔ mare taa, yuori+ eroŋ fɔɔ 
mare taa, yuori+ bigruu fɔɔ mare taa. A fɔɔ mare taa yelbie mine Dagaare poɔ 
la a ama: 
Ta + laa = talaa
Daa + ŋaa = daaŋaa
Ba + ŋa = baŋa.
Kyɛ-ŋmaabo: O e la yelbie maaloo sobiri, te naŋ maŋ ŋmaa yelbiri yi ne yelbiri poɔ 
ka o meŋ leɛ yelbi paalaa kyɛ are ko a yelbikore na poɔ o naŋ yi. Te na baŋ ŋmaa la 
a yelbiri piiluuŋ, sɔgaŋ bee a yelbiri baaraaŋ. 
Naaŋmene – ŋmene
andonɛɛ – donɛɛ
kurikuni – kuri
gɔlɔmteebo – gɔma
Pɛmmo: Pɛmmo eɛ a yelbie maaloo te naŋ pɛŋ yelbiri yi kɔkɔyobo poɔ. Te maŋ de la 
a yelbir, a boɔle o lɛ a te kɔkɔre naŋ na tōɔ a tona ne toma. Kɔkɔɛ yaga zaa taa la 
yelbipɛnne. Ka kɔkɔɛ yaga meŋ be be ka kɔkɔyobo pɛnnɛ ba yelbie. Kɔkɔyobo yelbie 
mine naŋ kpɛ Dagaare poɔ la ama: bukiti, walanse, baŋgolo, sakere, motoken, 
kɔmpuuta amk.

Yelbie maaloo yelsonne
1.	 A kɔkɔre maŋ baa la a e yɛloŋ.
2.	 A kɔkɔre maŋ ta la paaloŋ yobo poɔ. 
3.	 Te maŋ baŋ nyɛ la yelbipaala ko yelpaala naŋ waana.
4.	 A maŋ soŋ la a kɔkɔre zannoo poɔ.
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5.	 A maŋ soŋ la ka te baŋ a yelbiri yizie. 

Toma

1.	 Bigri yelbie maaloo sobie
2.	 di dɛmɛ kyaare yelbie maaloo sobie parɛɛ ata Dagaare poɔ.
3.	 Bigri tɔna mine ata yelbie maaloo sobie naŋ taa ko Dagaare.

PEDAGOGICAL EXEMPLARS
1.	 Problem-Based Learning
	 Whole class activity: 

a.	 Through questions and answers, teacher clarifies learners’ ideas and resolves 
misconceptions regarding word formation. Teacher should direct questions to 
a variety of abilities to ensure all learners understand key concepts.

b.	 Learners examine some words in the language to identify the types of word 
formation process available in the language (e.g., blending, compounding, 
clipping borrowing, affixation, reduplication, etc.).

2.	 Group Work/Collaborative Learning
	 Mixed ability group (Teacher should direct HP learners to support AP learners)

a.	 In small groups (4-6 learners), learners create a concept cartoon/info-graphics 
to explain the concept of word formation processes and their types to the class.

b.	 Classify words from a passage under the types of word formation processes.
c.	 Use the words to form sentences.

	 Teacher provides sentence-prompts to scaffold learning (for example gap fill template 
or sentence starters) for less able learners.

3.	 Talk for Learning Approaches
	 Whole class activity:

a.	 Learners present their work for feedback and further discussion.

	 Task learners with different abilities to give detailed presentations and/or summarised 
presentations. 

TOMA
Toma 1: leɛteɛre kre kɛ leɛ maale
1.	 Bigri yelbie maaloo.
2.	 Bigri yelbie maaloo sobie parɛɛ Dagaare poɔ.

Toma 2: Yeli pare bammo gɔɔloŋ
1.	 Bɔ yelbie ata ko a yelbie maaloo sobie parɛɛ na zaa te naŋ kaa.
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2.	 Bigri a yelbie maaloo sobiri ba naŋ de maale a yelbie ama naŋ tu.
a.	 Nɔdaa
b.	 Ŋmene
c.	 Kpeɛŋa
d.	 Yelbawontaa
e.	 Sorinoɔre

3.	 De a yelbie maaloo sobie ama manne taa pare a yelbimanne mine ayi ko kaŋa zaa. 

a.	 Sɔga kpɛgela
b.	 Fɔɔmare taa
c.	 Pulluu
d.	 pɛmmo

4.	 De a yelbie ama eŋ a yelbie maaloo sobie parɛɛ ama poɔ. Bigri fo nɔ-iri.
	 (Mooloo, peerɛ, gane, burburuu, kɔpo, bebie, ŋmenyeli, sɔkyara, sakuuri, 

magedalee, dɔɔ, pɔge, zombilii, sakere.)

Toma 3: Teɛroŋ zuluŋ

1.	 Manne wuli tɔna yelbie maaloo sobie naŋ taa ko a fo kɔkɔre kyɛ e ka fo ne 
fo taaba di dɛmɛ ne nɔkpeɛne kyaare a fo mannoo.

2.	 Kaa nansaalaa tontomboma mine teseŋ maasumo ane boŋkpeɛne mine 
nansaalaa naŋ maale a kuri Dagayoe ko a. 

Hint 

The recommended mode of assessment for Week 7 is Critiquing. Refer to 
question 1 of Assessment level 3 under the key assessment for an example of 
a task for critiquing. 

Section 3 Review
This section has discussed some aspects of the grammar of the language. These 
aspects are affixes, conjunction and word formation processes in the language. 
Learners were introduced to the meaning, types and importance of affixes, 
conjunction and word formation processes. It is expected that, knowledge in 
affixes for instance, will help learners to create new and correct verb tenses and 
be able to change the word class of a word. Also, it will help learners to identify 
words, their meaning and grammatical functions. Knowledge of conjunctions 
in language will also help learners to connect several words, ideas and concepts 



35

WƐLEMƐ 3: TAGEMARRE ANE YELBIE MAALOO SOBIE

together. This will offer learners the opportunity to build complex word 
structures and sentences that convey interesting messages. Again, it is expected 
that knowledge in word formation processes will increase learners’ ability to 
acquire skills to decode and encode new words and also create new words for 
the naming needs of concepts. It is expected that teaching is differentiated for 
each leaner to efficiently acquire knowledge in these essential language areas. 
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	 TABOL E: SEMƐSTA SOGA GYENNOO

Gyenno waaloŋ
A semɛsta soga gyennoo gama na po-eŋ foɔle ayi. Foɔlaa A ane B. Foɔlaa A na taa la 
nɔ-rri yaga kaa-iruu soorebie 20 kyɛ ka foɔlaa B taa yelyagesɛgeraa waaloŋ soorebie 
4 ka a karembiiri na iri ayi nɔɛ. A soorebie na yi la a yelzuri anaŋ yɛ naŋ zanne a 
dare anuu dɛndɛŋ poɔ. 

Bonteɛre te naŋ boɔrɔ 
1.	 GYennoo sɛgebo zie
2.	 Gyennoo soorebie gama
3.	 Yelyagesɛgeraa Nɔ-irri gampɛlɛ
4.	 Nɔ-iri yaga soorebie gampɛlɛ
5.	 Wɔɔkye yagelaa
6.	 Gbelime amk

Yeltuuri Kyaare Gyennoo Soorebie Sɛgebo
Nɔ-rri yaga kaa-iruu soorebie
•	 Vɛŋ ka ka a soorebiri taa yɛbuli kyɛ milli a biiri. 
•	 E ka a nɔ-irri naŋ tori are zi-tɛɛtɛɛ
•	 Ta pullo yelbie yaga lɛ. 

Yelyagesɛgeraa
•	 Vɛŋ ka yelmannewulli pare kyaane velaa
•	 Ta soore soorebie naŋ ba kyaane
•	 Ta soore soorebie yi yelzuri na fo naŋ ba wuli poɔ

Bodemanne Soorebie Mine
Foɔlaa A:
Nɔ-rri yaga kaa-iruu soorebie
1.	 A ama buosoba ba waa kɔkɔtɛgɛ meɛroŋ Dagaare kɔkɔre poɔ?

A.	 CV
B.	 CVC
C.	 CCC
D.	 V
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Foɔlaa B: Yelyagesɛgeraa Soorebie 
1.	 Manne wuli a ama pare kyɛ tere yeldemannewulli ayi ayi ko a kaŋa zaa

a.	 Kɔkɔtɛgɛ
b.	 Kɔkɔgaale

Nɔ-irri magere terebo
Foɔlaa A: Nɔ-irri yaga kaa-iruu soorebie
1.	 A ama buosoba ba waa kɔkɔtɛgɛ meɛroŋ Dagaare kɔkɔre poɔ?

C. CCC – mage 1 

Foɔlaa B: yelyagesɛgeraa soorebiri nɔ-iraa	
a.	 Kɔkɔtɛgɛ e la yelyaga yelbu bɔgre kaŋa na naŋ maŋ taa sɛgebinyaŋaa naŋ na 

baŋ maale yelbi-kyɛlee bee yelbigbuli. Kɔkɔtɛgeloŋ poɔ sɛgebidaa meŋ na waa 
la kɔkɔtɛgɛ. Kɔkɔ-tɛgɛ seŋ ka o taa voonebinyaŋene yeni voonoo kyɛ taa bee ba 
taa sɛgebidaare naŋ peɛle a sɛgebinyaŋaa.
i.	 Tere magere 5 ka a yelbuli-soɔre ama zaa wa be a mannoo poɔ 
ii.	 Tere magere 4 ka a yelbuli-soɔre ama zaa wa be a mannoo poɔ 
iii.	Tere magere 3 ka a yelbuli-soɔre ama zaa wa be a mannoo poɔ 
iv.	 Tere magere 2 ka a yelbuli-soɔre ama zaa wa be a mannoo poɔ 
v.	 Tere magere 1 ka a yelbuli-soɔre ama zaa wa be a mannoo poɔ

b.	 Kɔkɔgaale la kɔkɔre duobu bee sigibu kyaare kɔkɔ-tɛgɛ, yelbiri bee yɛlɛ naŋ 
kyille o tɛgɛ bee o pare bammo. Kɔkɔregaaloo kɔkɔre poɔ la kɔkɔre yelbie pare 
bammo naŋ maŋ yi kɔkɔgaale poɔ
i.	 Tere magere 5 ka a yelbuli-soɔre ama zaa wa be a mannoo poɔ
ii.	Tere magere 4 ka a yelbuli-soɔre ama zaa wa be a mannoo poɔ 
iii.	Tere magere 3 ka a yelbuli-soɔre ama zaa wa be a mannoo poɔ 
iv.	Tere magere 2 ka a yelbuli-soɔre ama zaa wa be a mannoo poɔ 
v.	 Tere magere 1 ka a yelbuli-soɔre ama zaa wa be a mannoo poɔ
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Tabol naŋ wulo yel-erre

Daa Yelnyɔgeraa Soorebiri iruŋ DoK wɛlemɛ A zaa 
lantaa

1 2 3 4

1 1.	 Kɔkɔtɛgɛ Nɔ-rri yaga kaa-iruu 
soorebie

3 2 - - 5

yelyagesɛgeraa - 1 - - 1

2 1.	 kɔkɔgaaale Nɔ-rri yaga kaa-iruu 
soorebie

4 1 - - 5

yelyagesɛgeraa - 1 - - 1

3 1.	 yelbulo naŋ be dɛmmo 
diibu poɔ

Nɔ-rri yaga kaa-iruu 
soorebie

2 2 - - 4

yelyagesɛgeraa - 1 - - 1

4 1.	 maa-eŋɛ kannoo
2.	 Kanne gaa tɔɔre kannoo

Nɔ-rri yaga kaa-iruu 
soorebie

1 2 - - 3

yelyagesɛgeraa - - - - -

5 Yelbipeelɛ Nɔ-rri yaga kaa-iruu 
soorebie

1 2 - - 3

yelyagesɛgeraa - 1 - - 1

A zaa lantaa 11 13 - - 24
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YELZU: KƆKƆRE MERƐ
Yelzu ulee: Dagaare Kɔkɔre Begɛ

Zannoo Yelnyɛre:
1.	 De yɛmbammo kyaare me yelbipeelɛ, tagemarre, yelŋmaara ane 

yelgbɔgre maale ne yɛlɛ naŋ taa tɛgɛ
2.	 De yɛmbammo kyaare ne yelbie maaloo, tɛgebo ane sɛgebiwolle maale 

ne yɛlɛ. 

Zannoo Yelboɔraa:
1.	 Manne wuli fo bammo kyaare yebipeelɛ, tagemarre, yelŋmaara, ane yelgbɔgre. 
2.	 Manne wuli fo bammo kyaare yelbie maaloo sobie, ane tɛgebo dammane sɛgre poɔ. 

Hint 

In Week 9 and Week 10 assign group performance and test of practical 
knowledge respectively. An example of assessment task is question 2 of key 
assessment level 3. Refer to Appendix F for a rubric to score learners’ group 
performance

INTRODUCTION AND SECTION SUMMARY
This section continues with discussion on units of grammar of the language. Learners 
will be introduced to phrases, clauses and punctuation. They will learn about the 
phrase, its structure and types in the language. They will also learn about the clause 
and its types in the language. Additionally, they will learn about punctuation and its 
use. Knowledge in this will help learners to form meaningful sentences and other 
complex constructions. This section is essential for learners not only in the context of 
Ghanaian language studies but also establishes links with related subjects such as 
English and other languages. This section equips learners with foundational knowledge 
and functional understanding of phrases, clauses and punctuation and their role in 
language learning. The teacher is encouraged to employ interactive pedagogical 
strategies, resources, and differentiation and assessment strategies to support learning.
The weeks covered by the section are: 
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Week 8: Phrases 
Week 9: Clauses
Week 10: Punctuation 

SUMMARY OF PEDAGOGICAL EXEMPLARS
The pedagogical exemplars include many approaches to teaching Ghanaian language 
concepts. Problem-Based Learning (PBL) involves methods in which complex real-
world problems are used as the medium to promote students’ learning of concepts and 
principles as opposed to direct presentation of facts and concepts. It includes specific 
approaches such as individual learning, pair work, mixed-ability/gender groupings 
and whole class activities. This approach can promote the development of critical 
thinking skills, problem-solving abilities, and communication skills. It can also provide 
opportunities for working in groups, finding and evaluating research materials, and 
life-long learning. Gifted and talented learners should be assigned additional tasks 
such as performing leadership roles as peer-teachers to guide classmates in having a 
deeper understanding of Ghanaian language concepts. Teachers are guided aid 
learners with pronunciation problems amongst other needs and skilfully resolve 
errors and misconceptions. 

ASSESSMENT SUMMARY
The modes assessments outlined for this section are designed to provide a comprehensive 
evaluation of learners’ grasp of key concepts and skills. These assessment methods 
will help identify strengths, address learning gaps, and guide instructional decisions 
to enhance student achievement. The recommended assessment mode for each week is:
Week 8: Homework
Week 9: Group performance assessment
Week 10: Test of practical knowledge
Refer to the “Hint” at the key assessment for each week for additional information on 
how to effectively administer these assessment modes.
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DAA 8

Zannoo yelboɔraa: De yelŋmaa parɛɛ maale ne yɛlɛ Dagaare poɔ

YELNYƆGERAA 1 & 2: YELŊMAARA

Yelŋmaa mannoo
Yelŋmaa la yelbie naŋ kyɔŋ tutaa soŋ a kɔkɔre merɛ poɔ. Yelŋmaa na baŋ e la yelbiyeni. 
Yelŋmaa zaa maŋ taa la yelbizu kyɛ taa tɛgɛ. A yelbizu na baŋ e la eroŋ, eronwuluu, 
bee bigruu. A yelbizu la maŋ wuli a yelŋmaa zage. (Aseŋ kparoo, dɔɔ, nimimaaroŋ, 
a bie ...)

Yelŋmaa Parɛɛ
Te na zanne la yelŋmaa zagere anuu (5); yuori yelŋmaa, eroŋ yelŋmaa, eronwuluu 
yelŋmaa, bigruu yelŋmaa, ane aroozie yelŋmaa

Yuori yelŋmaa 
Yuori yelŋmaa la yelŋmaa naŋ taa yuori yelbiri bee yoleɛrɛ yelbiri ka o waa a yelbizu. 
Yuori yelŋmaa meɛroŋ waa la tɛɛtɛɛ. Kaa a puliŋ kyɛ. 
1.	 Yuori yelŋmaa na baŋ e la yuori bee yoleɛrɛ yelbiyeni. A yelŋmaa ŋa na baŋ taa 

la yuori bee yoleɛrɛ yelbiyeni. Amine la;( Nandɔm, Te)

Yuori yelŋmaa

Dagaare Yelŋmaa meɛroŋ

Nandɔm  (NP-NI)

Ba NP-PRO

	 A sazu yeldemannewulaa ŋa poɔ yuori yelbiyeni maŋ are ko yuori yelŋmaa kyɛ 
ba taa pegerɛ. Yoleɛrɛ yelbiri na baŋ are ko la yuori yelŋmaa. 

2.	 Yuori yelŋmaa meŋ naŋ baŋ de la yelbie yaga. O maŋ taa la a yuori yelbiri ane 
(bigruu, yoleɛrɛ, bee aroozie) yelbiyeni bee a gaŋ lɛ naŋ bigire a yuori yelbiri. 

	 Yeldemanne mine la: 

Dagaare yuori yelŋmaa meɛroŋ

Dagaare Yelŋmaa Meɛroŋ

Kpar-kpoŋ NP - N1 ADJ

Suurikoɛ(Yuori) NP - NP NP
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Dagaare yuori yelŋmaa meɛroŋ

Dagaare Yelŋmaa Meɛroŋ

Gɔmenɛnte tontonema banaare NP - NP NP AP

A gɔmenɛnte tontonema banaare NP - NP NP AP DET

A bie NP - NP DET

A nenfaa na	 NP - NP (AP) (DET)

Suglo zeŋ la a kogi zu NP - NP PP

A ɔŋ-wogi NP - NP (AP) (DET)

3.	 Yuori yelŋmaa pegera: Yuori yelŋmaa poɔ pegerɛ maŋ be la a yuori yelbiri niŋe 
bee puori. A pegerɛ maŋ waa la yelbiri, yelŋmaa bee yelgbɔgre naŋ maŋ tere 
duoro na naŋ vɛŋ ka a yelbiri zu kyaane. Ka a pegerɛ wa be a yuori yelbiri puoriŋ, 
o e la puori pegeraa, ka a anaŋ meŋ naŋ be a yuori yelbiri niŋeŋ la a niŋe 
pegeraa. Wagere kaŋa yelbizu maŋ be la a niŋe ne puori pegeraa kpakyagaŋ.

a.	 Puori pegrɛ mine

i.	 Aseŋ (N mabile bie la )

Puori pegerɛ yelbizu

	 A yelbizu a sazu yeldemannewulaa ŋa poɔ la a ‘bie’ kyɛ ka ‘N mabile’ waa 
a puori pegeraa na waa duoro na teɛ a yelbizu ‘bie’ka o pare kyaane. A 
yelŋmaa zaa e la yuori yelŋmaa. 

ii.	 Wa siinia haae sakuubiiri baŋ la boma yaga
	 Puori pegraa yelbizu 
iii.	 A pɔge bondirii noma la.
	 Puori pegraa yelbizu
iii.	 Wa siinia haae sakuubiiri baŋ la boma yaga
	 Puori pegraa yelbizu 
iv.	 A pɔge bondirii noma la.
	 Puori pegraa yelbizu.

	 A yeldemaanewulaa yiiluŋ soba poɔ manne kyaare la lɛ (sakuubiiri) naŋ baŋ 
boma kyɛ a yelŋmaa ‘Wa siinia haae’ waa a puori pegrɛ a manne yɛlɛ welwel 
kyaare ne yelzu ‘sakuubiiri’. A yeldemanne baaraa poɔ manne la yɛlɛ welweli 
kyaare ne lɛ ‘bondirii’ naŋ noma 
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b.	 Yeldemanne mine naŋ wulo niŋe pegraa

i.	 A kparoo pel-wogi na bɔrɛɛ la.
	 yelbizu niŋe pegraa
ii.	 N teɛre ka a dɔɔ zeɛ na yi la Takpo.
	 Yelbizu ..... ........... ..........niŋe pegeraa 
iii.	 O da la sakuuri kpar- paalaa kaŋa
	 yelbizu niŋe pegraa

	 A yeldemannewulaa (i) yeli la yɛlɛ kyaare a (kparoo) na naŋ bɔre kyɛ a ‘pel-
wogi na’ naŋ waa a niŋe pegraa bigre a kparoo na tɔ boorɔ naŋ la bɔre. A (ii) 
meŋ manne la yɛlɛ welweli kyaare a ‘dɔɔ’ a yelŋmaa na naŋ be a dɔɔ niŋeŋ 
la a niŋe pegraa kyɛ ka a ‘dɔɔ’ waa a yelbizu. A taaloŋ soba manne la yɛlɛ 
kyaare ‘sakuuri kparoo’ o naŋ da,

c.	 Yelbizu naŋ maŋ are a puori ane a niŋe kpakyagaŋ

Aseŋ 
i.	 Ghana gɔmenɛnte tontonema nembɛrɛ bayi wa la kyɛ
	 Puori pegraa				   yelbzu niŋe pegraa
ii.	 Te sakuuri biiri banaare na naŋ are a be taa la popeɛloŋ
	 Puori pegra yelbizu 	 niŋe pegraa

Eroŋ Yelŋmaa
Aneɛzaa ka eroŋ yelŋmaa tɛɛtɛɛ la be be, a kaŋa zaa maŋ taa la eroŋ yelbiri ka o waa 
a yelbiri zu ka o e yelŋmaa zaa are o zu. O na baŋ e eroŋ kyelaa bee eroŋ nemburee.

Yeldemannewulli mine la tu a puliŋ kyɛ:
•	 Di
•	 Nyu
•	 do

Eroŋ yelŋmaa na baŋ taa la eroŋ yelbiri meŋa ka eroŋkpɛgelaa bonyeni gaŋ a lɛ 
tuuro. A eroŋ kpɛgela la soŋ ka a yɛlɛ taa tɛgɛ/ pare. Yeldemannewulli mine la 
ama naŋ tu.
Sagedi, gyenne, yeli, toŋ

Dagaare eroŋ yelŋmaa Yelŋmaa meɛroŋ

Kuli wa  VP - V1 NP

Gaa fo saa yiri  VP - V1 NP NP

Zeŋ n zu  VP - V1 PP



44

WƐLEMƐ 4: YELŊMAA/YELGBƆGE WAALOŊ ANE TƐGEBO

Dagaare eroŋ yelŋmaa Yelŋmaa meɛroŋ

Kuli wa  VP - V1 NP

De o gɛrɛ  VP - VP VP

La ma  VP - VP NP

Kyeŋ wieŋ  VP - VP ADP

Eronwuluu Yelŋmaa
O e la yelŋmaa naŋ maŋ de eronwuluu yelbiri ka o waa a yelbiri zu. Eronwuluu maŋ 
iri la soorebie nɔɛ kyaare a ama: wola, bonso, boŋ ane yeŋ. Eronwuluu yelŋmaa maŋ 
pege la eroŋ, bigruu bee o tɔ eronwuluu. 

Yeldemannewulli:

Eronwuluu Yelŋmaa Meɛroŋ 

Dagaare Yelŋmaa meɛroŋ 

Baaloŋ ADVP – ADV

Wieŋ wieŋ	 ADVP - ADV ADV

Maaroŋ ADVP – ADV

Maaroŋ maaroŋ ADVP - ADV ADV

Bigruu Yelŋmaa	
O e la yelŋmaa na naŋ maŋ de bigruu yelbiri ka o are ko a yelbizu. O maŋ pege la 
yuori bee yoleɛrɛ. Bigruu yelbie mine la (kpoŋ, sɔglaa, zeɛ, pelaa). A bigruu yelbiri 
maŋ are la o yoŋ a waa bigruu yelŋmaa. A bigruu yelŋmaa Dagaare kɔkɔre poɔ, a 
bigruu yelbiri na baŋ are la o yoŋ bee ka eronwuluu tu.

Yeldemaanewulli:

Bigruu yelŋmaa

Dagaare  Yelŋmaa meɛroŋ

Wogi  ADJP – ADJ

Kpoŋ gaali  ADJP > ADJ ADV

Maaroŋ  ADJP > ADJ

Paalaa gaali  ADJP > ADJ ADV
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Aroozie Yelŋmaa
A yelŋmaa ŋa maŋ taa la aroozie yelbie, a aroozie eterɛ ane pegrɛ kaŋa zaa. Aroozie 
yelŋmaa Dagaare poɔ maŋ taa la yuori yelŋmaa (NP) (noun phrase) ane aroozie (PP) 
(postposition). 

Aroozie yelŋmaa Dagaare poɔ

Dagaare Yelŋmaa Meɛroŋ

Tabol zu	  PP - NP (N DET) PP

Yiri puoriŋ  PP - NP (N DET) PP

Yiri niŋeŋ  PP - NP (N DET) PP

Kogi lomboriŋ  PP - NP ( N DET) PP

Yelŋmaa Meɛroŋ
Yuori yelŋmaa na baŋ e la yuori bee yoleɛrɛ yelbiyeni. A yuori yelŋmaa poɔ,yuori 
yelbiri maŋ la a yelbizu. Yuori yelŋmaa na naŋ baŋ taa la tɛgɛ ka yelbikpɛglɛ naŋ na 
be yelŋmaa poɔ gba yi.
Aseŋ. N yɔɔdɔɔ waɛ la.

Note

A yɛlɛ na poɔ (N yɔɔdɔɔ e la yuori yelŋmaa). A yelŋmaa taa la tɛgɛ bonso a 
yuori yelbiri (yɔɔdɔɔ) la yelbizu naŋ be a yelŋmaa poɔ, kyɛ a yelbizu ŋa wa yi, 
a yelŋmaa ba la taa tɛgɛ.

Yelŋmaara tontonne
1.	 Yɛlɛ yelbu
2.	 A maŋ soŋ la ka dɛmmɛ diibu kyeŋ soŋ
3.	 Amaŋ terɛ duoro naŋ taa tɛgɛ
4.	 A maŋ soŋ manne la yɛlɛ pare ka kyaane velaa.

Toma 

1.	 Manne wuli bone naŋ la yelŋmaa
2.	 Pore yelŋmaa zagere ata mine. Tere yeldemanne ata ko a zage kaŋa zaa.
3.	 Sɛge yɛlɛ ata kyɛ wuli a yelŋmaara a poɔ. 
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PEDAGOGICAL EXAMPLARS
Problem-Based Learning: 
1.	 Whole class activity

a.	 Discuss the meaning of phrases
b.	 Work together to describe the types (e.g., noun phrase, verb phrase, adverbial 

phrase etc.). 

i.	 Diamond Nine

2.	 Mixed ability group activity:
a.	 In mixed ability groups, form nine sentences (3 of each) with each of the 

types of phrases. Rank the sentences from most to least complex using the 
diamond nine approach. 

	 Teacher should direct HP learners to lead their group in discussing the complexity 
of the sentences. Teacher should provide sentence-worksheet with pre-filled 
prompts to support AP learners to form their own sentences. 

b.	 Groups read the sentences aloud to the whole class for class discussion.

TOMA 
Foɔlaa 1 Toma: Leɛteɛroo ane maaloo
1.	 Bigiri wuli a yelŋmaara zagere ama

a.	 Eroŋ yelŋmaa
b.	 Yuori yelŋmaa
c.	 Eronwuluu yelŋmaa

Foɔlaa 2 Toma: Yeli pare bammo gɔɔloŋ
1.	 Wuli bone na yelŋmaara la ka a soɔmaa tõɔne a parɛɛ a yɛlɛ ama naŋ tu 

kaŋa zaa poɔ.

a.	 Ayuo gɛrɛ la.
b.	 A te-kpoŋ le la.
c.	 A kuuri be la a yiri puoriŋ
d.	 O sɛgɛɛ a gyennoo
e.	 Ba barɛɛ a sakuubiiri

2.	 Bigiri a yelŋmaa a yɛlɛ ama naŋ tu kaŋa zaa poɔ
a.	 Pɔgepelaa zanna la Dagaare.
b.	 A Ghana bɔlŋmeɛrɛbɛ di la a bɔlŋmɛ.
c.	 A nuulee da le a teɛ puliŋ
d.	 A yiri dampuori buli la moɔ yaga.
e.	 Ayɔɔ ma dogerɔ la zeɛre a yiriŋ.
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Foɔlaa 3 Toma: teɛroŋ zuluŋ
1.	 Sɛge yeldemannewulli ayi ayi kyaare a yelŋmaa ama naŋ tu. Manne wuli ŋmaa 

lɛ a yelbi zu ane pegerɛ kaŋa zaa
a.	 a.Yuori yelŋmaa
b.	 Eroŋ yelŋmaa
c.	 Bigruu yelŋmaa
d.	 d.Eronwuluu yelŋmaa

2.	 Maale yɛlɛ ayi kyaare a yeldemannewuli ama naŋ be 1 poɔ kyɛ tõɔ sõɔmaa wuli 
a yelŋmaa 

Hint 

•	 The recommended mode of assessment for Week 8 is homework. Refer to 
the key assessment for assessment tasks to assign homework.

•	 Mid-semester examination scores should be ready for submission to STP. 
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DAA 9

Zannoo yelboɔraa: Manne wuli yelgbɔgere parɛɛ ane a zagere

YELNYƆGERAA 1 & 2: YELGBƆGE NE A ZAGERE

Yelgbɔge Mannoo
Yelgbɔge yelbie naŋ kyɔŋ tu taa a waa yɛlɛ. O maŋ taa la erɛ ane eroŋ. 
Zannoo yelnyɔgeraa: bigri kyɛ wɛlle yelgbɔgere aŋ a zagre poɔ.

Yelgbɔgere Zagere
Yelgbɔge taa la zagere ayi. Ana la:

1.	 Yelgbɔge sommeŋa
 	 O waa la yelbie naŋ kyɔŋ tu taa a taa erɛ ane eroŋ. O naŋ baŋ are la yoŋ a 

taa tɛgɛ. 

	 Aseŋ:
•	 Te waɛ la.
•	 Dɛre baŋ la Nadoli. 
•	 Wa!
•	 Fo na wa la?

	 A yeldemannewulli zaa maŋ are ko la teɛroŋ yeni kyɛ na baŋ are o yoŋ a taa tɛgɛ. 
Yelgbɔge sommeŋa na baŋ po-eŋ la zagere ata. Ama la: mannoo, sooroo ane tannoo.

a.	 Mannoo: o e la yeli naŋ yeli a waa yelmeŋa. O maŋ terɛ la duoro naŋ 
waa yelmeŋa.
Aseŋ: 
i.	 Naabo ba maŋ dɔge boɔ.
ii.	 Te na sɛge la gyennoo Nudaare
iii.	 A neŋkpoŋ tu la sori. 

	 Yelmanne dɛndɛŋ poɔ, a mannoo waa la yelmeŋa bonso naabo ba maŋ dɔge 
boɔ. A yiiluŋ ane taaloŋ tere la duoro a wuli wagere na ba naŋ sɛge a gyennoo 
ane wagere na a neŋkpoŋ naŋ tu a sori. 

b.	 Sooroo: A yɛlɛ maŋ waa la soorbiri bee peɛroo a na nyɛ duoro. A sooroo ŋa 
nɔ-iraa na baŋ waa õõ bee ai. Te maŋ de a la peɛre bɔ ne duoro a yi neɛkaŋa zie.
Asen: 
i.	 Fo kpeɛrɛ la Kaleo poɔ?
ii.	 Yeŋ la ka fo gɛrɛ?
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iii.	 Aŋ la fo karema?

c.	 Tannoo: A yɛlɛ ŋa maŋ wulo la tannoo, sori wuluu bee dɔrebo. Yɛlɛ naŋ waa 
tannoo ba maŋ taa yelzu. A eroŋ seŋ ka o e ŋaa wagere a tannoo poɔ. O maŋ 
baare ne tannoo tombiri(!)
Aseŋ:
i.	 gaa!
ii.	 Wa!
iii.	 Zeŋ teŋe!
iv.	 Boɔle ma bieu!

2.	 Yelgbɔge yieme
	 A yelgbɔge ŋa koŋ baŋ are o yoŋ a taa tɛge. O maŋ dɛle la a yelgbɔge sommeŋa 

a na baŋ taa pare. Tagemarre la maŋ nyɔge yelgbɔge yieme ane yelgbɔge 
sommeŋɛ laŋtaa yɛlɛ poɔ. 

A yeldemanne mine la a puliŋ kyɛ:
a.	 Ka tenee gaa, o na da la mine.
b.	 O da yeli ka,o na wa la.
c.	 Ka Bayɔɔ da gaa be, o da na gaa la weɛ

Yelgbɔge Kpɛgela
Yelgbɔge yieme taa la zagere ata, ayi a tontonne eŋɛ: bigiruu yelgbɔge, yuori yelgbɔge 
ane eroŋwuluu yelgbɔge

1.	 Neeloŋ yelgbɔge ŋa maŋ pege bee bigri yuori. O maŋ piili ne la (aŋ, nembuo, ona, 
ane buo). 

	 A mine la be a yɛlɛ ama naŋ tu a puliŋ kyɛ:
a.	 N baŋ la a pɔge na naŋ wa kyɛ.
b.	 pɔge na naŋ koɔrɔ a kãã waɛ la.
c.	 De a gane na fo naŋ zu ko ma

	 Neeloŋ yelgbɔge 

Note

a yelŋmaa na zaa naŋ toɔ soɔmaa waa la neeloŋ yelgbɔgre anaŋ so ka a 
yelgbɔgere na naŋ toɔ soɔmaa piili ne ‘na’ yɛlɛ poɔ. 

2.	 Yuori yelgbɔge e la yelgbɔge yieme naŋ tona ton-yeni. (Aseŋ erɛ, eterɛ, ekyaara, 
aroozie eterɛ…). yuori yelgbɔge ane neeloŋ yelgbɔge da boɔrɔ ka a yitaa kyɛ waa 
tɛɛtɛɛ bonso, yuori yelgbɔge maŋ are ko la yuori yɛlɛ poɔ, kyɛ ka neeloŋ yelgbɔge 
waa yelgbɔge yieme kyaare a yuori a yɛlɛ poɔ. 
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	 A yɛlɛ ama naŋ tu a puliŋ taa la yuori yelgbɔge:
a.	 A bie ŋa naŋ de wẽɛ a gyennoo poɔ nyɛ la kyɔɔtaa. 
b.	 Te nyɛ la a nɔɔte-bile na naŋ da bɔre 	

3.	 Eronwuluu yelgbɔge maŋ tona la eronwuluu toma. A mine kaŋa o maŋ pege eroŋ, 
bigruu, o tɔ eronwuluu bee yɛlɛ gba. 

	 Yeldemannewulli mine nan taa yuori yelgbɔge la:
a.	 O teɛre la saŋa na o naŋ da yi a ɔfere
	 Eronwuluu yelŋmaa
b.	 Ka te wa di baare, te gaa la
	 Eronwuluu yelŋmaa

	 Toɔne soɔmaa wuli yelgbɔge yieme a sazu yelgbɔgere na poɔ 

TOMA

1.	 Manne wuli bone naŋ la yelgbɔge.
2.	 Wuli a yelgbɔgre zagere a bigiri kaŋa zaa ŋmaa lɛ.
3.	 Pore yeldemannewulli ayi ko a zage kaŋa zaa.

PEDAGOGICAL EXEMPLARS
1.	 Problem - Based Learning

	 Whole class activity:
a.	 Discuss clauses
b.	 Explain the types (e.g., main, subordinating clauses). Teacher should pause 

explanation regularly to pose questions to measure learners’ understanding so 
far, and also give room for learners to ask questions for teacher or P learners to 
answer. Direct questions to ensure a clear picture of all learners’ progress.

2.	 Collaborative Learning:
	 Mixed ability group:

a.	 Read passages from books or online and identify some types of clauses. 
Teacher should choose material appropriate to the ability and interests of learners.

b.	 Use the types of clauses identified in your own sentences.

3.	 Whole Class Activity: 

a.	 Classify the clauses used in the example sentences create by other groups.
b.	 Make a presentation for discussion
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TOMA
Wɛlemɛ 2 Toma: Yeli pare bammo gɔɔloŋ
1.	 Manne wuli yelgbɔgre ne fo meŋa yelbie
2.	 Manne bigiri zagere ayi kyɛ wuli a tɛɛtɛɛloŋ
3.	 Sɛge yeldemanne mine ata ko a yelgbɔge zage kaŋa zaa. 

Foɔla 2 toma: yeli pare bammo gɔɔloŋ
1.	 Toɔ soɔmaa wuli yelgbɔge yieme a yɛlɛ ama naŋ tu a puliŋ

a.	 O maŋ koɔre la sɛremaane naŋ doge.
b.	 N baŋ la Naaŋmen na n naŋ sagedi. 
c.	 Ka nuuleeŋ ba ɛge ,o koŋ di kyɛ gaŋ.
d.	 A karema na n naŋ nɔŋ yaga la waana.

2.	 De a yɛlɛ ama naŋ tu po eŋ yelgbɔge sommeŋa ane yelgbɔge yieme zagre poɔ. 
a.	 Fo waɛ la?
b.	 A ba kɔɔre?
c.	 fo baŋ o la.
d.	 o kpɛzie la kyɛ.
e.	 wa
f.	 ka saa wa miire. 
g.	 sɛge o biŋ.
h.	 sakuuri gaabo taa la noɔ. 
i.	 ka onaŋ wa…
j.	 boɔle o ko ma

Foɔla 3: Teɛroŋ zuluŋ
1.	 De yɛlɛ gyɛle a yeluŋ ama naŋ be a puliŋ. wuli a yelgbɔge zage ane fo ananso. 

Aseŋ: A ma poɔ saaɛ la o bie naŋ kyene wieŋ wieŋ. Maa fomeŋɛ! (yelgbɔge sommeŋɛ, 
tannoo yelgbɔge-a seŋ ka a ma tere duoro naŋ kyaane wieŋ a iri a bie yi yeltuo poɔ. 
a.	 A karema boɔrɔ la bare gɔnne kyɛ kyɛlle.
b.	 A dadire da soore la boŋkaŋa yɛlɛ a setɔɔ poɔ. 
c.	 A polisi dɔɔ soore fo la bone na fo naŋ erɛ Yɔdaare daare.
d.	 Fo kyɛyuoro la senselloŋ.

2.	 From the knowledge you have gained on clauses, read the short paragraph below 
in groups and underline all the clauses in it. Each group will make a presentation 
for discussion. 

	 “The young boy who participated in the just ended football competition was 
given a golden boot for being the best player. After the award was given, his father 
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who rejected him at age three congratulated him. He remembered his struggling 
days. After all the struggles, he signed a contract with a foreign team.”

Hint 

The recommended mode of assessment for Week 9 is group performance 
assessment. An example of assessment task is question 2 of key assessment 
level 3. Refer to Appendix F for a rubric to score learners’ performance
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DAA 10 

Zannoo Yelboɔraa: Di dɛmɛ kyaare tɛgebo bondemanne (aseŋ., tombiri, pɛnnoo, 
tombisugilo, tombitagemaraa/tombikyẽɛ) ane bondemanne mine kyɛ de a maale 
ne ka a tori

YELNYƆGERAA 1 & 2: TƐGEBO BONDEMANNE

Tɛgebo Mannoo
 Tɛgebo e la bonwulli mine naŋ maŋ wɛle yɛlɛ, yelŋmaara ane yelgbɔgere ka a taa 
tɛgɛbee muni.

Tɛgebo Parɛɛ ane a Tontonne
Tombiri (.)
Tombiri tontonne:
1.	 Tombiri maŋ baare la yɛlɛ. Yeldemannewulli mine la tu a puliŋ kyɛ.

a.	 N di la seemaa.
b.	 Dabuo koɔrɔ la a weɛ poɔ.	

2.	 O maŋ wɛle la yɛlɛ. Aseŋ:
a.	 N gaa la daa. N gaaɛ na te da bone
b.	 N gaa la Sakuuri. N ba so kōɔ

3.	 Tombiri maŋ be la neɛ yuori bee yelzuri mine sɛgebipiilaa puoriŋ o kyɛŋmaabo 
poɔ. Aseŋ: Nsɛ., Dɛre B. Wanaa, B.E.C.E

4.	 A maŋ baare la neɛ noɔre yɛlɛ. Aseŋ: Bayɔɔ yeli ka, “ko ma n kparoo”. 

Pɛnnoo (,)
Pɛnnoo tontonne:
1.	 Pɛnnoo maŋ wɛle la yoe naŋ kyɔŋ tu taa; yelŋmaara, yelbie, yelbie bee yelgbɔgere.

a.	 N gaa la daa a te da Sɛremaanee, nyɛnnoo, soɔ, ane leemu. 
b.	 Dɛrepɔge taa la yie, lɔɔre, ane koɔla.

2.	 O maŋ wɛle la bebie, tenne, ane tembɛrɛ. Aseŋ: Ba dɔge ma la Tuna poɔ, 
July, 15, 1896.

3.	 Ba maŋ de la pɛnno tɛgebo wɛle ne bigiruu yelbie naŋ bigire yuori yelbiri. Aseŋ:
a.	 A dɔɔ wog sɔgelaa na, gbiri la 
b.	 A te kpoŋ ŋmaa na le la.
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Tombisugilo (:)
Tombisugilo tontonne: Te maŋ de o la pore ne boma yoe. 
a.	 N bondinɔnaa la: fufu, saabo, bɛŋɛ ane mui.
b.	 Gama n naŋ taa la: Konkolirikoo, yelkããma ane paryeli.

Tombikyẽɛ (;)
Tombikyẽɛ tontonne. 
1.	 A maŋ wɛle yelgbɔge sommenne ayi

a.	 N kanne la n gane; Pareyeli n naŋ nɔŋ yaga zaa. 
b.	 N gaa la yiri; a n ate di bondirii.

2.	 N gaa la daa te da tewɔma teseŋ; taama, ɔraa, doɔ. 

Ogibu ( ‘’ )
Ogibu tontonne:
1.	 Ogibu tɛgebo la ka neɛ maŋ de wuli bee ogi ne o tɔsoba noɔre yelbie kyaao 

yelyagesɛgeraa poɔ. Aseŋ: Bayɔɔ yeli ka, “ŋmene saŋa la saŋ velaa.”
2.	 Te maŋ de a la maale yelyagesɛgraa yelzu. Aseŋ “Dɛle ŋmene”
3.	 Te maŋ de a la wɛle ne noɔre ogibu ne a sɛgre na naŋ kyɛre.

	 Aseŋ: Zeɛma yeli ka “zo Naaŋmene”
Vuo terebo tombiri (-)
Vuo terebo tombiri tontonne: O maŋ wuli vuo kaŋa kyaare boma ayi. Aseŋ: 
a.	 Yendaare-Nudaare
b.	 Yelbul-paalaa

Dakorri ( () )
Dakorri tontonne: Dakorri maŋ kori la yɛlɛ ba naŋ de poɔ duoro poɔ. Aseŋ:
a.	 Dɛlŋmene da la dawɔma( moŋgo,lumbiri,kodu ane bɔrɔbɛ)
b.	 O maŋ wuli la yelbiri bee yelŋmaa naŋ manne yeli pare ka o kyaane

Datõɔnaa tɛgebo (−)
O maŋ are ko la pɛnnoo tombiri bee tombisuglo. Aseŋ: O da yeli la a yɛlɛ ne suuri 
ko o yɔɔ ka−ai!

Wɛlaa (/)
O maŋ wulo yelbie ayi naŋ lanna bee wɛlɛ taa kpakyagaŋ. Aseŋ: Yɔɔdɔɔ/
yɔɔpɔge; ma/bie	

Tannoo tombiri (!)
Tannoo tombiri tontonne:
A maŋ baare la yɛlɛ a wulo enkyere kaŋa boorɔ. Aseŋ: 
a.	 wa kyɛ!
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b.	 Gɛrɛ!
c.	 Yɛ ŋmaara!

Sooroo Tombiri (?)
Sooroo tɛgebo tontonne:
O maŋ baare la yɛlɛ naŋ waa soorebiri. Aseŋ: 
a.	 aŋ la da wa kyɛ?
b.	 Ba yeli ka boŋ? 
c.	 Ba zaa la na gaa? 

Kyɛŋmaa tombiri (…)
Kyɛ ŋmaa tombiri tontonne
A tombiri toma ŋa wuli ka fo kyɛeɛrɛ ŋmaara la yɛlɛ bee yelŋmaa a ire yelbie mine 
boorɔ bara

Sɛgebi-Wolle Tontonne	
Sɛgebi-wollaa la sɛgebiri naŋ taa magere kaŋa eŋ yelbiri sazu bee puliŋ a leɛre o ka 
o taa tɛgɛ kaŋa boorɔ kyaare tɛgebo tombie ane sɛgebie zannoo. Ghana kɔkɔrɛɛ taa 
la a sɛgebi-wolle ama kyɛ ka a mine ba taa. (karema wuli a anaŋ be a kɔkɔre na ba 
naŋ zanna poɔ)

Toma

1.	 Manne bigiri tɛgebo mine ata tontonne
2.	 De a tɛgebo fo naŋ kaa iri (1) maale ne yɛlɛ ka a tori.
3.	 Manne bigiri sɛgebi-wolle.
4.	 De sɛgebi-wolle maale ne yelbie Dagaare poɔ 

PEDAGOGICAL EXEMPLARS 
1.	 Problem-Based-Learning
	 Whole class activity

a.	 Discuss punctuation marks and explain at least five of them. (Teacher should 
make regular checks of class understanding by directing questions to individuals 
or asking learners to explain back to them in their own words)

b.	 Discuss diacritics in your language
c.	 Use at least five diacritics in word formation (where applicable in the language).

2.	 Group work/collaborative learning:
	 Mixed ability group (Teacher should direct HP learners to support AP learners):
	 Punctuate a given text correctly. 
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3.	 Talk for Learning Approaches 
	 Whole class activity: 
	 Make a presentation for discussion. Task learners with different abilities to give 

detailed presentations and/or summarised presentation

TOMA 
Foɔlaa I Toma: leɛteɛroo ane leɛmaaloo
1.	 Bigri ‘tɛgebo’ pare/tɛgɛ
2.	 Wuli yelsonne ata tɛgebo naŋ taa ko kɔkɔre

Foɔlaa 2 Toma: Yeli pare bammo gɔɔloŋ
1.	 Manne wuli tɛgebo tombie anuu kyɛ de a maale ne yɛlɛ
2.	 De yelbie anuu naŋ taa sɛgebi-wolle maale ne yɛlɛ 

Foɔlaa 3 toma: teɛroŋ zuluŋ
De tɛgebo eŋ a dɛmmo ŋa poɔ ka o taa tɛgɛ, a kyɛ sɛge yeli kaŋa ŋmaa lɛ a wuli 
fo anaŋ so
Aŋa Ԑskimos naŋ da yeli, vũũ yizie da waa la ziyeni yoŋ a tendaa poɔ a neɛ naŋ so a vũũ 
da e la dɔɔnyaŋaa kaŋa A dɔɔnyaŋaa da taa la bidɔɔ.
Ka zinyaane bee teŋsoga la a dɔɔnyaŋaa ane o bidɔɔ da maŋ vigire la kyɛ kaara a vũũ 
bonso ka banaŋ ba e lɛ ka a vũũ wa kpinni, vũũ koŋ la kye a tendaa zu.
Neɛ zaa da nɔŋ la a vũũ kyɛ Ԑskimo pelaa kaŋa la ba nɔŋ a vũũ togtogi zaa.
Bone o naŋ da nɔŋ la sakubo, o boɔbo la ka a tendaa zaa paale ne sakubo ka lɛ na vɛŋ 
ka a noba zaa kpi kyɛ ka o so a tendaa zaa.
Daare kaŋa, ka a dɔɔnyaŋaa da le la baaloŋ bonso o da ba la tõɔna na vigi a vũũ. Ka a 
bidɔɔ yoŋ wa be a vũũ zie o maŋ gbire la kyɛ ka onaŋ wa dɔɔ iri o maŋ figi la a vũũ. Daare 
kaŋa la ka a bidɔɔ da iri a o gõɔo poɔ nyɛ ka a vũũ zaa kpinni la Ka o da koŋ kyɛ yeli, A 
vũũ zaa kpinni la ɔɔre na ko la neɛzaa

Hint 

The recommended mode of assessment for Week 10 is test of practical 
knowledge. 

Section 4 Review
This section has discussed phrases, clauses, punctuation and diacritics. Their 
structure, types, functions and their use in the language have also been also 
looked at. It is expected that knowledge in this will help learners to form 
meaningful sentences and other complex constructions in the language, so far as 
the teacher employs interactive pedagogical strategies, resources, differentiation 
and assessment strategies to support individuals’ learning needs.
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	 TABOL F: MAGERE TEREBO

Yeltuuri garebanyɛ  
(magere 4)

Mɔɛ yaga 
(magere 3)

Mɔɛ  (magere 2) Mɔɛ fêê  (mage 
1)

Yɛmbulo Yelgbɔgere 
anaare wulibu

Yelgbɔgere ata 
wulibu

Yelgbɔgere ayi 
wulibu

Yelgbɔgere 
boŋyeni wulibu

 Dɛmɛ 
diibu 
gɔɔloŋ

Gɔɔloŋ anaare 
wulibu aseŋ;
Kɔkɔre yire 
welweli
Nimie kpɛtaa
Kyɛlle 
kyɛlekyɛlebɛ yɛlɛ
Fooŋ ane 
kyɛlkyɛlebɛ yele 
yelbu
Endaa de manne 
wuluu

Gɔɔloŋ anaare 
wulibu aseŋ;
Kɔkɔre yire 
welweli
Nimie kpɛtaa
Kyɛlle 
kyɛlekyɛlebɛ yɛlɛ
Fooŋ ane 
kyɛlkyɛlebɛ yele 
yelbu
Endaa de manne 
wuluu

Gɔɔloŋ anaare 
wulibu aseŋ;
Kɔkɔre yire 
welweli
Nimie kpɛtaa
Kyɛlle 
kyɛlekyɛlebɛ yɛlɛ
Fooŋ ane 
kyɛlkyɛlebɛ yele 
yelbu
Endaa de manne 
wuluu

Gɔɔloŋ anaare 
wulibu aseŋ;
Kɔkɔre yire 
welweli
Nimie kpɛtaa
Kyɛlle 
kyɛlekyɛlebɛ yɛlɛ
Fooŋ ane 
kyɛlkyɛlebɛ yele 
yelbu
Endaa de manne 
wuluu

 Gbuli 
toma

Ka karembieŋ wuli 
a ama anaare(4)
Taa gyeremɛ ko o 
tɔsoba teɛroŋ
Sage de fo taaba
Yelbawontaa 
maaloo
Ferebo toma 
tommo

Ka karembieŋ wuli 
a ama ata(3)
Taa gyeremɛ ko o 
tɔsoba teɛroŋ
Sage de fo taaba
Yelbawontaa 
maaloo
Ferebo toma 
tommo

Ka karembieŋ wuli 
a ama ayi(2)
Taa gyeremɛ ko o 
tɔsoba teɛroŋ
Sage de fo taaba
Yelbawontaa 
maaloo
Ferebo toma 
tommo

Ka karembieŋ wuli 
a ama boŋyeni
Taa gyeremɛ ko o 
tɔsoba teɛroŋ
Sage de fo taaba
Yelbawontaa 
maaloo
Ferebo toma 
tommo
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YELZU: KɔKɔRE MERƐ
Yelzu ulee: 
1. Yelyagesɛgeraa sɛgebo
2. Noɔre wolloo ane leɛroo

Zannoo Yelnyɛre
1.	 Sɛge nɔkpeɛne/kyakya yelyagesageraa
2.	 Sɛge zɔmenne/wetaaba gane/lɛtɛ
3.	 De a yelbulo naŋ be a dɛmmo poɔ leɛre ne dɛmmo kaŋa eŋ kɔkɔyiiluŋ poɔ

Zannoo Yelboɔraa
1.	 E wuli yɛmbammo ne parebammo kyaare nɔkpeɛne yelyagesɛgeraa,yelyaga 

ane duoro.
2.	 Wuli fo bammo ne baŋaapare kyaare ne gane sɛgebo.
3.	 De a yelbulo naŋ be a dɛmmo poɔ leɛre ne dɛmmo kaŋa eŋ kɔkɔyiiluŋ

Hint 

The End of Semester will be conducted in Week 12. Refer to Appendix G for 
a Table of Specification to guide you to set the questions. Set questions to 
cover all the indicators covered for at least weeks 1 to 11.

INTRODUCTION AND SECTION SUMMARY
This section discusses composition writing/development. It looks at the concept of 
composition, types of composition and how to compose essays. The essay types 
discussed under this section include argumentative essays. It focuses on its features 
such as, stance-taking, accuracy, logical presentation, etc. The section also talks about 
speech and article writing. Learners will be introduced to the features of each essay 
type and be made to write three to four paragraph essays on given topics under each 
of them. Learners will learn the concepts first, discuss the meaning of speech and 
article writing, then the features will be added. They will be introduced to classroom 
activities that promote GESI. This section is essential for learners not only in the 
context of Ghanaian language studies but also establishing links with related subjects 
such as English language. The section equips learners with the requisite skills of 
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developing good essays, speeches and articles on given topics in the Ghanaian 
language of study. The second part of this section is the concept of translation. 
Learners will be introduced to the skills of effective translation and types of translation. 
The teacher is encouraged to meet the learning needs of learners as well as to develop 
their critical thinking skills.
The weeks covered by the section are: 
Week 11: Composition writing 
Week 12: Formal and Informal letter 
Week 13: Translation

SUMMARY OF PEDAGOGICAL EXAMPLARS
The pedagogical exemplars employed include a variety of creative approaches to 
teaching Ghanaian language concepts. Problem based learning involves the whole 
class discussing essay writing taking into consideration the types. Learners discuss 
argumentative essays focusing on the features. Group work and collaborative learning 
will see learners write a three –paragraph argumentative essay on a given topic in 
groups and collaborate to find solutions to problems and concepts. Whole class work 
will also form part of the lessons, allowing learners to develop self-confidence. For 
the gifted and talented learners in the class, teachers are encouraged to assign them 
higher tasks and to direct them to perform leadership roles as peer-teachers to guide 
colleague learners to have a deeper understanding of Ghanaian language concepts. 
Teachers are guided to aid learners with SEN. 

ASSESSMENT SUMMARY
A variety of assessment modes should be carried for the three weeks under this 
section to ascertain learners’ levels of performance in the concepts to be covered. It 
is essential for teachers to conduct these assessments promptly to track learners’ 
progress effectively. You are encouraged to administer these recommended assessments 
for each week, carefully record the results, and submit them to the Student Transcript 
Portal (STP) for documentation. The assessments are:
Week 11: Debate
Week 12: End of Semester examination
Week 13: Practical assessment
Refer to the “Hints” for additional information on how to effectively administer the 
assessment modes for the STP.
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DAA 11

Zannoo Yelboɔre
1.	 Sɛge nɔkpẽɛ-ŋmɛ yelyagesɛgeraa
2.	 Sɛge yelyagesɛgeraa parɛɛ (yelyaga ane duoro)

YELNYƆGERAA 1 & 2: YELYAGESƐGERAA

Yelyagesɛgeraa Pare Bammo
Yelyagesɛgeraa la lɛ sɛgesɛgerɛ naŋ maŋ de gɔɔloŋ kaŋa boorɔ sɛge ne dɛmmo. A 
yelyagesɛgeraa zannoo parɛɛ naŋ be be la Yelbigiri/sɛgerebigiraa, Yelmanne, Yel-e 
mannoo ane nɔkpẽɛ-ŋmɛ.

Yelyagesɛgeraa Parɛɛ
Yelyagesɛgeraa parɛɛ mine la:
1.	 Yelbigiri/sɛgerebigiraa: A zage ŋa maŋ yeli ka karembiiri bigiri boŋkaŋa, neɛ, 

zie, yɛmbammo, eŋkyere, yelkaŋa, amk.
2.	 Yelmanne/sɛgeremannaa: O kyaare la yelyagesɛgeraa. O e la senselloŋ naŋ maŋ 

sɛge ka o pukyaare a sɛgerɛ teɛroŋ a mannoo poɔ. De sensellɛ senloo meɛroŋ wuli 
ne karembiiri

3.	 Yel-e mannoo: O e la yelyagesɛgeraa ŋa naŋ maŋ boɔrɔ ka a karembie peɛre, 
gyɛle yɛlɛ, bɔ yelteɛre kyaare ne yelzu kaŋa.

4.	 Nɔkpẽɛ-ŋmɛ: A yelyagesɛgeraa ŋa maŋ boɔra la peɛroo naŋ na soŋ bɔ ŋa saŋa 
duoro a teɛ ne a yelzu.

Nɔkpeɛne Yelyagesɛgeraa Mine
•	 A noba bama buosoba la taa tɔna gaŋ o tɔ. Karema ane dɔɔta
•	 Koɔraa ane dɔɔta, buo la taa tɔna te laŋkpeɛboŋ?
•	 A ama buosoba la ka fo boɔra? Dɔɔbilii bee pɔgebilii yoŋ sakuuri bee dɔɔbilii ne 

pɔgebilii lantaa sakuuri.

Nɔkpẽɛne Yelyagesɛgeraa Sɛgebo Dabie
Kyɛyuobu naŋ tagera kanna: Piili ne soorebiri, bee pore yɛlɛ kaŋa naŋ na tage a 
kannekanna hakela. Wuli duoro mine naŋ kyaare a mannoo a kannekanna seŋ ka o 
baŋ. De yelyagesɛgeraa yelzu naŋ taa yelbuli bee a yɛlɛ a mannoo naŋ kyaare poɔ.

Soga dabegere
•	 Wuli a yɛlɛ yelzuri, nɔkpẽɛ-ŋmɛ yelzu naŋ taa tɛgɛ kyɛ manne wuli o, teɛ 

ne yelnyɛre.
•	 Wuli a yɛl-lɔnnaa na naŋ kpɛ ne fo dabege yuo poɔ.
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•	 Wuli yelzu yiiluŋ kyaare nɔkpẽɛ-ŋmɛ kyɛ teɛ ne fo yelnyɛre.

Kpulluu
•	 Kyoɔre a yelbulo
•	 Maaleŋ wuli fo arezie
•	 Sɛge a kpulluu yel-baaraa

Toma

1.	 Manne wuli nɔkpẽɛ-ŋmɛ yelyagesɛgeraa a bigri o dabie.
2.	 Kaa iri yelzu kpaŋkpaŋ kaŋa naŋ kyaare sakuuri ane gan-zanne. Sɛge ne 

yelyagesɛgeraa wuli fo sagebo bee basagebo

PEDAGOGICAL EXEMPLARS
1.	 Problem based learning
	 Whole class discussion:

a.	 Learners recall real-life scenarios of arguments and discuss it among 
themselves.

b.	 In pairs, learners are assigned different roles on an issue to argue Using the 
role-play just performed, class discusses argumentative essay and its features.

c.	 Learners ask/answer questions to consolidate their knowledge about 
argumentative essay and its features.

2.	 Collaborative Learning
	 Mixed ability group (Direct HP learners to assist AP learners):

a.	 Put learners into mixed ability groups to discuss and argue on a given topic.
b.	 Groups use their discussion to write a three-paragraph argumentative essay 

on the given topic.
c.	 (Topic could be selected from values such humility, patriotism, patriotism, 

loyalty, etc. and energy efficiency, environment, etc.) Teacher should encourage 
all learners to participate fully in the lesson. Teacher should offer assistance 
togroups that may need help.

3.	 Whole class presentation

a.	 Groups present their works to the class for their peers to review and provide 
feedback on each group’s essay.

b.	 Further questions/answers are provided for more information and further 
explanation.
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c.	 Questions that could be asked/answered may include:
•	 How does the topic influence the use of evidence and reasoning in 

the essay?
•	 Analyse how the speaker/writer addresses potential counterarguments. 

Is it effective? Why or why not?
•	 What are some potential limitations or biases in the speaker/

writer’s argument?
•	 How do these impact the overall effectiveness of the essay?
•	 How does the speaker’s/writer’s tone contribute to the overall 

persuasiveness of the argument? Etc.

TOMA
Wɛlemɛ 3 Toma: Teɛroŋ Zuluŋ
De nɔkpẽɛ-ŋmɛ yelyagesɛgeraa sɛgebo dabie sɛge ne yelyagesɛgeraa kyaare a yelzuri 
ama kaŋa: De gyennoo yeni gyenne ne karembiiri zaa la waa gyenne soŋ zannoo poɔ? 
Neɛ zaa naŋ taa zu-daŋ baaloŋ na nyɛ la sammo ka a seŋe ne? Daborekakyɛ la yeli 
naŋ na vɛŋ seemaa be a tendaa zaa?

Foɔlaa 4 Toma: teɛroŋ zuluŋ
1.	 Sɛge basage nɔ-kpẽɛ ŋmɛ naŋ yeli ka ‘sakue seŋ ka a taa nimizeɛ kyaare nutoma 

zannoo gaŋ gambɛrɛ zannoo’. De fo yelnyɛre di ne dɛmɛ kyɛ wuli fo ananso.
2.	 Sɛge yɛlɛ naŋ are ko a nɔ-kyeeraa ŋa na yeli ‘Daborekakyɛ la yeli naŋ na vɛŋ 

seemaa be a tendaa zaa’ de dɛmɛ ne fo yelnyɛre kyɛ wuli fo ananso mine fo naŋ 
na de toŋ ne.

ZANNOO YELNYƆGERAA 3 & 4: YELYAGA ANE DUORO SƐGEBO

Yelyaga ane Duoro Mannoo
Yelyaga: O e la yelyaga naŋ tu gɔɔloŋ kaŋa a wuli teɛroŋ bee ko a kanna duoro. 
Yelyaga sɛgebo ane mannoo yelyagesɛgeraa tɛɛtɛɛloŋ ba e kpoŋ.
Duoro terebo sɛgere: O e la sɛgere ŋa daworo ŋmeɛrebɛ naŋ maŋ sɛge ka a ta 
nembẽɛo. Daworo ŋmeɛrebɛ la maŋ kyaara sɛgerɛ a duoro ama.

Yelyaga Sɛgebo Dabie
Ka fõõ wa baŋ nemboorɔ na a sɛgere naŋ kyaare baare, a iri a yelzu, a bɔ a fo yelkpɛlɛ 
ane a sɛgebo gɔɔloŋ, a pãã kyɛre la a yelyaga sɛgebo. A seŋ ka duoro taa a zagere 
anaare ama;
1.	 Puoraa: A yeli dɛŋdɛŋ bee yeli fɔra la a noba puoruu ane fomeŋa wuluu. Puori ba 

yaane soŋ.
2.	 Kyɛyuobu: Manne yeli naŋ kyaare a yelzu ko a fo kyɛlekyɛlebɛ
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3.	 Yelyagesɛgeraa soga/endaa: A seŋ ka a yeli fo naŋ na yeli kyaare a yelzu na fo 
naŋ kaa-iri a na yeli a yɛlɛ kyaare.

4.	 Kpulluu: Maŋ bare teɛroo kaŋa ko a kyɛlekyɛlɛ ka ba teɛrɛ.

Yelyaga Yeldemannewulaa
N karemamine ane zɔmenne, n puoro la yɛ zaa a bebie ŋa! “Zine waa Donnɛɛ zaa 
laafeeloo bebiri”, maa la Dɛre John. N na yeli la yɛlɛ kyaare ne eŋɛ kyegerebo yelsonne. 
Noba seŋ ka ba weri ana taa laafeɛ. Lɛ na te naŋ voorɔ te nyɔvoɛ pampana ŋa ba tu sori. 
Toŋkpeɛne yoŋ naane na vɛŋ ka fo taa laaŋfeeloŋ. Ka fooŋ na e a yeli ŋa see ka fo na de 
a eŋa kyegerebo yel-erre poɔ a fo bebiri zaa yel-erre poɔ. Gbɛɛ yaga noba maŋ yeli ka yeli 
zaa piiluu ba maŋ e mɔlɔ. N zɔmeŋa piili la zenɛ kyɛ ba bare.

Duoro Sɛgebo Sobie
1.	 Kaa iri fo yelzu.
2.	 Taa fo kyɛlekyɛllɛ teɛroŋ. Boŋ soorebie la ka ba na soore kyaare a yelzu?
3.	 Bɔ fo yelnyɛre.
4.	 Sɛge lɛ fo naŋ na tu kyɛ sɛge a duoro ane a yelzu biŋ.
5.	 Sɛge a dɛmmo
6.	 Leɛmaale kaa ka o tori

Duoro Sɛgebo
Ma Kɔkɔre Zannoo Yelsonne
Fo naŋ waa a sinia haae zanzanna na, gbɛɛ yaga fo maŋ nyɛ la fomeŋa naŋ yele kɔkɔɛ 
mine kora fo zɔmenne ane fo yideme fo bebiri zaa nyɔvore poɔ. Ama, fo daŋ teɛre la a fo 
ma kɔkɔre yelsonne a fo zannoo sobiri poɔ eŋ?
Peɛroo wuli ka zanzannema na naŋ baŋ ba ma kɔkɔre maŋ baŋ la boma ba zannoo 
lomboriŋ, gaŋ a zaa, kannoo ane sɛgebo. Neɛ zaa ma kɔkɔre maŋ vɛŋ la ka o piili kɔkɔre 
zannoo gɔɔloŋ soŋ. A ŋaa maŋ vɛŋ la ka a kɔkɔɛ mine zannoo e mɔlɔ.
Kɔkɔre ne yipɔge da boɔra kaa a yi taa. Ma kɔkɔre baŋ yelibu maŋ ko la a zanzanna vuo 
ka o sage de o yipɔge ane zie o naŋ yi.
A peɛroo kaŋa meŋ la wuli ka zanzanna naŋ tõɔna yele o ma kɔkɔre welweli maŋ baŋ taa 
la teɛroŋ zuluŋ gɔɔloŋ. Ka a mine la teɛroo, yelmaale eŋ, ane teɛroŋzuluŋ gɔɔloŋ bonso a 
ma kɔkɔre la a kɔkɔre na naŋ maŋ be o teɛroŋ wagere zaa, ka a lɛ vɛŋ ka o maŋ 
yele yɛlɛ soŋ.
A baaraaŋ: Ma kɔkɔre bammo e la yelsoŋ ko gan-zanne yɛlɛ, yipɔge yɛlɛ, ane yɛŋ baabo 
yɛlɛ. Fo naŋ waa sinia haae zanzanna a na e la soŋ ka fo sage de fo ma kɔkɔre.
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Toma

1.	 Manne bigiri yelyaga sɛgebo
2.	 Bigiri duoro sɛgebo
3.	 Di dɛmɛ kyaare yelyaga ane duoro sɛgebo dɔlɔ/dabie

PEDAGOGICAL EXEMPLARS
1.	 Problem based learning
	 Whole class discussion
	 Class uses concept cartoon/mapping to discuss the features of speech and 

articles writing.
2.	 Group Work/Collaborative Learning
	 In a mixed- ability group 
	 learners write a three-paragraph speech/ article on given topics. Direct HP 

learners to guide AP learners.

3.	 Whole class activity:
	 Each group makes a presentation for class discussion.

	 Teachers should encourage all learners to take active part in the group discussions.

TOMA
Foɔlaa 2 yeli pare bammo gɔɔloŋ
Di dɛmɛ kyaare yelyaga ane duoro sɛgebo dabie /dɔlɔ

Foɔlaa 4 toma: teɛroŋ zuluŋ
Sɛge yelyaga bee duoro naŋ na ta dabegere ata kyaare tɔna nimipɛle ziiri naŋ taa 
ko a paaloŋ.
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DAA 12

Zannoo Yelboɔraa
1.	 Sɛge baaloŋ/zɔmeŋa gane bee lɛtɛ
2.	 Sɛge a yeli bee toma boɔbo gane

ZANNOO YELNYↃGERAA 1: A YELI BEE TOMA BOↃBO GANE DABIE

A yeli bee toma boɔbo gane/lɛtɛ 
A yeli bee toma boɔbo gane e la gane ŋa ba naŋ maŋ tu begere kaŋa kyɛ sɛge 
ko baŋena.
Gbɛɛ yaga o maŋ tu la begere kaŋa naŋ kyaare a sɛgere ŋa tɔ.

A Yeli Bee Toma Boɔbo Gane Sɛgebo Yeltuuri
A yeli/toma boɔbo gane sɛgebo tuuruŋ
1.	 Piili ne gyeremɛ puoruu, aseŋ “Nsɛ”, “bee Neɛ na a sɛgere naŋ kyaare”
2.	 Sɛge ne kɔkɔgaale kaŋa a gu fomeŋa yi eŋkyere kɔkɔre.
3.	 Tu dendeŋe dabie, ka a mine la yelzu, gantoɔle daga, bebiri, ane a soba na zie a 

gane naŋ gɛrɛ gantoɔle daga.
4.	 Sɛge ne kɔkɔre naŋ tori, kɔkɔre merɛ naŋ tori, tɛgebo naŋ tori
5.	 Poɔ namba wulaa ka o naŋ wa be be.
6.	 Baare ne gyeremɛ puoruu aseŋ: “Fo sakuubie, Ka fo yuori sɛgebo tu. Wuli fo 

vokpeɛraa/arezie

A Yeli Bee Toma Boɔbo Gane Sɛgebo Dɔlɔ
•	 Sɛgerɛ gantoɔle: A gantoɔlɔ daga maŋ be la a gampɛle zusoga nudoloŋ sɛŋ.
•	 Bebiri: a bebiri maŋ wuli la a gane sɛgebo wagere/saŋa
•	 Sɛgekorɔ/ganderɛ: a gantoɔle maŋ be la a lɛtɛ nugɔɔ sɛŋ
•	 Puoraa: Nsɛ, Nsɛ Dabuo,
•	 Yelzu: Onaŋ la maŋ wuli a sɛgerɛ ananso o naŋ sɛgerɛ a gane. Sɛgebibɛrɛ la ka a 

ferɛ ka fo sɛge ne a yelzu.
•	 Kyɛyuobu: kyɛ la ka a sɛgerɛ maŋ piili wuli bone na eŋɛ o naŋ sɛgerɛ a gane
•	 Dabegɛ: yelbuli zaa seŋ ka o taa o yoŋ dabegere. A dabegere maŋ soŋ la kanna 

ka o baŋ a yelbulo tɛgɛ a lɛtɛ poɔ.
•	 Kpulluu/baaraa yɛlɛ: a sɛgesɛgesɛ seŋ ka o la maaleŋ wuli a gane/lɛtɛ yelbulo.
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Note

Toma boɔbo gane seŋ ka o sɛge dendeŋe a wulo bone fo naŋ boɔra ka a kɔkɔgaale 
veɛlɛ. Vɛŋ ka fo yelyaga taa gyerema a kyɛ kyaane.

Toma

1.	 Wuli wagere na anaŋ seŋ ka neɛ sɛge a yeli bee toma boɔbo gane/lɛtɛ
2.	 Pore kyɛ manne wuli a yeli bee toma boɔbo gane sɛgebo dabie a wuli 

yeldemannewulli mine, Aseŋ ka a yelzu be Dagaare poɔ.

PEDAGOGICAL EXEMPLARS
1.	 Problem Based Learning
	 Whole class:

a.	 Revise essay writing taking into consideration the types.
b.	 Discuss features of formal letter (e.g., address, date, salutation, etc.)
c.	 Make a presentation on the features of formal letter to the class.
d.	 Peers will assess the accuracy and clarity of the presentations and give 

constructive feedback. Teacher may need to model how to give 
constructive feedback.

2.	 Group Work/Collaborative Learning
a.	 In mixed-ability group, write an at least three-paragraph formal letter on 

given topics taking into consideration the features of formal letter and rules 
of writing. 

b.	 The topic should be selected from cultural values (e.g., faithfulness, hard 
work, truthfulness), STEM, GESI, energy efficiency, environment, etc. Teacher 
may need to provide templates or useful phrases for AP learners.

TOMA
Wɛlemɛ 2: Yeli bammo meɛbo gɔɔloŋ
Manne wuli a yeli bee toma boɔbo sɛgebo dabie mine ata

Wɛlemɛ 3 Toma: Teɛroŋ zuluŋ
Sɛge gane ko fo teŋɛ naa a manne ko o yelbɛrɛ ata yɛ naŋ boɔrɔ.

Wɛlemɛ 4 toma: Teɛruŋ zuluŋ
Sɛge gane ko yɛ DCE a manne tɛgeraa kaŋa naŋ wa a fo teŋɛ poɔ ka a ba kɔɔre. A 
tɛgeraa na baŋ waa a yelsonne ane yelfaare. Ka fõõ wa sɛge a gane baare, sɛge yɛlɛ 
ŋmaa lɛ ka o teɛ bone naŋ so ka fo de yelbie mine boorɔ sɛge ne a gane
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ZANNOO YELBOƆRAA 2: WETAABA BEE ZƆMEŊƐ GANE SƐGEBO
Wetaaba bee zɔmeŋa gane waa la gama neɛ naŋ maŋ sɛge kyaare o nyɔvore yɛlɛ ko 
zɔmeŋa bee yideme

Zɔmenne Gane Sɛgebo Yelteɛre
1.	 A gansɛgerɛ gantoɔlɔ daga seŋ ka o be a lɛtɛ zusoga nudoloŋ koŋkogiri sɛŋ
2.	 Sɛge a bebiri tu a gantoɔle daga pare a nudoloŋ sɛŋ.
3.	 Piili ne puoraa aseŋ “Haae Ayuo”, ka pɛnnoo tɛgebo tu.
4.	 Sɛge kyɛyuobu ŋmaa lɛ a manne wuli a gane sɛgebo ananso
5.	 Sɛge a endaa dabegɛ
6.	 Sɛge a kpulluu yelbaara naŋ taa tɛgɛ, ka numare ane yuori golgoluu pãã tu.

Zɔmenne Gane Sɛgebo Dɔlɔ
•	 Sɛgerɛ gantoɔle/toɔle daga: A gantoɔle la a bone dɛndɛŋ fo naŋ na sɛge. A sɛgerɛ 

gantoɔle daga maŋ be la a lɛtɛ zusoga nudoloŋ sɛŋ. O e la lɛtɛ piiluu zie. A na e 
la soŋ ka fo sɛge a fo gantoɔle daga zaa.

•	 Bebiri: A bebiri maŋ tu la a gantoɔle daga pareŋ tantaŋ lɛ
•	 Puoraa: O e la puoruu aseŋ, ‘N zɔ’, ‘N batuo’,’ N ma’, ‘Haloo’, ‘N beɛre’, ‘Bayuo’ amk
•	 Kyɛyuobu: A dabegere ŋa poɔ la maŋ wulo a gane kɔkɔgaale. O soba pɔge maŋ 

soore la a soba na zie a gane naŋ gɛrɛ ane o yideme emmaaroŋ yɛlɛ.Fo meŋ na 
baŋ yeli ka fo teɛre ka o nyɛ la a fo lɛtɛ fo naŋ sɛge ne emmaaroŋ. A teɛmɛ dɛndɛŋ 
seŋ ka o wulo popeɛloŋ.

•	 Poɔyɛlɛ/Endaa: A gane kɔkɔgaale seŋ ka a maana eŋɛ. Ama, a na wuli la neɛ fo 
naŋ sɛgerɛ a gane korɔ, aseŋ ka fo sɛge ne kɔkɔre kaŋa boorɔ. Fo naŋ pɔge sɛgerɛ 
la a gane korɔ zɔmeŋɛ. Ka fõõ na sɛge gane a fo dɔgrɔ naŋ e neŋkpoŋ, ferebo la 
ka a fo maa fo meŋa kyɛ sɛge.

•	 Kpulluu: Wuli a gane ananso a dabegere baaraa poɔ, aseŋ a gane kyoɔroo. Vɛŋ 
ka emmaa kaŋa be a kanna zie. Vɛŋ ka a kanna meŋ leɛ sɛge ko fo kyaare bone 
na yɛlɛ fo naŋ yeli a fo gane fo naŋ sɛge ko o poɔ. A ŋaa na wuli ka yɛ boɔra la 
ka yɛ maŋ wono taa yɛlɛ wagere zaa.

•	 Yuori golgoluu: Fo na baŋ golgoli la fo yuori ka fõõ wa boɔrɔ. a na wuli la neɛ 
na boorɔ fo naŋ sɛgerɛ a gana korɔ. Aseŋ:

a.	 Maa la,
b.	 Fo kaanyukõɔ la,
c.	 Fo pɔgeyaa Dɛrpɔge,
d.	 Fo zɔmeŋa,
e.	 Fo yɔɔlee,
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Note

Zɔmenne/wetaaba gane sɛgebomaŋ kyaare la sɛgerɛ ne o tɔ lamboore. A waa la 
gama te naŋ maŋ sɛge ko nɔnema ane te dɔgereba. De a wetaaba gane sɛgebo dabie 
,kɔkɔgaale sɛge ne gane ka o tori.

Toma

1.	 Manne wuli zɔmenne gane sɛgebo wagere
2.	 Pore kyɛ bigiri zɔmenne gane sɛgebo meɛroŋ

Aseŋ ka a karema sɛge yelzu ne Dagaare.

PEDAGOGICAL EXEMPLARS
1.	 Problem based learning

	 Whole class Activities:
a.	 Through questions and answers, learners revise the knowledge acquired from 

formal letter writing.
a.	 Teacher targets HP learners to summarise the responses.
b.	 Learners discuss features of informal letter (e.g., sender’s address, date, 

salutation, etc.). Assign roles to AP, P and HP learners in the discussion.
c.	 Learners make presentations on the features of informal letters to the class.
d.	 Teachers clarifies and correct learners’ mistakes.

2.	 Group work/collaborative learning
	 Mixed-ability Groups:

a.	 Groups write an informal letter to a friendtelling them about their holiday. 
AP learners to compose address of an informal letter, P learners compose 
salutation and introduction. Whilst HP learners write at least a three-
paragraph informal letter on given topics. All learners should read the 
completed letter and discuss its content as a group.

b.	 Teacher provides letter writing work sheet to support AP learners

3.	 Whole class activity
a.	 Learners present their work to the class.
b.	 Peers listen to the presentations and assess them based on clarity, accuracy 

and how many features are covered.
c.	 Teacher asks learners questions to summarise the learning. Teachers should 

direct questions to learners based on ability.
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TOMA
Foɔlaa 2: Toma: yeli pare bammo gɔɔloŋ meɛbo
Manne wuli zɔmenne gane sɛgebo dabie mine ata

Toma 3: teɛroŋ zulluŋ
Sɛge gane baaloŋ/zɔmenne gane kyaare a yelzu ŋa naŋ tu a puliŋ
“Sɛge gane/lɛtɛ boɔle fo zɔmeŋa/kyɛmmeŋa ka o wa ka yɛ di fo dɔgebo bebiri tigiri”

Foɔlaa 4 Toma: Teɛroŋ zuluŋ
Sɛge zɔmeŋa gane ka o kyaare ‘zɔmeŋa dɔgebo bebiri tigiri diibu gan-boɔlaa’
Ka fõõ wa sɛge a gane baare,sɛge yelkaŋa ŋmaa lɛ a wuli bone naŋ so ka fo iri yelbie 
mine boorɔ a sɛge ne a gane ane lɛ teɛ fo ka yelboɔraa nyɛ eebo.
After writing your letter, write a brief critique to accompany it explaining your 
language choices and to what extent it fulfils its objectives.

Hint 

The Recommended Mode of Assessment for Week 12 is End of Semester 
Examination. Refer to Appendix G for a Table of Specification to guide you 
to set the questions. Set questions to cover all the indicators covered for at 
least weeks 1 to 11.
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DAA 13

Zannoo boɔbo: De leɛroo parɛɛ leɛre ne dɛmmo naŋ be kɔkɔ-dɛŋ kaŋa poɔ eŋ 
kɔkɔ-yiiluŋ poɔ (yelbie dãẽẽ leɛroo, pare bammo leɛroo, amk)

ZANNOO YELNYƆGERAA 1 & 2: LEꜪROO

Leɛroo
Leԑroo la kɔkɔre kaŋa dԑmmo bee yԑlԑ naŋ sԑge bee a wolle ne noɔre ka neԑ kaŋa 
meŋ leԑ sԑge bee manne ne noɔre eŋ kɔkɔre kaŋa poɔ. Gbԑԑ yaga, te maŋ yeli ka a 
kɔkɔre na poɔ a dԑmmo bee a yelyaga naŋ leԑ sԑgerԑ ennԑ bee manna ennԑ la 
kɔkɔ-yiiluŋ

Leɛroo Wuluu
Leɛroo wuluu poɔ te maŋ de sobie mine naŋ nare biŋ ka a teɛ a karembiiri ba yɛlɛ 
gyɛlebo gɔɔloŋ, pare bammo kyɛ leɛrɛ a kɔkɔ-dɛŋ eŋ a yiiluŋ poɔ baabo yɛlɛ.
1.	 Piiluu kyɛyuobo: manne wuli leɛroo ane wolloo tɛɛtɛɛloŋ ane a yipɔge pare 

bammo yeli a sonne
2.	 Kannoo baabo gɔɔloŋ: wuli ka a karembiiri na baŋ kanne la a kɔkɔ-dɛŋ a 

baŋ o pare.
3.	 Dɛmmo gyɛlebo: Wuli karembiiri ka ba toɔ kaa iri dɛmmo pare, kɔkɔgaale, 

ananso, ane a kyɛlekyɛlleba
4.	 Kuri zu eŋ leɛroo dabie. a maŋ tu la ŋa:

a.	 Yel-linni ane yeldaa leɛroo.
b.	 Yipɔge yitaaloŋ
c.	 Yeldegɛ
d.	 Mannoo

	 Yelbie dããẽ leɛroo ane leɛre yɔllaa
5.	 Leɛroo zannoo toma: piili ne sɛgere naŋ e mɔlɔ a pãã te kpɛ a boŋkpeɛne poɔ.
6.	 Kuri zu eŋ a yeli toribu ane yelmennoŋ. Dɔre karembiiri ka ba taa nimizeɛ 

kyaare pare bammo gaŋ yelbie bammo.
7.	 Naasaalaa gɔɔloŋ bommaale tuubu: Tu naasaalaa bommaale mine zie a leɛre 

(ɛntanɛt, yelbie ne a parebammo gane. Aseŋ ka a zanzanna baŋ lɛ a boma nan 
maaŋ toŋ toma. A nyeebo ba a bammoo.

8.	 Wetaaba maalekaabo ane peɛrenyɛre: teɛ karembiiri ka ba maale kaa kyɛ wuli 
yelnyɛre ba naŋ nyɛ ba taaba leɛroo poɔ.

9.	 Sɛgre niŋe gaabo bammo: Zanne sɛgere mine naŋ kyaare yelzu tegerɛ mine 
(aseŋ kɔɔto yɛlɛ, tẽẽ yɛlɛ) a kɔkɔre baabo yɛlɛ.
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10.	Dɔre karembiiri ka ba zanna wagere zaa: Leɛ karembiiri teɛroŋ kyɛ teɛ ba ka 
ba zanne yɛlɛ kyaare leɛroo ka soŋ ba leɛroŋ gɔɔloŋ

Note

Kaa a zanezaneba tazie kyɛ wuli ba seŋ ne. Kora ba sommo naŋ ko ba a zannoo poɔ.

Leɛroo parɛɛ waa la yaga, amine la:
1.	 Yelbie dãẽẽ leԑroo: A yelbie dãẽẽ leԑroo zage ŋa, mennoŋ maŋ e la nimizeɛ gaŋ 

leɛre welweli. A leԑrԑ bee a leԑreleԑrԑ maŋ ogi la a kɔkɔ-dԑŋ yelbie kyaao eŋ a 
kɔkɔ-yiiluŋ poɔ.

2.	 Yɛŋ poɔ leɛroo: O e la leɛroo neɛ naŋ maŋ de o yɛŋ leɛre ne yɛlɛ a wulo yeldegɛ 
ane kɔkɔgaale ka yɛlɛ pare bammo kyaane.

3.	 Tensԑre/dakoreŋ dԑmmo leԑroo: A leɛroo ŋa wulo la yipɔge tɛɛtɛɛ ane a 
sagedeebo.

4.	 Yelsɛgerebinni leɛroo: O e la leɛroo ŋa a kɔkɔdɛŋ ane kɔkɔyiiluŋ duoro na 
maŋ seŋ taa.

5.	 Wolloo/noɔre dɛmɛ mannoo: Gbɛɛ yaga noɔre dɛmɛ mannoo maŋ be la lammo 
ziiri bee kɔɔto poɔ la ka noɔre dɛmɛ leɛroo maŋ be.

6.	 Leԑr-yɔllaa: A leԑroo ŋa yelboɔraa la ka o dɔlle a kɔkɔ-yiiluŋ dԑmmo. A kɔkɔ-dԑŋ 
dԑmmo na baŋ e la teԑmԑ ata bee a gaŋ lԑ kyԑ ka a leԑreleԑrԑ a kɔkɔ-yiiluŋ poɔ 
yɔlle o ka a teԑmԑ zuo a lԑ. A leɛreleɛrɛ na baŋ de la omeŋa yɛlɛ a poɔ a leɛroo 
saŋa bee ka o iri a kɔkɔ-dɛŋ yɛlɛ mine bare.

7.	 Pare bammo leɛroo: A dɛmmo pare bammo la e nimizeɛ gaŋ a yelbie pare 
bammo. A leԑroo ŋa yelboɔraa la ka a kɔkɔ-dԑŋ ane a kɔkɔ-yiiluŋ zaa dԑmԑ 
parԑԑ e yeni.

Note

There are more types but just concentrate on these for now.

Leɛroo Zannoo
Leɛroo mine la a ama, karema bɔ amine poɔ ka ba leɛre a taa leɛroo gɔɔloŋ.
Leɛroo zannoo toma mine la ama:

Note

karema ko karembiiri dɛmmo naŋ be Bɔrefɔ poɔ ka ba leɛre eŋ Dagaare poɔ. Piili 
ne sɛgere na a karembiiri faŋa naŋ ta kyɛ pãã duoro

1.	 Yeldaa: leɛre yeldaare eŋ kɔkɔ yuo poɔ, a tuuro a kɔkɔre begɛ.
2.	 Yeldegɛ: Zanne yeldegɛ, yelbie, ane eroŋ yelŋmaa leɛroo
3.	 Dabegeŋmaara: Zanne dabege ŋmaaraa leɛroo ka a taa tɛgɛ
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4.	 Yelzuri mine sɛgere: Zanne sɛgere mine naŋ kyaare yelzu tegerɛ mine (aseŋ 
kɔɔto yɛlɛ, tẽẽ yɛlɛ) leɛroo. Vɛŋ ka a zannoo kyaare yelbie mine naŋ kyaare a yelzu.

5.	 Sɛgere naŋ taa gɔɔrombie leɛroo: (aseŋ sɛgewiiri, sensenllɛ ŋmaara), leɛroo a 
wuli gɔɔloŋ, ane kɔkɔgaale.

6.	 Duori saama leɛroo: zanne duori saama leɛroo a wulo duori menne ane 
kɔkɔgaale yelboɔraa

7.	 Dɛmɛ: Dɛmɛ leɛroo zannoo (aseŋ dɛmɛ diibu, yeli peɛre nyaao) a wuli a yelyele 
boɔbo ane kɔkɔgaale

8.	 Pɛretaa leɛroo: De fo yeli fo naŋ leɛre pɛre ne fo tɔ leɛroo (aseŋ gɔbaa leɛroo, 
mansumo leɛroo) a dɛnne fo leɛroo gɔɔloŋ eŋ.

9.	 Meŋa leɛroo: Sɛge dɛmmo ne kɔkɔre kaŋa kyɛ leɛre o eŋ kɔkɔ yuo poɔ a zanne 
yeli pare bammo ane yeli toruu gɔɔloŋ

10.	Wetaaba maaleŋkaanyaabo: De fo leɛroo toma tɛge ne fo tɔ deni ka kaŋa zaa 
maŋ kaa kyɛ maale eŋ ka a soŋ a ba leɛroo gɔɔloŋ.

Toma

1.	 Manne wuli bone na la leɛroo.
2.	 Pore leɛrroo parɛɛ ata.
3.	 Di dɛmɛ kyaare leɛroo parɛɛ ata mine.
4.	 Di dɛmɛ kyaare yɛlɛ mine ata anaŋ seŋ ka fo taa a fo teɛrooŋ leɛroo saŋa.

PEDAGOGICAL EXEMPLARS
1.	 Problem-Based learning
	 Whole class activity:

a.	 Teacher leads learners to revise the rules of interpretation through questions 
and answers.

b.	 Teacher leads the discussion of translation by asking HP learners to define 
translation. Allow P/AP learners to redefine the definition in their own 
understandings. 

c.	 Teacher tasks learners to mention at least one feature of translation (e.g. 
Cultural competence, communicative situation, Knowledge of the lexicon in 
both languages, use of correct registers, etc.). Teacher then leads the discussion 
focusing on feature.

d.	 Teacher tasks learners to mention at least one type of translation.
e.	 Teacher leads HP/P and AP learners to discuss some types of translation (e.g., 

word-for-word, meaning based, unduly free, etc.).
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2.	 Group Work/Collaborative Learning
	 Mixed ability group

a.	 In mixed ability groups, learners read a text of about 200 words (text should 
be chosen to align with students interests and be a suitable GESI topic) and 
translate it from the source to a target language. Assign the following roles:

i.	 Task HP learners to lead the groups to read and take notice of topic 
sentence and identify various ideas in the text.

ii.	 Task P learners to write the identified ideas.
iii.	 Task AP learners to read the identified ideas out for clarification.

b.	 Learners in mixed ability group translate the text from the source language 
to the target Ghanaian language ensuring the use of appropriate registers and 
ensuring that it makes sense.

c.	 Learners make a presentation of their work for discussion under the guidance 
of teacher where P and AP learners will read the given text in the source 
language and the HP learners will read the translated target language.

3.	 Individual work
	 Individual learners translate a one paragraph text from a source language to a 

targeted language. Encourage learners to respect each other’s’ views.
	 Text should be chosen to align with students interests and be a suitable GESI topic. 

Some key words and/or context may need to be provided for AP learners

TOMA
Wɛlemɛ 2 toma: baŋaapare gɔɔloŋ bammo
1.	 Pore kyɛ manne wuli /bigri leɛroo parɛɛ mine ata
2.	 Di dɛmɛ kyaare ne leɛroo parɛɛ
3.	 Gyɛle leɛroo dɔlɔ/dabie

Foɔlaa 3 toma/teɛroŋ zuluŋ
1.	 Leɛre dɛmmo naŋ taa yelbie kɔɔre ata (300) bee a gaŋ lɛ eŋ kɔkɔyiiluŋ poɔ
2.	 Manne a kɔkɔyiiluŋ leɛroo a karendie poɔ.

Section 5 Review
This section covered indicators that were taught in weeks eleven, twelve and 
thirteen. Learners were to compose argumentative essays and compose speeches 
and articles. They were also supposed to compose informal and formal letters. 
Moreover, learners were to apply translation types to translate texts from a source 
to target language. Some types of translation were also considered. These were: 
word-for-word, meaning based, unduly free, etc. To help learners demonstrate 
the skills of composition and translation, teachers were encouraged to use 
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effective and varied pedagogies. Learners were encouraged to share opinions 
and ideas amongst themselves to help them exhibit the skills of composition on 
given topics bordering local and global issues. Translation skills and strategies 
were also taught to enable learners develop skills in analysing, understanding, 
and rendering texts from one language to another. Translation will also 
help learners become good listeners and interpreters as well. Finally, varied 
assessment forms were employed to test learners’ knowledge and understanding 
of the key concepts taught.

ADDITIONAL READING
1.	 Holmes, J.S. (Ed.). (2011). The nature of translation: Essays on the theory and 	

practice of literary translation vol. 1. Walter de Gruyter.
2.	 Reiss, K., & Vermeer, H. J. (2014). Towards a General Theory of Translational 

Action: Skopos Theory Explained. Routledge.
3.	 Simpson, L. A. (2000). Mfantse kasa nkyerɛwee ho akwankyerɛ: University of 

Winneba, Manuscript. Education.
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	 YELTUURI G: SEMƐSTA BAARAA GYENNOO

Gyennoo waaloŋ
A semɛsta baaraa gyenno na taa la foɔle ayi. Foɔlaa A ane foɔlaa B. foɔlaa A na taa la 
nɔ-irri yaga kaa-iruu soorebie 40 kyɛ foɔlaa B taa wɛlemɛ anaare. Wɛlemɛ I naŋ e la 
yelyageraa soorebie ka a zannezannema kaairi soorebiri boŋyeni yoŋ. Wɛlemɛ II na 
taa la kɔkɔre merɛ soorebie pie ka a zannezannemɛ iri a zaa nɔɛ. Wɛlemɛ III na e la 
kannebaŋaapare. A zannezannema na kanne la yelyagesɛgeraa kyɛ iri soorebie anuu 
naŋ tu nɔɛ. Wɛlemɛ IV na e la leɛroo. A semɛsta baaraa soorebie na kyaare la a yelzuri 
anaŋ zaa yɛ naŋ zanne yi daa 1te ta 11. 

Bonteɛre te naŋ boɔrɔ 
1.	 Gyennoo sɛgebo zie
2.	 Gyennoo soorebie gama
3.	 Nɔ-rri gampɛlɛ
4.	 Nɔ-iri yaga soorebie gampɛlɛ
5.	 Wɔɔkye yagelaa
6.	 Gbelime amk

Yeltuuri kyaare gyennoo soorebie sɛgebo
Nɔ-rri yaga kaa-iruu soorebie
1.	 A soorebie seŋ ka a parɛɛ kyaane.
2.	 Vɛŋ soorebiri teɛroŋ seŋ ka o taa yembulo kyɛ milli a karembiiri. 
3.	 E ka a nɔ-irri naŋ tori are zi-tɛɛtɛɛ
4.	 Ta puulo yelbie a soorbiri poɔ. 

Yelyagesɛgeraa
1.	 Vɛŋ ka yelmannewulli pare kyaane velaa
2.	 Ta soore soorebie naŋ ba kyaane
3.	 Ta soore soorebie yi yelzuri na fo naŋ ba wuli poɔ

Bondemaane soorebie mine
1.	 A ama buosoba ba waa kɔkɔtɛgɛ meɛroŋ Dagaare kɔkɔre poɔ?

A.	 CV
B.	 CVC
C.	 CCC
D.	 V
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2.	 Yelbipeelɛ tontonne poɔ, ama buosoba la na baŋ waa yelbipeelaa zage?
A.	 Kyilli Gaŋgye
B.	 Tere Gaŋgye	
C.	 Feroo Gaŋgye
D.	 Pare Gaŋgye

Foɔlaa B: Yelyagesɛgeraa
1.	 Bigri a ama naŋ tu kyɛ tere yeldemanne ayi ayi kyaare kana zaa

a.	 Yelbipeelaa
b.	 Pɛmmo

Magere Terebo	
Foɔlaa A: Nɔ-rri yaga kaa-iruu soorebie
1.	 A ama buosoba ba waa kɔkɔtɛgɛ meɛroŋ Dagaare kɔkɔre poɔ?

C.	 CCC magere 1

2.	 Yelbipeelɛ tontonne poɔ, ama buosoba la na baŋ waa yelbipeelaa zage?
A.	 kyilli gaŋgye magere 1

Foɔlaa B: yelyagesɛgeraa 
a.	 Yelbipeelaa la a kɔkɔre merɛ bie mine naŋ maŋ are yelbiri piiluŋ bee yelbiri 

baaraaŋ ka a yelbiri na pare kyilli bee ba kyilli.
i.	 Tere magere 4 ka a yelbuli-soɔre ama zaa wa be a mannoo poɔ 
ii.	Tere magere 3 ka a yelbuli-soɔre 5 wa be a mannoo poɔ 
iii.	Tere magere 2 ka a yelbuli-soɔre 3- 4 wa be a mannoo poɔ 
iv.	Tere magere 1 ka a yelbuli-soɔre 1-2 wa be a mannoo poɔ

b.	 Tere magere 4 ka a yelbuli-soɔre ama zaa wa be a mannoo poɔ 
i.	 Tere magere 3 ka a yelbuli-soɔre 5 wa be a mannoo poɔ 
ii.	 Tere magere 2 ka a yelbuli-soɔre 3- 4 wa be a mannoo poɔ 
iii.	Tere magere 1 ka a yelbuli-soɔre 1-2 wa be a mannoo poɔ
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Tabol na wulo yel-erre

DAA Yelnyɔgere soorebiri iruŋ DoK wɛlemɛ lantaa

1  2  3  4 

1 Kɔkɔtɛgɛ Nɔ-rri yaga kaa-iruu soorebie 1 - - -  1

yelyagesɛgeraa - - 1 - 1

2 Kɔkɔgaale Nɔ-rri yaga kaa-iruu soorebie -  1  -  - 1

yelyagesɛgeraa  -  -  1  - 1

3 Yelbulo naŋ be 
dɛmɛ diibu poɔ

Nɔ-rri yaga kaa-iruu soorebie - 1 - - 1

yelyagesɛgeraa  -  - - - 1

4 1.	 Maa-eŋɛ kannoo
2.	 Kanne gaa tɔɔre 

kannoo

Nɔ-rri yaga kaa-iruu soorebie 1 1 1 - 3

yelyagesɛgeraa - - - - 0

5 Yelbipeelɛ Nɔ-rri yaga kaa-iruu soorebie - - 1 - 1

yelyagesɛgeraa - - - - 0

6 Tagemarre Nɔ-rri yaga kaa-iruu soorebie 2 - 1 - 3

yelyagesɛgeraa - - 1 1

7 Yelbiri maaloo 
sobie

Nɔ-rri yaga kaa-iruu soorebie 1 1 2 - 4

yelyagesɛgeraa - - - - 0

8 Yelŋmaa Nɔ-rri yaga kaa-iruu soorebie 2 1 1 - 4

yelyagesɛgeraa - - 1 - 1

9 Yelgbɔgere ane a 
zagere

Nɔ-rri yaga kaa-iruu soorebie 1 1 1 - 3

yelyagesɛgeraa - - - - 0

10 Tɛgebie Nɔ-rri yaga kaa-iruu soorebie 4 2 1 7

yelyagesɛgeraa - - 1 - 1

11 Yelyagesɛgeraa Nɔ-rri yaga kaa-iruu soorebie 1 2 2 5

yelyagesɛgeraa - 1 - - 1

12 A yeli bee toma 
boɔbo gane ane o 
meɛroŋ

Nɔ-rri yaga kaa-iruu soorebie 1 1 1 - 3

yelyagesɛgeraa 1 1 1 - 3

A zaa lantaa 15 13 17 0 45
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YELZU: YIPɔGE YEL-ERRE NOBA ZU KAABO
Yelzu ulee 1: Yipɔge Yel-erre

Zannoo yelboɔraa: Yipɔge tɛɛtɛɛ kultaa yeltuuri parebammo. De fo yipɔge kultaa 
yeltuuri pɛre ne Ghana paaloŋ mine kultaa yeltuuri. 

Zannoo Peɛrenyɛre: Manne kyɛ wɛle kultaa yelsonne kyaare a boore parɛɛ naŋ 
be a Ghana poɔ kyɛ di dɛmɛ kyaare lɛ pampana kultaa yeltuuri naŋ e yelwonaa ko 
kultaa deme.

Hint

Individual Project Work should be assigned to learners by the end of Week 
14. Ensure that the project covers several learning indicators and spans over 
several weeks. Also, develop a detailed rubric and share with learners.

INTRODUCTION AND SECTION SUMMARY
This section covers weeks 14-16. It discusses marriage as a traditional institution and 
a cultural rite. Learners will be introduced to the concept of traditional marriage and 
marriage rites. They will learn about the significance of marriage, types of traditional 
marriages and the processes involved in performing marriage rites in traditional 
societies. Learners will also learn how marriages are performed in other cultures and 
some contemporary trends affecting traditional marriage rites. Knowledge in this will 
help learners to acquire some cultural knowledge regarding marriages. It will help in 
the preservation of culture, transmission of culture and promote moral uprightness. 
It will again help understand the emerging trends related to marriage. The section 
will further help learners obtain the appropriate registers to communicate effectively. 
This section is essential for learners to be grounded in Ghanaian language and culture. 
The section equips learners with foundational knowledge and functional understanding 
of cultural studies regarding marriage rites. The teacher is encouraged to employ 
interactive pedagogical strategies, resources, differentiation and assessment strategies 
to support learning. (It should be noted that discussions here are limited to a few 
cultures. Teachers should teach what pertains in their culture)
The weeks covered by the section are:
Week 14: The concept of Marriage and its significance
Week 15: Performance of Marriage in other cultures
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Week 16: Marriage and some modern trends

SUMMARY OF PEDAGOGICAL EXEMPLARS
The pedagogical exemplars include many approaches to teaching Ghanaian language 
concepts. Problem-Based Learning (PBL) involves methods in which complex real-
world problems are used as the medium to promote learning of concepts and principles 
as opposed to direct presentation of facts and concepts. It includes specific approaches 
such as individual learning, pair work, mixed-ability/gender groupings, role-play and 
whole class activities. These approaches can promote the development of critical 
thinking skills, problem-solving abilities, and communication skills. It can also provide 
opportunities for learners to work in groups to promote collaboration, find and 
evaluate research materials to promote life-long learning. For the gifted and talented 
learners, additional tasks are assigned to them to perform leadership roles as peer-
teachers to guide colleague learners to have a deeper understanding of Ghanaian 
language concepts. Teachers are guided to take care of learners with pronunciation 
problems and skilfully resolve misconceptions and errors.
The modes assessments outlined for this section are designed to provide a comprehensive 
evaluation of learners’ grasp of key concepts and skills. These assessment methods 
will help identify strengths, address learning gaps, and guide instructional decisions 
to enhance student achievement. The recommended assessment mode for each week is:
Week 14: Dramatisation
Week 15: Case Study
Week 16: Research 
Refer to the “Hint” at the key assessment for additional information on how to effectively 
administer these assessment modes.
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DAA 14

Zannoo Yelboɔraa: Di dɛmɛ kyaare kultaa yeltuuri ane a tɔna

YELZU: 1 & 2: KULTAA
Kultaa pare bammo: kultaa la dɔɔ ne pɔge naŋ nɔntaa a sage ka ba na laŋ zeŋ la, ka 
ba yideme sage tu a kultaa yeltuuri zaa kyɔkyɔ ka a ta ka ba laŋ kpeɛrɛ a waa 
serɛ ne pɔge.
Kultaa yeltuuraa: kultaa yeltuuraa e la yeltuuri mine ba naŋ maŋ tu kyɛ ka a dɔɔ ne 
a pɔge na laŋ kpeɛrɛ a waa serɛ ne pɔge. Te laŋkpeɛbo poɔ a kultaa yeltuuri ama ba 
waa a dɔɔ ne a pɔge yoŋ naŋ nɔŋ taa yeltuuri. A dɔɔ ne a pɔge yideme ane ba dɔgreba 
zaa la maŋ poɔ.

Kultaa sieree ane yeltuuri
Kultaa tɔna ane a yeltuuri mine la: yipɔge guubu, yipɔge wulibu, noba goɔbo ka ba 
tori, biiri soobo, kɔgeltaa, nɔlaŋ, sontaa amk

1.	 Yipɔge zu kaabo: Gbɛɛ yaga kultaa yeltuuri maŋ tu la yipɔge yel-erre sobie. Ane 
azaa, ka yelsagarre mine kpɛ la a poɔ a yeltuuri ama yaga zaa waa la yeni

2.	 Yipɔge wulibu: Kultaa yeltuuri saŋa, yel-erre yideme peɛroo ane kyegri maŋ be 
la be. A yel-erre ama maŋ lɔnna la a dɔgroŋ sugilitaa poɔ. A ŋaa maŋ soŋ la ka 
baapaaba meŋ zanne a yipɔge yɛlɛ

3.	 Yuori ane gyeremɛ: Kultaa yeltuuri maŋ vɛŋ la ka dɔɔ ne o pɔge ane ba yideme 
taa yuori ane gyeremɛ. Noba maŋ nyɛ ba la ka ba waa noba naŋ baŋ ba ferebo 
toma kultaa poɔ a na tõɔ kaa ba biiri zu velaa. A ŋaa maŋ vɛŋ la ka ba nyɛ yuori 
ane gyeremɛ a paaloŋ poɔ.

4.	 Nɔlaŋ: Kultaa la yiŋmama ayi naŋ lantaa. Kultaa yeltuuri maŋ soŋ la ka a kultaa 
deme yideme ane ba zɔmenne lantaa. A lɛ maŋ vɛŋ la ka ba wuli ba popeɛloŋ 
kyɛ baŋ taa. Boore yuo bee paaloŋ yuo lɔŋ te kuli serɛ bee de pɔge maŋ vɛŋ la 
ka boorɔ na ayi deme e taa noba, a ŋaa maŋ wane la zeŋlaafeɛ ane nɔlaŋ ko a 
paaloŋ zaa gboŋgboŋ.

5.	 Biiri soobo: Kultaa maŋ vɛŋ la ka yi-ŋmama ane a paaloŋ so a biiri. Kultaa 
maŋ vɛŋ la ka a biiri taa areziiri a na baŋ di kyɛne a yiri poɔ. Kultaa maŋ soŋ 
la ka biiri tuuli bɔ ba dɔgroŋ gbɛre

6.	 Kɔgeletaa: Kultaa yeltuuri tuubu maŋ ko la dɔɔ ne pɔge sori ka ba na laŋ kpeɛrɛ. 
A maŋ vɛŋ la ka serɛ ane o pɔge sonna taa. A dɔɔ ne a pɔge na baŋ toŋ la sɛŋ-gaŋ 
toma a vuo ŋa. A dɔɔ ne o pɔge maŋ laŋ la noɔre ba tuo ne ba noɔ saŋa.

Kultaa Parɛɛ
Kultaa parɛɛ ata la be be Ghana poɔ. Ama la saaŋkonnoŋ kultaa, Kɔɔto poɔ kultaa ane 
Yɛrre/Selaama kultaa
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Pɔge bɔ-deraa waa la saaŋkonnoŋ kultaa. A zannoo ŋa poɔ te na gyɛle la saaŋkonnoŋ 
kultaa. Kultaa parɛɛ mine la pɔge bɔderaa, pɔgenyɔgeraa, pɔgepibaraa, ane kopɔge.
Asante: Aware pa, adehye wareɛ, afenaa warereɛ, kuna awareɛ
Dagombas: Diɛŋ, Nyuɣu ŋmabu, Paɣafaa, Paɣa zubo, Zaŋ ti pua, Dɔɣiri, paɣipini
Ewe: Ƒomesrɔ̃,̃ Ahiasrɔ̃, Akotsotso
Ga: Hemɔfeemɔ, Kuayeli or kulayeli, Shia gbla
Mfantse: adehyewar/ahenwar, esiwaa, ayetsɛw, ebusua/wɔfaba awar

Kultaa Yeltuuri
Yipɔge zaa maŋ taa la ba kultaa yeltuuri (karema wuli anaŋ naŋ be Dagaare poɔ) 
kultaa yeltuuri waa la yaga. Amine la; pɔgebɔ saŋa, pɔgekyɛre ane pɔgebeɛloŋ

Pɔgebɔ Saŋa 
Saa la maŋ bɔ pɔge ko o bidɔɔ. A dakoɔre ane a bitoro dɔgereba maŋ peɛre la yele 
yaga sɛre ka ba sage ka ba biiri laŋtaa a waa dɔɔ ne pɔge. A peɛroo mine la ka:
Ka emmaaroŋ be la a yiriŋ
Ka a yideme taa la nɔmmo, nɔlaŋ, yelwontaa
Ka a dɔɔ ne pɔge ba waa zẽẽ boŋyeni noba
Baaloŋ faa kaŋa aseŋ, kɔrkpoŋ, kɔnnoo ane a taaba
Ba maŋ la peɛre la gyogi soŋ a yideme zie. Gyogo mine naŋ maŋ la peɛre; dããnyukuoli,
nanyigiri, entuoluŋ amk.
Ka a dɔɔ ne a pɔge wa sage na laŋ zeŋ, ba maŋ eŋ la bebiri a na gaa te tu a yɛlɛ 
(kyegri). A dɔɔ maŋ nare la velaa kyaare a bebiri na a o pɔge naŋ na wa die. Dagaaba 
pɔge kyɛre boma mine. Donne, libie (ware ane libipelaa)
Akans poɔ:
Nhunianinu-pane ŋmeɛbo Dãã: ka ba tōɔ kpɛ a yiriŋ a bɔ a pɔge. 
Tiri-Nsa: Dãã naŋ di danseɛ ka ba boɔra la a pɔge.
Akontagye-sekan: Libiri ba naŋ ko a pɔgelee yɔɔdɔba. Ba mŋ de la a libiri na beɛle 
ba yɔɔpɔge.
Danta: a serɛ maŋ yɔɔ la a libiri ŋa ko a pɔge saamine. 
Ase-kɛtɛ anaa tamboba: pɔge ma la ka ba maŋ yɔɔ a libiri ŋa ko. 
Ka a ama zaa wa e baare, ba maŋ ko la a pɔge libiri ka o de kaara ne o serɛ. 

Pɔgebeɛloŋ.
Ka ba naŋ wa kyɛre a pɔge baare, a yideme maŋ zegele la a dɔɔ ne a pɔge a yeli ko 
ba kyaare a ba laŋkpeɛbo. Ba maŋ bare la koɔ a puori Naaŋmen, ba saaŋkomine ane 
a ŋmemɛ barka ba naŋ soŋ ka a kultaa yele kyeŋ soŋ. Ba pãã maŋ biŋ la bebiri a na 
beɛle a pɔge te ko a serɛ. Yel-erre na zaa naŋ e la ka ba boɔla a pɔgebeɛloŋ. A 
bebidɛndɛŋ a dɔɔ ne a pɔge na naŋ toŋ sɛŋ-gaŋ toma, ba maŋ ko la sɛŋ-gan noɔ. 
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Ba maŋ la yɛre la pɛn pelaa eŋ a bon-ganaa ana nyɛ, ka a pɔgelee e la bitoro be. A 
ŋa la ka ba boɔlɔ pɔgepaalaa die kpeɛbo

Toma

1.	 Manne bigiri kultaa.
2.	 Pore kultaa parɛɛ ata mine naŋ be fo yipɔgeŋ.
3.	 Manne wuli kultaa sieree mine anuu.

PEDAGOGICAL EXEMPLARS
1.	 Problem-based-learning
	 Whole class discussion

a.	 Teacher discusses the concept of marriage and its significance with learners 
through brainstorming. 

b.	 Each learner writes/mind maps one page on a type of marriage in the culture 
(kinship marriage, widowhood marriage, elopement, etc.) and shares with 
the whole class. 

c.	 Learners role-play the traditional marriage processes in the culture and 
discuss its significance. 

d.	 Teacher debriefs after the role-play and leaves time to wrap up and summarise 
the discussion for learners.

2.	 Group Work/Collaborative Learning
	 Mixed ability 

a.	 Class watches a video or listen to an audio on traditional marriage rites being 
performed. 

b.	 Discuss the content of the video/audio in mixed ability groups. Teacher should 
remind students to respect the traditions of other cultures and the views of others.

c.	 Each group makes a presentation on the performance of traditional marriage 
they watched/listened to.

2.	 Whole class discussion 
a.	 Learners to ask questions about the presentations for clarification. Learners 

should focus on the items that are presented to the bride’s family and the 
various rites that are performed during the rites. 

b.	 Teacher debriefs and synthesises learners’ ideas to correct misconceptions.

TOMA
Wɛlemɛ 2 Toma: Yeli Pare Bammo Gɔɔloŋ
E wuli kultaa yeltuuri a fo laŋkpeɛbo poɔ
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Wɛlemɛ 3 Toma : Teɛroŋ Zuluŋ
1.	 Manne wuli Dagaaba kultaa ananso mine ata
2.	 Di dɛmɛ kyaare ne peɛroo sɛre tɔna kyɛ kanoba baŋ kultaa

Wɛlemɛ 4 Toma: Teɛroŋ zuluŋ
Ŋmɛ gyɛŋ wuli pɔgebɔderaa yelsonne a kyaare, dɔɔ ne o pɔge, ba yideme,ane ba 
laŋkpeɛbo zaa. Gyɛle yelsonne ane yelkyɛrre kyaare saaŋkonnoŋ kultaa.
Manne yɛlɛ na zaa kyaare dɔɔloŋ/pɔgeloŋ ferebo toma, pɔgeba sommeŋa yɛlɛ ane 
yele mine a donnɛɛ zaa naŋ sage di.

Hint 

Individual Project Work should be assigned to learners by the end of this 
week. Ensure that the project covers several learning indicators and spans 
over several weeks. Also, develop a detailed rubric and share with learners.
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DAA 15 

Zannoo Yelboɔraa: De Dagaare saaŋkonnoŋ kultaa yeltuuri manne ne nemboore 
yobo deni.

YELZU 1 & 2: SAAŊKONNOŊ KULTAA YELYELTUURI DAGAARE 
POƆ
Kultaa la dɔɔ ne pɔge naŋ sage a tu lesiri a zeŋ pɔge ne serɛ. Kultaa yeltuuri la yeli 
na zaa te naŋ maŋ e ka dɔɔ ne pɔge tōɔ zeŋ kultaa weɛŋ. Dagaare poɔ, kultaa ba e a 
dɔɔ ne a pɔge yoŋ yeli. Kyɛ a pɔge ne a dɔɔ yideme zaa poɔ la. 
Ghana yipɔge kultaa yeltuuri: Ghana nemboorɔ zaa taa la kultaa yeltuuri tɛɛtɛɛ. A 
te zanno ŋa naŋ kyaarɛɛ la Dagaaba saaŋkonnoŋ kultaa yeltuuri. 
1.	 Dagaaba poɔ, a pɔgelee saamine ne a dɔɔlee saamine la maŋ sage ka a ba biiri laŋ 

zeŋ, a kultaa. Dagaare sage la a pampana kultaa yeltuuri na naŋ wa, teseŋ; krista 
biiri kultaa bee yɛrre kultaa. Dɔɔ zaa naŋ boɔra ka o de pɔge bee bisaa zaa naŋ 
boɔra ka o iri o bidɔɔ dakoɔre maŋ daŋ bɔ la a pɔgelee naŋ seŋ ne ka o kpɛ a ba 
yiri. Ba pãã na tu la a kultaa sobie ama a de a pɔge paalaa. 

2.	 Pɔge piiraa: ka pɔgeŋ taa poɔ kyɛ yi yir velaa poɔ, dɔɔ na baŋ te eŋ la noɔre na 
de a bie ka o eɛ pɔgelee ka o e o pɔge bee o bie pɔge. Ŋa ka te maŋ yeli ka pɔge 
pi-baraa. 

3.	 Pɔge bɔderaa: Ka dɔɔlee nyɛ pɔge naŋ taa emmo, a e o pɔge nɔnaa, o maŋ te yeli 
ko la o saamine ka ba maale a pɔge yeli ko o. A dɔɔlee saamine na te sɔre la a 
pɔgelee saamine ka ba bare sori ka a ba bidɔɔ de a pɔge. 

A pɔge boɔbo saŋa, diteena maŋ be be la. A diteena na baŋ e la a dɔɔlee yɔɔpɔge bee 
areba. Ziiri mine, a diteema maŋ e la bayi. Kaŋa a pɔge yiriŋ, ka kaŋa meŋ be a 
dɔɔ yiriŋ. 
Kultaa maŋ piilli la saŋa na kyɛroo naŋ kyɛre. A pɔge kyɛroo boma ama la ka Dagaaba 
boɔla pɔge-gorri. 
Dagaaba ane Fantere poɔ kultaa yeltuuri; dagaaba poɔ, Saa la maŋ iri o bidɔɔ dakoɔre. 
Ka saa wa nyɛ ka o bidɔɔ bere la dɔɔ, a kyare lama, a na baŋ tuo wɛge, o maŋ iri o 
la dakoɔre. A saa maŋ ko la a o bidɔɔ o weɛ tontomboma ka piili tona toma aŋa dɔɔ. 
Ka a dɔɔlee taa la pɔge kaŋa o teɛroŋ, o na yeli ko la a o saa, ka o tu a sori maale a 
pɔge yɛlɛ.
Ka a pɔgelee ne a dɔɔlee saamine wa nyɛ taa baare, ba zaa pãã na piili la a peɛrɛ taa 
yeli. Ka ba naŋ wa peɛre baare a sage a kultaa, a pɔgelee saamine na yeli la a dɔɔlee 
saamine ka ba wa tu a lesiri na zaa naŋ kyɛre. A dɔɔlee saamine naŋ iri la pɔgebɔ 
boma ane a kyɛroo. Dagaaba kyɛrɛ la ba pɔgeba ne libipelaa. Dagaboorɔ mine maŋ 
kyɛre la ba pɔgeba ne nii (Nandomɛɛ ane Birfoɔlɛɛ) 



85

Wɛlemɛ 6: KULTAA YELTUURI

Boorɔ mine poɔ (Akan -Fante)
Nhun enyim nsa: Dãã ba naŋ ko a pɔgelee dɔgereba. Ba na soore la a pɔgelee ka ba de 
a dãã bee. Ka a pɔgeleeŋ sage, o boɔra la o serɛ. 
A pane ŋmeɛbo dãã: ka ba de kpɛ a yiriŋ a bɔ a pɔge.
Bawdo: Libiri ba naŋ de ko a pɔgelee ma ka o da wɛgyɛre pɔge o pɔgeyaa. 
Tsinsa/dase: Schnapps ne libie; ana la are ko a kultaa nyɔgebo.
Pɔgepaalaa beɛloo: Ka a pɔgeŋ kyɛre baare, a dɔɔ yideme maŋ eŋ la bebiri ka ba na 
beɛle ba pɔge paalaa ko ba. A bebibiri ŋa maŋ e la tigi-kpoŋ Dagaaba poɔ. Pɔgebeɛle 
la maŋ paale a zie zaa. Bondirii ne dãã maŋ yaare la zie zaa. Ka seɛre laare zie zaa.
Karemamine, de nemboore yobo ane Dagaaba kultaa yeltuuri manne taa A ŋa na soŋ la 
ka karembiiri baŋ kultaa yeltuuri tɛɛtɛɛ naŋ be Ghana poɔ.

Toma

1.	 Bigiri lɛɛ nemboorɔ bayi mine naŋ ma tu ba kultaa yeltuuri. (aseŋ; Dagomba, 
ane Dagaaba)

2.	 Wuli yitaaloŋ ane tɛɛtɛɛloŋ naŋ be a nemboorɔ bama kultaa yeltuuri poɔ. 

PEDAGOGICAL EXEMPLARS
1.	 Problem Based Learning
	 Whole class discussion:

a.	 Learners revise the concept of marriage through questions and answers.
b.	 Discuss how marriages are performed in cultures other than the learners’ 

own culture through brainstorming.

	 Some pointers:
a.	 Teacher could resource persons from different cultures to teach this indicator.
b.	 Teacher can also assign learners to research marriage ceremonies in some cultures 

prior to the actual lesson so that the class discussion can be interactive.
c.	 Teacher could also ask learners in the school who may have knowledge about 

marriage in different backgrounds to present.

2.	 Group Work/Collaborative Learning:
	 Mixed ability: 

a.	 Compare and contrast the traditional marriage rites among different 
cultures in Ghana.

b.	 Whole class discussion: Make a presentation on traditional marriage rites 
from a different culture for discussion.

c.	 Teacher helps learners corrects their misconceptions about customary 
marriage rites in different cultures by summarising the lesson.
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TOMA
Toma 3: Teɛroŋ zuluŋ
1.	 Bigiri lɛnɛɛ nemboora mine naŋ maŋ tu ba saaŋkonnoŋ kultaa yeltuuri. Kaa a 

yitaaloŋ ane tɛɛtɛɛloŋ naŋ be a nemboorɔ bama kultaa yeltuuri poɔ.
2.	 Teŋa wedeɛrebɛ, ane a teŋa nembɛrɛ ferebo toma la abuoba saaŋkponnoŋ kultaa 

yeltuuri poɔ?

Toma 4: Teɛroŋ zulluŋ
Gyɛle a wuli lɛnɛɛ gyerema kaŋa naŋ be pɔge naŋ tu a saaŋkonnoŋ kultaa sobie a kuli 
serɛ. Fo na baŋ de la nemboora kaŋa zaa yeltuuri toŋ ne toma.
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DAA 16 

Zannoo yelboɔraa: Di dɛmɛ kyaare yelpaala mine naŋ kpɛ saaŋkonnoŋ kultaa 
yeltuuri poɔ

YELZU 1 & 2: KULTAA NE PAMPANA KULTAA YELTUURI PAALA 
MINE
Kultaa yeltuuri la ana zaa te naŋ maŋ tu kyɛ ka dɔɔ ne pɔge laŋ zeŋ pɔge ne serɛ. 
Ghana nemboorɔ zaa poɔ 
Pampana ŋa, yelpaala mine kpɛ la te saaŋkonnoŋ kultaa yeltuuri poɔ, a yeli ŋa taa la 
yelsonne ane faaloŋ ko a te kultaa yeltuuri. Yeli mine naŋ wa ne a yelpaala ama mine 
la ama na tu:
1.	 Sakuuri gaabo; Sakue yaare la zie zaa, a kyaana noba niŋe, gaŋ a zaa pɔgebilii. 

Neɛ zaa teɛroŋ yuo la ka kaŋa zaa maŋ kaa iri o sikyiri poɔ serɛ bee pɔge. A 
kultaa deme la maŋ wuli saŋa bee lɛnɛɛ ba naŋ boɔra ba kultaa. Banaŋ maŋ wuli 
yeltuuri na ba naŋ boɔra a ba kultaa zie. 

2.	 Meŋa soobo ane dɔɔ ne pɔge zaa sentaaloŋ; A be la zie zaa ka dɔɔ ne pɔge zaa 
seŋɛɛ taa. A Ghana begre ko la neɛ zaa sori ka o so o meŋa. A ŋaa vɛŋɛɛ ka pɔge 
taa faŋa kaŋa kyaare naboma ane kyɛmboma zaa. Pɔgeba zagre la a te saaŋkonnoŋ 
yeltuuri mine naŋ taa dɔgroŋ ko ba a bare. 

3.	 Ŋmempuoripaala. Ŋmempuoripaala teseŋ kirista puoruu ane yɛrre puoruu kpɛ la 
te yeltuuri poɔ ne yelpaala. Gbɛɛ yaga, te maŋ de la a puori paala yeltuuri laŋ a 
saaŋkonnoŋ yeltuuri poɔ.

4.	 Bondaannoo, Pampana, libie la yi, ka bondaãmba derɛ bondããmpɔgeba; azuiŋ, 
saaŋkonnoŋ kultaa yeltuuri lee la. 

5.	 Ziyuo saŋa la; Zie yuoe la ka noba zeŋ tembɛrɛ poore. Nenboore tɛɛtɛɛ la laŋ 
kpeɛrɛ a tembɛrɛ poore; azuiŋ, booreyobo yeltuuri kpɛ la te saaŋkonnoŋ kultaa 
yeltuuri poɔ. 

6.	 Kompeeta ne Taŋgarre saŋa la; Kompeetarre ne taŋgare naŋ yi zuŋ, duoro terebo 
ne nyaabo ba la waa ŋa a saŋa na. Dɔɔlee ne pɔgelee maŋ tōɔ tu la a ama poɔ a 
dire dɛmɛ kyɛ ka ba dɔgreba naŋ ba baŋ ba yeli.

7.	 Sori tuubu, sori tuubu yie la ka neɛ maŋ tu sori gaa te zeŋ nemboora mine poɔ. 
A nemboora na kultaa yeltuuri na kpɛ la te deni poɔ. 

8.	 Ghana merɛ; Merɛ mine be be la a ba sage yel-erre mine naŋ taa dɔgroŋ ko 
nensaalaa gyerema. A merɛ ama taa le ferebo kaŋa ko a te saaŋkonnoŋ kultaa 
yeltuuri mine. 

9.	 Yipɔge yɔkpɛtaa; nemboora mine saaŋkonnopŋ yɔ kpɛ la a taaba poɔ. A zuiŋ 
kultaa yeltuuri parɛɛ la lantaa. 
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10.	Pampana biiri zi-leɛ; pampana biiri ba la sage dasaŋa na yeltuuri, ka a lɛ taa 
dɔgroŋ ko saaŋkonnoŋ kultaa yeltuuri. Ba maŋ yeli ka zie leɛ la. 

Sori na te naŋ na tu ka a yelpaala ama sigri a te saaŋkonnoŋ kultaa yeltuuri poɔ
A seŋ ka lamboore ane teɛroŋ zuluŋ kpɛ a poɔ ka te toɔ bɔ a yeli ŋa zu kpulluu. 
Dabie mine te naŋ na tu la a ama naŋ tu:
1.	 Yipɔge duobu; Te leɛ nyɔge te saaŋkonnoŋ yelmaale ane te sagedeebo ka o are 

soŋ. Te tendaa zaa lamboore seŋ ka o wa. Ka te wuli teɛroŋ ko taa a na nyɔge a 
te yipɔge kpeɛŋaa. 

2.	 Nembɛrɛ ane baapaaba lamboore; a seŋ ka nembɛrɛ ane baapaaba di dɛmɛ a wuli 
taa teɛroŋ kyaare a te yipɔge. A ŋa na soŋ la ka te bɔ yelnyɔgeraa kaŋa naŋ na 
gu a te saaŋkonnoŋ, gaŋ a zaa, saaŋkonnoŋ kultaa yeltuuri. A ŋa na vɛŋ la ka a 
baapaaba taa gyerema ko a ba yipɔge kyɛ ka a pampana yel-erre meŋ nyɛ arezie. 

3.	 Wulluu ane eŋkpẽɛo embo: ka neɛ zaa nyɛ wulluu kaŋa ane sommo na naŋ na soŋ 
ka a soba are o gbɛɛ zu. A soba ŋa na taa la gyerema ko a o yipɔge. Te kultaa 
yeltuuri poɔ, ka te bare sori ku yelpaala kyɛ naŋ nyɔge te saaŋkonnoŋ velaa. 

4.	 Zenɛ kultaa leɛ la libiyɛlɛ. Nandaana koŋ la baŋ de pɔge, ka taŋgaraa zu kultaa 
enfuomo pãã sãã a zie zaa. A seŋ ka te kaa a yeli ŋa velaa. 

Toma 

1.	 Pore yeli ata mine naŋ taa sommo ko te saaŋkompare kultaa yeltuuri.
2.	 Pore yeli ata mine naŋ taa dɔgeroŋ ko te saaŋkonnoŋ kulktaa yeltuuri.
3.	 Bigri lɛnɛɛ te naŋ na e ka yipɔge, saaŋkonnoŋ kultaa yeltuuri ta kpi. 

PEDAGOGICAL EXEMPLARS
1.	 Problem-Based Learning
	 Whole class discussion

a.	 Through questions and answers, the whole class revises the meaning of 
marriage. High achievers listen to others’ submissions and summarise their 
views to consolidate their knowledge. 

b.	 Learners contribute to explain five significant features of marriage in 
their culture.

2.	 Group Work/Collaborative Learning
	 Mixed ability (fish-bowl)

a.	 Learners are separated into an inner and outer group. 
b.	 The highly proficient learners are made to form an inner circle to discuss 

some modern trends affecting traditional marriage rites (e.g., migration, 
education, religion, economy, modernisation, etc.).
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c.	 The proficient and approaching proficient learners form an outer circle around 
the inner circle and make notes on the discussions by the inner group.

d.	  The outer group members make a presentation to the whole class
e.	 Learners listen to the presentation, make contribution and ask questions for 

clarification.
f.	 In mixed ability pairs, learners discuss strategies to overcome the negative 

effects of modern trends on customary marriage.
g.	 Teacher interacts with each pair, asking questions to firm up learners’ 

understanding.
h.	 Teacher calls out different categories of learners (by name, not category) to 

summarise their learning and solicits feedback from learners to understand 
their needs, concerns and suggestions.

i.	 Teacher recaps the main points of the lesson and summarises key takeaways.

TOMA
Toma 3
1.	 Wuli fo teɛroŋ kyaare nemboora bayi mine saaŋkonnoŋ kultaa yeltuuri’
2.	 Wuli yelferaa ata mine naŋ dɔgerɔ te saaŋkonnoŋ kultaa yeltuuri kyɛ bɔ sobiri na 

naŋ na ko a yeli zu. 

Toma 4
1.	 Gyɛle saaŋkonnoŋ kultaa yeltuuri ane te pampana meŋa soobo begɛ naŋ ko neɛ 

zaa kpẽɛo.
2.	 Ka fooŋ nyɛ sori na leɛre a saaŋkonnoŋ kultaa yeltuuri, boŋ ka fo na leɛre? Bonso? 

Yɛ di dɛmɛ kyaare a soorebiri.

Project 

Write about/develop systematic processes involved in the ceremony of customary 
marriage rites in the community where you live. (This may be different from 
your hometown). Express your opinions about the activities/rituals involved in 
the ceremony. Give reasons and examples to support your points. 

Hint

Learners’ scores on individual class exercise should be ready for submission 
into the STP. This could be an average of the number of exercises conducted 
from Week 13. 
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Section 6 Review
This section covered weeks fourteen, fifteen and sixteen. It discussed marriage 
as a traditional institution and a cultural rite. Learners were introduced to 
the concept of traditional marriage and marriage rites. They learned about 
significance of marriage, types of traditional marriages and the processes 
involved in performing marriage rites in traditional societies. Learners also 
learned how marriages are performed in other cultures and some contemporary 
trends affecting traditional marriage rites. It is expected that knowledge in this 
will help learners to acquire some cultural knowledge regarding marriages. 
It is also to help in the preservation of culture, transmission of culture and 
promote moral uprightness. It will again help learners understand the emerging 
trends related to marriage. The section further helped learners obtain the 
appropriate registers to communicate effectively. The section has therefore, 
equipped learners with foundational knowledge and functional understanding 
of cultural studies regarding marriage rites as the teacher employed interactive 
pedagogical strategies, resources, differentiation and assessment strategies to 
support learning.

ADDITIONAL READING 
1.	 Agyekum, K (2009). ‘Akan verbal taboos: Traditional and contemporary.’ Research 

Review. 25(2):1-20 Institute of African Studies, Legon.
2.	 Awedoba, A. K. (2005). Culture and development in Africa, with special reference 

to Ghana. Accra: Historical society of Ghana.
3.	 Duranti, A. (1997) Linguistic Anthropology. Cambridge: Cambridge University Press.
4.	 Gyekye, K. (1996). African cultural values, an introduction. Accra: Sankofa 

publishing company. 
5.	 Kramsch, C. (2000). Language and culture. New York: Oxford University press. 
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YELZU 3: YIPƆGE ANE NOBA ZU KAABO
Yelzu ulee 2: Saaŋkonnoŋ Noba zu Kaabo

Zannoo Peɛrenyɛre: Gyɛle bal bal yɛlɛ yelsonne kyaare boorɔ mine kyɛ de a 
yeltuuri ama manne ne boore yobo deme

Zannoo Yelboɔre: Gyɛle bale bale yelsonne kyɛ de a manne ne boore yobo yipɔge 
yel-erre. 

Hint 

•	 The End of Semester will be conducted in Week 18. Refer to Appendix H for 
a Table of Specification to guide you to set the questions. Set questions to 
cover all the indicators covered for at least weeks 13 to 17.

•	 Remind learners about their portfolio and offer support to those who may 
be struggling

INTRODUCTION AND SECTION SUMMARY
This section focuses on traditional clan systems. It also explores the traditional 
governance structures amongst the various language groups in Ghana, building on 
the foundational concepts learned in the first year. Learners will examine the clan 
systems within different Ghanaian cultures, analysing their significance and 
comparing them with those of other cultures. Additionally, this section introduces 
classroom activities that promote Gender Equality and Social Inclusion (GESI). 
Understanding clan systems is crucial for students, as it not only deepens their 
appreciation of Ghanaian language studies but also connects with related subjects 
such as Religious Studies and History. The knowledge gained in this section will make 
learners appreciate their own clan and traditional governance systems and those of 
other cultural groups. While the examples provided are not exhaustive, teachers are 
encouraged to seek additional information in their respective Ghanaian languages. 
Moreover, teachers should support learners with varying abilities and needs to ensure 
an inclusive learning environment. 
The weeks covered by the section are: 
Week 17: The Clan System
Week 18: Traditional Governance Structure
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SUMMARY OF PEDAGOGICAL EXEMPLARS
The pedagogical exemplars employed include a variety of creative approaches to 
teaching Ghanaian language concepts. Talk for learning includes the use of whole 
class and group activities to enhance learning outcomes in the classroom. In 
collaborative learning, learners collaborate in groups to find solutions to problems 
and concepts. Specific approaches like whole class activities and group work are 
employed under these pedagogies. This helps in developing self-confidence in learners. 
For the highly proficient and proficient learners in the class, teachers are encouraged 
to assign them higher tasks and to guide them to perform leadership roles such as 
peer-teachers to help colleague learners to have a deeper understanding of Ghanaian 
language concepts. Teachers are expected to aid learners with special education needs.

ASSESSMENT SUMMARY
The assessment strategy for this section ensures a balance evaluation of skills of 
conceptual understanding, strategic reasoning, and extended critical thinking abilities 
of learners. Teachers are encouraged to document achievement results for future 
reference. The assessment strategies employed begin with level 2 where learners will 
discuss issues to offer them insights into foundational knowledge of the concepts. 
Level 3 – strategic thinking skills questions involve short essays or oral presentations, 
evaluating students’ ability to appreciate their clan systems. 
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DAA 17

Zannoo yelboɔre
1.	 Bale bale ane a yelsonne.
2.	 De a fo yipɔge manne ne Ghana poɔ nemboora mine yipɔge

YELZU 1 & 2: BALE
Bale la noba naŋ laŋ zeŋ dɔgroŋ poɔ, a taa saakompare yeni, a laŋ sagediibu mine ka 
ba yel-erre e boŋyeni. Saaŋkoŋyɛlɛ poɔ la ka a bale maŋ be. Teseŋ, nensɔglɔ paaloŋ 
zaa a be a boorɔ kaŋa zaa noba poɔ. Bale Saaŋkoma boŋyeni, ba maŋ laŋ la 
saaŋkompare. 

Bale yelsonne mine la a ama:
1.	 Sotaa, bale noba maŋ so la taa zẽẽ poɔ, kultaa poɔ bee guoluu poɔ.
2.	 Yitaaloŋ. Bale noba yeli mine maŋ yi la taa. Teseŋ; ba yoe, ba boma bee ba 

yipɔge yel-erre.
3.	 Laŋ zemmo, gbɛɛ yaga, ba maŋ zeŋ la paaloŋ yeni a guuro taa, a nyɔge taa a ba 

yel-erre poɔ. 
4.	 Ba kponnuŋ poɔ; Ba maŋ taa la tutaaloŋ kaŋa kyaare nembɛree diibu, teseŋ, 

balzuzeɛ, nembɛrɛ bee naa, ka o kaara a ba zu.
5.	 Ba maŋ taa la lɛ ba naŋ boɔla ba balenoba; teseŋ yɔɔ, areba, saa, puree amk.

Bale tonoɔre mine la a ama:
1.	 A guuro taa ba laŋkpeɛbo poɔ
2.	 Guuro ba yipɔge yel-erre.
3.	 A sonnɔ taa ba toma poɔ ne nɔ-yeni.
4.	 A maala taa zɔɔre ka zeŋ lããfeɛ be ba sɔgaŋ.

Te yipɔge zaa poɔ, bale taa la yelsonne ko a noba.
Bale yelsonne:
Bale taa la yelsonne yaga ko a noba saŋa zaa. Te yipɔge zaa poɔ, bale la gɛrɛ ne te. 
1.	 A guuro taa ba laŋkpeɛbo poɔ. Ba maŋ zeŋ la gbulo a na tōɔ kaa ba menne. A 

gbulo ama kaŋa zaa maŋ taa la ba yelboɔre. 
2.	 Sotaa kaŋa naŋ e kpeɛŋaa maŋ be la ba poɔ. Ba maŋ de la ba menne ko taa ba 

yel-erre zaa poɔ. 
3.	 Yitaaloŋ; balnoba yel-erre maŋ yi la taa, ba saaŋkoŋ-toma zaa maŋ e la yeni. Ka 

ba yipɔge yel-erre zaa waa yeni.
4.	 Sontaa, a balnoba maŋ sonna la taa ba yɛlɛ zaa poɔ, ba maŋ gu la taa, yeltuo ne 

yelnoɔ zaa poɔ. A sonna taa a ba wɛrreŋ, a kyɛ gu ba menne yi sãã taa eŋa.
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5.	 Zɔɔre faaroo; balnoba zaa taa la lɛ ba naŋ maŋ tu a faare zɔɔre a ba noba poɔ. Ba 
taa la yeli ba naŋ biŋ ba laŋkpeɛbo poɔ a tage ba lantaa ka zɔɔre ta kpɛ ba.

6.	 Yipɔge guubu; a balnoba maŋ gu la a ba yipɔge ka a ta kpi. Ba maŋ e la ka a kpɛ 
a baapaaba poɔ a lɔnnɔ ba biiri zaa. 

7.	 Noba zu kaabo parekparaa la. Noba zu kaabu piiluu la balnoba zukaabo. A 
balzuzeɛ maŋ la a wẽdeɛrɛ.

8.	 Ba libiyɛlɛ; balnoba maŋ taa la ba sobiri kaŋa ba naŋ tuuro boɔra ba naboma. A 
zuiŋ ba maŋ sonnɔ la taa ba toma poɔ. Teseŋ, yaako, koɔbo amk.

9.	 Nyɔge taa iri; a maŋ e la ferebo ka ba soŋ a nyɔge taa iri/ baa ba tonnɔɛ poɔ. 
Balnoba ba zennɛ kyɛ kaara ka ba tɔ yɛlɛ saana. 

10.	Poɔ la noba poɔ, balneɛ zaa maŋ poɔ la noba poɔ. Fo ba e fo yoŋ. Azuiŋ fo yeltuo 
bee fo yelnoɔ poɔ, noba be be la a are gu fo.

Bale, ba piili zenɛ. O yelsonne meŋ e la tɛɛtɛɛ a Ghana nemboorɔ zaa zie. Kyɛ o 
sommo o naŋ taa noba lanzembo e la kpoŋ. 

Bale mine yoe ane ba doma/kyiire
A bale ne a ba doma/ kyiire mine la ama naŋ tu, karemamine soŋ karembiiri ka ba bɔ 
mine poɔ. Akan poɔ ba taa la bale 8. A akan bale ane ba doma la a ama naŋ tu:

Asante Fante

1.	 Asakyiri – zugiri 1.	 Adwenadze – Eburowtuw

2.	 Oyoko – selaa 2.	 Aboradze – Awendadze

3.	 Agona – dakyeɛ 3.	 Nsᴐna – Ɔsᴐ

4.	 Asona – waabo 4.	 Anᴐna – Ekoo

5.	 Aduana – baa 5.	 Twidan – Twi(sebᴐ)

6.	 Biretuo – loɔraa 6.	 Aboradze – Borԑdze

7.	 Ekoᴐna – mɔnaao 7.	 Ntwea – Ɔtwea(bᴐdᴐm)

8.	 Asenee– zanzaŋa

Bal mine yoe ane ba doma Dagaaba poɔ

Bal/Yiiluŋ Doma

1.	 Kusiele Zib

2.	 Bɛkoɔnɛ Bulee Zommo

3.	 Dakpaalɛɛ Selgyuuni

4.	 Danteɛlɛɛ Paanaa
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Bal/Yiiluŋ Doma

5.	 Kowarɛɛ Zib

6.	 Manlɔɔrɛɛ Kɔntɔmɔ

7.	 Banyenɛɛ Seɛne

8.	 Donaalɛɛ Bɔmbɔruŋ

9.	 Eyaala Ɛbaa/Ɛo

10.	Emoɔla Ŋmanzeɛ

11.	Ganɛɛ Paaŋaa

12.	Wa-Nabiiri Wuo

13.	Balumee Doɔle

Bale poɔ beebu e la tɛɛtɛɛ nemboorɔ poɔ a tɛɛtɛɛ ŋa kyaare la ba yeo, bondirii, ba 
doma, ane a bale kyiire. A ama maŋ yi la a bale na saaŋkompare yiziiri.

Note

Ghana nemboorɔ yaga taa la ba kyyiire. Ka te bɔ a mine.

Toma

1.	 Bale la boŋ?
2.	 Wuli bale mine ane ba doma/ kyiire.
3.	 Bigri bale yelsonne mine naŋ be a yɛ bale poɔ.

PEDAGOGICAL EXEMPLARS
1.	 Problem-Based Learning 

	 Whole class discussion 
a.	 Through questions and answers the class revises marriage rites as a form of 

reflection. 
a.	 Through brainstorming, learners define the clan system and discuss 

the concept. 
b.	 Through interrogations and oral conversations, class discusses the significance 

of the clan system. 
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2.	 Group Work/Collaborative Learning
	 In mixed-ability groups, learners discuss the clans in their community.

a.	 In mixed ability groups, learners discuss the totems, symbols and taboos of 
the clan in their communities. Direct AP learners to lead discussion to build self 
confidence.

b.	 Using sage in a circle technique, where learners of different cultural 
background form a circle and take turns to talk about their clans for the 
entire group to note the similarities and differences of the clans spoken about. 
Teacher should remind learners to respect each other’s differences.

c.	 If the pedagogy in point “c” above is not applicable, provide pictures or audio 
virtual prompts of different clans to facilitate discussion on their differences 
and similarities.

3.	 Group work
a.	 In mixed-ability groups, learners discuss the significance of the clan system 

in the contemporary society and present their findings to the whole class. 
b.	 Through peer-learning, learners critique the presentations of each other 

according to clarity and the strength of their argument and take notes on the 
significance of the clan system.

TOMA
Toma 3: Teɛroŋ zulluŋ
1.	 Bigri lɛnɛɛ bale poɔ beebu naŋ na soŋ fo ka yeli zaa gara niŋe.
2.	 Ka fooŋ e balezuzeɛ, wola fo na e ka nɔyeni be a fo balnoba zaa poɔ?
3.	 De fo bale manne ne bale yobo Ghana poɔ. Wuli a tɛɛtɛɛloŋ ane a yitaaloŋ mine 

naŋ be be.
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DAA 18

Zanno Yelboɔraa: Zanne a saaŋkonnoŋ noba zu kaabo meɛroŋ (nakpoŋ, nabilii, 
nabinime amk)

YELZU 1: SAAŊKONNOŊ NOBA ZU KAABO MEƐROŊ
A yelzu ŋa wulo la lɛ noba naŋ maŋ suglitaa ba areziiriŋ, teseŋ daa diriba poɔ, bɔne 
noba kaabo, ane a zibɛrɛ mine poɔ. A maŋ taa la a waaloŋ ama naŋ tu:
1.	 Suglitaa maŋ be be la kyaane: nembɛree diibi maŋ piili la kpoŋ a kyɛ sigre waana 

a bilii poɔ. Neɛ zaa tazie maŋ taa la o ferebo toma.
2.	 Yelnyɔgraa zaa maŋ yi la a nembɛrɛ bama zie. A sazu nembɛrɛ te ta a bilii la man 

laŋ nyɔge yeli ziyeni. 
3.	 Ŋmaare eŋ gbulo; A nebɛrɛ kpaaro ŋa maŋ ŋmaare la ba menne eŋ gbulo poɔ, 

ka gbuli zaa taa o kɔnoɔre. 
4.	 Gbulo seŋ Kaabo; a gbulo ama naŋ ŋmaare la fẽẽ fẽẽ na, a zu kaabo maŋ 

seŋ la kaabo.
5.	 Duoro emmo; Agbulo ama zaa taa la duoro emmo sobie naŋ gaŋ. 
6.	 Ferebo tonnɔɛ; gbuli zaa taa la o ferebo toma. Neɛ zaa kaara la lombori kaŋa 

ane ba toma.
7.	 Nembɛree Suglitaa; Kponnuŋ zaa taa la dabiri fo naŋ na piili kyɛ duoro a kpoŋ poɔ. 

A Kponnuŋ suglitaa ŋa taa la merɛ naŋ guuro a. Azuiŋ, nɔkpeɛne kyebe, neɛ zaa baŋ 
la o arezie, a baŋ o tɔ arezie. Neɛ ba kpeɛrɛ o tɔ arezie. Kyɛ a ŋa zuiŋ, yeli ba erɛ 
wieoũ bonso kyɛletaa maŋ be be la. 

Saakonnoŋ noba zu kaabo nembɛrɛ suglitaa
A suglitaa ŋa e la dabie naŋ wulo a nembɛree meɛroŋ. O wulo la nembɛrɛ ane ba 
potuuribo.
A suglitaa mannoo la ŋa a puliŋ:

Note

A yi a ama puoriŋ, bale zaa na baŋ taa la ba suglitaa kaŋa naŋ e tɛɛtɛɛ ne a ŋa. 
Yipɔge naŋ ba e boŋyeni zuiŋ.

Nakpoŋ
Nakpoŋ maŋ la a boorɔ zaa wẽdeɛrɛ. A boorɔ noba la maŋ iri o ka o de ba wẽɛ. A zie 
ne a noba zaa waa la o soobo.
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Note

Naa yɛrebo e la tɛɛtɛɛ Ghana nemboorɔ zaa zie. A zannoo ŋa na kyaare la Dagaaba 
naa yɛrebo. Karemamine ba de a karembiiri gaa nayiri ka ba te nyɛ naa yɛrebo 
Dagaare poɔ. A ŋa na soŋ la ka yeli pare bammo e mɔlɔ.

Nakpoŋ ferebo toma:
1.	 A boorɔ zaa wẽdeɛrɛ
2.	 Nyɔge yɛlɛ naŋ taa sommo ko o noba.
3.	 Tige diibu wẽderɛ
4.	 Ka zembɔêê be be. kyɛ faara zɔɔre meŋ
5.	 Kaara a boorɔ koɔla zu
6.	 Guuro a saaŋkompare yipɔge
7.	 Teŋa yuobu/maaloo
8.	 A are teŋa gbɛbɔgreŋ iri soorebiri noɔre ko a teŋa zaa.
9.	 Biŋ merɛ ka a guuro a noba. 

Nabilii
A namine bama la tuuro a nakpoŋ puori. Gbɛɛ yaga, paaloŋ kaŋa la ka ba maŋ kaara. 
Ba maŋ zeŋ la tembɛrɛ bee tembilii poore a kaara a noba.

Nabilii ferebo toma:
1.	 Are a Nakpoŋ gbɛbɔgreŋ ka a Nakpoŋ ba kyebe.
2.	 A guuro a paaloŋ yi nenfaare nuuriŋ
3.	 A ŋmaara sɛrɛɛ kyɛ faara zɔɔre
4.	 Kaara a paaloŋ koɔla.
5.	 Kaa ka zeŋ lããfeɛ be o paaloŋ poɔ
6.	 Maale a paaloŋ ŋmeme ane tebɛ ka yelwonaa zaaŋ wa a paaloŋ

Note

A ferebo toma zaa naane pore a kyɛ. Karema ne a karembiiri bɔ mine poɔ. 
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NABINIME
Nabinne e la neɛ bee noba mine naŋ taa yuori ba paaloŋ poɔ. Ba maŋ eɛ noba naŋ so 
ba menne. Kyɛ ba menne koŋ baŋ di naa. A noba bama la maŋ zeŋ a kaa neɛ naŋ seŋ 
ne a iri o nakpoŋ, nabile, pɔgenaa, bee a teŋa nekpoŋ. 

Note

Sori na a nabinime naŋ maŋ tu a iri naa e la tɛɛtɛɛ a Ghana nemboorɔ poɔ. Karema 
wuli ana naŋ be Dagaare poɔ. 

Nabinime ferebo toma:
1.	 Iri neɛ naŋ ta naa diibu
2.	 Peɛre neɛ naŋ boɔra naaloŋ a nyɛ ka o seŋɛɛ la.
3.	 Maale naa kuori
4.	 Ba naŋ maŋ yage naa.
5.	 De napaalaa wuli a teŋa nembɛrɛ
6.	 Banaŋ dɔra a naa ennɛ.
7.	 Ba faara la zɔɔre a teŋa poɔ.
8.	 Ba naŋ maŋ kaa ka naaloŋ yi noba mine denoɔreŋ a kpɛ nedɔyuo poɔ ka 

zɔɔre ta kpɛ. 

Toma

Sɛge nɔkpeɛne a sonna saaŋkonnoŋ noba zu Kaaba bee a zagra a saaŋkonnoŋ 
noba zu kaabo. 

PEDAGOGICAL EXEMPLARS
Group work/collaborative learning 
Whole class:
1.	 Create an organogram of the traditional government of your community (chief, 

sub-chiefs, kingmakers, etc.). 
2.	 Discuss the functionaries of the traditional governance structure and their 

significance.
3.	 Debate the importance of the traditional governance structure, highlighting the 

gaps identified as compared to contemporary governance systems. 

TOMA
Toma 2: Yeli pare bammo gɔɔloŋ
1.	 Maale damanaa, a wulo lɛnɛɛ nembɛree naŋ kpɛ taa a saaŋkonnoŋ noba zu kaabo 

meɛroŋ a teŋa poɔ.
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2.	 Pore Wẽderebɛ bayi mine a fo teŋa poɔ, kyɛ wuli ba ferebo tama naŋ kyaara 
zeŋ lããfeɛ.

Toma 4: teɛroŋ zulluŋ
Sɛge fo nɔkpeɛne sage bee zagere a yeluu ŋa, “Saaŋkonnoŋ noba zu kaabo saŋa pare la”

Hint 

•	 The Recommended Mode of Assessment for Week 18 is Mid-Semester 
Examination. [Refer to Appendix H for a Table of Specification to guide you 
to set the questions]. Set questions to cover all the indicators covered for at 
least weeks 13 to 17.

•	 Remind learners about their portfolio and offer support to those who may 
be struggling. 

Section 7 Review
This section examined the traditional clan systems and governance structures 
amongst various Ghanaian cultures. Initially, learners were introduced to the 
concept of the clan system and its significance within their own culture. They then 
compared these systems to those of other cultural groups in Ghana. Following 
this, learners explored traditional governance structures, investigating the 
roles and functions of key functionaries and the importance of these structures 
in their communities. Upon completing this section, learners are expected to 
possess the necessary knowledge to discuss governance structures within their 
respective communities.

ADDITIONAL READING
Clark, S. R. L. (1997). Animals and their moral standings. Routledge.
WorldAtlas (2024). The culture of Ghana. WorldAtlas.com.  
https://www.worldatlas.com/articles/the-culture-of-ghana.html

https://www.worldatlas.com/articles/the-culture-of-ghana.html
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	 YELTUURI H – SEMƐSTA SOGA GYENNOO

Gyenno Waaloŋ
A semɛsta ŋmaa gyennoo gama na po-eŋ foɔle ayi. Foɔlaa A ane. Foɔlaa A na taa la 
nɔ-rri yaga kaa-iruu soorebie 20 kyɛ ka foɔlaa B taa yelyagesɛgeraa waaloŋ soorebie 
4 ka a karembiiri na iri ayi nɔɛ. A soorebie na yi la a yelzuri anaŋ yɛ naŋ zanne a 
dare anuu dndɛŋ poɔ. 

Bonteɛre te naŋ boɔrɔ 
•	 GYennoo sɛgebo zie
•	 Gyennoo soorebie gama
•	 Yelyagesɛgeraa Nɔ-irri gampɛlɛ
•	 Nɔ-iri yaga soorebie gampɛlɛ
•	 Wɔɔkye yagelaa
•	 Gbelime amk	

Yeltuuri kyaare gyennoo soorebie sɛgebo 
Foɔlaa A: Nɔ-rri yaga kaa-iruu soorebie
1.	 Sɛge a soorebie ka a gaŋ soŋ
2.	 Soorebie seŋ ka a taa yɛmbulo kyɛ milli a kannekannema
3.	 E ka a nɔ-irri naŋ tori are zi-tɛɛtɛɛ
4.	 Ta puuli yelbie amk

Foɔlaa B: Yelyagesɛgeraa
1.	 Vɛŋ ka yelmannewulli pare kyaane velaa
2.	 Ta soore soorebie naŋ ba kyaane
3.	 Ta soore soorebie yi yelzuri na fo naŋ ba wuli poɔ

Bondemannewulli soorebie
1.	 Noba naŋ laŋ zeŋ dɔgroŋ poɔ, a taa saakompare yeni, a laŋ sagediibu mine ka ba 

yel-erre e boŋyeni la ka ba boɔlɔ-------------
A.	 bal
B.	 ŋmendie
C.	 yideme
D.	 dɔgeroŋ gbɛre

Foɔlaa B: yelyagesɛgeraa
Manne wuli bal yelsonne mine ata.
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Magere terebo
Nɔ-rri yaga kaa-iruu soorebie
1.	 Noba naŋ laŋ zeŋ dɔgroŋ poɔ, a taa saakompare yeni, a laŋ sagediibu mine ka ba 

yel-erre e boŋyeni la ka ba boɔlɔ -------------
A.	 Bale magere ayi (2)

Yelyagesɛgeraa
Bal/yiiluŋ yelsonne
1.	 Saaŋkoma boŋyeni, ba maŋ laŋ la saaŋkompare. 
2.	 Sotaa, bale noba maŋ so la taa zẽẽ poɔ, kultaa poɔ bee guoluu poɔ.
3.	 Yitaaloŋ. Bale noba yeli mine maŋ yit la taa. Teseŋ; ba yoe, ba boma bee ba 

yipɔge yel-erre.
4.	 Laŋ zemmo, gbɛɛ yaga, ba maŋ zeŋ la paaloŋ yeni a guuro taa, a nyɔge ta aba 

yel-erre poɔ. 
5.	 Ba kponnuŋ poɔ; Ba maŋ taa la tutaaloŋ kaŋa kyaare nembɛree diibu, teseŋ, 

balzuzeɛ, nembɛrɛ bee naa, ka o ka aba zu.
6.	 Ba maŋ taa la lɛ ba naŋ boɔla ba balenoba; teseŋ yɔɔ, areba, saa, puree amk.

Tere magere pie(10) ko yelsonne ata mine zaa
Tere magere awae(9) ko yelsonne ayi mine zaa
Tere magere anii (8) ko yelsonne boŋyeni kaŋa zaa
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Tabol naŋ wulo yel-erre

Daa yelnyɔgeraa soorebie iruŋ DoK wɛlemɛ a zaa lanta

1 2 3 4

13 1.	 Leɛroo Nɔ-rri yaga kaa-iruu soorebie 3 2 - - 5

yelgaesɛgeraa - 1 - - 1

14 1.	 Kultaa 
yeltuuri

Nɔ-rri yaga kaa-iruu soorebie 4 1 - - 5

yelyagesɛgeraa - 1 - - 1

15 1.	 Kultaa 
pɛretaa

Nɔ-rri yaga kaa-iruu soorebie 2 2 - - 4

yelyagesɛraa - 1 - - 1

16 1. pampana 
kultaa yeltuuri 
paala mine 

Nɔ-rri yaga kaa-iruu soorebie 1 2 - - 3

yelyagesɛgeraa - 1 - - 1

17 Bal Nɔ-rri yaga kaa-iruu soorebie 1 1 - - 2

yelyagesɛgeraa - 1 - - 1

A zaa lanta 11 13 - - 24
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YELZU 3: YIPƆGE YEL-ERRE ANE SAAŊKONNOŊ NOBA ZU 
KAABA
Yelzu ulee 2: Saankonnoŋ noba zu kaabo

Zannoo yelnyɛre: Gyɛle saaŋkonnoŋ sɛrɛɛ diibu ane pampana sɛrɛɛ diibu. De a 
ayi manne ne taa 

Yelbullo: Manne wuli saaŋkonnoŋ sɛrɛɛ diibu

INTRODUCTION AND SECTION SUMMARY
This section discusses dispute resolution systems. It looks at the traditional and 
modern dispute resolution processes (the court system). Learners will be introduced 
to the structure of both systems. They will learn about their functions as well. They 
will also compare and contrast the two systems to draw their own conclusions. 
Knowledge of dispute and judicial systems will empower learners to participate in the 
democratic process and exercise their rights. It will also help them develop critical 
thinking and analytical skills, which are essential for evaluating information and 
making informed decisions. Additionally, understanding the judiciary system offers 
learners the foundation and interest for further studies and careers in fields like law, 
political science, public service, and international relations. This section is linked to 
related subjects such as Government, History and Religion. The section equips learners 
with functional knowledge and understanding of becoming informed citizens as they 
learn about their rights and responsibilities, enabling them to navigate the legal 
system to appreciate justice and fairness in their daily lives. The teacher is encouraged 
to employ interactive pedagogical strategies, resources, differentiation, and assessment 
strategies to support individual learning.

The weeks covered by the section are: 
Week 19: Judiciary systems
Week 20: Traditional and contemporary judiciary systems (comparison) 

SUMMARY OF PEDAGOGICAL EXEMPLARS
The pedagogical exemplars include many approaches to teaching Ghanaian language 
concepts. Problem-Based Learning (PBL) involves methods in which complex real-
world problems are used as the medium to promote the learning of concepts and 
principles as opposed to the direct presentation of facts and concepts. It includes 
specific approaches such as individual learning, pair work, mixed-ability/gender 
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groupings, and building on what others say. These approaches can promote the 
development of critical thinking skills, problem-solving abilities, and communication 
skills. It can also provide opportunities for working in groups, finding and evaluating 
research materials, and life-long learning. Additional tasks should be assigned togifted 
and talented learners, such as performing leadership roles as peer-tutors to guide 
fellow learners to have a deeper understanding of the Ghanaian language concepts. 
Teachers are guided to aid learners who need special attention in any of the areas 
being taught.
The modes assessments outlined for this section are designed to provide a comprehensive 
evaluation of learners’ grasp of key concepts and skills. These assessment methods 
will help identify strengths, address learning gaps, and guide instructional decisions 
to enhance student achievement. The recommended assessment mode for each week is:
Week 19: Dramatic monologue
Week 20: Checklist
Refer to the “Hint” at the key assessment for additional information on how to effectively 
administer these assessment modes.
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DAA 19

Zannoo Yelboɔraa: Manne wuli a pampana sɛrɛɛ ŋmaabo.

YELZI 1 & 2: SƐRƐƐ ŊMAABO
Sɛrɛɛ ŋmaabo zie la a kɔɔto. Be la ka ba maŋ welle a merɛ naŋ guuro a paaloŋ noba 
zaa ka a toŋ toma. O e la yelnimizeɛ kaŋa a paaloŋ kaabo meɛroŋ poɔ. O zu ka la ka 
te maŋ are kyɛ faare zɔɔre, a wuli a merɛ kyɛ vɛŋ ka zeŋlããfeɛ be a paaloŋ poɔ. Sɛrɛɛ 
ŋmaabo maŋ la toŋ la a toma ama a kɔɔto poɔ: 

1.	 A maŋ vɛŋ la ka sentaa ne yelwontaa be be.
2.	 A maŋ soŋ la ka neɛ zaa tona a merɛ puliŋ. Neɛ zaa ba pare a merɛ naŋ guuro te zaa. 
3.	 Zɔɔre faaroo: A faara la neɛ ne o tɔ zɔɔre bee bɔne toma zie zɔɔre. O are ko la 

yelwontaa ane lamboore. Te na dɔre la ka te maŋ maale te yelbawontaa te menneŋ 
a ta gaa kɔɔto.

4.	 maŋ guuro la neɛ zaa meŋa soobo an zeŋlããfeɛ.
5.	 A guuro te la ka te kpeɛne ta gaŋ taa. A merɛ binime, a merɛ kaareba, ane a bɔne 

zaa be be la a ba gaŋ taa ba tonne ziiri. 

A pampana sɛrɛɛ ŋmaabo meɛroŋ
A sɛrɛɛ ŋmaabo zie taa la suglitaa o meɛroŋ poɔ. A “supreme’’ kɔɔto la a kpoŋ, ka a 
‘’appeal’’ kɔɔto tu, ka ‘’high’’ kɔɔto tu, ka a kɔɔto bilii pãã tuuro. A kɔɔto bilii ama la: 
Circuit kɔɔto, ‘’District’’ kɔɔto, ‘’Juvenile/ tribunal’’. A kɔɔtere ama kaŋa zaa taa la 
areziiri ane yeli naŋ ta ba maaloo. A yeli mine la; yelbawontaa maaloo, nenfaare yeli 
maaloo, tombɛrɛ zie zɔɔre maaloo. A kɔɔte zuleɛrɛ sɛre-ŋmaara nenkpoŋ la maŋ kaara 
a kɔɔto kpoŋ a Ghana zaa poɔ. Te taa la a sɛre-ŋmaareba zuleɛreba bilii mine naŋ 
maŋ soŋ ŋmaa sɛrɛɛ te yelmaale poɔ.

A kɔɔtere meɛroŋ sɛrɛɛ ŋmaabo poɔ:
1.	 Sɛre-ŋmaara boŋyeni la maŋ zeŋ ŋmaa sɛrɛɛ a kɔɔtere ama poɔ: High Kɔɔto, 

Appeal Kɔɔto ane Supreme Kɔɔto. 
2.	 Sɛre-ŋmaareba bata bee banuu la maŋ zeŋ ŋmaa sɛrɛɛ a kɔɔtere ama poɔ: Appeal 

kɔto ane Supereme kɔɔto. 
3.	 Wagere mine a Sɛre-ŋmaara ne noba naŋ sonna o la man zeŋ a ŋmaa sɛrɛɛ. 
4.	 Magistrate la maŋ ŋmaa sɛrɛɛ district kɔɔto poɔ. 
5.	 Zeŋlããfeɛ sɛredire meŋ be be a maŋ ŋmaara sɛrɛɛ District Kɔɔto poɔ. 
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Pampana sɛrɛɛ ŋmaabo sobie
A sobie ama maŋ yi la kɔɔto na poɔ a yeli naŋ be. A yeli na pare naŋ la, ane bone naŋ 
wa ne a yeli. A ama naŋ tu la a meɛroŋ naŋ be a sɛrɛɛ ŋmaabo poɔ:

1.	 A yeli deme na te sɛge la ba duoro.
2.	 A kɔɔto na zenne ba la a nyɔge a yeli bɔgere zaa lantaa. Ba yelnyɛrre, ane danseɛ 

deme la ka ba na de lantaa.
3.	 A sɛredire pãã na ŋmaa la sɛrɛɛ. 

Ka fōō ba sage, fo taa la sori ka o gaa Appeal kɔɔto. 

Toma

1.	 Manne wuli sɛrɛɛ ŋmaabo. 
2.	 Bigri a pampana sɛrɛɛ ŋmaabo.
3.	 Wuli sɛrɛɛ ŋmaabo tontonne ata. 

PEDAGOGICAL EXEMPLARS
1.	 Problem-Based-Learning
	 Whole-class discussion

a.	 Through brainstorming, the class discusses the judicial system and its roles. 

b.	 Learners form groups of three or four, depending on the class size. Each 
group is given a different task to perform. 

i.	 One group describes the contemporary /modern judiciary system.
ii.	 Another group discusses the significance of each of the functionaries of 

the contemporary judicial system.
iii.	 Another group discusses the processes involved in contemporary dispute 

resolution in Ghana. 

b.	 Learners in each group take turns to share their thoughts within the group 
whilst they build on what others say. Each group organises their thoughts and 
shares with the whole class. 

2.	 Building on what others say
	 Mixed ability group

a.	 Learners role-play a contemporary dispute resolution section. Teachers should 
direct learners to appropriate roles e.g. HP learners perform role of defence 
barrister, P learners perform the role of prosecution and AP learners perform the 
role of judge.

b.	 Through questions and answers, learners discuss the role play.
c.	 Appropriate feedback is provided for clarity. 
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TOMA
Toma 2: Bammo gɔɔloŋ.
Bɔ duoro ŋmɛyaaroo sobiri a wuli fo karembitaaba kyaare sɛrɛɛ ŋmaabo a Ghana poɔ. 

Toma 3: teɛroŋ zulluŋ;
1.	 Wuli lɛnɛɛ a pampana sɛrɛɛ ŋmaabo naŋ kpɛ a saaŋkonnoŋ sɛrɛɛ ŋmaabo. 
2.	 Wuli lɛnɛ a sɛrɛɛ ŋmaabo naŋ kpɛ a noba nyɔvoɛ poɔ kyaare ba bebibiri zaa 

tontonne. 

Toma 4: Ka fooŋ e sɛre-ŋmaara, wola fo na nyɔge yeli naŋ taa gadama. (neɛ naŋ kono 
o someŋa yɛlɛ ane a bɔne merɛ kaareba yeli)
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DAA 20

Zannoo Yelboɔraa: De a saaŋkonnoŋ sɛrɛɛ ŋmaabo manne ne a zenɛ/ pampana 
sɛrɛɛ ŋmaabo

YELZU 1 & 2: SAAŊKONNOŊ SƐRƐƐ ŊMAABO NE A PAMPANA 
SƐRƐƐ ŊMAABO
A saaŋkonnoŋ sɛrɛɛ ŋmaabo taa la merɛ mine bee nɔbinni mine ba naŋ de tona ne 
toma. A sɛre-ŋmaareba maŋ la: namine, teŋa nembɛrɛ, balzuzeere, tendaamba ane 
nembɛrɛ naŋ taa gyerema a noba zie a teŋa poɔ. 

Saaŋkonnoŋ zɔɔre faaroo
A zɔɔre ama maŋ taa la kpɛzie a yipɔge yel-erre poɔ. Te maŋ tu la te saaŋkoŋ-yelmaale 
poɔ ane a te sagediibu poɔ kyɛ faare a zɔɔre. A sobie ama ba balla a paaloŋ merɛ naŋ 
gu te zaa zeŋlããfeɛ. Zɔɔre na mine te naŋ maŋ tu saaŋkonnoŋ maale la, yiri poɔ 
yelbawontaa, koɔla yeli, kyiire sããmo yeli, ane neɛ naŋ bɛle o tɔ.

Saaŋkonnoŋ zɔɔre faaroo sobie:
•	 Maaloo. 
•	 sɛrɛɛ ŋmaabo
•	 vɛŋ ko taa
•	 sɔretaa.

Saaŋkonnoŋ zɔɔre faaroo ane pampna zɔɔre faaroo de manne taa.
Saaŋkonnoŋ zɔɔre faaroo:
1.	 Nakpoŋ la maŋ zeŋ kyɛ gu ka yeli maale. Kpambeere naŋ zeŋ a nayiri la maŋ 

ŋmaa a sɛrɛɛ. A sɛrɛɛ ba naŋ ŋmaa seŋ ka a zɔɔre deme taa gyerema ko o. Kyɛ 
sori be be la ko neɛ naŋ ba sage ka o la de a yeli gaa niŋe. 

2.	 Kɔɔto yeltuuri ba poɔ a kyɛ. A nayiriŋ la ka a sɛrɛɛ ŋmaabo ne a maalo maŋ e. A 
zɔɔre deme maŋ sɛge la taa a boɔle taa a nayiriŋ.

3.	 A saaŋkoŋ yel-erre ane a yipɔge nɔbinni poɔ la ka ba maŋ are kyɛ ŋmaa yeli sɛrɛɛ. 
4.	 A sɛrɛɛ zaa maŋ kyaare la maaletaa, vɛŋ ko taa, ane yelmeŋa sori tuubu. 
5.	 Yeli zaa taa la o tuubu bonso yeli ba seŋ taa. Ba maŋ bɔ la sobiri na naŋ na soŋ 

ka yeli maaloo puoriŋ, ka nɔyeni be be. 
6.	 Danseɛ deme taa la sori na kpɛ a poɔ. 
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Pampana kɔɔto
1.	 Zimeɛraa la, a taa tontonneba ane ba yeltuuri
2.	 Bɔne nembɛrɛ, /sɛre-ŋmaareba la maŋ ŋmaa a sɛrɛɛ. A merɛ wulluu la ka ba maŋ 

de toŋ ne toma. 
3.	 A zɔɔrezɔɔreba nimizeɛ maŋ are la ka ba die la (ka kɔɔto sage la ba deni) bee ba 

lee la (kɔɔto zagre la ba deni).
4.	 A yeli maaloo zaa maŋ are la a merɛ zu.
5.	 Nimizeɛ maŋ are la ka neɛ zaa wuli o teɛroŋ ka neɛ ta pigi o sori.
6.	 Te maŋ taa la a yeli soba ane a nɔ-ire (neɛ ba naŋ sɛge)
7.	 Danseɛ deme taa la sori na kpɛ a poɔ. 

Tɛɛtɛɛloŋ Mine: 
1.	 Sɛge bimmu: Saaŋkonnoŋ sɛrɛɛ ŋmaabo ba maŋ sɛge biŋ kyɛ ka pampana sɛrɛɛ 

ŋmaabo maŋ sɛge biŋ.
2.	 Kpeɛō deme: Namine ane nembɛrɛ la a sɛrɛɛ ŋmaabo zudeme, kyɛ a pampana 

sɛrɛɛ ŋmaabo poɔ, bɔnne nembɛrɛ/ kɔɔto zuleɛreba la a kpeɛō deme. 
3.	 Merɛ: Saakonnoŋ sɛrediribe maŋ de la saaŋkonnoŋ yeltuuri ŋmaa ne sɛrɛɛ. Kyɛ 

ka pampana sɛrediribe maŋ de merɛ naŋ sɛge biŋ a ŋmaa ne sɛrɛɛ. 
4.	 Yelboɔraa: saaŋkonnoŋ sɛrɛɛ ŋmaabo kaara la maaloo ne laŋkpeɛbo, kyɛ ka 

pampana sɛrɛɛ ŋmaabo kaara ona toɔre naŋ noma ane ona toɔre naŋ kyebe.
5.	 Yeltuuri: Saaŋkonnoŋ sɛrɛɛ ŋmaabo maŋ bɔ la sobie yaga ka a na soŋ maale a yeli, 

kyɛ ka pampana sɛrɛɛ ŋmaabo kaara a sobie na naŋ sɛge biŋ.

Toma

1.	 Manne bigri saaŋkonnoŋ sɛrɛɛ ŋmaabo
2.	 Manne bigiri saaŋkonnoŋ zɔɔre faaroo sobie a fo teŋa poɔ.
3.	 Wɛle tɛɛtɛɛ naŋ be a saaŋkonnoŋ sɛrɛɛ ŋmaabo ane a pampana sɛrɛɛ ŋmaabo. 

PEDAGOGICAL EXEMPLARS
1.	 Problem-Based-Learning
	 Whole class discussion:

a.	 Utilise visual aids like diagrams, flowcharts, or videos to enable learners 
discuss the traditional judicial system. Facilitate group discussions and 
encourage learners to share their perspectives and insights.

b.	  Invite community leaders or experts to use real-life scenarios or scenarios 
based on local customs to illustrate traditional dispute resolution.

c.	  Learners listen to the community leader/ expert or watch a video and discuss 
the features and processes involved in the traditional dispute resolution 
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system. If teacher is able to resource a person to talk to the class, allow students 
to plan questions before the guest’s arrival and select a selection of the most 
interesting to be asked.

d.	 Analyse real-life examples of traditional judiciary systems, encouraging 
critical thinking among learners to discuss the roles of the functionaries of 
the traditional judicial system. AP learners may need a reminder of the names 
of the functionaries.

2.	 Group Work/Collaborative Learning
	 Mixed ability:

a.	 Compare and contrast the two systems.
b.	 Make presentations for class discussion and feedback.

TOMA
Toma 2: Bammo gɔɔloŋ
Manne taa a saaŋkonnoŋ sɛrɛɛ ŋmaabo ane a pampana sɛrɛɛ ŋmaabo; kyɛ pore a 
tɛɛtɛɛloŋ ne a yitaaloŋ a naŋ taa.

Toma 3: Teɛroŋ zulluŋ
1.	 Manne wuli a sɛrɛɛ ŋmaabo parɛɛ ama yelsonne ane a yelkyɛrre. 
2.	 Bɔ yelyagesɛgraa yelzu a sɛge kyaare saaŋkonnoŋ zɔɔre faaroo sobie. Vɛŋ ka a 

yelsonne a naŋ taa ko te sãã weliweli. 

Toma 4: Teɛroŋ zulluŋ
Di dɛmɛ kyaare lɛnɛ saaŋkonnoŋ zɔɔre faaroo ane pampnana zɔɔre faaroo yeltuuri 
naŋ tu sotɛɛtɛɛ kyɛ maale yeli yeni. 

Hint 

Individual Project Work should be ready for submission by Week 20. Ensure 
to score the scripts promptly and record the scores for onward submission 
into the STP. 

Section 8 Review
This section discussed dispute resolution systems. It looked at the traditional 
and modern dispute resolution processes (the court system). Learners were 
introduced to the structure of both systems. They learnt about their functions 
as well. They also compared and contrasted the two systems to draw their own 
conclusions. Knowledge in dispute and judiciary systems is intended to empower 
learners to participate in the democratic process and exercise their rights. It also 
helps them develop critical thinking and analytical skills, which are essential 
for evaluating information and making informed decisions. Additionally, 
understanding the judiciary system would offer learners the foundation and 
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interest for further studies and careers in fields like law, political science, public 
service and international relations. The section was linked to related subjects 
such as Government, History and Religious. This section equips learners with 
functional knowledge and understanding of becoming informed citizens as 
they learn about their rights and responsibilities, enabling them to navigate the 
legal system to appreciate justice and fairness in their daily lives. The teacher 
was encouraged to employ interactive pedagogical strategies, resources, 
differentiation and assessment strategies to support individual learning.

ADDITIONAL READING 
1.	 Acquah, G. K. (2006). The judicial role of the chief in democratic governance. In 

I. K. Odotei and A.K. Awedoba (eds), Chieftaincy in Ghana: Culture, Governance and 
Development, pp. 65-79. Sub-Saharan Publishers.

2.	 Jannie, M. O. (1997). Conflict resolution wisdom from Africa: African centre for 
the constructive resolution of disputes. Natal Witness Printing and Publishing (Ltd.)
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YELZU 4: DAGAARE YELKAAMA
Yelzu ulee: Yelkããyelli

Zannoo peɛrenyɛre: De lɔba meɛroŋ bammo, wuli tɛɛtɛɛ naŋ be lɔba ane lɔgbulo 
poɔ

Zannoo Yelboɔre: Manne wuli bammo kyaare lɔba ane lɔgbulo.

INTRODUCTION AND SECTION SUMMARY
This section discusses concepts under oral literature of the Ghanaian language. Under 
oral literature, concepts like Libation and dirges have been discussed in year one. 
Riddles and Puzzles will be discussed in this section. Learners will be introduced to 
analyzing the structure and types of riddles and then move on to explore the structure 
of puzzles. Classroom activities that promote GESI will also be introduced to learners. 
This section is essential for learners not only in the context of Ghanaian language 
studies but also establishes links with related subjects such as Literature in English. 
This section equips learners with the requisite skills of improving language and 
enhancing our problem-solving abilities. Riddles and puzzles are exciting ways to 
exercise the brain, boost creativity, and develop critical thinking skills. The examples 
given are not exhaustive. Teachers are advised to look for other examples and add on 
to what has been given. The teacher is encouraged to support and challenge HP, P 
and the AP learners as well as learners with Special Education Needs.
The weeks covered by the section are: 
Week 21: Riddles
Week 22: Puzzles

SUMMARY OF PEDAGOGICAL EXEMPLARS
The pedagogical exemplars employed include a variety of creative approaches to 
teaching Ghanaian languages. Problem-based learning includes the use of whole class 
and group activities to enhance learning outcomes in the classroom. It also serves to 
engage the class and to make connections to real-life situations. Furthermore, it will 
help learners to be able to build cognitive flexibility where learners will switch 
between different mental representations and adapt to new information. In 
collaborative learning, learners collaborate in groups and pairs to find solutions to 
problems and concepts. In experiential learning, whole-class-activities areemployed 
to make learners understand the concepts better. These pedagogies help in developing 
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resilience, encouraging critical thinking, promoting creative problem-solving, 
emphasizing process over product etc. For the HP and talented learners in the class, 
teachers are encouraged to assign them higher tasks and guide them to perform 
leadership roles as peer-teachers to guide colleague learners to have a deeper 
understanding of the concepts. Teachers are guided to to aid learners with SEN. 

ASSESSMENT SUMMARY
The modes assessments outlined for this section are designed to provide a comprehensive 
evaluation of learners’ grasp of key concepts and skills. These assessment methods 
will help identify strengths, address learning gaps, and guide instructional decisions 
to enhance student achievement. The recommended assessment mode for each week is:
Week 21: Gamification
Week 22: Poster presentation
Refer to the “Hint” at the key assessment for additional information on how to effectively 
administer these assessment modes.
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DAA 21

Zannoo Yelboɔraa: Gyɛle lɔba meɛroŋ.

YELZU 1 & 2: LƆBA

Lɔba
Lɔba la yelgbulo mine te naŋ maŋ de kyegre te teɛroŋ Dagaare poɔ. A maŋ e la 
sooroo, yɛlɛ, bee yelŋmaa naŋ maŋ vɛŋ ka kyɛlekyɛleba teɛre gaa tɔɔre a bɔ a nɔ-irri.
Lɔba maŋ taa la:
1.	 Yelbikaama, Te maŋ de la yelbie naŋ taa kaama bee noɔ kaŋa. Gbɛɛ yaga a yelbie 

maŋ puulo la a taa lanleebu.
2.	 Yelkaambie teseŋ, meele-eŋ maŋ be be la.
3.	 Baŋ leɛbo maŋ be be la. Te maŋ leɛre la yelbie ka a taa wommu.
4.	 Teɛroŋ bee teɛroŋ naŋ gaa tɔɔre poɔ la. 
5.	 A nɔ-irri maŋ uri wa la. 

Lɔba Parɛɛ
Lɔba poŋ eŋ la parɛɛ ayi. Lɔb-wogri ane lɔb-ŋmaara Aŋkara noba (Gas) boɔla o la ajenu.
Lɔba mine la a ama:
1.	 “Boŋ kaŋa la be be, bebie saŋa, o maŋ taa la gbɛɛ anaare, ŋmenaa ka o taa gbɛɛ 

ayi, zimaane, ka o leɛ taa gbɛɛ ata.” Boŋ la. Iruu: nensaala.
2.	 “Mma la taa o biwellaa kaŋa ka o maŋ gaŋ popelaa wagre zaa”. Boŋ la? 

Iruu: neɛre la,
3.	 “N saa la taa piime mine, ka a ŋmaara teɛrɛ gaŋ a wogiri”. Boŋ la? Iruu: pulluŋ

Note

Karemamine bɔ mine a kɔkɔre poɔ.

Lɔba taa la tɔna yaga:
1.	 O baara la yelbie bammo gɔɔloŋ
2.	 A maŋ soŋ la ka neɛ teɛre gaa tɔɔre
3.	 O maŋ soŋ la neɛ ka o gyɛle yɛlɛ velaa. 
4.	 O maŋ taa la noɔ, a e deɛne ko te.

Lɔba Meɛroŋ
Lɔba meŋa meɛroŋ la a ama:
1.	 Kyɛyuobu: o maŋ taa la kyɛyuobu kaŋa naŋ maŋ tage a kyɛlekyɛleba teɛroŋ wa.
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2.	 Bigruu: o maŋ taa la bigruu kaŋa naŋ soɔ a nɔ-ire niŋe. 
3.	 Sooroo: soorebiri kaŋa maŋ yi la a boɔrɔ nɔ-iri.
4.	 Yelbie melletaa: melloo kaŋa maŋ be la a yelbie poɔ, ka fo na bɔ a nɔ-iri wontuo. 
5.	 Nɔ-iri: o na maŋ la a lɔba yeli maaloo zaa. A nɔ-iri la maŋ kpulli a lɔba zu. 

Lɔba mine naŋ tuuro a meɛroŋ ŋa la tu a puliŋ: (Karema bɔ mine poɔ)
Kyɛyuobu: 1 boŋ kaŋa la be be.
Bigruu: bebie saŋa, o maŋ taa la gbɛɛ anaare, ŋmenaa ka o taa gbɛɛ ayi, zimaane, ka 
o leɛ taa gbɛɛ ata
Sooroo: Boŋ la?
Melloo: A nɔ-ire pãã na teɛre la bone naŋ be be ka a gbɛɛ kyille lɛ. 
Nɔ-iraa: Nensaala; nensaala vuuro ne gbɛɛ anaare o bibile saŋa, kyɛnɛ gbɛɛ ayi o 
nekpoŋ a kyɛ kyɛne ne Dãkpala o nyaabo saŋa. 

Lɔba meɛroŋ gyɛlebo
Ka fooŋ na gyɛle lɔba, fo na sigri la a kɔkɔre eŋ meɛroŋ poɔ, ka yembulo kaŋa 
wulo a nɔ-iri.
Ŋa naŋ tu la debie mine te naŋ na maŋ tu a gyɛle lɔba. 
1.	 Kanne velaa; kanne o bɔẽbɔẽ gbɛɛ awola zaa ka a kpɛ, ka pare bammo be be. 
2.	 Bɔ a yelbizuru mine, kaa yelbi-nimizeere mine, a kaa yeli mine naŋ pulli. 
3.	 Kaa yɛlɛ mine naŋ taa pare ayi: lɔba naŋ maŋ mellɛ ne yelbie zuiŋ, yeli mine pare 

maŋ e la yaga. Kaa, a yeli pare mine kyɛ bɔ a nɔ-iri.
4.	 Meɛroŋ gyɛlebo; kaa a lɔba meɛroŋ: kyɛyuobu, bigruu, sooroo, melloo ane a nɔ-iri.
5.	 Kaa a tutaaloŋ ne a yelbie nyɔgetaa: kaa lɛnɛɛ a yelbie, a yelbulo naŋ kpɛtaa a 

yɛlɛ poɔ. 
6.	 A yeli naŋ maŋ e pelewelee zuiŋ, kaa nɔ-irri mine naŋ be be,
7.	 Iri nɔ-irri mine naŋ ba tu sori bare. A yeli mine maŋ waa aŋa a nɔ-iri, kyɛ 

o ba tori.
8.	 Bonne iri velaa. De a fo yeli gyɛlebo gɔɔloŋ ka a soŋ fo ka fo bonne iri velaa. 
9.	 Maaleŋ kaa a fo nɔ-iri; maaleŋ kaa a nɔ-iri kyɛ la maaleŋ kanne a lɔba velaa. 
10.	Gyenne fo meŋa a zanne: ka fōō gyɛle a lɔba velaa, a pare maŋ kyaane la. 

De a ama naŋ tu toŋ ne toma:
1.	 Taa kanyiri kyɛ kuri zu eŋ.
2.	 Teɛre gaa tɔɔre.
3.	 Kaa yelbie na naŋ be a lɔba poɔ velaa.
4.	 Yuo fo teɛroŋ kyɛ bare bonnoo.
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Toma

1.	 Wuli bone naŋ la lɔba
2.	 Wuli lɔba meɛroŋ
3.	 Wuli lɔba tɔna. 

PEDAGOGICAL EXEMPLARS
1.	 Problem Based Learning
	 Whole class discussion

a.	 Through questions and answers, learners discuss the concept of riddles 
focusing on their structure and forms. Teacher should direct differentiated 
questions to a variety of learners to ensure all participate.

b.	 Through questions and answers, learners discuss the stages in riddling and 
give examples of riddles with answers.

c.	 Teacher leads learners to discuss the significance of riddles. HP learnerscould 
lead the discussions. Others could be assigned with other roles like noting 
key points. 

d.	 Let learners present their answers

2.	 Group work/Collaborative learning 
	 Pair work 

a.	 Put learners into mixed gender pairs (of similar ability)
b.	 The pair plays the riddle game focusing on the structure of a riddle.
	 In the game, one member of the pair asks a question for the other to answer. If 

the other member of the pair answers, he/she asks the next question. If the 
listener is not able to answer, the one who asked the question provides the answer 
and continues asking the questions. 

AP learners may need to be provided with examples of riddles, P learners may need to be 
given opening statements.
The teacher should encourage all learners to take active part in the pair work. The teacher 
should circulate the class to aid groups that need more assistance and challenge the higher 
achievers in the groups to do more.

TOMA
Toma 4: Teɛroŋ gaa niŋe
1.	 De fo meŋa yeli pare bammo, a gyɛle a lɔba ŋa naŋ tu. Vɛŋ ka a lɔba meɛroŋ be 

fo teɛroŋ. 
	 “Boŋ la maŋ kyɛnɛ kyɛ tuo o kuu daga?” 
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Note 

Karema bɔ lɔba a dagaare poɔ.

2.	 Bɔ lɔba naŋ taa pare ane a nɔ-iri.

Note

A ŋaa na soŋ la ka te maŋ de te meŋa yɛŋ toŋ ne toma.
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Daa 22

Zannoo yelboɔraa: Peɛre lɔba meɛroŋ

YELZU 1 & 2: LƆB-WOGRI
Lɔb-wogri e la yeli mannoo kaŋa naŋ seŋ ka neɛ teɛre gaa tɔɔre kyɛ baŋ a pare ane a 
nɔ-iri. A maŋ soŋ la ka neɛ teɛroŋ yuo. Teɛroŋ zuluŋ gɔɔloŋ meɛbo zie la. 
Te maŋ de la lɔb-wogri pɛllɛ ne te niŋe, a wullo yɛŋ, a yuoro la teɛroŋ. A maŋ vɛŋ la 
ka neɛ taa hakela a na tōɔ bɔ yeli kaŋa maaloo.

Lɔb-wogri tontonne
Lɔb-wogri taa la tontonne yaga. A mine la a ama:
1.	 Yɛŋ yuo; yelmaale, teɛroŋ zulluŋ, hakela, a ama zaa maŋ baa la te poɔ, gaŋ a zaa, 

bibilii poɔ.
2.	 Nimipɛlle; a maŋ wa ne la ennoɔ kaŋa ko noba ka ba poɔ pɛle. 
3.	 Wulluu; o wullo la yɛŋ, a yuoro hakela, a maŋ soŋ la yeli-lerema pare bammo. A 

maŋ yuo la sori ko a zannoo bɔgere mine bammo. Teseŋ kuntaŋ, bɔrefɔ, ane a 
kɔkɔboorɔ mine. 

4.	 Tẽẽ la; a saŋena la teɛroŋ/ yɛŋ baaloŋ. Ka neɛ taa yelwonaa, ka o zu dɔɔŋ, a lɔba 
ama na baŋ maale la o teɛroŋ eŋ.

5.	 Laŋ zemmo; a maŋ vɛŋ la ka noba kpeɛrɛ taa bebiri la bebiri zaa, a sonna taa 
boɔra a lɔba nɔ-iri. A ŋa maŋ wa ne la nɔyeni kaŋa a noba poɔ. .

6.	 Yɛŋ yuo. Gɔɔloŋ naŋ kyaare hakele kpoŋ la ka te maŋ nyɛ. 
7.	 A tōɔ teɛre yelpaala. Yeli kaŋa naŋ da ba kyebe. 
8.	 Te maŋ tu la a poɔ a manne, neɛ teɛroŋ do-ta-zie. 
9.	 A maŋ soŋ la neɛ ka o wuo senselloŋ naŋ taa noɔ ne pare. 
10.	A maŋ soŋ la ka te baŋ nensaalaa velaa. Nensaalaa yel-erre ane nensaalaa teɛroŋ. 
11.	Te menne baabo; te na baŋ tu la lɔba nɔ-iri poɔ a nyɛ yuori bee gyerema kaŋa 

a noba zie.
12.	A poɔ noba poɔ; nemboorɔ zaa naŋ taa lɔba iribu gɔɔloŋ na baŋ poɔ la noba poɔ 

ka ba taa gyerema ko o.
13.	Meŋa baabo. A maŋ vɛŋ la ka fo are fo gbɛɛ zu.
14.	A maŋ vɛŋ la ka fo kpɛ noba poɔ a lanna ne fo taaba.
15.	Lɔba taa la tɔna a taa tontonne yaga, azuiŋ, a poɔ la te nensaaloŋ yeli zaa poɔ. 
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Lɔb-wogri meɛroŋ
Lɔb-wogri na baŋ ŋmaare la eŋ:
1.	 Yelboɔraa: bone na yeli te naŋ na nyɛ yi a lɔba ama poɔ.
2.	 Merɛ: sobie na zaa naŋ seŋ ka te tu.
3.	 Piilaa: lɛnɛɛ a yeli naŋ piili. 
4.	 Yelwonaa: yelwonaa kaŋa naŋ pigi sori.
5.	 Yelmaale sobiri; sobie te naŋ maŋ tu te ta a yeli zu kpulluu.
6.	 Yelmaale: a lɔba nɔ-irrikk. 

Lɔb-wogi kaŋa la ŋa naŋ tu
Lɔbwogi: Soɔre bata ne ba biiri bata mane ŋmaabo
Lɔbwogi: l
Lɔɔbo: Soɔre bata ne ba bibiiri bonyeni boŋyeni la tu sori, a gɛrɛ te ta mane. Mane-
gbori na naŋ be be na tõɔ de la noba bayi yoŋ a lɔnne wagere dayeni. Kyɛ ka soɔre 
kaŋa meŋ zaa muri kyɛ bare o bie, o sɔtaaba na ɔɔ o la. Wola ka a soɔre bama na e 
ŋmaa a mane ba zaa? 
Nɔ-iri: te de ka bana la Aa, Bb, Cc. Dɛndɛŋ, (a) ne (b) na de la a gbori lɔŋ te bare (a) 
kyɛ ka (b) leɛ wa de(c) te lɔŋ ne. ka (b) ne (c ) te lɔŋ , ba na de la a gbori ko (a) ka o 
de wane ba manine zie. Ka onaŋ wa ta, o na are la o ma zie,’A’ la lɛ, kyɛ de a gbori 
ko B ne C ka ba lɔŋ gaa ba biiri zie. Ka banaŋ wa lɔŋ gaa ba biiri zie wa baare B ne 
o bie ‘b’na leɛ de la a gbori la leɛ lɔŋ gaa ne zie na A ne o bie ‘a’ naŋ be na. ka banaŋ 
te ta A ne B, ba mamine la lɛ, ba na bare la a ba biiri na kyɛ de a gbori lɔŋ gaa zie na 
C ne o bie naŋ are na. ka banaŋ te ta ba na de la a gbori ko C bie na,’c’ la lɛ, ka o de 
gaa te de ‘a’ wa lɔŋ ne a la leɛ gaa te de ‘b’ meŋ wa lɔŋ ne. ba zaa la ŋmaa la bee 
lɔŋ la a mane

Toma

1.	 Di dɛmɛ kyaare bone naŋ la lɔb-wogi
2.	 Di dɛmɛ kyaare lɔb-wogri meɛroŋ
3.	 Di dɛmɛ kyaare lɔb-wogri tontonne. 

PEDAGOGICAL EXEMPLARS
Problem based learning
1.	 Whole class discussion

a.	 Through questions and answers, learners discuss the concept of puzzles 
focusing on the structure and forms. Teacher should direct differentiated 
questions to a variety of learners to ensure all participate.
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b.	 Teacher leads learners to discuss the significance of puzzles. HP learners 
could lead the discussions. Others could be assigned with other roles like 
noting key points. 

c.	 Let learners present their answers

2.	 Pair work 
a.	 The pair plays the puzzle game focusing on the structure of a puzzle
	 In the game, one member of the pair creates a puzzle for the other to answer. If 

the other member of the pair answers, he/she asks the next question. If the 
listener is not able to answer, the one who asked the question provides the answer 
and continues to create another puzzle. 

	 Learners may need to be provided with example puzzles to start the process. AP 
learners may need continued support in creating puzzles.

The teacher should encourage all learners to take active part in the pair work. The teacher 
should circulate the class to aid groups that need more assistance and challenge the higher 
achievers in the groups to do more.

TOMA
Toma 2: Yeli pare bammo gɔɔloŋ
Wuli yeli ata mine lɔba naŋ maŋ e a soŋ te yɛŋ yuobu. 

Toma 4: Teɛroŋ zulluŋ
Sɛge lɔb-wogi, wuli a nɔ-iri, kyɛ gyɛle o meɛroŋ. 

Note

•	 A ŋaa na soŋ la ka te maŋ de te meŋa yɛŋ toŋ ne toma.
•	 Remind learners about the submission of their Individual Portfolio latest 

by Week 23. 

Section 9 Review
This section dealt with the oral literature of the Ghanaian language. Learners 
were introduced first to the concept of riddles. They discussed their structure 
and forms/types of riddles, as well as trying to create their own. Learners were 
then introduced to puzzles. Learners explored the structure of puzzles as well. 
They were then tasked to discuss the structure and the purpose of puzzles. 
Learners should now have the requisite information to discuss riddles, puzzles 
and their structures as a form of oral game in the Ghanaian traditional setting.

ADDITIONAL READING
Prempeh, A. A. (2023). Akanfoɔ amammerɛ ne Akan kasadwin. Premsco Publications
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YELZU 4: DAGAARE YELKÃÃMA
 Yelzu ulee 2: Yelkããsɛgre

Zannoo Peɛrenyɛre: A de yelkããbie gyɛle ne yelwiiri

Zannoo Yelboɔraa: wuli bammo kyaare yelwiiri. 

Hint 

For the End of Semester Examination, refer to Appendix I for a Table of 
Specification to guide you to set the questions. Set questions to cover all the 
indicators covered for weeks 13 to 24

INTRODUCTION AND SECTION SUMMARY 
This section discusses some aspects of written literature in Ghanaian language. 
Specifically, this section discusses poetry. Learners will be introduced to the description 
of poetry, types of poetry, elements of poetry and the significance of poetry. They will 
also learn about how poetry is appreciated. Knowledge in poetry and poetry 
appreciation will expose learners to rich vocabulary and language skills. It fosters 
imagination, creative thinking, and self-expression. Poetry appreciation helps learners 
develop critical thinking, interpretation, and analytical skills. Additionally, it helps 
learners understand and manage emotions, developing emotional intelligence. This 
section is linked with related subjects such as history, literature in English, and music. 
The section promotes empathy and offers insights into historical events, cultural 
traditions, and social movements. Memorising and reciting poetry enhances memory, 
confidence, and public speaking skills. The teacher is encouraged to employ interactive 
pedagogical strategies, resources, differentiation and assessment strategies to support 
individual learning.
The weeks covered by the section are: 
Week 23: Poetry
Week 24: Poetry appreciation
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SUMMARY OF PEDAGOGICAL EXEMPLARS
The pedagogical exemplars include many approaches to teaching Ghanaian language 
concepts. Problem-Based Learning (PBL) involves methods in which complex real-
world problems are used as the medium to promote learning of concepts and principles 
as opposed to direct presentation of facts and concepts. It includes specific approaches 
such as individual learning, pair work, mixed-ability/gender groupings and building 
on what others say. The Initiating Talk for Learning teaching strategy, which uses talk 
as a way of improving thinking and understanding both in and outside the classroom 
is also employed. These approaches can promote the development of critical thinking 
skills, problem-solving abilities, and communication skills. They also provide 
opportunities for collaborative learning, finding and evaluating research materials, 
and life-long learning. Additional tasks such as performing leadership roles as peer-
tutors to guide colleague learners to have a deeper understanding of the Ghanaian 
language concepts should be assigned to gifted and talented learners. Teachers are 
guided to aid learners who need special attention in any of the areas being taught. 

ASSESSMENT SUMMARY
The modes assessments outlined for this section is designed to provide a comprehensive 
evaluation of learners’ grasp of key concepts and skills. These assessment methods 
will help identify strengths, address learning gaps, and guide instructional decisions 
to enhance student achievement. The recommended assessment mode for each week is:
Week 23: Virtual reality
Week 24: End of Semester Examination 
Refer to the “Hint” at the key assessment for additional information on how to effectively 
administer these assessment modes.
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DAA 23	

Zannoo Yelboɔraa: a bɔ kyɛ di dɛmɛ kyaare yelwiiraa gɔɔlombie (aseŋ, yelbie 
kaa-iribu, yelzuri, vulontakpoli, duulo, yelkââmbie, lanleebu)

YELNYƆGERAA 1 & 2: YELWIIRI BIGIRUU
Sɛgewiiraa e la yelkaama zage ŋa sɛgere naŋ maŋ sɛge eŋ tẽɛmɛ ane vulotokpolo poɔ 
naŋ maŋ de yele mine naŋ taa kaama, yeldemanne ane yelbulo wulibu bammo, 
enkyere ane yelteɛre maaloo

Sɛgewiiri Parɛɛ
Mannoo Sɛgewiiraa: O e la yelwiiri wogi na maŋ yeli bone zaa kyaare a senselloŋ zaa 
a yi a piiluu, soga ane a baaraa. Mannoo sɛgewiiraa maŋ taa la dabie mine ba naŋ 
maŋ wuo ne a senselloŋ, amine la dẽɛdẽɛnemɛ, paabo, nɔkpẽɛne ane zɔɔre faaroo. A 
manna bee a yelyele la maŋ yeli sɛgewiiri ŋa tɔ.

Mannoo Sɛgewiiri Parɛɛ
O e la sɛgewiiraa ŋa na yi France yuomo yaga naŋ pare. O e la mannoo naŋ yeli yɛlɛ 
kyaare nɔmmo ane yɔbaŋzie Arthur kɔɔto poɔ. 
Duulo anaare sɛgewiiraa: O e la yelwiiraa naŋ sɛge eŋ duulo anaare poɔ. Gbɛɛ yaga 
a maŋ taa la dakoroŋ saŋa yel –e yelzu.
Dẽɛbaŋ sɛgewiiraa: Sɛgewiiraa maŋ sɛge ne dẽɛbaŋ sɛgebo gɔɔloŋ
Sɛgewiiri wogiri: A sɛgewiira ŋa sɛgebo gɔɔloŋ maŋ waa la tɛntɛlɛŋ lɛ kyɛ wulo 
saadayel yelmanne a kyaare yipɔge (a seŋ Danteɛlɛ Bayoŋ)
Yieluŋ yelwiiraa: O na maŋ la yelwiiraa naŋ kyaare neɛ teɛroŋ ane eŋkyere. Gbɛɛ 
yaga, a maŋ waa ŋa yieluŋ 

Yiele Yelwiiraa Parɛɛ:
Koŋkombie yelwiiraa: O waa la posãã yelwiiraa neɛ naŋ maŋ yele ka o neɛŋ kpi bee 
boŋtegeroŋ kaŋa wa bɔre.
Puubu sɛgewiiraa: O maŋ waa la wogi kyɛ taa yelbie naŋ taa puubu. Sɛgerɛ puubu 
yelbie ama na baŋ kyaare la ŋmene bon-irri, nensaalaa bommaale bee amk. 
Teɛmɛ anaare yelwiiraa: a yelwiiraa ŋa yelzu maŋ kyaare la nɔmmo.

Sɛgewiiraa Meɛroŋ
Yelzu: a yelbuli waa la teɛroŋ naŋ kyaare yelkaama. Sɛgewiiri yelzuri mine kyaare 
la nɔmmo, ŋmene zu yɛlɛ veɛloŋ, kũũ, seɛ yɛlɛ maaloo ane vɔlfaare. A yelzuri ama 
bammo maŋ soŋ la a kanna ka o tõɔ kaa-iri yelbulo bee baŋ a sɛgerɛ poteɛrɛ o naŋ 
sɛge ne a sɛgewiiraa. 
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Yelbie kaa iribu: A ŋaa maŋ wulo la lɛ a sɛgerɛ naŋ maŋ de yelbie lantaa a sɛge ne 
sɛgewiiraa. Kɔkɔgaale ane eŋkyere poɔ la a sɛgewiiraa yelbie kaa iribu. Kanna seŋ ka 
o baŋ a sɛgrerɛ yelbie, gɔɔrombie ane voonoo ka a na tõɔ soŋ ka o baŋ a sɛgewiiraa pare. 
Kɔkɔgaale: O maŋ wuli la lɛ a sɛgerɛ naŋ teɛrɛ kyaara a yelzu
Eŋkyere: a sɛgerɛ teɛroŋ kyaare a sɛgewiiraa ba maŋ kɔɔre 
Yeldegɛ ane Gɔɔrombie yelmanne: a yelmane ama maŋ wuli la yɛlɛ kyaare mannoo 
tɛɛtɛɛ bee a poɔ yelbie mine boorɔ naŋ ba poɔ a be. A gɔɔrombie mine la tulimo, 
yelmannaa, amk. A gɔɔrombie ama maŋ soŋ la ka neŋgyamaa tõɔ leɛre a yelwiiraa. 
A sɛgerɛ maŋ de la gɔɔrombie mine aseŋ meel-eŋ damane, nensaaloŋ wuli ne neeloŋ 
tɛɛtɛɛloŋ kaŋa naŋ be teɛroŋ naŋ pare ane teɛroŋ naŋ be o zu poɔ. A gɔɔrombie mine 
la yel-enkõɔ, yelbitulmo yeltutaa, puuluu, amk.
Voonoo gɔɔrombie: a mine la voonebidaare puuluu, voonebinyaŋne puuluu, gɔmbulo 
la maŋ wuli yieluŋ toma. 
Gɔɔloŋ: la maŋ wuli lɛ a sɛgewiiraa naŋ sɛge tutaa. Aseŋ a kɔkɔre merɛ a kuri zu eŋ 
yelbie mine. 
Manna: A sɛgewiiraa manna. O na baŋ e la a sɛgerɛ meŋa bee teɛroŋ poɔ dẽɛdeɛnɛ 
kaŋa. Gbɛɛ yaga a sɛgewiiraa maŋ pukyaare la sɛgerɛ bee neɛkaŋa teɛroŋ. 

Sɛgewiiri yelsonne
Nimipɛle boma la.
Yɛŋ poŋ ko taa ane yɛŋ zannoo zie la
A maŋ yuoro la baapaaba yɛŋ kyɛ ka ba ta inne yɛlɛ
Lɔba lɔɔbo maŋ tage la noba lantaa ka ba taa noɔre yeni
Noba maŋ tu la be a nyɔge zɔmenne ne kyɛmmine
Yipɔge zannoo zie maŋ la ka lɛ vɛŋ ka a yipɔge ba kpiire
Baapaaba maŋ zanne la gyogi sonne teseŋ gyeremɛ terebo, yelmenne amk. 

Yelwiiraa Meɛroŋ
Yelwiiraa taa la meɛroŋ ama mine naŋ tu.
Duulo: yelbie semmo a duulo poɔ 
Duulo wogiruŋ: kɔkɔtɛgɛ semmo a duulo zaa poɔ.
Vulotankpolo: duulo naŋ lantaa gbuli bee foɔlaa poɔ a wulo yelbuli. 
Lanleebu: Voonoo puuluu waaloŋ a duulo baaraa. 
Kɔkɔtɛgɛ tagebo: A kɔkɔtɛgɛ tagera la bee o ba tagera
Kɔkɔtɛgere de lantaa: o waa la kɔkɔtɛge parɛɛ ba naŋ de lantaa 
Yɛl-lɔnnaa: yɛlɛ bee yelŋmaa fo naŋ tu kpɛ ne dabegere yuo poɔ kyɛ ba eŋ tɛgebo
Pɛnnoo: pɛnne a duulo poɔ, maŋ pɛnne kyɛ la tɔnne.
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Sɛgebibɛrɛ: De sɛgebibɛrɛ piili ne duulo bee yɛlɛ

Sɛgewiiri meɛroŋ yelboɔre:
•	 Kuri yieluŋ tɔgeraa 
•	 Wuli a pare ane zu kuribu
•	 Wuli kɔkɔgaale ane a waaloŋ
•	 Teɛ a kanna ka o kanne soŋ.

Toma 

1.	 Manne bigiri sɛgewiiraa yelkaamaa poɔ. 
2.	 Pore sɛgewiiraa meɛroŋ mine ata.
3.	 Manne wuli sɛgewiiraa meɛroŋ tɔna na fo naŋ pore naŋ na soŋ sɛgewiiraa 

sɛgebo poɔ 

PEDAGOGICAL EXEMPLARS
1.	 Problem-Based Learning
	 Whole class activity: Learners study a given poem to do the following

a.	 Explain poetry as a type of literature.
b.	 Identify the elements of poetry with reference to the given poem.
c.	 Discuss the element identified (e.g., diction, themes, stanzas, lines, literary 

devices, rhymes, etc.), giving examples from the given poem and analysing 
their impact

d.	 In pairs, learners discuss the importance of studying poetry and share their 
answers with the class.

e.	 Teacher models poetry recital for individual learners to copy.

2.	 Group Work/Collaborative Learning
a.	 Pair work (similar ability): Practice reciting poetry as modelled by teacher. 

Peers assess on clarity, intonation, engagement, emotion.
b.	 Pair work: Discuss a given poem from a set poetry text. Direct HP learners to 

work with P/AP learners. AP learners may need a further reminder / ticklist 
showing the elements of a poem.

c.	 Individual activity: Apply the knowledge of the elements of poetry to compose 
a poem. Teacher should provide a theme for those learners struggling with creative 
aspect of task. AP learners may need to be given an opening line.

d.	 Pairs and individuals share their work with the class for guidance, feedback, 
correction and clarification.
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TOMA 
Foɔlaa 2 Toma 
1.	 De fo meŋa yelbie Manne wuli ne sɛgewiiraa.
2.	 Manne wuli a yelbie naŋ tu pare yelwiiraa poɔ: yelbie yelzuri, vulotankpolo, 

tẽɛmɛ, gɔɔrombie.
3.	 Di dɛmɛ kyaare ne yeltɛɛtɛɛ sɛgewiiraa meɛroŋ naŋ taa ko a kanna. 

Foɔlaa 3
De yeldemannewulli manne bigiri ne sɛgewiiraa yelsonne kyaare bebiri zaa nyɔvore. 

Foɔlaa 4
De sɛgewiiraa sɛgebo meɛroŋ kuri ne fo meŋa yelwiiraa kyakya ŋmeɛbo poɔ. Gyɛle a 
sɛgewiiraa na fo naŋ sɛge ŋmaa lɛ a wuli fo yelboɔre na fo naŋ da teɛrɛ kyaare a 
gɔɔrombie ane a voonebie voonoo yelbie ko a kanna.

Note 

Collect learners’ portfolios and score them promptly. remember to document and 
the scores and submit them as soon as possible into the STP to avoid carry over into 
the following academic year. 
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Daa 24

Zannoo Yelboɔraa: Yelwiiraa gyɛlebo. 

YELZU 1 & 2: YELWIIRAA GYƐLEBO

Yeli fo naŋ na kaa kyɛ gyɛle yelwiiraa
1.	 Kaa yelwiiraa yelzu ane a yelbulo kpɛtaa.
2.	 Bɔ a yelbullo ane bone na yɛlɛ a sɛgrɛ naŋ sɛge a yelwiiraa poɔ. 
3.	  Kaa, ka a kɔkɔre naŋ sɛge e la mɔlɔ bee leremɛ. Bonso ka ba sɛge a kɔkɔre ŋa tɔ?
4.	 Yeli yɛlɛ kyaare a kɔkɔgaale ane a sɛgerɛ gyogo. Ane lɛnɛɛ o naŋ tere o duoro a 

yelwiiraa poɔ. 
5.	 Di dɛmɛ kyaare a sɛgrɛ eŋkyere.
6.	 Yeli yɛlɛ kyaare yelkããbie mine naŋ be a sɛgewiiraa poɔ. Boŋ ka a yelkããbie ama 

taa ko a yelwiiraa.
7.	 Yeli yɛlɛ kyaare a yelwiiraa meɛroŋ. 
8.	 Kaa nyɛ, aŋ la yeli a yɛlɛ a yelwiiraa poɔ. Aŋ ka a yeli kyaare.

Yelwiiraa Meɛroŋ
Yelwiiraa taa la waaloŋ kaŋa naŋ wullo o meɛroŋ:
•	 Duulo: yelbie semmo naŋ be a duulo poɔ.
•	 Duulo wogiluŋ: lɛ a duulo naŋ e wogi seŋ.
•	 Vulutakpolo: Duolo mine naŋ lantaa foɔlaa poɔ wulo yelbuli. 
•	 Lanleebu: Voonoo puuluu waaloŋ a duulo baaraaŋ.
•	 Kɔkɔtɛgɛ tagebo: A kɔkɔtɛgɛ tagra la bee o ba tagera. 
•	 Kɔkɔtɛgere de lantaa: o waa la kɔkɔtɛge parɛɛ ba naŋ de lantaa.
•	 Yel-lɔnnaa: yɛlɛ bee yel-ŋmaa fo naŋ tu kpɛ dabege yuo poɔ, kyɛ ba eŋ tɛgebo.
•	 Pɛnnoo: A duulo poɔ, maŋ pɛnne kyɛ la tɔnne.
•	 Sɛgebibɛrɛ: De sɛgebibɛrɛ piili ne yeli bee duulo.

PEDAGOGICAL EXEMPLARS
1.	 Initiating Talk for Learning
	 Whole class activity

a.	 Through questions and answers, learners revise the elements of poetry.
b.	 In groups, the class discusses the process of poetry appreciation based on the 

factors to consider.
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c.	 Model poetry appreciation. Read a poem as a class (Teacher should choose 
readers), then guide students through each of the factors to consider (it may 
be useful for the teacher to provide a checklist for students, or ask them to create 
their own) extracting literary/ sound devices and asking individuals to describe 
them. Teacher should direct question to ensure that a variety of learners’ answers.

2.	 Work/Collaborative Learning
	 Pair Work

a.	 Read a poetry text from a set book. Teacher should select poem according to 
ability and interests of students. 

b.	 Apply the process of appreciating poetry to appreciate a poetry text.
c.	 Present your report to the class to analyse and to provide feedback, corrections 

and clarification.

TOMA
Toma 3:
1.	 Wuli sobie na fo naŋ na tu kyɛ gyɛle yelwiiraa. Bonso ka fo na tu a sobie na?
2.	 De bondemanewulii bigri lɛnɛɛ te naŋ tu gyɛle yelwiiraa a kyɛ de leɛbo kaŋa wa 

ne te laŋkpeɛbo poɔ.

Toma 4: 
1.	 De fo bammo zaa naŋ kyaare yelkããmbie ane yelkããma meɛroŋ a sɛge yelwiiraa 

naŋ wulo a eŋkyere ama naŋ tu:
a.	 Ŋmaaraa (daparoo, zilige ane dabẽɛ)
b.	 Kyelloo: (Kyaane, nyegerɛ, enyuo)

Tonnoɔre
Sɛge fo meŋa yelwiiraa a e ka fo taaba kaa kyɛ gyɛle. Ka banaŋ wa gyɛlɛ, vɛŋ ka 
yelzuri ama teɛ ba: yelbulo, yelbie kaa iribu, lanleebu, yelkããmbie, amk. Wuli fo 
teɛroŋ a yelwiiraa na fo naŋ gyɛle poɔ.

Hint 

The Recommended Mode of Assessment for Week 24 is End of Semester 
Examination. [Refer to Appendix I for a Table of Specification to guide you 
to set the questions]. Set questions to cover all the indicators covered for 
weeks 13 to 24.

Section 10 Review 
This section discussed poetry. Learners were introduced to how poems 
are appreciated. We focused on the description of poetry, types of poetry, 
elements of poetry and significance of poetry. Knowledge of poetry and poetry 
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appreciation will expose learners to rich vocabulary and language skills. It 
fosters imagination, creative thinking, and self-expression. Poetry appreciation 
helps learners develop critical thinking, interpretation, and analytical skills. 
Additionally, it helps learners understand and manage emotions, developing 
emotional intelligence. This section is linked with related subjects such as 
history, literature in English, and music. The section promotes empathy and 
offers insights into historical events, cultural traditions, and social movements. 
Memorising and reciting poetry enhances memory, confidence, and public 
speaking skills. The teacher was encouraged to employ interactive pedagogical 
strategies, resources, differentiation and assessment strategies to support 
individual learning.	  

ADDITIONAL READING 
Wainwright, J. (2004). The basic poetry. London: Routledge.
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	 YELTUURI I: SEMƐSTA BAARAA GYENNOO

Gyennoo waaloŋ
A semɛsta baaraa gyenno na taa foɔle ayi. Foɔlaa A ane foɔlaa B. foɔlaa A na taa la 
nɔ-irri yaga kaa-iruu soorebie 40 kyɛ foɔlaa B taa wɛlemɛ anaare. Wɛlemɛ I naŋ e la 
yelyageraa soorebie ka a zannezannema kaairi soorebiri boŋyeni yoŋ. Wɛlemɛ II na 
taa la kɔkɔre merɛ soorebie pie ka a zannezannemɛ iri a zaa nɔɛ. Wɛlemɛ III na e la 
kannebaŋaapare. A zannezannema na kanne la yelyagesɛgeraa kyɛ soorebie anuu naŋ 
tu nɔɛ. Wɛlemɛ IV na e la leɛroo. A semɛsta baaraa soorebie na kyaare la a yelzuri 
anaŋ zaa yɛ naŋ zanne yi daa 13te ta 24. 

Bonteɛre te naŋ boɔrɔ 
1.	 Gyennoo sɛgebo zie
2.	 Gyennoo soorebie gama
3.	 Nɔ-rri gampɛlɛ
4.	 Nɔ-iri yaga soorebie gampɛlɛ
5.	 Wɔɔkye yagelaa
6.	 Gbelime amk

Yeltuuri kyaare gyennoo soorebie sɛgebo
Nɔ-rri yaga kaa-iruu soorebie
1.	 Vɛŋ ka nɔirri
2.	 E ka a nɔ-irri naŋ tori are zi-tɛɛtɛɛ
3.	 Go yelbie pulluu amk

Yelyagesɛgeraa
1.	 Vɛŋ ka yelmannewulli pare kyaane velaa
2.	 Ta soore soorebie naŋ ba kyaane
3.	 Ta soore soorebie yi yelzuri na fo naŋ ba wuli poɔ

Soorebie mine
Foɔlaa A: Nɔ-rri yaga kaa-iruu soorebie
1.	  A kponnuŋ sugilitaa bondemannaa kyaare saaŋkonnoŋ noba zu kaabo, aŋ la maŋ 

be zusogɔ?.

A.	 tendaana
B.	 nabinime
C.	 nakpoŋ
D.	 naa gofu
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2.	 A yipɔge sɛrɛɛ ŋmaabo poɔ, aŋ la maŋ ŋmaa sɛrɛɛ?
A.	 tendaana
B.	 nabinime
C.	 nakpoŋ
D.	 naa gofu

Foɔlaa B yelyagesɛgeraa
Wola ka yipɔge sɛrɛɛ ŋmaabo ane a bompana kɔɔto sɛrɛɛ ŋmaabo soŋ a noba.

Magere terebo 
Foɔlaa A: Nɔ-rri yaga kaa-iruu soorebie 
1.	 A kponnuŋ sugilitaa bondemannaa kyaare saaŋkonnoŋ noba zu kaabo, aŋ la maŋ 

be zusogɔ?.

C.	 Nakpoŋ

2.	 A yipɔge sɛrɛɛ ŋmaabo poɔ, aŋ la maŋ ŋmaa sɛrɛɛ?

A.	 Tendaana/Tegane soba

Oɔlaa B: yelyagesɛgeraa 
1.	 A maŋ vɛŋ la ka sentaa ne yelwontaa be be.
2.	 A maŋ soŋ ka neɛ zaa tona a merɛ puliŋ. Neɛ zaa ba parte a merɛ naŋ guuro te zaa. 
3.	 Zɔɔre faaroo: a faara neɛ ne o tɔ zɔɔre bee bɔne toma zie zɔɔre. o are ko la 

yelwontaa ane lamboore. Te na dɔre la ka te maŋ maale te yeltaa te menneŋ a ta 
gaa kɔɔto.

4.	 maŋ guuro la neɛ zaa meŋa soobo any zeŋ lããfeɛ.
5.	 A guuro te ka te kpeɛne ta gaŋ taa. A merɛ binime, a merɛ kaareba, ane a bɔne 

zaa be be a ba gaŋ taa ba tonne ziiri.

Tere magere 4 ko yelbulo anuu.
Tere magere 3 ko yelbulo anaare.
Tere magere 2 ko yelbulo ata.
Tere mage 1 ko yelbuli 1 - 2.
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YELTUURI TABOL. (semɛsta baaraaŋ)

Daa Yelnyɔgere Soorebie iruŋ DoK Levels A zaa 
lantaa

1  2  3  4 

13 Yelmanne/
sɛgeremannaa

Nɔ-rri yaga kaa-iruu 
soorebie

1 - - -  1

yelyagesɛgeraa - - 1 - 1

14 Yelbigiri/sɛgerebigiraa Nɔ-rri yaga kaa-iruu -  1  -  - 1

yelyagesɛgeraa  -  -  1  - 1

15 Yel-e mannoo Nɔ-rri yaga kaa-iruu - 1 - - 1

yelyagesɛgeraa  -  - - - 1

16 Ŋmemɛ/ Tebɛ yoe Nɔ-rri yaga kaa-iruu 1 1 1 - 3

yelyagesɛgeraa - - - - 0

17 Kponnuŋ poɔ kpeɛbo 
yeltuuri

Nɔ-rri yaga kaa-iruu - - - 1 1

yelyagesɛgeraa - - - - 0

18 Saaŋkonnoŋ noba 
zukaabo (yiri poɔ)

Nɔ-rri yaga kaa-iruu 2 - 1 - 3

yelgaesɛgeraa - - - 1 1

19 zukaabo(laŋkpeɛboŋ) Nɔ-rri yaga kaa-iruu - 1 2 1 4

yelyagesɛgeraa - - - - 0

20 Kaaloo Nɔ-rri yaga kaa-iruu 2 - 1 1 4

yelyagesɛgeraa - - - - 0

21 koŋkombie Nɔ-rri yaga kaa-iruu 1 1 1 - 3

yelyagesɛgeraa - - - - 0

22 sellewogi Nɔ-rri yaga kaa-iruu 2 2 1 2 7

yelyagesɛgeraa - - 1 - 1

23 Selle wogi gyɛlebo Nɔ-rri yaga kaa-iruu 2 2 3 1 8

yelyagesɛgeraa 1 2 1 - 4

24  

A zaa laŋtaa 12 10 14 7 45
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